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Title:
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
This essay will critically evaluate a case study of a critical incident, using observations to identify the next teaching and learning steps for strategies and approaches to best support equality and diversity in the classroom. Additionally, it will include an evaluation on research and key theories that underpin the holistic development of children and young people and the barriers to learning. Throughout, this essay will demonstrate awareness of the developing curriculum in Wales and will be linking back to the Four Purposes by Donaldson (2015). This essay will also include important contextual information of the type of school and age groups involved during the observations, referring to BERA (2018) guidelines for the consideration of ethical considerations. It will also include a section demonstrating an understanding of different observation models, discussing their strengths and weaknesses of the approach. Also, providing numbers of areas of potential research related to the critical incident in the Literature Review, and a reflection/evaluation of the critical incident to identify the next steps that are necessary. 
The outcomes of this essay are to:
· Evidence a critical understanding of learning theories that impact on well-being, child development and learning from 0-19 years,
· learn the role of the professional teacher,
· reflect on a range of different approaches for meeting the diverse needs of all learners in a range of settings. 

Observation
This section will give contextual information of the school involved during this observation; however, for confidentiality reasons, this school and its participants will receive anonymous treatment for the conduct of this research. BERA (2018) states that researchers should recognise the entitlement to privacy and should concede the institutions and participants rights to confidentiality and anonymity. This shows respect and obtains respect for the autonomy of persons and builds the principle of trust (Sales and Folkman, 2000). However, researchers who judge the agreements they have made with participants about confidentiality and anonymity will lead to illegal behaviour and should consider making disclosure to the appropriate authorities (BERA, 2018). Additionally, BERA (2018) highlights that researchers have the responsibility for consent and to consider how to balance maximising the benefits and minimising any risk or harm to participants and the community. They also underline that researchers should aim to be open and honest throughout the research.
This English Medium school is a mixed gender and mixed ability school, with nursery, infants, and juniors’ departments (ages 3-11). They currently have 147 pupils registered at the school. Although Estyn (2014) noted there are approximately 26% of pupils that are eligible to receive free school meals, the headteacher had explained that this figure has risen to 40% following the current circumstances today due to COVID-19. There are approximately 22% of pupils with additional learning needs (Estyn 2014), which is slightly below the national average of 22.2.% (Welsh Government, 2019). Approximately 8% of pupils come from an ethnic minority background. Overall, in 2014, this school has performed ‘Good’ for their current performance and their prospects for improvement.

Methodology
This assignment used a case study methodology; which investigates to answer specific research questions and seeks a range of different kind of evidence to be abstracted and collated to get the best possible answers to the research questions (Gillham, 2000, p.1). Therefore, if the research seeks to study statistical analysis or simulation models, a case study methodology would not be the best method for those research tasks (Westgren and Zering, 1998). This methodology was used to identify a critical incident within an education setting. A critical incident can be defined as any unplanned event which takes place during the class, that we interpret as a problem or a challenge in a certain context (Joshi, 2018) and are often the best indicators of the patterns and values that underpin our practice (Tripp, 2012). One advantage of a case study methodology is that it provides an in-depth investigation to understand some particular problem or situation in great depth (Noor, 2008). On the other hand, a disadvantage of a case study methodology is that there is a lack of reliability and they do not address the issues of generalizability (Gomm et al, 2000).
In order to identify this critical incident, a qualitative research method, such as an observation method, was used. A qualitative research method is a strategy that emphasizes words rather than quantification in the collection and analysis of data (Bryman, 2008), underlying reasons, opinions, provides insights into the problem (DeFranzo, 2011), and allows and leads for a study to exploratory nature (Campbell, 2014). Additionally, it is suitable when the researcher or the investigator either investigates a new field of study or intends to ascertain and theorize prominent issues (Corbin and Strauss, 2015). 
Observation methods have the potential to reach beyond other methods that rely largely or solely on self-report (Morgan et al, 2017). It is also one way to collect primary data. There are different observation models that can be used in a case study methodology. According to Kumar (2010), there are two types of observation models:
1. Participant observation
2. Non-participant observation
Participant observation is when you, as a researcher, participate and direct in the activities of the group being observed (Mustante and DeWalt, 2011). On the other hand, a non-participant observation is when you, as a researcher, do not get involved in the activities of the group but remain a passive observer, watching and listening and drawing conclusions from this (Kumar, 2010). During this research, a non-participant observation approach was used to watch and listen, to gain an insight of incidents in the classroom that happen every day and to conclude a critical incident within the classroom to evaluate and identify the next steps. One advantage of non-participant observation is that the researcher can study a situation in its own natural setting (Parke and Griffiths, 2008). However, one disadvantage is that the influence of an observer’s presence could have an impact on the children’s or teacher’s behaviour, also known as observer bias (Codding et al, 2008) leading them to act differently which can affect the reliability of the research.

