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The Foundation phase and early years curriculum

In March 2014 Donaldson reviewed the current Welsh national curriculum including the early years curriculum and made some recommendations which were aimed to give all children a new improved education. These recommendations were accepted in full by the Welsh Government and have been implemented into the new curriculum for Wales (Donaldson 2018). One of the changes that has been under review and is now in place; a play-based education system for the early years sector of education. This is also backed up the independent stocktake of the foundation phase for Wales (2014) as they mainly focus on the operation and running of the foundation phase settings within a primary school. Welsh Gov (2014) state that the independent stocktake implements the foundation phase settings within the early years throughout Wales by looking closely at certain aspects of the curriculum that may help inform future policies. For example, looking closely at, how the foundation phase curriculum supports the child’s individual needs, their family’s rights and needs and by also looking at how well the training and development process is carried out within the practitioner’s workplace. This is to ensure a positive impact on the child’s education whilst in the foundation phase setting. This is also to ensure the child’s individual achievement needs are met and that the children and the school setting as a whole are progressing. According to foundationyears.org (2017) they believe that there are seven main factors to an effective educational teaching method within the early years sector. However, only three of their factors develop the child more than the rest. They are, communication and language, physical development and personal, social and emotional development. Donaldson (2018) has found that these factors can all be developed through a play-based learning and that is where the start of the new curriculum begins. Donaldson (2018) identified there are four main purposes to the new curriculum that can create ambitious, creative capable learners ready for a life full of experience. When they have a start based on learning throughout play and play within the outdoors. For example, the four purposes of the curriculum for Wales according to Gov.Wales (2018) is that all young children should learn and grow up to be, ambitious capable learners, healthy confident learners, enterprising creative contributors and ethical informed citizens. All of these contribute to these children living fulfilling valued lives while still learning and working and becoming valued citizens of the community. Doherty et al. (2009), states that when children are playing, they are building their foundations of all future learning and experiences. Wood et al. (1976) and Sylva (1976). Agree, with this as they have undertaken research into young children’s learning and have come to the conclusion, that children learn better and easier if they are given the opportunity to explore the task or experiment in hand, rather than being told or just simply shown what to do. For example, children would benefit more from just being given some building blocks and monitored from a far rather than told exactly what to do with the activity. Macmillan (1930) also agrees with this as her approach is all play based learning within the early years from a very young age which is proven to benefit the unique child’s development more than a disciplined classroom-based school. Scotland have embraced its own Donaldson curriculum and have rolled it out in all schools within the country. According to play strategy for Scotland (2015) they have found that since the new curriculum has been rolled out in 2013, teaching is now not all about the academic learning of children but also about their holistic needs and wellbeing. National Play strategy for Scotland (2013) believe that their best vision for Scotland practitioners and their early years students is to create a life changing place for young children to grown up and education for children to remember; all of this can be done through hands on play activities. National Play Strategy for Scotland (2013) also state that play is the main factor in a child’s happiness within their childhood. Therefore, they incorporated this into their everyday learning whether that be formal or informal. Practitioners have had to develop their understanding of the children’s needs in depth in order to understand and promote the cognitive, emotional, social and physical wellbeing of all learners. This again is backed up by the independent stocktake of the foundation phase for Wales (2014) where they state that they have experiential standards when it comes to play based learning within the early year’s education. The foundation phase will benefit from having a play-based pedagogy within Wales. According to DCELLS (2008) and would refer back and plan constantly with Foundation Phase Framework for Children’s Learning for 3 to 7-year-olds in Wales. They would benefit from this as Welsh Assembly Government (2008) state that DCELLS(2008) is an holistic approach to education that prepares the young mind for new challenges and experiences and works alongside ESDGC (2002) which teaches young children the different cultures of the world which is an important part of learning and education. This approach gives children basic skills that can build onto complex life skills that Donaldson (2014) has built the new curriculum around hence why the foundation phase would benefit from referring to this report regularly. Scottish Government (2013) launched play-based Curriculum within the UK following Donaldson’s review of the Scottish curriculum. The strategy of this play based curriculum was based upon child’s welfare and each child’s individual wellbeing, following the belief that play allows children to experience joy and laughter which is the most important factor in a child’s life as without these emotions a child could feel lonely and