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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	


STUDENT FEEDBACK FORM
[bookmark: _GoBack]
Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.
This assignment aims to evaluate the effectiveness of using Assessment for learning (AfL), also known as Formative Assessment, throughout primary school. Some might agree that “formative assessment can produce significant and often substantial learning gains” (Black & William, 1998, p.3), but some may argue evidence to prove this point is limited and both sides will be analysed using one AfL strategy with examples from the writers Professional Teaching Experience. Assessment for learning is a continuous cycle split into three strands; where the learner is now, where the learner is going and how they are going to get there. Making the Most of Assessment 7-14 document released by the Welsh Government (2009), suggests that in Wales we should be making the most of both aspects of assessment; assessment of learning (AoL) and assessment for learning (AfL). Despite having slightly different names, both aim to improve learning outcomes in schools across Wales. AoL and AfL can also be referred to as Summative and Formative assessment. Summative assessment is usually completed at the end of the learning to test understanding. However, at his conference about AfL, in the at the Cambridge Assessment Network Conference on 15 September 2006, David William spoke about his view on summative assessment. He proposed that “at the end of the teaching experience we give students a test and that’s when we work out whether they’ve learned something or not, but it’s too late to do anything about it” (William, 2006). This led to the introduction of formative assessment where feedback can be given constantly, providing a continuous regulation of the learning environment. Despite the assessments being different, Black and William (1998) suggest that there is a misconception that formative and summative are different types of assessments when this is not the case. The outcome of an assessment is usually to evaluate, it is what the results are used for and when they are returned to the learners that makes some more effective than others. Formative assessment allows the teacher to use the information gathered form future lessons and possibly change of teaching techniques to benefit all learners. 
The AfL strategy chosen to be discussed in this assignment will be a traffic light system. This system has been modified throughout Foundation phase and KS2 to benefit all learners of different ages. During Foundation Phase, the traffic light system will be symbolized with different faces based on the colour of the light, red for sad, green for happy etc. In KS2, there will not be any faces on the traffic lights, there will be a success criteria for each traffic light so children must read the colours to evaluate their experiences properly. A criteria for the colours also allows them to focus on the learning experience not outside feelings. When on teaching practice, the writer needed to modify the system to add a success criteria with children in the younger area of KS2. This was because when asked to select a colour, learners would select a colour based on their feelings for that day, rather than how difficult they found the task. The children will have to select a traffic light sticker to stick on into the work completed for that lesson. This allows the child and the teacher to track their strengths and weaknesses. 
Overall, there are four elements of AfL; sharing criteria with learners, quality feedback, quality of questioning and peer assessment. The AfL strategy chosen to be discussed falls under quality feedback strand, however it can cross over with quality of questioning. A traffic light system relies on honest and high-quality feedback, but it is stimulated with questions. This strategy allows the teacher to assess the understanding of a lesson using student participation of the AfL strategy, D. Royce Sadler mentions in his book ‘Opening up feedback’ that feedback can be effective as learners become ‘more intuitive, more analytical, and generally more able to create independently, productions of high quality on demand’ (Sadler, D. R. 2013, p.62). This impliea that the effectiveness of the strategy depends on how comfortable the child feels about critically analysing their learning. Some may be too generous to please the teacher, some may be too critical due to lack of confidence and this can impact the use of feedback within the classroom. ‘Inside the black box’ written by Black and William (1998), also discusses the effectiveness of AfL within the classroom. Despite formative assessment, such as a traffic light system often providing significant and substantial learning gains, AfL such as quality feedback does have some negative impacts within the classroom. They suggest that the prime purpose of feedback to pupils is “to be in competition, rather than personal improvement” (Black and William, 1998, p.3). Agreeing with D. Royce Sadler, Black and William propose that the effectiveness of quality feedback from the pupils will depend on how comfortable they feel in their environment or if they will have the confidence to admit they are unsure of something. There may be a misconception that because most of the children claim to be green on the system, this might mean they do not want to admit they need help or perhaps want to be at the same level as their classmates. This will have a large impact on how useful this strategy would be in the classroom. Analysing and evaluating are two skills towards the top of Bloom’s revised Taxonomy. This is framework collaborates six major categories with higher order thinking skills such as analysing and evaluating at the top and basic remembering at the bottom. For children to use the traffic light system successfully, it is crucial for them to be able to evaluate and analyse the work they have completed. Linking to Bloom’s theory, this would suggest that using the traffic light system in the classroom can promote higher order thinking. 
