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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:
I acknowledge the use of Grammarly (https://www.grammarly.com/) on 05-18 January 2026 to check my work using the prompt(s): 
1. Please check the following text for readability, grammar and syntax. 
I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 






ESOL for Work and Life: A Curriculum for Integration and Employability



Overview and Context of the Curriculum

The proposed curriculum is designed to address the language-learning needs of adult migrants and refugees in Wales who seek to improve their English proficiency for community integration and labour-market access. Target learners are ESOL post-16 adults aged 18 to 50, representing diverse educational backgrounds and achieving Entry 3 to Level 1 of the ESOL Core Curriculum (DfES, 2001; Curcin and Sweiry, 2022). Many possess prior professional or vocational experience in their countries of origin but encounter significant barriers to transferring these skills into the UK labour market due to limited English proficiency, unfamiliarity with workplace culture, and restricted opportunities to develop digital literacy (Simpson, 2019). The curriculum addresses these challenges by integrating English language development with employability-focused content.
Migration trends in Wales have shaped the context for this curriculum. The Welsh Government (2019, p. 4) reports a steady increase in the number of refugees and asylum seekers under the Nation of Sanctuary plan. Many of these individuals require tailored ESOL provision to support settlement, reduce isolation, and promote community participation. Although further education (FE) colleges and community organisations offer a variety of ESOL programmes, existing curricula often prioritise linguistic competence and everyday communication, with limited and inconsistent emphasis on employability skills, workplace language, and employment progression (Simpson and Whiteside, 2015; Stella and Kay, 2023). This gap restricts learners’ ability to translate language learning into meaningful labour market outcomes, especially as digital and professional communication skills become increasingly important.
This curriculum is designed to complement existing provision by offering a targeted and integrated approach that explicitly connects language development with employability and digital participation. The programme spans 12 weeks, with three hours of instruction per week, combining face-to-face sessions in community and FE settings with guided digital activities. This hybrid model reflects the increasing role of technology in education and the necessity for learners to develop digital competence for everyday tasks (Beetham and Sharpe, 2019; OECD, 2019a; Öner, 2023), such as online job applications, email communication, and accessing public services. Classes are organised in small groups of 12 to 15 learners to facilitate collaborative activities and peer support, while enabling tutors to provide individualised feedback and scaffolding as needed (Lightbown and Spada, 2013).
The curriculum is informed by communicative and task-based pedagogical approaches, emphasising the meaningful use of language in authentic contexts (Ellis, 2003; Richards and Rodgers, 2014). Each session develops a balance of the four core language skills, listening, speaking, reading, and writing, while embedding opportunities to practice workplace-relevant tasks, including writing CVs, participating in role-play job interviews, and completing online forms. For example, a typical session includes a collaborative task where learners analyse a sample job advertisement, identify key vocabulary and requirements, and then work in pairs to draft a personalised cover letter based on the advert. The design incorporates learner-centred teaching, beginning with a needs analysis in the initial session to tailor activities to learners’ goals and prior experiences.
Effective delivery of this curriculum requires access to well-equipped classrooms with flexible seating, whiteboards or interactive displays, and printed materials such as worksheets, model texts, and visual resources. Digital resources, including laptops or tablets and reliable internet access, are essential to support blended learning and the development of functional digital literacy. Tutors should be qualified ESOL practitioners with experience in adult education and familiarity with digital learning platforms. Additional support resources, such as bilingual dictionaries, online translation tools, and signposting to learner support services, further boost accessibility and inclusion (Gravells, 2014; OECDa, 2019).

Tutors will be Post-16 ESOL specialists with experience in adult education and will receive training in digital pedagogy to support learners in blended contexts. Resources will include interactive worksheets, online platforms such as BBC Learning English and ESOL Nexus, and culturally responsive reading materials that reflect learners’ diverse backgrounds.
This curriculum is situated within the broader policy and educational framework that supports migrants and refugees in achieving linguistic competence and socio-economic integration (Welsh Government, 2019b). It directly addresses identified needs in Wales for ESOL provision that extends beyond general language instruction to include employability, digital literacy, and active participation in society, thereby equipping learners with both subject-specific and transferable skills.