Critical incident linked to Donaldson’s Four Purposes
This section will describe the critical incident with links to at least one of the four purposes from Donaldson (2015). The incident that immediately stood out involved a child with a diagnosis of Autism Spectrum Disorder (ASD). The morning lessons focussed solidly on Language, Literacy and Communication Area of Learning and Experience, with a bingo task to begin focusing on spelling ‘ai’ and ‘ay’ words. Noticeably, he seemed to be distracted and not in the zone or work ethic, leading to the teacher to ask the child three times to pay attention. However, the child did not participate during the bingo activity at all, he did not pick up a pencil or pen nor did he touch or write on the paper. It was clear that he could not focus on the task or stay in the zone (while the teacher clarified that he zones out during class therefore it is important to grab his attention as much as possible). Additionally, although he did not take part in the activity, he was still aware of the purpose of the task, listening and responding to the teacher calling out and checking the spelling words once someone had a full line, showing great knowledge and great listening skills.
This incident linked to the four purposes by Donaldson (2015), showing what children and young people should develop as. The four purposes from Donaldson are:
1. Ambitious, capable learners, ready to learn throughout their lives,
2. Enterprising, creative contributors, ready to play a full part in life and work,
3. Healthy, confident individuals, ready to lead fulfilling lives as valued members,
4. Ethical, informed citizens, ready to be citizens of Wales and of the world.
The four purposes this incident is linked with is ambitious, capable learners. Despite this child’s condition, the child was still a capable learner within the classroom, however, it was clear that he needs additional help. Regardless, he was able to build up a body of knowledge and have the skills to connect and apply that knowledge in different contexts, for example, he built up the body of knowledge with the spelling words and applied it in a contexts that suited his own preferred learning style. From this observation, it appeared that auditory learning could be his preferred learning style due to his condition. This means that individuals discover information through listening and interpreting information by means of pitch, emphasis, and speed, gaining knowledge from reading out loud in the classroom (Gilakjani, 2011). Importantly, he was able to explain the ideas and concepts they were learning about, showing understanding of the purpose of the lesson. However, this child did not set himself high standards or seek a challenge during the lesson, he just simply wanted to listen to the teacher throughout the task while also wanting to talk to others on the table. Therefore, to conclude this section, it can be argued that support and more access to Teaching Assistant’s for children in the classroom is essential to support equality and diversity in the classroom to meet the needs of each pupil in the class.

