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Part 1
This essay will explore current perspectives and guidance relating to behaviour management and learner engagement in post-16 education. The subject will be approached from academic and legislative standpoints to ensure a rounded perspective overall. This will enable the identification of potential challenges, and how these can be mitigated to increase the effectiveness of the included strategies. 
Knowles. et al (2025) discuss post compulsory learning in terms of andragogy, a concept introduced in the 1970s to encompass differences between how adults and children learn, and to represent primary aspects of post compulsory learning. The term has been widely discussed and debated since, outlining the complexity of post compulsory education. It is therefore crucial to appreciate how behaviour management and learner engagement can be navigated by educators to heighten the likelihood of effective learning.
The fundamental principle of andragogy is purpose. Learners in a post compulsory environment usually hold varying motivators and perspectives. As a result, it is important to provide clear reasoning for why the learning is appropriate, and realistic pathways to success (Avis, Fisher and Thompson, 2019). Andragogy promotes this by acknowledging that educators can assist learners by facilitating learning environments that unlock potential and drive self-directed learning that draws on individual capabilities and experiences (Race 2020). This aligns closely with professional standards that outline the importance of creating a learning experience that engages every member of the classroom, motivates them to participate, and promotes collaborative learning (Educators Wales, n.d.).
This also aligns with the academic perspectives of notable theorists including Jere Brophy who championed the need to provide meaning for learners. He believed intrinsic motivation was essential to engage learners and support them to succeed (Gaedke and Shaughnessy, 2003). William Glasser also believed that intrinsic motivation was fundamental to success. Rather than controlling a learner, or forcing them to complete a task, he believed that students would engage more positively if meaning behind learning was provided (Onodera and Greenwalt, 2007). Contrastingly, Harry Wong believes that educators should establish expectations from the outset, to manage classrooms and promote learning. He states this will help avoid the need for discipline due to misunderstood boundaries and procedures (Wong et al. 2012). Jones (2007) suggests a practical compromise; the use of incentives, whether formal or informal, complex or simple to provide motivation and establish boundaries.
Further academic insight can be gained from Mervyn Lebor (2017) who discusses the different perspectives of educators and learners regarding behaviour management in post compulsory classrooms. He discovered there are rather significant discrepancies in thoughts and opinions. He outlines pressures that educators face including violent learners, regulatory requirements and institutional performance expectations that can impact on how an educator manages behaviour and engages learners. He also highlights pressures that students have shared including boredom or stress at the lesson content (Lebor, 2017, p.130) and how factors such as the attitude of the teacher or content that is not challenging enough may contribute to why there are behavioural concerns. With these differing factors, Lebor acknowledges that ultimately “it is hard to legislate for all situations” (2017, p.40). However, there are legislative perspectives that can assist and should contribute to this ongoing discussion.
Estyn: the education and training inspectorate for Wales (Estyn, n.d.) published a report in 2025 discussing behaviour management in further education colleges. Key insights included the ongoing impact of the COVID-19 pandemic, lasting effects of Adverse Childhood Experiences (ACEs) and increasing concerns of misuse of social media. It discussed how these aspects can manifest as poor behaviour and have a negative impact on learner engagement (Estyn, 2025). Whilst this report is limited to further education colleges, it does provide practical guidance, driven by legislation that can be applied in the higher education sector also. Recommendations include collaborative peer working amongst further education professionals. This aligns with professional standards that outline the importance of strategic partnerships to share ideas and promote inclusive access to learning, with the aim of establishing meaningful relationships that drive progress (Educators Wales, n.d.).
Other suggestions include ensuring clear communication is established between students and educators, including those that hold a supportive role such as wellbeing services. This aligns with professional standards that highlight the importance of clear and accessible communication channels to ensure respectful learning experiences (Educators Wales, n.d.) and provide students with tools and resources to engage positively in and out of the classroom (Estyn, 2025).
