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Language and Literacy in the Digital Age.
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Language can be defined as ‘the system of spoken or written communication used by a particular country, people, community, etc’ (Oxford English Dictionary, 2026) whilst literacy can be explained as ‘the ability to read and write’ according to Cambridge Dictionary (No Date). Language and literacy are skills that go hand in hand with each other in the early years, as children’s ability to speak, understand and listen provide the foundations for reading, writing and communicating.  In addition, these skills can be developed through a variety of experiences, for example, reading age-appropriate books and stories, learning through play activities and circle time allows children to develop language through conversations, open-ended questions and the repetition of nursery rhymes and songs. Another aspect of learning that can aid the development of these skills is digital learning; advances in technology mean that children are going to find digital skills useful. Digital learning is ever-growing and is a tool that may be able to broaden knowledge by providing a wider range of resources, enable children with additional learning needs to develop at their own pace with accessible and individual features and allow confidence to grow regarding children who may experience a language barrier. 

Throughout the reading activity, the storyteller demonstrated several skills that are key to supporting children’s development, one of which was the use of visual aids. In this case, the use of finger puppets and the physical book can support children’s development in several ways. Building on the concept of props and resources, these can be found in different shapes and forms however, the aim remains the same regardless of what prop is used; to provide an opportunity for children to be engaged whilst supporting language and communication development. Another benefit to the use of props is the way in which they engage the children meaning that they can follow the story and absorb the language used, develop their imagination and maintain their attention span. The National Literacy Trust (2025) conveys the idea that storytelling does not always require a book, the imagination and creativity can still be created with props, fancy dress and an enthusiastic person to tell a story whilst still supporting a child’s language and literacy development. 

Furthermore, finger puppets are a versatile resource that can support children of all ages and abilities. In addition, visual characters can support children who are developing their speech, learning English as an additional language or those who need additional communication support. The Curriculum for Wales (2021) shares the view that an important part of effective language development is experimenting with vocabulary and enabling creativity when learning how to communicate. Therefore, this view supports the storyteller’s use of finger puppets as children are encouraged to explore new language, hear the different voices of the characters and the repetition within the story allows the children to become familiar with new vocabulary. 

This concept is reflected in Vygotsky’s theory of Zone of Proximal Development which Vygotsky (1978, quoted in Eun, 2019) describes as the area between the development level reached by independent problem solving and the potential development through problem solving with support from an adult or more capable peer. Therefore, through a storytelling activity involving finger puppets, the children can learn about new vocabulary, emotions and communicative skills from the adult which can gradually prepare the children to become confident in telling a story themselves. Vygotsky also believed that children are strongly influenced by the interaction’s adults and their peers. Cherry (2026) believes that through these experiences’ children learn language skills and develop holistically leading to the cognitive growth from interactions with more knowledgeable others. Overall, Vygotsky’s theories reinforce the importance of providing children with valuable opportunities that will create purposeful interactions such as, storytelling activities which allow professionals to support and scaffold children’s learning, communication and development whilst encouraging a child’s independence and self-esteem. 

However, regardless of the benefits that props and resources hold, it is essential to acknowledge the limitations that may present themselves. It is important to recognise that each child is individual meaning that children will not respond in the same way to certain resources for example, some children may find multiple resources in one activity overwhelming whilst other children may thrive from using props to gain a better understanding of the storyline. This could be understood through the idea of Spencer (2025) that providing children with excessive amounts of resources could potentially minimise a child’s ability to concentrate during meaningful interactions and activities, which may lead to limited opportunities to develop attention span and communication skills. Another restriction to the use of props and resources is the cost and accessibility. Due to the cost-of-living crisis, buying a variety of toys and resources may not be realistic for parents, settings and professionals. In addition, some may not have the skill or time to create their own resources which could potentially restrict a child’s access to learning experiences that could advance their development. Children in Wales (2022) conducted a survey which resulted in two-thirds of parents in Wales are worried about paying for essentials like food for their families and fuel. This highlights the pressures places on families implying that the additional expense of resources and toys may not be practical for all households, consequently this may create an imbalance of opportunities accessible for children that support their communication and language development. 

Another important skill to consider is the use of pacing and purposeful pauses that the storyteller displayed which is an important technique as it could support children’s attention, understanding and communication development. In addition, these techniques are flexible, allowing professionals to adapt the activity depending on the individual needs of the children taking part. McCann (2024) holds the opinion that one of the most powerful skills to use during a storytelling activity is the use of a pause as it allows children to build a mental image of the narrative without being rushed or overwhelmed. It is equally important to recognise the impact of storytelling pace on children’s overall learning experience. Morgan (2026) recommends prioritising ‘slow story’ moments that offer valuable opportunities rather than simply finishing the story and she offers the opinion that beneficial storytelling at a slower pace allows for the connection and courage children need to thrive. 