Literature Review
The literature review will explore and discuss the key points of the areas of literature that are linked with this critical incident. The areas of literature to be explored are Autism Spectrum Disorder (ASD) and the Maslow hierarchy “The Theory of Human Motivation” (1943). 
Autism Spectrum Disorder (ASD)
Autism Spectrum Disorder (ASD) is a type of Additional Learning Need (ALN) also known as Special Educational Need (SEN). The Welsh Government (2009) defined an Additional Learning Needs (ALN) as that it includes a person who, for whatever reason, requires additional learning support because they are struggling to learn in comparison with their peers. Autism Spectrum Disorder (ASD) is clinically defined as a behavioural syndrome that initially manifests in early childhood and is thought to reflect underlying neurodevelopmental abnormalities (Sparks et al, 2007). Additionally, it is defined as a disability affecting the development of communication and social interaction (Seach, 1998, p.4) by impairments in socialisation, communication, and restricted and repetitive behaviours and interests (Keen and Rodger, 2012). Arguably, Autism Spectrum Disorder is more common in boys than girls, with ratio of 4:1 (Roa and Landa, 2013). Moreover, the Welsh Government figures show there were 3,450 autistic pupils in schools in 2011, rising to 5,325 in 2016, showing an increase during the 5 years (BBC Wales, 2017).
Children with Autism Spectrum disorder have problems with their attention and cannot maintain attention to externally imposed tasks and continue a repetitive behavioural routine of their own choosing for long periods of time (Garreston et al, 1990). The types of ‘challenging’ behaviours from a child with ASD can be a repetitive behaviour or a complete loss of control over their behaviour and can sometimes include physically or verbally aggressive (NHS, 2019). Lindsay et al (2013) discovered that teachers found it challenging to understand and manage behaviours, socio-structural barriers and creating an inclusive environment including children with ASD. This shows that it is important that once educators recognise that their behaviour is communication and is an attempt to meet a need and allow the teachers to support students in new and powerful ways (Fisher, 2011). Therefore, Hewitt (2015) argued that the type of teaching method used could have an impact on their attention and their behaviours, especially for those who struggle to keep their attention, for example, with Literacy, besides using a scaffolding technique and support word sheets and so forth, some individuals may benefit from/doing drawings or pictures. 
Children also have issues with their communication and social interaction. Individuals with autism often fail to make friends and have problems engaging in reciprocal social interaction, with an inability to understand social norms that are vital for successful interaction (Remington, 2009). However, it has been argued that building relationships and collaborative work is important and can have a positive effect on the wellbeing of both students and teachers and underpin an effective learning environment (Roffey, 2012). Therefore, the importance of social interaction has been highlighted by Piaget and Vygotsky that it is an essential aspect to a child’s development (Murphy, 2005). Moreover, socialisation is highly important in the curriculum, as emphasised in one of the four curriculum purposes and the 12 pedagogical principles. Donaldson (2015) highlighted in Successful futures that individuals should rom positive relationships based upon trust and mutual respect, supporting social development, and encouraging collaboration between pupils. Therefore, some sort of encouragement for children in the class, particularly with a child diagnosed with some sort of Additional Learning Need is important as social interaction is an essential aspect of child development, and develops positive relationships with their peers (Rogoff, 1999, cited in Murphy, 2005).
Children with Autism Spectrum disorder also have an issue with motivation. Many children with autism show very little interest in academic, lack motivation and therefore show disruptive behaviour when work and assignments are presented (Koegel et al, 2010). Therefore, it is suggested that academic activities result in natural reinforces (Kern et al, 1994) and include children’s interests (Hinton and Kern, 1999) can improve academic engagement and decrease disruptive behaviour (Kern et al, 1994). However, it is argued that learning environments in mainstream schools involve more distractions than those in special schools (Banire et al, 2020). Regardless, if the child feels secure in a learning environment which provides opportunities for them to make sense of what they have to do and enables them to communicate and make choices, then there will be less need for them to resort to negative or attention-seeking behaviours (Seach, 1998, p.24).
Therefore, it could be argued that possibly this child would benefit more in a ALN school, however the inclusion of children with ASD in mainstream schools has gained momentum due to its potential benefits and government policies on equality of opportunity (Banire et al, 2020). Moreover, strategies such as joint attention play-based/turn taking interventions were found to be effective for children and improved their joint attention and engagement (Welsh Government, 2018). 