Estyn go further, by calling on the Welsh Government to work “collaboratively with colleges to implement clear policies, consistent enforcement, and education campaigns” (2025, p.8). This call for action demonstrates the need for specific guidance and regulations that align with strategies currently in place for compulsory education. Often concerns associated with behaviour management have infiltrated from compulsory schooling (Lebor, 2017). 
Further insight can be gained from the Tertiary Education and Research (Wales) Act 2022 (Gov.Wales, 2022) which established Medr to coordinate further, higher and community-based learning (legislation.gov.uk, n.d.). This strategic plan to provide clear regulations is key when discussing behaviour management and learner engagement. It aligns with professional standards that demonstrate the importance of creating and maintaining strategies and guidance that support educators to meet the needs of a variety of stakeholders including learners, current and future employers, and the economy on both a local and national level (Educators Wales, n.d.).
Alongside this, it is important to consider the potential effectiveness of available strategies. As outlined in the professional standards, there is a pressing need for consistent and accurate training to enable educators to teach appropriately (Educators Wales, n.d.). If professional development opportunities are consistently available and of the required standard, then the likelihood of effective behaviour management and learner engagement is increased (Wallace, 2013). Well-equipped educators will likely increase learner motivation leading to heightened engagement and fewer behaviour concerns (Lim et al. 2025). This also aligns with professional standards that outline how key peer to peer support and relevant training is to ensure success (Educators Wales, n.d.).
Appropriate and effective training measures will enable educators to perform specific support roles to benefit learners; such as coaching or mentoring that can drive engagement, mitigate behavioural disruptions and improve student retention (Burleigh et al. 2023). Reasoning behind this includes that when students are provided with the tools to identify their own aims and learning objectives, they build the necessary confidence to apply themselves to actively participate in their own learning, leading to a heightened growth potential (Goncalves et al. 2025). 
It is important to also acknowledge the limitations of specific legislation as they can impact on organic education delivery. As outlined by Curwin, Mendler and Mendler (2008), it is crucial that teachers appreciate the need to personalise their delivery. They argue “it is important for teachers to remember a time when learning something was hard for them. This will help teachers treat struggling students humanely and with dignity” (p.167). This links to professional standards that outline the need for safe and inclusive learning environments (Educators Wales, n.d.). This perspective demonstrates that policies and guidelines can have some drawbacks as they may result in stagnant and less personalised teaching. This could disengage learners and make it more challenging for them to find purpose in the content.
Other concerns include the lack of flexible learning opportunities for post compulsory education. It has been reported that there has been an ongoing increase in learners seeking part-time education opportunities to complement circumstances including employment or personal responsibilities such as childcare (Welsh Government, 2026, p.10). Institutions do not always meet these needs as they push for traditional full-time routes. A further concern links to ongoing financial pressures that further and higher education providers are facing, and how the competition to obtain learners could be hindering students and resulting in learners joining an institution that is not suited to their needs (Welsh Government, 2026, p.11), reducing the likelihood of effective engagement. 
In conclusion, a combination of clear and consistent legislation, effective implementation strategies and support from academic insight can drive effective behaviour management and increase positive learner engagement. Educators must focus on motivation and clear meaning for learning to establish a safe and inclusive learning experience that drives progress. The support of governing figures and institutional peers will be crucial. However, with challenges including inconsistent training, a lack of flexible learning and legislation stunting organic teaching, it is crucial that improvement discussions continue. Clear and meaningful collaboration between all stakeholders, including educators, learners and governing bodies will assist in the creation and persistence of learning experiences that mitigate behaviour management concerns whilst driving positive learner engagement. 