As mentioned previously, despite the traffic light system falling under a cross between the use of feedback and quality of questioning elements of AfL it is important to use a range of the four elements in the classroom, this would mean including strategies that involve sharing of success criteria and peer assessment. An Ofsted report published in 2008 stated that “in order to raise standards, teachers should…employ a range of strategies to assess pupils’ progress in lessons and use the information gained to give feedback to pupils to plan for future lessons” (Ofsted, 2008, P.7). Several plans have been put in place to improve the use of formative assessment in AfL. The Action Plan for Education in Wales 2017-2012 states that one of the key actions for the coming years is to commit to formative assessment and “design and implement new assessment arrangements with more emphasis on formative assessment” (Welsh Government, 2017, p.18). Gilbert (2010), suggests that as teachers we have the responsibility to let children into the secret of what they are learning by sharing the success criteria. On most occasions, this is not promoted by the traffic light system, however it can be modified to cover all four elements of AfL. For example, to include sharing the success criteria in the traffic light system each colour would be a slightly different criteria, red being lower ability, amber intermediate and green being higher this will allow the children to choose their own criteria based on what they think they are cable of. The traffic light system can also be altered to incorporate peer assessment. This would allow the children to mark each other’s work and give them a colour based on what skill level they think it is. By modifying this strategy to link the traffic light system to all four elements of AfL this will help to reduce the attainment gap between all the different abilities in the class.  
Although AfL has many advantages, implementing one specific strategy across the whole school can have some practical issues. Despite teachers being able to modify the traffic light system there is a limit to how much it can be changed to suit all learners. Schools that promote a Humanist approach would not see many benefits of using a traffic light system to formatively assess their learning. John Holt who discusses Humanism in education in his book ‘How Children Fail’ suggests that children fail because they are afraid, which will lead to fear of failure. He states that because they are “afraid above all else of failing, of disappointing or displeasing the many anxious adults around them” (Holt, 2011, p.1). Sadly, fear of failing is sometimes promoted by the traffic light system unless children are confident enough to admit they are in the red section. If a school is promoting a humanist approach it would not be practical to implement this strategy. Educators who promote a behaviourist approach in their schools might also find this AfL difficult to implement across the whole school. One of the theorists who studied how learning is affected by the changes in the environment was Skinner (1974), he believed in a behaviourist approach and that behaviour is shaped through positive and negative reinforcement. If a learner has a positive experience it will increase the chances of them trying again, however a negative experience will decrease the likelihood that they will want to attempt the task again. For this strategy, positive reinforcement can be put in place as the learners are able to select a green or amber sticker for their work. However, if they feel they need to pick red this could lead to negative reinforcement which will have an overall affect on their motivation. Based on its characteristics the traffic light system would be better suited to schools which promote a constructivist outlook. This theory suggests that children should play an active role in their learning, an example of this would be children deciding what colour they are on the traffic light scale rather than the teacher. They do not believe in surface learning; their main priority is children’s understanding and their learning is based on prior knowledge. If the learners select red as their level of understanding, this indicates to the teacher that they cannot move on. The Welsh government suggest that Piaget’s constructivist theory is based around children being “active participants...by interacting with their environment and making connections between new experiences and previous learning” (DCELLS, 2008, p.30). Connections can be made using the traffic light system to link understanding. 
AfL is a continuous process that monitors understanding and learning that should be a part of everyday teaching. Effective AfL should not be applied in in the same way in a whole school approach. As mentioned earlier, to make the traffic light system most effective it will be modified throughout foundation phase and KS2 to involve all learners of all ages and encourage them to remain engaged. Unfortunately, despite using one AfL strategy throughout the whole school being an effective way to monitor progress and comparison on a large scale there can be practical issues. If staff are continuously modifying the strategy to cater to learners needs it will be difficult to compare data and monitor progress, communications between teachers will be vital so they are aware of what suits which class. Financially, not a lot of money will have to be allocated towards training to use this strategy however, funds will be needed to provide equipment such as stickers, card, boards etc. Time is another issue that may arise when implementing this strategy across the whole school to monitor progress. Some classes may be fortunate to have a classroom assistant who will be able help gather data, on the other hand, those teachers who are not as fortunate may struggle which will have an overall affect on the data collected for their class. Although AfL may cause difficulties throughout schools in regard to finances, staff training and the same strategy being beneficial throughout Foundation Phase and KS2, the Assessment for learning and National Literacy and Numeracy Framework claims that “excellent AfL practice is already well established in many schools across Wales” (Welsh Government, 2013, p.3).
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