Maslow hierarchy motivation theory (1943)
[image: ]Maslow’s theory of human motivation specifies as a general description of the priorities of what humans need and want (Mawere and Nhemachena, 2016). Furthermore, he theorized, based on his observations as a humanistic psychologist, that there is a general pattern of needs recognition and satisfaction that people follow in generally in the same sequence (Gawel, 1996). Maslow’s theory is a five-stage model that can be divided into deficiency needs and growth needs. The first four levels are often referred to as deficiency needs and the top level is known as growth or being needs (as shown in the diagram below):
	(McLeod, 2018).
Maslow (1943) initially stated that individuals must satisfy lower level deficit needs before progressing on to meet higher level growth needs. The original hierarchy five-stage model includes:
1. Physiological needs, meaning air, water, food, shelter, sleep, clothing, reproduction.
2. Safety needs, meaning personal security, employment, resources, health, property.
3. Love and belonging, meaning friendship, intimacy, family, sense of connection.
4. Esteem, meaning respect, self-esteem, status, recognition, strength, freedom.
5. Self-actualization, meaning desire to become the most that one can be.
(Maslow, 1987, p. 64).
According to Maslow, you need to know where a person is on the hierarchical pyramid in order to motivate him or her, then you need to focus on meeting that person’s needs at that level (Robbins, 2001). Additionally, Maslow proposed that if people grew up in an environment in which their needs are not meet, they would be unlikely to function healthy, well-adjusted individuals (Kaur, 2013). Therefore, if a person has a happy, engaged and fulfilling psychological and social life and a positive psychology, they are likely to be a healthy individual (Park et al, 2014). Additionally, healthy individuals, with positive minds and a high self-esteem are happier and perform better during school (Baumeister, 2003). Furthermore, Donaldson (2015) highlights the importance of health and well-being of our children and young people and using inclusive approaches to education.
However, it is argued that Maslow’s ideas have fallen out of fashion and are no longer taken seriously in the world of academic psychology (Sommers and Satel, 2006), and is not validated in contexts or environments other than those where the theory was created (Mawere and Nhemachena, 2016). Furthermore, Tay and Diener (2011) argue that the ranking of needs varies with age and does not appear to be the same across all age groups, therefore it will not be necessary and useful for everyone. Overall, a large number of cross-sectional studies showed no clear evidence for Maslow’s deprivation/domination proposition except with regard to self-actualization (Wahba and Bridwell, 1976).
Both of the theories discussed above link together. As motivation is a weakness in behaviour for a child with Autistic Spectrum Disorder (ASD), Maslow’s Hierarchy theory (1984) would be useful. Overall, the social motivation deficits play a central role in Autism Spectrum Disorders (ASD). If they react positively to the five-stage model, they’re motivation will be set more on growth needs rather than deficiency needs and they will desire to grow as a person. Furthermore, Therefore, if the student with ASD is motivated to participate in class and assessments, the student will be more interested in and perform the skill better (Case et al, 2019) and are likely to become a healthy individual (Park et al, 2014).

Reflection and Evaluation
To reflect and evaluate the critical incident, I will be using Gibbs reflective model (1988) for reflecting about the day and discussing the next steps whilst linking to the Professional standards. 
Description and feelings
The focus on this essay was to observe a class and identify critical incidents that happened that can impact a normal day routine. The incident I found really interesting included a child with Autism Spectrum Disorder (ASD) who struggled to focus, motivate and take part in the lesson and activities, and therefore used disruptive behaviour within the class, which sometimes influenced others within the class. I was very surprised to have experienced watching this, however I am glad to have gained this experience to realise that it is not easy to be a teacher. I feel that this experience will help me in the future to react and deal with similar situations so that these situations will not disrupt or  impact my teaching practice, and will still deliver my job as highly as I can.
Evaluation
This experience was positive to me because it allowed me to have an insight into an additional learning need and how often a critical incident happens within a classroom, sometimes without even realising how much. Also, it gave me an opportunity to leave that observation with questions and wanting to research about it more to become familiar and learn strategies to apply within my practice so that I can be more prepared on how to deal with similar situations in the future.
The criticism(s) that I have regarding this experience is that I feel as though I did not have enough time to receive an in-depth experience of critical incident to develop effective strategies confidently to apply in my teaching practice, however I will collaborate with teachers and decide strategies to develop that knowledge with similar situations. Another criticism is that there are many critical incidents that happen within a day therefore it can feel rather distressing and makes me worried about not having that knowledge to know what the right thing is to do. Also, it can be hard to ask questions during the lessons because of the busy environment in the classroom, as the children learning come first. 
Analysis
During this situation, it is clear that children, especially those with additional learning needs, need more attention and additional help to meet the needs of children within the class. This situation showed me that it is hard to give attention to each and every child within the classroom, as the class sizes can be large. Also, that one person’s attitudes and behaviours can influence others in the class. 
Whilst observing, I noticed a few aspects of the teacher’s pedagogy that needs adjustments, that I would apply within my teaching practice for effective pedagogy. One aspect is time-management. Noticeably, the lessons were quite long therefore the pupils started to get distracted and lose interest in the work and lesson, therefore I would watch my time-management or find more activities so the pupils will not get bored. Another aspect was that the teacher did not encourage or motivate the children as much as he could have, and I think using something simple, for example putting more emphasis on ‘dojo’ points to praise them would be a great strategy to use as children are competitive.
Conclusion (what else could you have done)
Although I interacted during this observation, I think I could have interacted more with the child with Autism to get a better understanding and learn more about what he was thinking and feeling during this session, to find what he needed to build trust and encourage him with his education.
Action plan
If this arose again, I would use my leadership skills and develop my strategies to regain his attention and encourage him take part in the activities, showing him how fun they can be if he tries. Furthermore, if this does not work, I would spend more time one to one with this child or adapt the activity so that it best suits his needs and he has the chance to take part in the learning and has the opportunity to develop his knowledge. 
The personal goals and outcomes are that I would aim to treat everyone fairly and equally, giving them choices to set themselves higher achievements and goals. I would also work on encouraging and motivating these young students to become great independent learners and I would also aim to show effective pedagogy, using all types of strategies, and showing great leadership skills, where I am currently lacking in the confidence to leadership skills. Mainly, I want to aim to be a positive role model to the pupils, parents, and others and build strong positive relationships with them, and gain more information about their needs to meet them. Also, I would encourage collaboration between children to develop their relationships, language and develop their speaking skills, especially for those who struggle with it.
 