Part 2
To support my development, I observed two peers (anonymised as Lecturer A and Lecturer B) to gain insight into strategies they utilise to manage behaviour and engage learners. In this reflection I will discuss and evaluate the effectiveness of their strategies and relate these to my own experience of managing behaviour and engaging learners in a recent lesson. This reflection will be structured using the Driscoll Model, selected for its concise approach that complements a direct and succinct reflection (The University of Edinburgh, 2024). 
What?
I recently delivered a lecture to Level 5 International Gastronomy Management students, on behalf of a colleague, and had an instance where I was required to employ my skills of managing potentially disruptive behaviour. The lesson began well, with content discussing learning and development in the workplace and how this can drive organisational growth. The class were participating well in group discussions and activities. However, during one discussion I asked for student opinions and insight on leadership techniques in industry. I suggested they draw on their experiences working, or from their placements. I noticed what appeared to be a shift in atmosphere and altered body language from one of the students. I could sense that I needed to engage appropriately to avoid the situation escalating.
The student spoke very negatively about their placement, mentioning poor treatment and raising concerns regarding a lack of university support as well. I observed the student becoming increasingly agitated and so my overriding concern was to diffuse the situation. Another student disagreed and argued back to the original student, which again heightened my concerns of escalation. I spoke calmly, but firmly and asked the students to pause so we could discuss. I remained professional as I answered concerns, validated feelings and highlighted support options. I reiterated that I would also raise their concerns with the placement team. I also made a clear attempt to explain the benefits and reasons behind some of the decisions he was struggling with on placement, hoping this would realign expectations and demonstrate the value of the activities. 
The student became calmer as our interaction continued, and the lesson proceeded without further concern. The other students remained actively engaged and the respectful exchange appeared to enrich subsequent activities and discussions. Whilst I felt a little nervous and apprehensive as the experience unfolded, I left feeling a sense of achievement as I had helped the student to appreciate the wider context, meaning that they felt a renewed sense of motivation. I also felt my confidence increase regarding my abilities to manage uncomfortable moments within the classroom. I realised I can competently support students, provide meaningful learning experiences and manage my classrooms effectively.
So what? 
When I consider the above experience in relation to Lecturer A and Lecturer B’s approaches in the observed lessons, I can see further growth opportunities. 
Lecturer A demonstrated the importance of tackling potentially disruptive behaviour as early as possible. She achieved this as she was engaged and fully aware of what the students were doing. Lecturer A noticed a student disengaging and focusing on their phone rather than the lesson. She did not wait for this to become a larger issue but instead confronted it immediately in a tactful and understanding manner. This made me realise that whilst I handled my scenario calmly and professionally, I hesitated which allowed another student to engage, heightening the risk of conflict. A proactive approach aligns with the professional standards of ensuring leadership approaches are strategic and supportive of all learners (Educators Wales, n.d.). Lecturer A was aware that her leadership choices were fundamental to the success of the lesson and the engagement of the class participants. Curwin, Mendler and Mendler (2008) support this approach, discussing the importance of effective classroom management to diffuse conflict, and how this can be achieved in tandem with preserving learner dignity.
Lecturer B had a similar approach, where she also remained aware of engagement levels throughout the lesson and how reductions could cause distraction and disruption. However, her approach was more structured, and without conflict. She utilised breaks and the option to instruct the class to move around to reenergise. This was effective as it reestablished focus and increased engagement. This aligns with professional standards that promote the importance of establishing and sustaining learning environments that inspire learners and drive learning potential through a positive and proactive approach that meets stakeholder needs (Educators Wales, n.d.). 
Paulus et al. (2021) and Peiris et al. (2021) agree that mindful, active breaks can drive meaningful learner engagement leading to an increase in active and quality participation. Observing Lecturer B provided me with the opportunity to reflect on my teaching practice, and I realised that my classes would benefit from further flexibility. I ordinarily plan breaks for every hour and stick to this without assessing whether a deviation is necessary. I need to focus on this aspect to ensure my classrooms are comfortable and my learners consistently engaged. A mindful approach to breaks positively impacts on mental wellbeing of learners leading to increased cognitive effectiveness and increased absorption and retention of information (Latino et al. 2025). 
Now what?
Reflecting on my lesson alongside the lessons of Lecturer A and Lecturer B, I am committed to ensuring a more proactive approach to behaviour management. I have been inspired by their differing approaches to distracted students and how I can use a combination of proactive response and strategic break times to maintain effective engagement and ensure minimal disruption. 
Analysing this has shown me my approach to planning and delivering content can be quite rigid. I make every effort to ensure I do not deviate from lesson plan timings and content order. Whilst this is organised, it does reduce required flexibility. There are many factors that impact students, and influence engagement and behaviour. These can vary from lesson to lesson and so it is crucial to be mindful and adapt where necessary. Committing to improving my own practice aligns with professional standards that demonstrate the importance of reflecting on teaching practice and making adaptations because of insight gained (Educators Wales, n.d.). This is supported by Race (2020) who champions a practical approach by analysing feedback, utilising approaches from peers, and proactively actioning reflective insights.
As outlined by Lebor (2017) a crucial element of effective behaviour management is clear and consistent boundaries, an approach also supported by Harry Wong (2012). Both Lecturers demonstrated this effectively, with quick reactions. I now realise my avoidance of confrontation can contribute to disruption escalations and is an element of my practice that requires attention.  
This experience has demonstrated the value of observation and reflection to improve teaching practice and ensure positive learner engagement and effective behaviour management. Both Lecturers demonstrated highly effective measures that I can utilise to enhance my practice and increase learning potential.
Lecturer B demonstrated a clear commitment to learner needs by responding to body language cues and visual indicators that learners were becoming distracted. As discussed by Jones (2007), these techniques are highly effective to drive engagement and participation. Lecturer A’s proactive commitment to the needs of all learners and demonstrated effort to provide a safe and inclusive environment through clear boundaries is a key element of teaching in the post compulsory sector (Lebor, 2017; Avis, Fisher and Thompson, 2019). 
Combining these observations with my own lesson has provided practical insight into how I can improve, contributing to my ongoing professional development. I will integrate these approaches in my practice moving forward as I strive to increase flexibility and ensure I proactively address concerns. My full SMART action plan, and associated documentation can be found in the appendices.
Total word count: 2686


