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1. [bookmark: _Toc219554612]Contested Issue 1: The Impact of Online Learning and Remote Education Post-COVID-19
1.1 [bookmark: _Toc219554613]Introduction
The COVID-19 pandemic changed the mode of delivery of education in the UK significantly. Most of 2020 and 2021 were characterized by online learning as the predominant form of teaching (Pregowska et al., 2021). Contributed by the motivation of public health, the transition to remote learning compelled schools, colleges, and universities to rapidly transition to the digital platform. This abrupt shift created a controversial debate regarding the future of education with both good and bad results coming out. Online learning was perceived as a needed modification in the time of the pandemic. Its negative long-term effects on the learning, social development, and educational equality of students are still very disputable. The proponents contend that it has flexibility and accessibility. 
According to critics, it includes the digital divide, the quality of education, and mental-health implications to the students (Oben et al., 2026). In this section, the current controversy of online learning during the post-pandemic world will be examined. It will discuss the advantages and obstacles of this change and speculate on the future of education.
1.2 [bookmark: _Toc219554614]Overview of the Contested Issue
[image: ]Similar to numerous other nations, the UK encountered the unprecedented problem of school closures and a transition to online education in March 2020 because of the COVID -19 pandemic (Garmpis et al., 2026). Such a radical shift involved a fast shift to the digital platform, including Zoom, Microsoft Teams, and Google Meet, and both students and teachers adjusted to a new learning environment (Kumar et al., 2026).



What appeared to be a temporary measure to deal with the pandemic turned into a fundamental part of education and influenced the way it is delivered significantly. With the continuation of the crisis, it was clear that online education was not a temporary solution but that it could become a long-term solution that can transform education over the next few years (Najjar, et al., 2025).
The rapid adoption of online education by the government demonstrated that technology can sustain education even in the instance of school closure. Nonetheless, it also exhibited a substantial set of challenges, especially, the digital divide. Students with poor backgrounds faced significant difficulties since they lacked access to the relevant devices as well as access to the internet (Ersoy, 2023). This has brought concerns about equality in education because richer families can more readily be involved in distance education and those with lower income can hardly afford to do so (Golden, et al., 2023).
In spite of these obstacles, online learning was also associated with such advantages as increased flexibility. The benefits of home-based learning were obvious because students with different schedules or those unable to cope with traditional schooling would study at their own pace. However, the transition to online learning has raised concerns regarding the quality of education, the absence of physical interaction, and the psychological effect of the situation on the students (Stoian, et al., 2022). The long screen time, isolation and the lack of real-life support are also something that is concerning when it comes to the long-term impacts on the well-being of students and their academic performance.
1.3 [bookmark: _Toc219554615]Why is this Issue Contested?
1.3.1 [bookmark: _Toc219554616]Supporters’ Arguments
The issue of online learning is a trending topic since individuals are divided on the implications of this method as far as the quality of education and equity is concerned. It is alleged to provide the flexibility that standard classrooms can often lack (Li, 2022). Students have the ability to learn at their convenience, and this allows them to combine school with either employment, family or medical issues. This is particularly useful to non-traditional students like working parents or students with health issues who otherwise would be unable to attend a face-to-face class.
Proponents believe that online education offers tremendous access to education. According to Hafezy (2023), the distance between schools or the necessity to travel can often prevent students enrolling in the traditional programs due to geographical and logistical barriers. Online education eliminates these barriers, which provides more opportunities to the students who otherwise could not attend a face-to-face classroom (Yeh and Tsai, 2022). This makes the academic environment to be more inclusive, and it breaks the barriers of place and transport.
Online learning is extolled with the fact that it can integrate a plethora of multimedia tools and technologies that can enrich the entire learning process. The advocates state that interactive videos, web-based tests, and common virtual spaces help students become more dynamic and innovative (Muir et al., 2022). Such tools would be utilized with numerous learning styles which could not be easily accomplished in traditional settings. Online education, therefore, can be seen to be an efficient and versatile solution to good education and inclusivity and flexibility simultaneously.