The importance of this technique is further emphasised by Bruner’s work on cognitive and language development. Bruner’s theory revolves around the concept of scaffolding, language acquisition support system and his theory of cognitive development. Building upon this idea, Bruner’s language acquisition support system (LASS) is a theory that clarifies his belief that children do not develop language on their own, however they benefit from the support shown by adults in addition to their interactions and encouragement. Main (2026) explains the LASS theory as the help that is given to children by adults to develop a child’s early language, and to succeed predictable routines, shared attention and the use of age-appropriate language. When applied to storytelling activities, Bruner’s theory highlights the importance of professionals adapting their pace and including purposeful pauses to support a child’s language and communication development. For example, using a slower pace when introducing new vocabulary may allow children to process and understand new information, whilst the purposeful pause enable children to respond to a question, voice their opinions and engager in interactions with the storyteller. These techniques can be seen as the professional scaffolding the children’s development and reflect Bruner’s emphasis on the impact of shared interactions in enabling children’s language acquisition. 

Moreover, the storyteller demonstrated two different approaches of storytelling, one traditional and one digital. Although both versions provide different opportunities, the level of control regarding the pace and ability to include purposeful pauses depends on the resource used. While the digital version displayed more motion and brought the story to life with animations, the storyteller was not able to control the video’s pace meaning that is may not be suitable for all of the children involved in the activity, the fixed pace that may be found on digital storytelling activities may give children insufficient time to process new information or understand events within the story. By comparison, the traditional version allowed for the storyteller to choose the pace of the story, according to the needs of the children participating and enabled the activity to include meaningful pauses when the storyteller felt it was necessary. However, the digital version may have created an engaging activity as the motions may capture children’s attention and support their understanding of the narrative by providing visual aids for characters and events, whereas the traditional version may not create the same level of excitement. Ensuring the audience is engaged is a key factor in storytelling because if the children are not interested in the story, they may be unable to benefit from the activity. Furthermore, the comparison could link to Bruner’s LASS theory as the adaptability of the traditional version may provide opportunities for professionals to change their communication, ask questions and offer support where needed. 
 

Repetition is another valuable skill to use when storytelling, which the storyteller has displayed throughout the activity. In addition, the story itself has repetitive aspects meaning that children can predict what is going to happen throughout the story and the children are exposed to the same language throughout the entirety of the story, allowing them to develop an understanding of the words and how they are used. Not only that, but the continued use of voices for the characters enables the children to recognise and distinguish which character is involved in the current event. London School of Childcare Studies (2026) recognises that repetition plays a vital role in transferring information from short-term to long-term and that the repeated experiences allow the brain to store and retrieve information more efficiently. This opinion links to the importance of repetition in the early years as it conveys the concept that repetition supports a child’s memory by encouraging children to retain information, allowing them to recall characters, new vocabulary and events. In addition, repetition may enable children to understand the story, not just individual words. Familiar patterns commonly found in children’s stories may help children’s comprehension, helping them connect new information with events that have already been discussed. 

The importance of repetition can relate to Skinner’s behaviourist theory of language development. The University of Derby (no date) implies that Skinner believed that children may develop language through observing and mimicking the language used by adults around them along with positive reinforcement. Throughout storytelling, professionals may model new vocabulary repeatedly, which may encourage children to imitate the language. Furthermore, responding positively when children use new language, may encourage them to continue to communicate and participate during the activities. In addition, Early Childhood Education and Care (2023) reinforces Skinner’s theory by implying that repeating a new word, concept or skill allows children to form an understanding on the matter. This links to Skinner’s theory, as repeated exposure to new language may encourage children to imitate and practise new vocabulary. Furthermore, when confidence is built by professions from positive reinforcement, children may feel comfortable to continue to use unfamiliar language throughout activities. However, although Skinner’s theory emphasises the importance of imitation and positive reinforcement, it is not the only reason why children are able to construct new phrases. Therefore, professionals may ensure that repetition is used alongside opportunities that encourage children to develop and express their own ideas. 

Despite the importance of repetition, there are also limitations to using this technique during a storytelling activity. Due to the reduced anticipation, children may lose interest in the activity, particularly if they already understand the information. In addition, the constant use of repetition may lead to fewer opportunities for independent thinking, which may negatively affect the child. Albahrawy (2025) explains that when repetition is overused, children lose spontaneity and begin to echo words mechanically. This concept suggests that excessive repetition may encourage children to imitate language without fully understanding the meaning, potentially limiting their creative thinking. Therefore, professionals could balance repetition with opportunities for children to express their individual thoughts to improve the learning experience. 