Reference List
Avis, J., Fisher, R. and Thompson, R. [eds] (2019) Teaching in lifelong learning A guide to theory and practice. 3rd edn. Open University Press. Available at:  https://research-ebsco-com.uwtsd.idm.oclc.org/c/onvpsy/ebook-viewer/epub/m6kcrccbcf?location=https%25253A%25252F%25252Fresearch-ebsco-com.uwtsd.idm.oclc.org%25252Fc%25252Fonvpsy%25252Fsearch%25252Fdetails%25252Fm6kcrccbcf%25253Fdb%25253Dnlebk (Accessed 31 March 2026).
Burleigh, C.L., Kroposki, M., Steele, P.B., Smith, S. and Murray, D. (2023) Coaching and teaching performance in higher education: a literature review, International Journal of Mentoring and Coaching in Education, 12 (1). Available at: https://doi.org/10.1108/IJMCE-12-2021-0114 
Curwin, R.L., Mendler, A.N. and Mendler, B.D. (2008) Discipline with Dignity: New Challenges, New Solutions. 3rd edn. Association for Supervision and Curriculum Development. Available at: https://ebookcentral.proquest.com/lib/trinity/reader.action?docID=368212&c=UERG&ppg=1 (Accessed 31 March 2026).
Educators Wales. (n.d.) Professional standards for further education and work-based learning leaders in Wales. Available at: https://educators.wales/leaders-professional-standards (Accessed 26 May 2026). 
Estyn. (n.d.) About Estyn. Available at: https://estyn.gov.wales/about-us/ (Accessed 19 May 2026). 
Estyn. (2025) Learner Behaviour in Further Education Colleges, Understanding, Supporting and Promoting Positive Behaviour. Available at: https://estyn.gov.wales/app/uploads/2025/04/Thematic-survey-report-Learner-behaviour-in-FE-colleges.pdf (Accessed 19 May 2026). 
Gaedke, B. and Shaughnessy, M.F. (2003) An Interview with Jere Brophy, Educational Psychology Review, 15 (2). Available at: https://www.researchgate.net/publication/226885194_An_Interview_with_Jere_Brophy (Accessed 18 May 2026).
Goncalves, J.C., Duarte, A.M., Marques-Pinto, A., Paulino, P., Figueira, C.P., Ferreira, P.A., Haga, S., Barros, A., Pereira, N.S. Da Luz, R.A., Amaral, A. and Mesquita, F. (2025) Mentoring for well-being, engagement and academic achievement in higher education students, Frontiers in Education, 10. Available at: https://doi.org/10.3389/feduc.2025.1606103 
Gov.Wales. (2022) Tertiary Education and Research (Wales) Bill. Available at: https://www.gov.wales/sites/default/files/publications/2022-12/tera-2022-explanatory-memorandum_0.pdf (Accessed 20 May 2026). 
Jones, F. (2007) Tools for teaching: discipline, instruction, motivation. 2nd edn. F.H. Jones & Associates. Available at: https://r3-vlebooks-com.uwtsd.idm.oclc.org/EpubReader?ean=1780965026345 (Accessed 31 March 2026).
Knowles, M.S., Holton, E.F., Robinson, P.A. and Caraccioli, C. (2025) The Adult Learner the Definitive Classic in Adult Education and Human Resource Development. 10th edn. Routledge. Available at: https://read.kortext.com/reader/epub/3210221?page= (Accessed 31 March 2026).
Latino, F., Tafuri, F., Maisuradze, M. and Tafuri M.G. (2025) Enhancing Academic Performance, Cognitive Functions, and Mental Well-Being Through Active Breaks: Evidence from a Pilot Study with University Student Sample, International Journal of Environmental Research and Public Health, 22 (11). Available at: https://doi.org/10.3390/ijerph22111605 