suffer with social difficulties. This was also introduced in other countries such as New Zealand according to Jenkin (2017), who believes that since the 1980’s the early years education system in New Zealand has always been about caring about the rights and welfare of the child. Cubey (1992) officially established the early years curriculum within New Zealand along with the Ministry of Education (1996) and set out statutory guidelines that the practitioners’ main priorities of their pupils were to have a hands on play based approach to leaning along with caring for their emotional, belonging, holistic and well being needs. This is called a bicultural Curriculum. Play strategy for Scotland (2015) have also stated that a play-based Curriculum can be achieved by outdoor play. For example, Whittmer (1997), suggests that outdoor play stimulates and develops child cognitive development, outdoor play is also said to enhance their language skills as there is no pressure and more freedom within the outdoors to explore their voice. O’Brien (2009) believes that outdoor learning highlights a child’s experience of learning beyond the walls of a classroom. O’Brien (2009) believes that a way to do this would be to use an approach called forest schools. Forest schools gives children the chance to engage with nature and wildlife. Dillion et al. (2005) also states that by using the forest school approach and learning outdoors through play, gives children more health benefits and promotes their well-being. Along with promoting children’s cognitive impacts, their social skills, language skills and their behaviours skills. This can then help children with addition learning needs. Kahn (1999), Forestry Commission Scotland (2005), O'Brien (2005) O'Brien and Murray (2006) & Borradaile (2006) all believe that the outdoors is more beneficial as children are not confined to a single space therefore, building on their confidence and self-esteem. This is backed up by Smith, Magyar & Arnold-Saritepe (2002). Smith, Magyr and Arnold-Saritape (2002) believe that children who suffer with additional learning needs often suffer with bullying or peer pressure due to their disabilities and therefore, prefer to either play alone or with their toys. Thus, playing in an outdoor environment within nature is perfect for a child who suffers with additional learning needs. Harris (2017) strongly believes in the benefits of forest schools and the health benefits that it can have on early years children. She believes that using the outdoors as a classroom puts the children out of their comfort zone and gets their cognitive mind working more effectively. Harris (2017) also believes that outdoor learning can create more teamwork activities, more challenges and more excitement for children than what an indoor classroom can provide for early years children. Bell et al (2009) strongly agrees with this by stating that outdoor learning creates a motivation in children to want to learn rather than sitting behind a desk listening to a teacher. However, Leather (2016) critiques this by stating that, within the UK is it more difficult to have a fully child centred approach to forest schools as compared to some countries such as, Scandinavia. For example, the weather is much warmer over there, there are less health and safety restrictions, also the practitioners may be more trained and used to being outside and in the forest with the children on a more regular basis. Leather (2016) also states that practitioners within the UK can find it difficult not to get involved and to let the child do what they want within the outdoors as it is intended due to the many health and safety regulations in place within the UK. However, Tovey (2007) states that it is a crucial part of a child’s life that they spend some of their educational life outdoors as it expands their minds and encouraged them to seek adventure and challenges. Children’s commissioner for Wales (2016) states that play areas within a school and nursery setting for children between the age of three and seven are deemed an absolute must. Although, the Children’ commissioner for Wales (2018) later argues that there are not enough play areas available for these children of these age ranges that are safe or suitable. It is also stated that in a recent survey that they carried out they found out that there were very few outdoor facilities available for disabled children especially those outside school where they could spend leisurely time. Uncrc (2018) article 31 states that every child regardless of their age or disability has the right to engage in play and leisure activities when they wish to participate and that there should be plenty of opportunities available for children to enjoy such activities. Donaldson (2015) made these impending changes to the curriculum on the basis that he believed, the correct way of learning within a school environment was crucial at this day and age for young children as it would challenge the children today but it would prepare them to face what comes at them tomorrow. Donaldson (2015) believed that starting the curriculum from scratch was the right move and that it would enhance practitioners teaching skills. The new curriculum is designed in a way that provides interest, learning, fun, education and play all in one and it appeals to all early year’s children to keep them more engaged. They also found that according to an Organisation for Economic Cooperation and Development (OECD) (2014), children are not achieving up to the standards that they could or should be expected to be achieving at their age categories. According to Donaldson (2015) the new curriculum has some key changes for early years students and one of the main changes being that instead of it being called key stage one it will now be called the foundation phase. The Welsh Government (2015b) believe that the foundation phase should promote a good outdoor learning environment for all students to promote independence and the child’s self-discovery of the world around them. 