Conclusion
In conclusion, a non-participant observation was undertaken to identify a critical incident, while considering BERA (2018) ethical considerations in research, such as confidentiality, anonymity, consent, knowledge of rights and so forth.
Although this research found that the child with Autism Spectrum Disorder (ASD) did not take part in the activities, he was still showing great listening skills by showing knowledge and answering questions to the teacher. Furthermore, he showed clear links to Donaldson’s (2015) four purposes of the curriculum even though there are areas that need improving. 
Children with Autism Spectrum Disorder (ASD) struggle to maintain attention (Garreston et al, 1990), therefore teaching methods are important to scaffold and support the children throughout the learning process (Hewitt, 2015). Additionally, they struggle with the norms of successful communication and social interactions (Remington, 2009), therefore as it is highlighted in many theories such as, Piaget, Vygotsky and Donaldson (2015), building relationships and collaborative work is important for both students and teachers (Roffey, 2012) and is essential for a child’s development to become successful and confident. Finally, children with autism have issues with their motivation, showing a lack of motivation, very little interest academically and result to showing disruptive behaviour (Koegel et al, 2010). Therefore, setting a safe and positive learning environment is important to avoid distractions and disruptions in the classroom (Seach, 1998).
Although there are criticisms regarding the Maslow’s five-stage hierarchical theory (1943), this theory would benefit and be useful in this situation, to motivate the pupil and focus on meeting the person’s needs at the level that is necessary (Robbins, 2001), to develop the pupil to be a healthy, confident, well-adjusted individual (Park et al, 2014; Donaldson, 2015). 
My action plan would involve showing effective pedagogy with teaching methods and encouraging and motivating the children and working and developing my leadership skills. I would also encourage collaboration with children to build relationships, as well as develop them to become independent learners. 


Appendices
OBSERVATION / FIELD NOTES - 1
(Questions adapted from Fletcher Wood (2016)
	Date: Wednesday 30th October 2020
Time: 9:20 – 12:00 (AM)
Year group: 2 (ages 6-7)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

1. AoLE: Language, Literacy and Communication (near the start of the unit).
1. Context and Focus: Spelling ‘ai’ and ‘ay’ words using bingo as the activity. After break was a reading and understanding task.
1. Lesson was indoors, heavy rain throughout the day.
1. Ability: mixed ability. Two pupils diagnosed with Autism Spectrum Disorder (ASD).