1.3.2 [bookmark: _Toc219554617]Opponents’ Arguments
[image: ]On the other hand, rivals of online learning highlighted various issues. The major issue is the digital divide. Students, particularly underprivileged ones, do not have access to technology or a strong internet connection to do online learning, which puts them on an uneven footing (Banerjee, 2022). Research indicates that low-income families are the most affected group of students, increasing the educational disparity (Golden, et al., 2023).
[image: ]
Figure - Share of individuals using the internet in the United Kingdom (UK) from 2002 to 2025 
(Statista, 2024)
Opponents argue that online learning lacks the crucial social interaction and practical learning experience, which are necessary to have a balanced education (Everiss, 2024). Face-to-face classes would develop social skills, teamwork, and community feeling, which are difficult to achieve over the internet. Also, reduced face-to-face teacher-student interaction may reduce student interest and activity.Also, there is also the issue of the effect on the mental health of the students. Remote learning is correlated with the feeling of loneliness, stress, and anxiety in students due to the isolation and screen time. A lot of students do not know how to balance their studies and life at home, which results in burnout (Hoter and Rutlinger Reiner, 2023). The teachers also experience challenges in engaging, controlling classes, and helping required by the students in an online setting.

1.4 [bookmark: _Toc219554618]The Impact and Importance of the Issue
Online learning has transformed the process of providing lessons and learning to students (Lemay et al., 2021). The quick shift to the digital environment has brought to the fore the need to change the educational system and offer more access to technology, especially in low served communities. A problem exists in digital divide. Absence of adequate technology leaves the students behind, enhancing social inequalities (Helsper, 2021). Pollution by the internet has been a significant worry by policymakers seeking to attain a fair education system. The debate about the means of filling this gap is, according to Azouri and Karam (2023), a continuous one, particularly, with the rise of hybrid learning models, which can be characterized as a mix of face-to-face and online learning.
[image: ]The pandemic suggested the need for mental health assistance in schools. The learning process was isolated because of online learning which exposed students to higher levels of anxiety and stress (Akpinar, 2021). Schools have been made more significant in securing mental well-being. Academic studies should not be isolated in learning, but it ought to support social and emotional development of students.
Finally, the controversy of online learning poses bigger questions of what education is expected to resemble in the future (García-Morales et al., 2021). Is it to be technology driven or is it time to revert to the traditional face to face methods? Although online learning is more flexible and inclusive, its effectiveness in the long term lies in its implementation and on the need to tackle the existing inequalities in access.
1.5 [bookmark: _Toc219554619]Conclusion
UK education was altered by online learning and switching to remote learning in the COVID-19 pandemic. It provides flexibility and innovation, yet it also lays an emphasis on serious problems: access gaps, lack of social interaction, and mental health issues. This discussion reveals the bigger issue of the process of technological adjustment and equitable access to good education. In the future, the pandemic will inform the UK changes in teaching approaches and policies.