Lebor, M. (2017) Classroom Behaviour Management in the Post-School Sector. Springer International Publishing AG. Available at: https://ebookcentral.proquest.com/lib/trinity/reader.action?docID=4931611&c=UERG&ppg=3 (Accessed 31 March 2026).
Legislation.gov.uk. (n.d.) Tertiary Education and Research (Wales) Act 2022. Available at: https://www.legislation.gov.uk/asc/2022/1/contents (Accessed 20 May 2026). 
Lim, S.H., Lim, L., Lye, C.Y. and Lim, W.Y.R. (2025) Personalised Professional Development in Teaching and Learning in Higher Education, Trends in Higher Education, 4 (2). Available at: https://doi.org/10.3390/higheredu4020016 
Onedera, J.D. and Greenwalt, B. (2007) Choice Theory: An Interview With Dr. William Glasser, The Family Journal: Counselling and therapy for couples and families, 15 (1), pp.79-86. Available at: https://doi.org/10.1177/1066480706294150 
Paulus, M., Kunkel, J., Schmidt, S.C.E. Bachert, P., Wasche, H., Neumann, R. and Woll A. (2021) Standing Breaks in Lectures Improve University Students‘ Self-Perceived Physical, Mental, and Cognitive Condition, International Journal of Environmental Research and Public Health, 18 (8). Available at: https://doi.org/10.3390/ijerph18084204 
Peiris, C.L., O’Donoghue, G., Rippon, L., Meyers, D., Hahne, A., De Noronha, M., Lynch, J. and Hanson, L.C. (2021) Classroom Movement Breaks Reduce Sedentary Behavior and Increase Concentration, Alertness and Enjoyment during University Classes: A Mixed-Methods Feasibility Study, International Journal of Environmental Research and Public Health, 18 (11). Available at: https://doi.org/10.3390/ijerph18115589 
Race, P. (2020) The Lecturer’s Toolkit: A Practical Guide to Assessment, Learning and Teaching. 5th edn. Routledge. Available at: https://research-ebsco-com.uwtsd.idm.oclc.org/c/onvpsy/ebook-viewer/epub/lurcrz2mlr?location=https%25253A%25252F%25252Fresearch-ebsco-com.uwtsd.idm.oclc.org%25252Fc%25252Fonvpsy%25252Fsearch%25252Fdetails%25252Flurcrz2mlr%25253Fdb%25253Dnlebk (Accessed 31 March 2026).
The University of Edinburgh. (2024) Reflection Toolkit What? So what? Now what? Available at: https://reflection.ed.ac.uk/reflectors-toolkit/reflecting-on-experience/what-so-what-now-what (Accessed 26 May 2026).
Wallace, S. (2013) When you’re smiling: exploring how teachers motivate and engage learners in the further education sector, Teaching and learning in further and higher education, 38 (3). Available at: https://doi.org/10.1080/0309877X.2013.831040 
Welsh Government. (2026) The Future of Tertiary Education in Wales, Summary of the five challenges and calls for submission. Available at: https://www.gov.wales/sites/default/files/consultations/2026-01/260127-the-future-of-tertiary-education-in-wales-summary-of-the-five-challenges.pdf (Accessed 21 May 2026). 
Wong, H., Wong, R., Rogers, K. and Brooks, A. (2012) Managing Your Classroom for Success, Science and children, 49(10). Available at: https://www.proquest.com/docview/1023451667/fulltextPDF/9454BAA34DCC4C43PQ/1?accountid=130472&sourcetype=Scholarly%20Journals (Accessed 18 May 2026). 