Rationale for the Curriculum
The rationale for this curriculum is supported by demographic, policy, and educational evidence indicating the need for more integrated ESOL provision for adult migrants and refugees in Wales. Migration to Wales has increased steadily, particularly through resettlement programmes associated with the Welsh Government’s Nation of Sanctuary commitment, leading to greater demand for adult ESOL provision in both further education and community settings (Welsh Government, 2019; 2020; Nation of Sanctuary – Refugee and Asylum Seeker Plan, 2019). Many adult migrants and refugees possess prior qualifications, vocational skills, and work experience; however, limited English proficiency, unfamiliarity with UK workplace norms, and low digital confidence often hinder the transfer of these skills into meaningful employment (Simpson, 2019; OECD, 2019b). Consequently, learners frequently experience prolonged underemployment or economic inactivity despite strong motivation to work and contribute to society.
Although ESOL provision is well established across Wales, research identifies key gaps in existing curricula, particularly the lack of structured focus on employability, digital literacy, and intercultural competence (Cooke and Simpson, 2008; Simpson and Whiteside, 2015). This emphasis on functional English often meets immediate settlement needs but does not sufficiently prepare learners for the linguistic and practical demands of UK workplaces or for broader socio-economic integration. Consequently, adult migrants and refugees may remain unable to convert their skills and qualifications into meaningful employment, and motivation and retention can suffer (Baynham, 2006, p.25). The curriculum proposed here addresses these gaps by embedding employability-related language tasks, workplace communication strategies, and digital skills development as core elements, offering a more holistic and future-oriented response to the needs of adult ESOL learners in Wales.
The curriculum aligns with current policy priorities and provides a more targeted response than the existing provision. The Welsh Government’s Nation of Sanctuary plan identifies access to ESOL as essential for promoting inclusion, reducing isolation, and enabling participation in community and economic life (Welsh Government, 2020). However, reports indicate inconsistencies in access and quality of ESOL provision across Wales, with demand often exceeding capacity in urban centres such as Swansea and Cardiff (Learning and Work Institute, 2020). At the UK level, the Skills for Jobs White Paper highlights the importance of skills-based education that supports employability and progression, yet this focus is not consistently reflected in ESOL curricula (Department for Education, 2021b). This curriculum distinguishes itself by explicitly aligning language development with employability outcomes, thereby supporting both national and devolved policy objectives.
Socio-economic research further supports this approach. Migrants in the UK are disproportionately affected by underemployment and insecure work, with language proficiency identified as a key predictor of successful labour market integration (Dustmann and Fabbri, 2003; OECD, 2019). Digital exclusion also remains a significant barrier, as job applications, housing services, benefits systems, and workplace communication increasingly require online engagement (van Dijk, 2019; Digital inclusion in Wales, 2024). Studies indicate that digital literacy is most effectively developed when embedded within meaningful, context-specific learning rather than taught in isolation (Beetham and Sharpe, 2019). By integrating digital tasks such as online job searches, email communication, and form completion into language learning, the curriculum addresses multiple barriers simultaneously.
The curriculum also draws critically on established educational theories to ensure robust pedagogical foundations and deliberately aligns these theories with practical implementation. Tyler’s (1949) objectives model provides a systematic framework for setting and assessing outcomes, but its focus on predefined goals may oversimplify the nuanced development of ESOL learners. The curriculum addresses this by integrating Stenhouse’s (1975) process model, prioritising professional judgement and learner-centred adaptation, which informs flexible, responsive delivery in diverse classroom settings. In practice, this means that while learning objectives provide direction, teaching remains adaptive to identified learner needs. Similarly, Krashen’s (1982) Input Hypothesis underlines the value of comprehensible input, yet the curriculum operationalises this theory by embedding authentic texts within collaborative, output-oriented activities that promote language production and reciprocal feedback, thus ensuring theoretical intentions are enacted in classroom practice. Vygotsky’s (1978) concept of the Zone of Proximal Development supports the use of scaffolded activities, and the curriculum’s design reflects an awareness of balancing necessary support with opportunities for learner independence. The distinction drawn by Cummins (2000) between Basic Interpersonal Communication Skills and Cognitive Academic Language Proficiency is reflected in the programme’s learning outcomes and activities; however, content and tasks are structured to promote bridging between these domains, acknowledging their overlap in real-world contexts. 
Research identifies gaps in existing ESOL provision relating to employability, digital literacy, and intercultural competence, despite evidence that cultural misunderstandings can hinder workplace inclusion (Baynham, 2006; Simpson and Whiteside, 2015; Byram, 1997; Holmes, Bavieri, and Ganassin, 2015). This curriculum addresses these gaps by embedding workplace communication, digital tasks, and intercultural reflection, supporting learners’ social and economic participation and aligning with wider inclusion and lifelong learning goals such as UNESCO’s SDG 4 (UNESCO, 2015).