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

1. The classroom was decorated with a traditional Montessori approach, designed for children to develop their daily life skills and were a suitable size for their age, for example they had a child size wooden kitchen.
1. The atmosphere and classroom vibe was calm because they were playing bingo involving the spelling words.
1. There were a mix of behaviors towards learning in this class. Majority had a positive behaviour towards learning, enjoying the lessons, listening to the teacher while others seem to have a bit of a negative behaviour, avoiding the work, struggle and get distracted.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

1. The objective of the lesson was to build their knowledge on spelling words, with ‘ai’ and ‘ay’ and learning the differences between them.
1. Becoming familiar with the correct spelling word that has been said by the teacher, using their thinking skills and recognising it on the paper.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

1. The learning objectives were spoken clearly at the beginning of the lesson about familarising the difference between two ways of spelling words that sound the same (‘ai’ and ‘ay’).



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Access
1. Bingo is wellknown – so a good and different activity for them.
1. Enagaed the children and eager to be the winner of the activitiy.

Challenges
1. Not everyone found the bingo activity fun after a certain time, some lost interest and got distracted. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

1. Knowledge of language – showing what spellings they were familiar and unfamilair with – allowing them to understand the ones they need more help with.
1. Peer-marking – marking the sheets to see if the spelling words had been called and if they are the correct ones.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

1. Distraction because bingo took quite long – possibly find some background music or some noises to encourage them to take part.
1. 









OBSERVATION / FIELD NOTES - 2
(Questions adapted from Fletcher Wood (2016)
	Date: Wednesday 30th October 2020
Time: 9:20 – 12:00 (AM)
Year group: 2 (ages 6-7)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

1. AoLE: Language, Literacy and Communication (near the start of the unit).
1. Context and Focus: reading and understanding a text of the teachers trip to the  dinosaur mueseum, answering questions with answers in the text.
1. Lesson was indoors, heavy rain throughout the day.
1. Ability: mixed ability. Two pupils diagnosed with Autism Spectrum Disorder (ASD).


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

1. The classroom was decorated with a traditional Montessori approach, designed for children to develop their daily life skills and were a suitable size for their age, for example they had a child size wooden kitchen.
1. The teacher created a positive and fun learning environment that motivated the children and always caught their attention. The teacher was also very interactive and showed a personality full of fun and joy for the children.
1. There were a mix of behaviors towards learning in this class. Majority had a positive behaviour towards learning, enjoying the lessons, listening to the teacher while others seem to have a bit of a negative behaviour, avoiding the work, struggle and get distracted.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

1. The objective of the lesson was for the pupils to read the letter of the teachers day out in the dinosaur museum (including differentiation to meet and match the needs of individuals), and assessing their knowledge by using the method reading and understand. 
1. They were told to highlight the words they were unsure about and could not read to practice it and develop their knowledge. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

1. The learning objectives were spoken clearly at the beginning of the lesson
1. The teacher read over the letter of text 3 times with the children to ensure they understood what the letter said.
1. Using emphasis in speech, actions or movements really got their attention and got them to remember the words better than just saying it. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Access
1. Reading out loud together (using the actions and movements the teacher was doing).
1. Pictures of the museum that they liked.


Challenges
1. Some pupils were not confident to ask for support or let the teacher know that they were struggling with the task.
1. Some children were copying each other instead of completing it independently.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


1. Think, pair, share with questions after reading the text before the task in their books.
1. Looking for gaps in knowledge by highlighting words they did not know, unfamiliar with and unsure how to pronounce or spell it.
1. Reading and understanding – reading the texts and answering the questions by finding the answers in the texts.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

1. Some children were not getting involved with the think, pair, share activity. 
1. (Ensuring that every child is involved and encourage during the think, pair, share activities for communication and collaboration between children).
1. Not asking for support when needed, instead are staring at their book playing with an object.