Section 2.

Politics (2004) state that standardized testing was introduced into primary schools in the late 1980’s by the education reform act (1988) under the now outdated national curriculum to monitor and maintain children’s attainments throughout their educational years. This started from as early as five and went up to the age of sixteen years old. It was set into different categories where each teacher or practitioner had a role to teach and mark their class as a group rather than individuals and assess them on each individual subject.
WISERD (2015) performed an evaluation of the Foundation Phase to criticize the age-related standardized tests that are performed throughout primary school. WISERD (2015) found that this does not fit in with Donaldson’s (2015) new curriculum approach to the unique child and causes tension to one that centres on experiential learning and constant assessments. The tests carried out by early years practitioners take up a large amount of their time, as these assessments rely on age and specific child targets. Donaldson (2015) believes that a new pedagogical approach could be incorporated into the way children are evaluated, instead of having to sit tests and that is being done with an integrated detailed statutory curriculum. Even with Donaldson’s (2015) introduction of the new curriculum, there remains the tension between the new foundation phase and the literacy and numeracy framework assessments for year 2 pupils and above. According to the new foundation phase framework, they are encouraging hands on experiential learning including play-based learning, for example, forest schools, outdoor learning, water-based learning, games that can encourage imagination, maths skills etc.  However, schools are still fighting to enlist the literacy and numeracy framework national assessments which are still believed to be teaching children by their stages and their ages, rather than their abilities and unique individual development needs. However, Maynard et al. (2013) stresses that this approach is not based on a child’s age range and that it is based more on the development and learning theory within the individual. The foundation phase (2014) states that one of the main challenges that they face within all of this, is how practitioners best integrate a new pedagogical approach into a constructivist theory of learning whilst taking each child into consideration. According to the foundation phase (2015) the unique child means that children acquire different skills and knowledge at different times and rates within their educational life. They also believe that all children should be given equal opportunities to explore and develop new skills and opportunities within all aspects off their work, whilst children’s work should always be encouraged, valued and respected for its originality and honesty. Primary school in Wales (2020) agrees with this, by stating they strongly believe in the uniqueness of the individual child and that no child or school is the same. For example, they state that the new curriculum will not be taught the same way in no two schools, as they are all classed as individual and unique. Fleer (2006) and Wyness (2006) under the foundation phase curriculum both developed the role of teaching the child through age related stages and progress charts. WAG (2008) disagrees with this measure and states that the role of the adult should be a hand on learning approach and that the child should be given activities that invoke their interests and imagination. The current foundation phase (2014) states that early years practitioners should be taking part in the activities with the children and encouraging them to enjoy the outdoors and to use their imagination rather than use age performance tests. WAG (2008) believes this to develop a holistic approach to a child’s development and learning and a crucial learning base from which practitioners can later develop on from. For example, they can develop their creativity into art, their imagination into drama and their basic counting skills into more complex maths. Hall et al (2004) believes that the shift in this measure away from standardized testing is a good shift and a significant change of approach. Taylor et al (2016) state that the introduction to the standardised testing can become too much for some pupils and it can cause some problems within their learning later in life. For example, if early years practitioners teach children to read before they are ready then they may get frustrated and may lose all interest in reading all together. They may not pick up another book for a few more years which will cause problems for other subjects. NAFW (2003) also agree with this and state that this can cause a lot of children to under or overachieve at school depending on how much time and patience is spent with them inside the classroom and within their home environment. Taylor et al (2016) also agrees with this stating that, although the overall overarching aim of the foundation phase was to create a stronger more positive outcome for children within the foundation phase setting. It has been found that early years practitioners and teachers are perhaps introducing too high of a teaching method for children before they are ready. Maynard et al (2013) believes that therefore, Donaldson’s play-based curriculum approach is the best way forward as it puts less stress and pressure on practitioners, parents and the children. It provides the children with more confidence to explore their words and their writing and gives practitioners more time to spend one on one time with the unique child to enable them to grow. However, this approach does not mean that the teaching aspect is taken away completely, according to Maynard et al (2013) it just means that there is a more varied and balanced way of teaching expressed throughout the classroom. For example, it is not as formal and the practitioners are able to spend more time with a single child individually rather than with the whole class and the children should be free to choose their activities as and when they wish, whether that be indoor or outdoor play as long as the correct supervision is in place. According to the Welsh Government (2015) evaluating the foundation phase final report, they state that in regard to changes in the current curriculum. The early years practitioners should be given more training and practical advice involving the play-based learning to help implement the subjects across to the children in a play-based form. There should also be more information given to parents/guardians for key stage 1 children regarding the changes to their numeracy and literacy testing. Furthermore, a thorough training process should be carried out to ensure that all early year’s practitioners are adequately prepared enough to teach and understand the new approaches of pedagogies that are being taught, especially within the foundation phase setting.