Curriculum Aims and Learning Outcomes
The inclusive aim of this curriculum is to equip adult migrants and refugees in Wales with the English language proficiency, confidence, and transferable skills required for effective participation in employment, education, and community life. While much existing ESOL provision focuses primarily on functional or survival English, this programme extends learners’ communicative competence into professional, digital, and civic contexts, enabling them to use spoken and written English appropriately across a range of real-life situations (Canale and Swain, 1980). The curriculum seeks to enhance learners’ employability by integrating workplace-focused language tasks, including CV writing, job applications, and interview preparation, while simultaneously developing digital literacy to support online communication, job searching, and access to public services (van Dijk, 2020). In addition, it aims to foster intercultural awareness and critical reflection, enabling learners to recognise and adapt to cultural differences in UK workplaces and communities, thereby supporting inclusion and social cohesion (Byram, 1997). A further aim is to promote learner autonomy and lifelong learning by equipping learners with strategies to continue developing their English beyond the course (Little, 2000). 

Assessment criteria are precisely framed to ensure clarity and measurability, with both formative and summative assessments integrated throughout the programme. These assessments are directly linked to the curriculum's aims and intended learning outcomes, ensuring that practical language, digital, and employability skills are effectively measured. Formative assessment tools, including ongoing tutor observation, peer feedback, and low-stakes quizzes will be used regularly to monitor development in these targeted skill areas and to inform instructional adjustments. Summative assessment at the end of the 12-week programme will evaluate learners' achievement of the core outcomes that reflect the overarching aims of English proficiency, digital competence, and employability.
By the end of the programme, learners are expected to demonstrate measurable progress in spoken workplace communication, job interview skills, reading and writing workplace-related texts, digital competence, and intercultural communication. These outcomes are aligned with CEFR A2–B1 descriptors and are formulated using SMART principles to ensure transparency and progression (Biggs and Tang, 2011; Council of Europe, 2020). Communicating these expectations to learners from the outset enables them to monitor their development and link classroom learning to personal and professional goals.




4. Professional Standards and Benchmarking
This curriculum is benchmarked against a range of recognised national and international standards to ensure academic quality, professional credibility, and alignment with sector expectations. The benchmarking process can be broken down into three key stages. First, the curriculum draws on professional teaching standards to underpin its pedagogical approach. For example, its design and delivery are guided by the UK Professional Standards Framework (UKPSF, 2011), which stresses planning of learning activities, inclusivity, assessment for learning, and engagement with research-informed practice. These elements are reflected in the curriculum’s learner-centred approach, structured needs analysis, formative assessment, and feedback mechanisms that support learner progression. Additionally, as the curriculum is situated within the Welsh post-compulsory education sector, it aligns with the Professional standards for further education teachers, work-based learning practitioners and adult learning practitioners in Wales (Welsh Government, 2023), which emphasise professional values, learner progression, reflective practice, and inclusive pedagogy. Inclusivity and reflective teaching practice are embedded throughout, fully aligning the curriculum with the core values of the UKPSF and the Welsh Professional Standards, and ensuring responsiveness to the lived experiences of adult migrants and refugees.
Second, in terms of subject-based benchmarking, the curriculum is explicitly aligned with key language standards and outcomes. The learning targets are primarily mapped to the Entry 3 and Level 1 descriptors of the Adult ESOL Core Curriculum (DfES, 2001a), which serves as the reference point for ESOL provision in the UK. This alignment provides learners with a clear progression pathway: upon successful completion of the Entry 3 curriculum, they are prepared to advance to Level 1, where they engage with more complex language and tasks. Progressing through these levels equips learners to handle increasingly unfamiliar and professional contexts and supports their eligibility to pursue external, accredited ESOL qualifications or transition into further education, vocational training, or employment. Writing outcomes meet national criteria for structured text production, while speaking outcomes guide learners from informal interactions to more formal, extended discourse. In this way, the mapping ensures learners’ achievements are recognised within the UK framework and underpins their onward educational and employment progression.

Third, to enhance international transferability and ensure transparent assessment, the curriculum is aligned with the Common European Framework of Reference for Languages (CEFR) (Council of Europe, 2020). It positions learners at the A2–B1 level, bridging basic functional skills and more autonomous participation in workplace and community life. CEFR descriptors are used for assessment, supporting consistency and coherence in learner progress reporting.

Finally, the curriculum incorporates broader skills frameworks to prepare learners for social and economic participation. It integrates core competencies highlighted by the OECD (2019) – namely, communication, problem-solving, and digital literacy – as these are essential for labour market integration. In addition, it supports UNESCO’s Sustainable Development Goal 4 by promoting inclusive and lifelong learning (UNESCO, 2015). Principles from the Lifelong Learning UK (LLUK, 2007) standards are also embedded, especially regarding learner engagement and adaptability for those with interrupted educational backgrounds. Together, this multi-level benchmarking framework ensures that the curriculum is both pedagogically sound and directly relevant to the diverse needs of ESOL learners, providing them with recognised language qualifications and the broader skills needed for integration, progression, and active engagement in society.