In conclusion, storytelling plays a vital role in supporting children’s language, literacy and communication development. Throughout the activity, techniques such as visual resources, purposeful pauses, appropriate pace and repetition can encourage children’s engagement, understanding and participation. Linked to each technique, the theories from Vygotsky, Bruner and Skinner highlight the importance of adult support, social interactions and reinforcement when guiding children’s development. Furthermore, the comparison between a traditional and digital activity demonstrates that both approaches hold benefits for children’s learning, valuable opportunities although, their effectiveness depends on the professional’s ability to adapt according to the audience. However, it is key to recognise that excessive use of these techniques may affect a child’s engagement, concentration and independent communication. Overall, effect storytelling requires skilled professional to balance these techniques in a way that supports development and encourages opportunities. 


Reference List 
Albahrawy, I. (2025) ‘Is Reptition in Children a Good or Bad Thing?’ Medium. Available at: https://medium.com/@islamalbahrawy/is-repetition-in-children-a-good-or-a-bad-thing-d2135bd605ec (Accessed on: 25 October 2026). 
Cambridge Dictionary [Online]. No Date, ‘Literacy’, Available at: https://dictionary.cambridge.org/dictionary/english/literacy (Accessed on: 24 October 2026). 
Cherry, K. (2026) ‘What is Sociocultural Theory?’ Very Well Mind. Available at: https://www.verywellmind.com/what-is-sociocultural-theory-2795088 (Accessed on: 25 October 2026). 
Children in Wales (2022) ‘Early Years Action Group Position paper: Cost of Living Crisis’ Available at: https://share.google/7PlLaC0xQj0n57Gnp (Accessed on: 25 October 2026).
Curriculum for Wales (2021) ‘Language, Literacy and Communication’, Hwb, Welsh Government. Available at: https://hwb.gov.wales/curriculum-for-wales/languages-literacy-and-communication (Accessed on: 23 October 2026). 
Early Childhood Education and Care (2023) ‘The power of repetition’. Available at: https://earlychildhood.qld.gov.au/early-years/early-learning-at-home/read-and-count/the-power-of-repetition (Accessed on: 25 October 2026). 
Eun, B. (2019) ‘The zone of proximal development as an overachieving concept: A framework for synthesizing Vygotsky’s theories’, Educational Philosophy and Theory, 51(1), pp. 18-30. doi: 10. 1080/00131857.2017. 1421941. Available at: https://www-tandfonline-com.uwtsd.idm.oclc.org/doi/full/10.1080/00131857.2017.1421941#abstract (Accessed on: 24 October 2026).  
London School of Childcare Studies (2026) ‘Why Repetition is Essential in Children’s Learning and Development’ . Available at: https://childcarestudies.co.uk/blog/why-repetition-is-essential-in-childrens-learning-and-development/ (Accessed on: 25 October 2026). 
Main, P. (2026) ‘Language Development Theories: 5 Key Perspectives’ Structural Learning. Available at: https://www.structural-learning.com/post/language-development-theories (Accessed on: 25 October 2026). 
McCann, D, S. (2024). ‘The Power of the Pause’ Sparkle Stories. Available at: https://www.sparklestories.com/blog/post/the-power-of-the-pause/ (Accessed on 25 October 2026). 
Melzi, G., Schick, A. R. and Wuest, C. (2023) ‘Stories beyond Books: Teacher Storytelling Supports Children’s Literacy Skills’, Early Education and Development, 34(2), pp. 485–505. doi: 10.1080/10409289.2021.2024749. 
Morgan, D. (2026) ‘The Power of Supportive Storytelling in ECE’ Early Childhood Council. Available at: https://www.ecc.org.nz/blog/post/163718/the-power-of-supportive-storytelling-in-ece/ (Accessed on: 25 October 2026). 
Oxford English Dictionary [Online]. 2008, ‘Language’, Available at: https://doi.org/10.1093/OED/1079050695 (Accessed on: 24 October 2026).
Spencer, C. (2025) ‘Too Many Toys Stunt Kids’ Creativity and Focus: Here’s the Science-Backed Fix’ Superspace. Available at: https://www.getsuperspace.com/blogs/play-magazine/too-many-toys-bad-for-kids?srsltid=AYCX9vJrY2KhkvZu-A1OtVLpOnCjBTiO1UjouYSznhKO7G9gsGW4kqD- (Accessed on:25 October 2026). 
The National Literacy Trust (2025). ‘Telling Stories in the Early Years’, Available at: https://nlt.hacdn.org/media/documents/Telling_stories_in_EY_2026.pdf (Accessed on: 24 October 2026). 
University of Derby (no date) ‘Theoretical explanations of language development’  Available at: https://www.derby.ac.uk/online/course-taster/forensic-psychology-bsc-hons-online/theoretical-explanations-of-language-development/ (Accessed on: 25 October 2026). 