[bookmark: _Hlk503171292]Foundation years (2017) still believe that assessing a child is a mandatory requirement. However, they believe that assessing a child should not be done through tests/exams and paperwork and therefore should be done through observation and play based activities involving the child and the practitioner. Foundation years (2017) use these guidelines with Donaldson’s (2014) current curriculum to measure and assess where children’s needs are and what help and support children should be receiving. As Foundation years (2017) believe that every child is a unique child who should be taught individually as children are always learning no matter what they are doing. Even when children are just observing they are still learning. By assessing a child by observing them is also known as formative assessing, this type of assesment can also help parents more by helping them to understand and recognise their child’s needs and progress and to help parents to understand the play-based approach with their child. Gov. Wales (2018) have stated that the changes from standardized testing to formative testing where children are tested from observation and minimal paperwork and a play-based role, is crucial to a child’s learning needs and future mental health. Donaldson (2014) discovered that the stress of standardized tests on children within the foundation phase from the ages of 5 to 11 can cause damaging consequences for their future learning. Rees and Taylor (2015) believe that due to the new current curriculum parents are now required to play an important part in their child’s development role within their learning. For example, mainly focusing on the play-based curriculum it is important for parents to interacts with their children and to read with them and sing with frequently. Parents and practitioners can promote play-based learning in early years children by following a few simple steps. According to the play and playground encyclopaedia (2010). They can promote this by, encouraging children to play with simple objects found around the home that can be used for more than one purpose. For example, leaving loose toys around such as, building blocks that a child can use as a car, phone, block etc. Another great example is role play where a child should always be encouraged to dress up in different costumes and experience symbolic play through make believe where they are using their imagination from an early age. This type of holistic play will help develop a child’s personality and imaginative thought process through storytelling and role playing with the help of an early year’s practitioner or a parent/guardian. A good example of this is when children play together in groups and copy each other. A child then becomes another child’s role model for example playing mums and dads and acting out their home life. 
[bookmark: _GoBack]The overall viewpoint of the current national curriculum by Donaldson (2014) is positive and is expected to achieve high performance results from schools and pupils all across the country. However, WIZERD (2015) questions whether or not the schools have the correct resources in place to lay out these requests. For example, do all late foundation phase class rooms for example, year 1 and 2 still have water and sand areas that are always accessible to the children at all times or is that just for the nursery children which are for the ages of 3-5 year olds. Within Wales we offer a very high Foundation phase setting which has been proven by Donaldson (2015) to be one on the best Foundation phase curriculums across the country, as we offer children as young as three to start mainstream school within the foundation stage setting. As a result, in the change of the current curriculum Foundation years (2017) acknowledge that by the time a child reaches the age of five years old. Before they are due to finish school for the summer term every teacher or early years practitioner must now fill in an EYFS profile on each unique individual child. This shows future teaches, practitioner and their parents/guardians how well they are progressing in school, what their attainments are, shows how much they are progressing and much the practitioner expects them to progress next term, it also gives everyone a well-rounded insight into how much knowledge that the child is aware of at their age. These must be assessed again the early years learning goals that are far more relaxed than the old age-related tested score charts. The foundation years (2017) believes that this way each child gets more of a chance of achieving each goal and spending some one to one learning time with their educator rather than with a class of 30 other children then having to sit a standardized test at the end of the term.




Why should we play outside?
The positive and negative effects to a play-based approach to outdoor learning.

Many practitioners ask why is outdoor play so important for foundation phase children? Why does the new curriculum have to change to outdoor play based? Is this all relevant to the learning of the foundation phase children? Evidence has shown that children learn best when they enjoy playing, laughing and running free so why would this not be of beneficial to the foundation phase curriculum? 