5. Timetable and Delivery Structure
A well-designed timetable ensures that curriculum aims and outcomes are delivered in a coherent, progressive, and manageable way. This ESOL curriculum is intended as a 12-week programme, delivered in two 2-hour sessions per week, for a total of 48 contact hours. This structure balances intensity with flexibility, allowing learners to consolidate language skills while accommodating external commitments such as employment, childcare, or appointments with support services.
The delivery adopts a spiral curriculum model (Bruner, 1960), in which topics and skills are revisited and extended throughout the programme. For example, workplace vocabulary introduced in Week 2 is reinforced through writing CVs in Week 6 and mock interviews in Week 8. This ensures that knowledge is both reinforced and applied in varied contexts.

Principles Guiding Delivery

1. Integration of Skills – Each session combines speaking, listening, reading, and writing rather than treating them as isolated competencies.
2. Thematic Progression – Lessons are organised around real-life themes (employment, health, education, community) that are relevant to refugees’ immediate and long-term needs.
3. Task-Based Learning – Sessions emphasise communicative activities such as role-plays, problem-solving tasks, and project work, reflecting the task-based learning approach (Ellis, 2003).
4. Inclusivity and Flexibility – Teaching methods accommodate learners with different levels of prior education, learning styles, and emotional needs (The Bell Foundation, 2019).
5. Scaffolding – New material is introduced with structured instructional support, which is systematically reduced as learners gain proficiency and confidence. This gradual withdrawal of support fosters increasing learner independence and ensures that the transition from guided to autonomous practice is intentionally managed throughout the curriculum.
6. Promote independence (Vygotsky, 1978).












Curriculum Timetable

The timetable demonstrates constructive alignment (Biggs & Tang, 2011) by linking intended learning outcomes to teaching activities and embedded assessment opportunities, supporting coherent A2→B1 progression.


	Week
	Theme/Topic
	Intended Learning Outcomes
	Teaching & Learning Activities
	Embedded
Assessment
	Progression/Link

	1
	Orientation & Needs Analysis
	Learners identify personal goals and describe personal info in simple sentences
	Icebreakers; needs analysis; diagnostics
	Diagnostic speaking & writing tasks
	Establishes baseline & informs differentiation

	2
	Employment Basics
	Learners understand job adverts and use basic employment vocabulary
	Reading job adverts; matching tasks; role-plays
	Tutor observation & vocabulary checks
	Introduces employability theme

	3
	Daily Life & Community
	Learners use functional language for shops/transport and ask for information
	Listening to announcements; information-gap tasks
	Listening quizzes & peer checks
	Extends survival English to independence

	4
	Health & Wellbeing
	Learners use modal verbs (can, must, should) for health advice
	Role-plays; leaflet reading; controlled practice
	Language accuracy feedback
	Builds functional capability & modals

	5
	Education & Training
	Learners express future intentions using going to/will
	Goal-setting tasks; writing emails; micro-presentations
	Written feedback on email task
	Prepares for vocational/learning pathways

	6
	Applying for Jobs
	Learners produce a basic UK CV using appropriate vocabulary
	Model CVs; drafting; peer review; ICT support
	Peer/tutor feedback on CV drafts
	Builds into Week 8 interview practice

	7
	Housing & Services
	Learners make formal requests and describe problems
	Problem-solving tasks; form-filling; role-play
	Form completion & vocabulary checks
	Expands functional register & formality

	8
	Interviews & Workplace Culture
	Learners respond to common interview questions with appropriate register
	Mock interviews; intercultural scenarios
	Oral feedback & self-assessment
	Applies Weeks 2 & 6 content

	9
	Digital Literacy
	Learners send basic emails and navigate online platforms
	Email tasks; online forms; job search sites
	Digital skills checks & tutor observation
	Supports employability & summative prep

	10
	Community Engagement
	Learners express opinions and agree/disagree in group discussions
	Debates; community project planning
	Speaking interaction feedback
	Builds confidence & civic engagement

	11
	Review & Extension
	Learners integrate skills in group project presentations
	Project prep; presentations; peer evaluation
	Formative project assessment
	Consolidates A2→B1 progression

	12
	Summative Assessment & Reflection
	Learners demonstrate integrated skills in authentic tasks (B1 target)
	Interview role-play; written email; reading tasks
	Summative assessment & tutorials
	Determines progression & next steps





          Assessment Strategy 
[bookmark: _Hlk219242911]Assessment is a core component of the curriculum, designed to monitor learner progress, ensure learning outcomes are achieved, and inform responsive teaching in line with ESOL best practice (Black and Wiliam, 1998; Gravells, 2014). The strategy adopts a balanced combination of formative and summative assessment, underpinned by the principles of validity, reliability, inclusivity, authenticity, and transferability (Ofqual, 2015; The Bell Foundation, 2019).