Appendices

Appendix A: Teacher observation forms for two observations undertaken
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	Teacher

	Lecturer A (anonymised)

	Date
	24/04/2026

9:30am-1pm


	Group
	Level 4 Hospitality & Hotel Management – Professional Resourcing and Development (PRD)

	Topic/Context
	Change Management and Ethical Leadership


	Notes on the lesson:

	








	· The lesson was interactive, with activities throughout that generated conversation and encouraged students to think and consider their own perspectives and wider concerns also.

· Unfortunately, only 4 out of 9 students attended – it is speculated that this is due to it being the final lesson before the Easter holidays, which demonstrates how crucial it is to effectively engage learners, so they remain consistent. Lecturer A navigated the lesson very well, even with less students than anticipated.
 
· Lecturer A was very competent – she knew the subject very well and complemented the pedagogy with real world, relatable examples to support.

· There was an issue requiring behaviour management when a student was using their phone, Lecturer A was calm but firm when reminding the student of the importance of actively participating in the lesson and how and why it is important to avoid distractions. 


	What I have learned:

	









	· That it is important to tackle instances that require behaviour management as soon as possible to mitigate disruption for other learners. In this example a calm but firm approach that avoided embarrassing the learner was effective.

· Allocating time to allow students to participate in discussions and share their thoughts and opinions helps to drive engagement and acts as a formative assessment opportunity to determine the effectiveness of the learning.

· It is important to positively reinforce in areas outside of answering questions/participating in activities. Lecturer A acknowledged that many students were not in attendance but did not verbally acknowledge the effort of the students that were there. I feel they would have appreciated the acknowledgement.

	Targets to improve my own practice (mapped to professional standards):

	
	
· Address distraction issues within the classroom straightaway – adopt a firm but fair approach to reestablish boundaries. The professional standard = Demonstrate effective strategic leadership and governance. 

· Ensure clear and consistent positive reinforcement throughout lessons. The professional standard = Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment. 











Teacher Observation Form 
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	Teacher

	Lecturer B (anonymised)

	Date
	25/04/2026

9am-1pm


	Group
	Level 5 International Gastronomy Management – Professional Service


	Topic/Context
	Managing Human Resources Globally and Psychology Test for Work


	Notes on the lesson:

	









	· Lecturer B did make effort to engage learners, but the content was largely lecturing presentation with limited activities and missed opportunities to ask questions to the learners and determine their insight/learning.

· In terms of behaviour management Lecturer B did very well, at times when it appeared students were beginning to disengage or get distracted; she would pause for a brief break or ask students to briefly move around the room to reenergise, the students appeared to appreciate this.

· Lecturer B knew her content very well and spoke in depth about the subject, supporting her lecture slides with personal examples from her career which helped to personalise the content.

	What I have learned:

	









	· That engagement and behaviour can often be intertwined. My perspective is that if the Lecturer had engaged the class further by making the lesson more interactive then the risk of behaviour management issues would have been mitigated. This will not always be the case, but it appeared so with this group of students.

· That there is power in what can seem simple or small. By instructing students to move around the classroom and by being strategic with breaks, the Lecturer could ensure consistent engagement.

	Targets to improve my own practice (mapped to professional standards):

	
	

· Ensure strategy is employed with breaks to heighten engagement. Make use of the space in the classroom to reenergise the group and avoid distractions. The professional standard = Demonstrate commitment to learners, their learning, safety and well-being.

· Ensure consistent learner participation to increase engagement and provide formative assessment opportunities. The professional standard = Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment.










Appendix B: Lesson Plan for own teaching session that is being reflected on for Part 2
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Lesson Plan

	Topic: Learning and Development
	Class: International Gastronomy Management (Level 5)


	Date: 11/03/2026

	Length of lesson: 4 hours
	Number of students: 6

	Resources required:

PowerPoint Presentation Slides and supporting technology (working screen to present).

Minimum of one device per student (either laptop or mobile) to enable them to complete the included activities.




	Aim of Lesson

To identify different methods of learning and development and how they can support individual and organisational growth.





	Learning Outcomes – The Learners Should Be Able To:

· Define learning and development.

· Outline different learning styles.

· Identify your own learning style.

· Identify generational differences, focusing on the current & incoming workforce.



	Previous student knowledge required for the session:

No prior knowledge is specifically required as the content has been designed to suit students that have not studied this topic previously. However, the concept of staff development was introduced at Level 4 and will therefore equip students with some prior knowledge to build upon. Furthermore, the previous 5 weeks of this semester will be relevant and assist students as they develop their knowledge of this topic in greater depth.


	Anticipated difficulties (if applicable):

Preferred learning style: this class incorporates a digital learning tool (Vevox, via Word cloud questions). This may not suit all learners, with the potential that some students may lack confidence in using digital platforms or may prefer verbal exchanges to answer questions and share thoughts. I will highlight the benefits of using Vevox to enable anonymous answering. I will also reassure students that we will discuss the results afterwards.