OBSERVATION / FIELD NOTES - 3
(Questions adapted from Fletcher Wood (2016)
	Date: Wednesday 30th October 2020
Time: 9:20 – 12:00 (AM)
Year group: 2 (ages 6-7)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

1. AoLE: Language, Literacy and Communication (near the start of the unit).
1. Context and Focus: Spelling ‘ai’ and ‘ay’ words using bingo as the activity. After break was a reading and understanding task.
1. Lesson was indoors, heavy rain throughout the day.
1. Ability: mixed ability. Two pupils diagnosed with Autism Spectrum Disorder (ASD).


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

1. The classroom was decorated with a traditional Montessori approach, designed for children to develop their daily life skills and were a suitable size for their age, for example they had a child size wooden kitchen.
1. The teacher created a positive and fun learning environment that motivated the children and always caught their attention. The teacher was also very interactive and showed a personality full of fun and joy for the children.
1. There were a mix of behaviors towards learning in this class. Majority had a positive behaviour towards learning, enjoying the lessons, listening to the teacher while others seem to have a bit of a negative behaviour, avoiding the work, struggle and get distracted.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

1. The objective of the lesson was for the pupils to become familair and learn the difference between ‘ai’ (sail) and ‘ay’ words (play) spelling words. 
1. Becoming familiar with the correct spelling word that has been said by the teacher, using their thinking skills and recognising it on the paper.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

1. The learning objectives were spoken clearly at the beginning of the lesson about familarising the difference between two ways of spelling words that sound the same (‘ai’ and ‘ay’).
1. The teacher repeated the word a few times so that the children could remember the word he had said.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Access
1. A different activity that gave encouragement for most to win the bingo.
1. 


Challenges
1. Not everyone found the bingo activity fun after a certain time, some lost interest and got distracted. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


1. Knowledge of language – showing what spellings they were familiar and unfamilair with – allowing them to understand the ones they need more help with.
1. Peer-marking – marking the sheets to see if the spelling words had been called and if they are the correct ones.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

1. Distraction because bingo took quite long – possibly find some background music or some noises to encourage them to take part.








OBSERVATION / FIELD NOTES - 4
(Questions adapted from Fletcher Wood (2016)
	Date: Wednesday 30th October 2020
Time: 9:20 – 12:00 (AM)
Year group: 2 (ages 6-7)


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

1. AoLE: Language, Literacy and Communication (near the start of the unit).
1. Context and Focus: reading and understanding a text of the teachers trip to the  dinosaur mueseum, answering questions with answers in the text.
1. Lesson was indoors, heavy rain throughout the day.
1. Ability: mixed ability. Two pupils diagnosed with Autism Spectrum Disorder (ASD).


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

1. The classroom was decorated with a traditional Montessori approach, designed for children to develop their daily life skills and were a suitable size for their age, for example they had a child size wooden kitchen.
1. The teacher created a positive and fun learning environment that motivated the children and always caught their attention. The teacher was also very interactive and showed a personality full of fun and joy for the children.
1. The task was an independent task for reading and understanding, however, majority of the children had a negative behaviour towards it, or was being lazy, and was relying on the teacher to answer the questions for them.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

1. The objective of the lesson was for the pupils to read the letter of the teachers day out in the dinosaur museum (including differentiation to meet and match the needs of individuals), and assessing their knowledge by using the method reading and understand. 
1. They were told to highlight the words they were unsure about and could not read to practice it and develop their knowledge. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

1. The learning objectives were spoken clearly at the beginning of the lesson
1. The teacher read over the letter of text 3 times with the children to ensure they understood what the letter said.
1. Using emphasis in speech, actions or movements really got their attention and got them to remember the words better than just saying it. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

Access
1. Reading out loud together (using the actions and movements the teacher was doing).
1. Pictures of the museum that they liked.


Challenges
1. Some pupils were not confident to ask for support or let the teacher know that they were struggling with the task, and therefore were relying on the teacher and the teaching assistant to 
1. Some children were copying each other instead of completing it independently


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


1. Think, pair, share with questions after reading the text before the task in their books.
1. Looking for gaps in knowledge by highlighting words they did not know, unfamiliar with and unsure how to pronounce or spell it.
1. Reading and understanding – reading the texts and answering the questions by finding the answers in the texts.
1. This task was able to show where the children were at with their reading and understanding, and whether they need more time and support on similar tasks.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

1. Some children were not getting involved with the think, pair, share activity. 
1. (Ensuring that every child is involved and encourage during the think, pair, share activities for communication and collaboration between children).
1. Not asking for support when needed, instead are staring at their book playing with an object.
1. Majority of the children weren’t developing to become independent, instead they were relying on the teachers to complete and fill their work for them.