Formative assessment 
Formative assessment is embedded throughout the programme and occurs in every session. It begins with an initial needs analysis and diagnostic assessment in Week 1 to establish baseline proficiency and learner goals. Ongoing formative methods include teacher observation, low-stakes quizzes, peer and self-assessment, and reflective learning journals, enabling timely feedback, learner autonomy, and adaptive teaching (Andrade and Valtcheva, 2009). These approaches ensure assessment is developmental and learner-centred.

Summative assessment 
Summative assessment takes place in the final week and evaluates achievement against the stated learning outcomes through integrated, real-life tasks that cover all four language skills. These include a speaking and listening role-play and discussion, a writing task (a formal email and a reflective paragraph), and a reading comprehension task based on authentic texts. Assessment criteria are adapted from the Adult ESOL Core Curriculum and mapped to CEFR A2–B1 descriptors, ensuring transparency, comparability, and progression (DfES, 2001; Council of Europe, 2020).
Feedback is central to the assessment process and is delivered through immediate oral feedback, written comments, and one-to-one tutorials at the mid-point and end of the programme to review progress and plan next steps. For example, after a role-play job interview, the tutor provides each learner with specific written comments highlighting strengths, such as effective use of job-related vocabulary and areas for improvement, such as adopting a more formal register. Beyond language attainment, assessment also supports the development of transferable skills, including digital literacy, employability skills, critical reflection, and independent learning.
Assessment in this curriculum functions not only as a measure of achievement but as a driver of learning, motivation, and learner empowerment, aligned with national and international benchmarks and the broader aims of integration and progression.


Recommended Reading

The following recommended reading list is designed to support learners enrolled on the ESOL curriculum by providing accessible resources that reinforce classroom instruction. The selection balances learner-friendly texts with authentic materials that expose students to real-world English, alongside self-study resources that promote independent learning.

Communication for Everyday and Work Settings

· McCarthy, M. and O’Dell, F. (2017) English Vocabulary in Use: Pre-Intermediate & Intermediate. Cambridge: Cambridge University Press.
· Soars, L. and Soars, J. (2015) New Headway English Course: Intermediate. Oxford: Oxford University Press.
· Baker, A. (2014) Ship or Sheep? An Intermediate Pronunciation Course. Cambridge: Cambridge University Press.

Skills and Practice Materials

· Clandfield, L. and Benne, J. (2011) Global: Pre-Intermediate Coursebook. Oxford: Macmillan.
· Swan, M. and Walter, C. (2014) Oxford English Grammar Course: Intermediate. Oxford: Oxford University Pressa

        Digital and Online Resources

JobCentre Plus – Find a Job Portal
(Government employability & digital navigation resource)
https://www.gov.uk/find-a-job
· National Careers Service – Skills Assessment Tools
https://nationalcareers.service.gov.uk/skills-assessment
· Learn My Way – Digital Skills for Life & Work
https://www.learnmyway.com/
· Citizen Advice /Volunteer with us
https://www.citizensadvice.org.uk/about-us/browse/volunteer-with-us/

· BBC Learning English 
(https://www.bbc.co.uk/learningenglish/)

· Learn English British Council https://learnenglish.britishcouncil.org/skills
· ESOL Nexus (https://esol.britishcouncil.org/)
· Duolingo (https://www.duolingo.com/)

These resources support classroom delivery while encouraging self-directed learning and exposure to authentic English. By combining coursebooks, grammar and vocabulary references, and freely available digital tools, learners can consolidate classroom learning, gain confidence, and accelerate their progress.


Inclusion and Differentiation
[bookmark: _Hlk219243577]
Inclusion and differentiation are central to this ESOL curriculum, recognising the varied linguistic, cultural, and educational backgrounds of migrant and refugee learners, including those who may have experienced trauma, interrupted schooling, or limited access to formal education (Morrice, 2011). Inclusive practice is embedded through culturally responsive materials, welcoming learning environments, and flexible community-based delivery, which reduces barriers linked to confidence, transport, and unfamiliarity with institutional settings. Differentiation is achieved through scaffolded tasks, varied instructional support, and flexible outcomes that enable all learners to engage at an appropriate level and make demonstrable progress. Drawing on Vygotsky’s (1978) Zone of Proximal Development, peer learning, tutor mediation, and collaborative activities promote confidence and gradual independence, while trauma-informed approaches align with recommendations for equitable ESOL provision (The Bell Foundation, 2019).

This pedagogical orientation aligns with national and international policy commitments. Within Wales, the Nation of Sanctuary agenda emphasises the role of language education in supporting integration, participation, and access to employment for refugees and asylum seekers (Welsh Government, 2019). In the post-compulsory FE sector, differentiation reflects expectations that providers deliver accessible provision and reduce structural barriers for under-served learners. At a global level, the curriculum contributes to UNESCO’s Sustainable Development Goal 4 (SDG4), which promotes equitable access to quality education, lifelong learning, and skills for employment and citizenship. Collectively, these strategies position ESOL as a pathway to autonomy, employability, and social integration.