Peacock (2006) believe outdoor learning to be a stimulating experience where children will be more likely to remember there outdoor learning experiences compared to their indoor learning from behind a classroom desk.
Harris (2017) also agrees with this by stating that learning outdoors can promote a child’s holistic and cognitive development along with giving a child a wider range of opportunities than they could have experienced from learning indoors.
Frobel (2001) agrees with this and states that leaving children free to play freely within the outdoors gives them a sense of understanding of themselves and an understanding of their fellow peers around them.
Frobel (2001) also believes that allowing children to play outdoors gives children a sense of high hopes and sprits and can lift them to their highest learning potential.
Fiennes et al (2015) supports this view and believes that learning from an outdoor environment can promote a range of different positive outcomes regarding learning different subjects. For example, children are more likely to learn geography more quickly when learning within the outdoors rather than from a workbook, this aligns with the intentions of the New Curriculum for Wales where subjects are taught together across all environments (Hwb, 2020)
Forest school association (2019) believe that learning through the means of forest schools is a positive and unique way of learning where the child, practitioner and nature all become one and all learn together.
Therefore, The Forest school association (2019) also believe that learning within the outdoors is also the best way for a child’s mind to be set free and to open up a child’s mind to new and exciting possibilities and experiences. The Forest school approach aligns with the intentions of the New Curriculum for Wales and provides opportunities to support the four purposes which include children’s health and wellbeing.
Playing outdoors can also be known to reduce childhood obesity as it is keeping children more active.
According to forest school’s association (2019)
Pupils within Forest Schools are often known as becoming, Unique individuals who value their surrounding and environment more.
Children learning within the outdoors should be entitled to choose their own activity at their own pace and expense which can initiate their own learning and holistic development and also allow early years children to experience a certain amount of risk within play.
Forest school association (2019) believe that children who learn through the outdoors can develop a strong positive relationship with nature and the outdoors. They can also engage more socially with their fellow peers and make more friends.
According to Hwb.Gov (2009) one of the risks within outdoor play could be ensuring that all children can reach and use all the equipment safely. Department for education (2018) also state that another main risk with children learning within the outdoors is health and safety.
This can be resolved by schools putting risk assessments in place and early years practitioners and teachers following the necessary guidelines to ensure the child’s safety without stopping the child enjoying and choosing what they wish to do outside too much.
Another negative to consider is natural hazards such as bees, stinging nettles etc. This can be prevented by monitoring the surrounding areas and by the early year’s practitioners having a basic first aid kit on site with medicines with parent consent forms and child allergy slips in already signed ready to go. However, it is often found that it is the practitioners’ perceptions of the risks that prevent the use of the outdoors. The introduction of additional training would support practitioners to feel more confident using the outdoors with foundation phase children. 
However, the willingness to take risks is an important learning disposition. (Dweck 2000). Dweck (2000) also believes that taking risks helps control stress and anger level within a child which can then discourage bullying and other such like problems.
According to little, et al. (2008) outdoor activities that contain a certain amount of risk have been proven to be more beneficial to children to help children learn and try new skills. It is also believed that a certain amount of risk can bring out new and different behaviours in children which can cause a child to reach their full potential later on in life.
Harris (2017) believe that an outdoor learning environment can be any physical space that is away from the indoors.
Orion & Hofstein, (1994) describe the outdoor learning spaces to be unique, instructional, and a more beneficial use of outdoor settings. 
One of the benefits of the outdoors is identified by Harris (2017) who states that practitioners stated that having the outdoor learning spaces meant that children felt more relaxed and calmer and felt more confident in trying new things. This gave practitioners a greater benefit when trying to teach foundation phase children new subjects and topics such as maths and literacy. As Harris (2017) state that children felt more comfortable doing it within the outdoors rather than inside the classroom.
To conclude, it is shown that the outdoors is very beneficial to the foundation phase curriculum and the learning of their children. Although there are minor risks involved with the outdoors there are ways to keep children and practitioners safe within the outdoors whilst promoting early years children’s health, happiness, friendships and learning experiences. With the current curriculum reforms, it is essential that the opportunity to improve the use of the outdoors is taken to ensure the learning opportunities it provides for children is no longer overlooked.











Forest School Association (2019)
Aim to promote the holistic development of all children involved within the forest school pedagogy approach. 
As they try to achieve caring, resilient, confident, independent, creative learners.
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