CRITICAL INCIDENT IDENTIFICATION RECORD – 1 

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date: Wednesday 30th October 2020. 
Time: 9:20 – 12:00 (AM)
Age: 6-7 (Year 2)
Focus: Literacy, Language and Communication AoLE and topic subject which is dinasaurs. 
People involved: A child diagnosed with Autism Spectrum Disorder (ASD) and the teacher.
Information:No additional support is availble at this time for this child, however they are currently looking to take someone on board to be able to support him.


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher set a bingo task to begin focusing on spelling ‘ai’ and ‘ay’ words. Noticeably, he seemed to be distracted and not in the zone or work ethic, leading to the teacher to ask the child three times to pay attention. However, the child did not participate during the bingo activity at all, he did not pick up a pencil or pen nor did he touch or write on the paper. It was clear that he could not focus on the task or stay in the zone (while the teacher clarified that he zones out during class therefore it is important to grab his attention as much as possible). Additionally, although he did not take part in the activity, he was still aware of the purpose of the task, listening and responding to the teacher calling out and checking the spelling words once someone had a full line, showing great knowledge and great listening skills.







CRITICAL INCIDENT IDENTIFICATION RECORD – 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date: Wednesday 30th October 2020. 
Time: 9:20 – 12:00 (AM)
Age: 6-7 (Year 2)
People involved: A pupil
Focus: Literacy, Language and Communication AoLE and topic subject which is dinasaurs. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
There was a reading and understanding task activitiy focusing on language about the teachers trip to the dinosaur museum during the summer holdiays. I noticed a pupil was struggling to read and understand the text, however he did not ask for help and stared at the page playing with his highlighter. Instantly I wondered if he had some confidence issues within his language skills, therefore I went over and asked him if he was ok, but he was very shy. With a litle bit of support, he was willing to do the task and made clear emotions showing relief and happiness when he finished the task. Personally, seeing a pupil happy and relieved that he finished a task that he was struggling with was great and rewarding to see and shows how important a bit of support can impact their confidence.




CRITICAL INCIDENT IDENTIFICATION RECORD – 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date: Wednesday 30th October 2020. 
Time: 9:20 – 12:00 (AM)
Age: 6-7 (Year 2)
People involved: two pupils
Focus: Literacy, Language and Communication AoLE and topic subject which is dinasaurs. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class had just finished with their worksheets, so the teacher asked the ‘helpwr heddiw’ to collect in the worksheets and put them on his desk. As he was collecting them, someone else tried to take over his role and tried to beat him to collect the worksheets. Then, the child tried to snatch the worksheets from the ‘helpwr heddiw’ and they started to argue a little, until the teacher told them to stop. This could have turned into an unwanted arguement between the students which could have become a serious incident. 


CRITICAL INCIDENT IDENTIFICATION RECORD – 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

Date: Wednesday 30th October 2020. 
Time: 9:20 – 12:00 (AM)
Age: 6-7 (Year 2)
People involved: A pupil
Focus: Literacy, Language and Communication AoLE and topic subject which is dinasaurs. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Majority of the children were relying on the teacher and the teaching assistant to complete their work and tasks for them instead of giving it a go to answer it for themselves. The teacher explained to them that they are giving them simple instructions and don’t understand why they find it difficult to follow them. The teacher said “Guys we are giving you simple instructions to develop you in to independent learners, we cannot do everything for you.” She explained they can offer support and guide them but cannot complete everything for them. 
I think it was great she pointed that out to the children, however, because of current situations they are struggling with knowledge gap and find it hard to complete everything by themselves, or they are being lazy. 
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later clarified that satisfaction of a needs is not an “all-or-none” phenomenon,
admitting that his earlier statements may have given “the false impression that
a need must be satisfied 100 percent before the next need emerges” (1987, p.
69).
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