Skills and Knowledge Development Opportunities

This curriculum provides opportunities for learners to develop both subject-specific language skills and wider transferable competences relevant to employability, lifelong learning, and community participation. Core ESOL skills—including speaking, listening, reading, and writing—are developed through functional, real-world tasks such as interviews, form-filling, and email writing, supported by targeted grammar and vocabulary instruction embedded in communicative activities (Ellis, 2003). Authentic texts such as job adverts, housing forms, and health leaflets foster functional literacy and improve learners’ ability to navigate everyday systems in the UK. Aligned with OECD (2019) recommendations for 21st-century skills, the curriculum also integrates transferable competences including digital literacy, employability, intercultural awareness, collaboration, and problem-solving. Tasks such as CV writing, mock interviews, and email etiquette explicitly support employability, while group discussions encourage intercultural reflection and respectful communication in multicultural settings. Learners further develop practical, civic, and metacognitive knowledge, building confidence in navigating public services, understanding rights and responsibilities, and reflecting on learning strategies (Banks, 2007). Inclusive and trauma-informed practices ensure accessibility for migrant and refugee learners with diverse educational histories (Morrice, 2011). In summary, the curriculum moves beyond traditional ESOL provision by embedding employability, digital competence, and intercultural awareness alongside language development, supporting learners’ integration, agency, and progression into education, work, and community life.


Summary

By embedding both language-specific skills and transferable competences, this curriculum demonstrates an innovative approach that moves beyond traditional ESOL frameworks by purposefully integrating employability, digital literacy, and intercultural awareness into language teaching. This distinctive dual focus directly supports the stated aims of equipping learners with the linguistic proficiency required for further study and employment, while simultaneously empowering them with the broader, context-relevant skills needed for meaningful social integration and confident, active participation in society. In doing so, the curriculum makes an original contribution by aligning language learning with real-world challenges and opportunities specific to adult migrants and refugees in Wales, thus fulfilling its overarching aims of fostering inclusion, employability, and lifelong learning.
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Lesson Plan
Week 6

	Topic: Applying for Jobs – CV Writing (Week 6)
	Class: ESOL Employability (A2–B1)


	Date: 15/09/2026

	Length of lesson: 120 min
	Number of students: 12-15

	Resources required:

Model CVs (printed), CV template worksheet, vocabulary bank, laptops/PCs (or paper versions), projector/whiteboard, dictionaries/translation tools, peer review checklist.



	Aim of Lesson

To enable learners to understand the structure and purpose of a UK CV and produce a draft tailored to job roles using appropriate vocabulary and formatting.




	Learning Outcomes – The Learners Should Be Able To:

By the end of the lesson learners will:
Identify key sections of a UK CV (e.g., personal profile, skills, experience).
Use workplace/employability vocabulary accurately.
Draft a personal profile describing skills and experience.
Complete a CV template with relevant information.
Give and receive peer feedback using a structured checklist



	Previous student knowledge required for the session:

Basic personal information vocabulary; ability to describe skills and past experience in simple sentences.


	Anticipated difficulties (if applicable):

Limited work history → may need focus on transferable skills.
Difficulty with formal register.
Confidence when writing in English.
Spelling and formatting issues.


	Professional Standards (where are these being met within the session)

LWI1 – Learner Wellbeing and Inclusion

P2 – Pedagogy: Apply a range of teaching strategies

P3 – Pedagogy: Encourage learner autonomy and motivation

P4 – Pedagogy: Use assessment for learning to support progress

IP2 – Inspiring Professional Learning: Use digital and other technologies to inspire learners

UKPSF: Communication, inclusivity, learner support, assessment for learning.

UWTSD: Workplace-linked learning; intercultural competence; reflective practice.

UKPSF: A1 (planning), A2 (supporting learning), K2 (subject knowledge), V1–V3 (values).

UWTSD: Inclusive practice; workplace-linked learning; digital literacy support.