Differentiating between terms: this class introduces concepts that are often interlinked in areas. This could cause some confusion, and some difficulty in recalling specifics of different terms. I will address this by reassuring students that the topic can be challenging, and that this terminology will be revisited at different points throughout the semester. I will positively reinforce students when they contribute and ensure I guide students with any areas of difficulty. I will also commit to creating a safe and inclusive classroom to encourage students to ask questions and seek additional clarity if required.

Student engagement: as I am delivering this lesson on behalf of a colleague, the students are not familiar with me and my teaching practice. I have taught them previously, but only once. This could present the risk of disconnecting and a lack of engagement. I will address this at the beginning of the lesson, by reintroducing myself and sharing my excitement at having another opportunity to teach them ahead of Level 6 when I will be responsible for them for at least one module in full. This added context should contribute to a safe and welcoming classroom environment.


	Professional Standards (where are these being met within the session)

· Demonstrate commitment to learning, their learning, safety and wellbeing: by creating a safe and welcoming learning environment, committing to positive reinforcement and active learner participation.
· Ensuring appropriate assessment strategies are in place to support learner progress: using formative assessment throughout. The Vevox Word cloud quizzes, and group discussions will provide insight on learning success and help to identify any areas that require further clarification. Summative assessment at the end through a learning outcome recap will be a further opportunity to determine learning.
· Awareness of how technology can be used to track and support learners: by utilizing a digital tool to enhance the pedagogical output through learner participation and the opportunity to answer anonymously. This anonymity may encourage answers that would not have been shared otherwise.
· Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment: by integrating active learner contributions into the pedagogical delivery. This will be achieved through group discussions of content, Vevox Word cloud quizzes, and discussion of activity findings. I can use this to assess the effectiveness of my content and make adaptations where required (reflecting in action if needed).
· Build positive and collaborative relationships: by incorporating interactivity throughout the lesson, I will have ongoing opportunity to engage with my learners and therefore increase our collaborative relationships. My commitment to positive reinforcement will contribute to the positiveness of our relationships.
· Demonstrate a commitment to sustainability: utilising a digital quiz platform and PowerPoint slides rather than paper handouts demonstrates my commitment to following sustainable practices within my teaching practice.










Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction:

Recap







Agenda




Development:

Learning & Development 










Training & Development



















Break

Learning Styles












Break



Generations: current & incoming workforce




























Plenary/conclusion:

Questions






	

Reintroduce myself to the class.

Brief discussion of content covered in previous lesson.


Overview of the lesson, including learning outcomes.




What does learning & development mean to you?


Let’s put it into practice.





How would you define training?



Differences between training and development.

Training Needs Analysis (TNA).

Training Types.

Internal/External/On the job/Off the job training/Mentoring/Coaching breakdown.







Honey and Mumford Questionnaire.


Questionnaire results.



Learning styles in more depth: theorist/reflector/pragmatist/activist.







Millennials in the workplace.




How do generations impact HR?



Brief outline of different generations.


Generation Z analysis of characteristics, preferences and impact within the workplace.

How is Generation Z reshaping the workforce?







Q&A to revisit any areas that students require clarification or further attention on.


Learning outcomes recap





	

Informal assessment to determine learning effectiveness. Student led conversation in a collaborative group setting.




Teacher led delivery with PowerPoint presentation to support.





Vevox Word cloud to determine current learning levels. Teacher led questioning to follow, honouring anonymity but encouraging student contributions.

Making a cup of tea activity – teacher led but student focused. Includes a brief activity (2 minutes) and a longer review session to introduce the idea of training and how this impacts learning.



Vevox Word cloud to determine current learning levels. Teacher led questioning to follow, honouring anonymity but encouraging student contributions.


Teacher led lecture presentation with PowerPoint to support and provide visual aids.
















Online quiz to identify learner style.


Group discussion of results. Teacher led conversation encouraging active student participation.


Teacher led lecture presentation with PowerPoint to support and provide visual aids.







Video outlining characteristics of millennials and how these impact within organisations to demonstrate a large percentage of the current workforce.



Discussion of video highlights and sharing thoughts and perspectives on how this may impact human resources. Teacher led group discussion.


Teacher led lecture presentation with PowerPoint to support and provide visual aids.