Lesson Detail:

	Stage
	Focus
	Strategy
	Time

	Introduction
	Activate schema; set context
	Class discussion: “What is a CV? Why do employers need it?” Show sample job advert; elicit skills vocabulary
	10 min

	
	Introducing lesson aims & outcomes
	Display outcomes & purpose on board
	5 min

	Development 1
	Vocabulary & concepts
	Matching activity: job-related nouns → meanings (e.g., experience, profile, qualification)
	10 min

	Development 2
	CV structure recognition
	Model CV analysis in groups: identify sections on printed examples
	10 min

	Development 3
	Language focus
	Highlight formal phrases for profiles & skills (e.g., reliable, motivated, experienced in…)
	10 min

	Development 4
	Guided writing
	Learners draft personal profile (3–4 sentences) – tutor scaffolding
	15 min

	Development 5
	Main task
	Complete CV template using own information; tutor circulates for support
	35 min

	Development 6
	Peer review
	Swap drafts; feedback using checklist (spelling, clarity, skills, register)
	15 min

	Development 7
	Gamified task : Quizizz / Wayground multiple choice
Reinforces vocabulary + structure for UK CVs
	Multiple choice Qs
Resume Building Quiz
Work Experience: Previous jobs & duties
Multiple Choice:
Which skill is “transferable”? (Teamwork / Cooking / City Name)

	15 min

	Plenary / Conclusion
	Reflection
	Whole-class reflection: “What new words did you learn?” “What part was difficult?”
	10 min





	Assessment Strategies: when and how are they included within the lesson?
✔ Formative diagnostic questioning during intro
✔ Written CV draft (work product)
✔ Peer assessment checklist
✔ Tutor observation (language accuracy + register)
Feed-forward: drafts will be revised in Week 8 to support interview preparation and Week 12 summative assessment.





	Informal reflection (to be completed after the session)
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Lesson Plan
Week 8

	Topic: Interviews & Workplace Culture (Week 8)
	Class: ESOL (A2–B1)


	Date: 16/12/26

	Length of lesson: 120min
	Number of students: 10-12

	Resources required:
Interview question cards, cultural scenarios, model answers video/audio, CV drafts from Week 6, vocabulary list (register), role-play prompt sheets, feedback checklist.



	Aim of Lesson

To develop learners’ ability to respond appropriately to common interview questions and demonstrate awareness of workplace communication and cultural expectations.



	Learning Outcomes – The Learners Should Be Able To:

By the end of the lesson learners will:
Identify common UK interview question types and expectations.
Respond orally to interview questions using suitable register.
Use CV information to describe skills and experience.
Participate in mock interview scenarios (pair/group).
Evaluate their own and peers’ performance using checklists.



	Previous student knowledge required for the session:

Completion of CV from Week 6; basic knowledge of workplace vocabulary; ability to describe self in the past and present.




	Anticipated difficulties (if applicable):

Understanding pragmatics (e.g., politeness, modesty vs. confidence).

Anxiety during role-play.

Speaking fluently under pressure.

Cultural norms variation (eye contact, formality)


	Professional Standards (where are these being met within the session)

LWI1 – Learner Wellbeing and Inclusion

P2 – Pedagogy: Apply a range of teaching strategies

P3 – Pedagogy: Encourage learner autonomy and motivation

P4 – Pedagogy: Use assessment for learning to support progress

IP2 – Inspiring Professional Learning: Use digital and other technologies to inspire learners

UKPSF: Communication, inclusivity, learner support, assessment for learning.

UWTSD: Workplace-linked learning; intercultural competence; reflective practice.







Lesson Plan




	
Stage
	
Focus
	
Strategy
	
Time


	Introduction



	Connect to week 6



	Review CV sections; elicit example interview questions
Vocabulary matching exercise
	10 min

	


Development















Plenary/
conclusion




	Cultural expectations
	Video clip or scenario reading: discuss interview behaviour norms
	10 min

	
	Vocabulary focus
	Model responses for openings: “I have experience in…”, “I’m particularly interested in…”
	10 min

	
	Guided practice
	Tutor-led Q&A drill in pairs with controlled prompts
	15 min

	
	Semi-controlled task
	Interview role-play using learners’ real CVs; rotate roles
	30 min

	
	Intercultural reflection
	Discuss “What is polite in the UK?” vs. home country workplace norms
	10 min

	
	Peer review
	Feedback checklist (fluency, register, clarity, confidence)
	15 min

	
	Gamified Task (Quizziz/Wayground)
Game Title: “The Interview Question Challenge!”
	Builds confidence answering Qs
Practices register, fluency, workplace pragmatics
	15 min

	
	Whole-class reflection
	Identify most difficult questions + strategies to improve
	10 min





	Assessment Strategies: when and how are they included within the lesson?

Oral performance in role-play
✔ Peer-reviewed feedback checklist
✔ Tutor observation (register, turn-taking, fluency)
✔ Reflective questioning (metacognitive)
Week 8 outcomes feed directly into Week 12 summative speaking assessment.





	Informal reflection (to be completed after the session)












Supporting resources 


Week 6 Resources: CV Writing
Model CV (A1)
	Name: Ahmed Hassan
Address: Swansea, Wales
Phone: 07...
Email: ahmed@example.com

Personal Profile:
I am a hardworking and friendly person. I enjoy working with people and learning new skills.

Skills:
• Teamwork
• Time-keeping
• Customer service
• Basic computer skills

Work Experience:
2019–2021  Shop Assistant, Rabat/ Morocco
• Helped customers
• Organised stock
• Cleaned shop area

Education:
High School Certificate

Languages:
Arabic (first language)
English (improving)

References:
Available on request




Model CV (B1)

	Name: Maria Petrova
Address: Swansea, Wales
Phone: 07...
Email: maria@example.com

Personal Profile:
Motivated and reliable individual with experience in hospitality and customer service. Strong communication skills and ability to work under pressure. Seeking part-time work while continuing ESOL studies.

Key Skills:
• Customer service
• Problem solving
• Teamwork and communication
• Computer literacy (email, basic Word)

Work Experience:
2020–2022  Waitress, Kyiv Restaurant
• Served customers and handled payments
• Managed table bookings
• Worked as part of a busy team

Education:
Secondary Education (Completed)
Currently studying ESOL (Entry 3–Level 1)

Languages:
Ukrainian (native)
English (intermediate)
Russian (fluent)

References:
Available upon request







Blank CV Template
	
Name:
Address:
Phone:
Email:

Personal Profile:

Skills:
•
•
•

Work Experience:
Job Title:
Dates:
Tasks:
•
•
•

Education:

Languages:

References:
Available upon request






Matching Activity: Job-Related Nouns → Meanings

Task: Match numbers 1–10 with letters a–j.

	Vocabulary
	 Meanings


	1. Experience
2. Profile
3. Qualification
4. Reference
5. Interview
6. Contract
7. Vacancy
8. Skills
9. Training
10. Employer

	a. A job with a company or organisation that is not filled yet
b. Someone who hires people to work for them
c. A formal meeting to decide if someone is suitable for a job
d. A written or spoken statement about someone’s character/work
e. Education or certificates proving what someone can do
f. Activities that teach you how to do a job better
g. Practical knowledge gained from work or life
h. Abilities that help a person do specific tasks well
i. A description about a person, usually online or in a CV
j. A legal document stating work terms and responsibilities









Answer Key (for teacher)
1 → g
2 → i
3 → e
4 → d
5 → c
6 → j
7 → a
8 → h
9 → f
10                                                       →                                                           b









Vocabulary Bank (A2–B1)

Activity: Vocabulary pre-teaching and thematic lexical grouping

Jobs: waiter, cleaner, shop assistant, driver, receptionist, builder, carer
Skills: teamwork, communication, computer skills, problem solving, customer service
Actions: serve customers, take orders, answer phone, organise, help, support, manage
Personal Qualities: friendly, motivated, reliable, punctual, helpful

Resume Building Quiz
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Activity 2

Topic: Interviews & Workplace Culture (Week 8)

Vocabulary Matching Exercise 
Task: Match numbers 1–10 with letters a–j.

	      Vocabulary
	 Meanings 


	1. Experience
2. Profile
3. Qualification
4. Reference
5. Interview
6. Contract
7. Vacancy
8. Skills
9. Training
10. Employer

	a. A job with a company that is not filled yet
b. Someone who hires people to work for them
c. A formal meeting to decide if someone is suitable for a job
d. A written or spoken statement about someone’s character/work
e. Education or certificates proving what someone can do
f. Activities that teach you how to do a job better
g. Practical knowledge gained from work or life
h. Abilities that help a person do specific tasks well
i. A description about a person, usually online or in a CV
j. A legal document stating work terms and responsibilities




Answer Key: 1→g, 2→i, 3→e, 4→d, 5→c, 6→j, 7→a, 8→h, 9→f, 10→b
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Guided Practice – Q&A Drill 
Activity:
Tutor asks simple interview questions:
Can you tell me about your experience?
What skills do you have for this job?
Why are you interested in this role?
Learners respond using model sentences.

Pair activity: learner A asks questions, learner B answers; rotate roles.

Support: Provide prompt cards with starter phrases for less confident learners.




1- Semi-Controlled Task – Interview Role-Play 


Learners bring their real or mock CVs.
1. In pairs: one learner is the interviewer; one is the candidate.
Role-play short interviews (3–5 mins each) using vocabulary and model sentences.
· Rotate roles and partners to give more speaking practice.
Extension: Encourage learners to give feedback to each other: “I liked how you said…” / “Next time, try using…”
Purpose: Practice fluency and confidence in a semi-controlled, realistic setting.

2-  Intercultural Reflection / Discussion 
Activity: Whole-class discussion:
· What is polite in a UK interview? (e.g., eye contact, shaking hands, formal greetings)
· Compare with norms in learners’ home countries.
· Make a small chart on the board showing “UK vs. Home Country” practices.
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