Teacher led lecture presentation with PowerPoint to support and provide visual aids.



Teacher led group discussion to identify learning success of previous slides, and to gain insight in student thoughts and perspectives by encouraging them to critically think about the topic.





Student led question and answer session with teacher providing answers and assistance.



Teacher led group discussion to determine if learning outcomes were achieved, including how and why, and addressing any areas that require further attention.


	

5 minutes






5 minutes






10 minutes



10 minutes






10 minutes




35 minutes














20 minutes


20 minutes


15 minutes



15 minutes



15 minutes





20 minutes





10 minutes




5 minutes


25 minutes




10 minutes








5 minutes





5 minutes





	Assessment Strategies: when and how are they included within the lesson?

Introduction: Q&A during recap of previous week to determine learning.

Development: Multiple instances of formative assessment through individual and group activities, and through the digital Vevox Word clouds. These measures will determine learning effectiveness and present opportunities for immediate recap or further elaboration. The use of teacher-led questioning enables the teacher to gain insight outside of observation.

Conclusion: Q&A of content covered and discussion of whether learning outcomes have been achieved, including how and why will enable summative assessment and will assist the teacher in determining lesson success and any aspects that require further attention.









	Informal reflection (to be completed after the session)

I feel the lesson was successful overall. The atmosphere was positive, the students appeared engaged throughout and were jovial when leaving the classroom. I believe that the balance of engaging activities (Vevox Word Cloud/how to make tea/Honey and Mumford quiz) and lecture slides helped to pace the lesson and maintain consistent participation. I found it challenging when one student answered a question and spoke negatively of their placement experiences. I was not expecting this and felt quite unprepared in terms of how to manage this. I made effort to remain calm and to address their concerns appropriately by supporting them but also challenging their points where appropriate. I have identified this as an area that may require further development and will await feedback from my observer to determine if this is required.






Appendix C: SMART Action Plan
Action Plan

	Target 
	Specific 
Steps
	Measurable  
What  
	Achievable  
How 
	Realistic 
Why 
	Time-bound 
When  
	Professional Standard 

	Establish a proactive approach to addressing distraction issues within the classroom.

	Address straightaway to mitigate the potential of escalation.
	Adopt a firm but fair approach that is calm and professional and preserves the student’s dignity to reestablish boundaries.
	Arrange to meet with Lecturer A and Lecturer B to discuss effective techniques.
	I will not be teaching again until September 2026 and so there is time to discuss with peers and practice strategies.
	By the start of the next academic year (September 2026).
	Demonstrate effective strategic leadership and governance.

	Ensure clear and consistent positive reinforcement throughout lessons. 
	Revisit recorded lecture sessions to identify any areas of improvement.
	Outline areas that require improvement and research effective strategies that can be employed in the classroom.
	When the new academic year begins test strategies in the classroom and reflect upon student engagement with the techniques.
	I can utilise the summer whilst I am not teaching to identify and plan for this aim.
	By the start of the next academic year (September 2026).
	Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment.

	Be aware of strategically timed breaks to heighten learner engagement. Reenergise learners by making use of physical space within the classroom.
	Revisit recorded lecture sessions to familiarise with where breaks may have been required. Use footage to hone skills of identifying disengaged or distracted students.
	Outline key aspects to be mindful of that suggest learners require a break. Discuss with Lecturer B for guidance.
	When the new academic year begins test findings in the classroom and reflect upon benefits and/or drawbacks of this approach.
	I can prepare for this during the summer months whilst I am not actively teaching.
	By the start of the next academic year (September 2026). 
	Demonstrate commitment to learners, their learning, safety and well-being.

	Commit to encouraging consistent learner participation that drives engagement and provides formative assessment opportunities to determine learning effectiveness.
	Utilise techniques and strategies that promote a safe and inclusive classroom environment and continue to utilise digital support tools in activities to engage learners and determine effectiveness of learning.
	Discuss with peers to gain insight into their techniques and approaches and spend time utilising suggested platforms in preparation.
	In the new academic year, I will utilise a range of digital tools to encourage active participation and to assist me in determining any learning gaps that need addressing.
	I will complete this over the summer months and will call on the UWTSD Digital Skills team for help if required.
	By the start of the next academic year (September 2026).
	Develop and implement effective policies and strategies to support the delivery of effective learning, teaching and assessment. 
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