2. [bookmark: _Toc219554620]Contested Issue 2: The Future of the Welsh Language in Education
2.1 [bookmark: _Toc219554621]Introduction
The Welsh language and its role in the education system is a persistent controversy in the devolved education system in Wales. Welsh Government has done a lot in the development of Welsh-media education, with the intention of creating a bilingual country (Williams, 2025). However, the future of Welsh in school is also disputed, and there are divergent opinions on the degree to which it should be given importance and the need to balance between Welsh and English education. The advocates of Welsh language education state that it is a crucial part of the Welsh culture. Critics, in turn, are worried about the feasibility and affordability of the Welsh-speaking schools (Pierce, 2023). They doubt that resources are not better utilized elsewhere and fear the gap in skills of students who may have to work mostly in English. This part will discuss the controversial question of Welsh language in education and will discuss the opposing arguments and the problems in the promotion of Welsh as a language of instruction.
2.2 [bookmark: _Toc219554622]Overview of the Contested Issue
Wales has a rich history and people regard Welsh language as a significant element of the culture. The Welsh Government has recently been concerned with increasing the number of Welsh speakers, with the goal of one million speakers by 2050 (Williams, 2025). In order to achieve this target, it has encouraged Welsh- medium schools and made children speak Welsh at a young age. However, Welsh-medium education has been controversial to develop.
[image: ]
Welsh Language Speakers
Statista (2025)
The contentiousness of this question is the conflict between the wish to maintain and advance the Welsh language and the practical issues of offering the Welsh-language education to every student (Pierce, 2023). Although the Welsh Government has promised to increase Welsh provision in Welsh medium, there are fears that these figures may not be achieved particularly in parts of Wales where Welsh is not predominantly spoken.
2.3 [bookmark: _Toc219554623]Why is this Issue Contested?
2.3.1 [bookmark: _Toc219554624]Supporters’ Arguments
[image: ] The controversy regarding Welsh-medium education is very controversial. The discussion is influenced by cultural, political and practical factors (Ward et al., 2025). Proponents also claim that Welsh is a crucial part of Welsh national identity and Welsh culture (Begun, 2025). The language is said to save Welsh culture and history. These traditions are essential in the preservation of the traditions by the next generations. Advocates are of the opinion that by introducing the Welsh language in schools, the young generations will learn to speak the Welsh language with fluency, making the language alive (Williams, 2025).).
The controversy regarding Welsh-medium education is very controversial. The discussion is influenced by cultural, political and practical factors (Ward et al., 2025). Proponents also claim that Welsh is a crucial part of Welsh national identity and Welsh culture (Begun, 2025). The language is said to save Welsh culture and history. These traditions are essential in the preservation of the traditions by the next generations. Advocates are of the opinion that by introducing the Welsh language in schools, the young generations will learn to speak the Welsh language with fluency, making the language alive (Williams, 2025).
The proponents believe that teaching Welsh in schools enhances unity and national pride in Wales. They claim that placing Welsh as the medium of instruction in schools will allow the Welsh Government and schools to strengthen the sense of attachment of students to the rich history and the cultural heritage of Wales (Harris et al., 2026). This, in its turn, reinforces the national identity and social cohesion. Thus, the Welsh language advocates feel that Welsh-based education must take a central seat in the education agenda in the country (Russell, 2025).
2.3.2 [bookmark: _Toc219554625]Opponents’ Arguments
 Those who have been against the increased emphasis on Welsh-medium education argue it presents practical issues. The biggest issue, as Davies (2022) suggests, is the shortage of qualified teachers who can educate in Welsh. Many areas of Wales lack Welsh-speaking teachers, so it is difficult to satisfy the demand of Welsh-medium education (Pierce, 2023). There is also a concern by critics regarding the expense of increasing the Welsh-medium education, particularly in areas where the Welsh language is not widely used. They state that money can be used to enhance the situation in literacy and numeracy instead of placing the heavy emphasis on the promotion of the Welsh language (Pember et al., 2021).The other issue is that of language among the students who do not speak Welsh at home. In most urban areas of Wales, such pupils usually have problems keeping up with Welsh-language education, and that fact may damage their educational results (Gareth and Teresa, 2023). The critics argue that this might increase the disparity between Welsh-speaking and non-Welsh-speaking students and it will be more difficult to have the education system that will address the needs of everyone.

Individuals who have resisted the escalated focus on Welsh-medium education assert that there are practical challenges of the policy. The largest assertion, as Davies (2022) puts it, is the lack of qualified teachers who can teach in Welsh. A significant portion of Wales does not have Welsh-speaking teachers; thus it is challenging to meet the need to receive Welsh-medium education (Pierce, 2023). This shortage of teachers compromises the possibility of ensuring a high standard of teaching consistently, and this may decrease the quality of teaching in subjects. Another point that is brought out by the opponents is the expenses involved in increasing Welsh-speaking education, especially in areas where Welsh is not widely spoken. They propose that the money could be more beneficially spent on literacy and numeracy levels - pressing the educational demand. 
Pember et al. (2021) note that the promotion of the Welsh language may redirect the resources towards the subjects that are critical to the future employability of the students, including the STEM fields. Also, critics allege that Welsh-medium education stress will marginalise English-speaking students and cause inequalities in education. The controversy all boils down to the need to find a balance between Welsh language and culture promotion and the overall educational objectives (enhancing academic success and eliminating skills deficiencies in the competitive world economy).
2.4 [bookmark: _Toc219554626]The Impact and Importance of the Issue
The encouragement to use Welsh in schools emphasizes bigger debates of the intersection of culture, language, and national identity (Rosiak, 2023). The Welsh Government has a goal of cultivating the Welsh speaking communities in order to ensure that the language remains alive and continues to be transmitted to the new generations. 
Nevertheless, equity issues are also brought up by the drive towards Welsh-medium schooling. The growth of these kinds of programs may leave gaps between students in non-Welsh-speaking areas and those who may not be able to appreciate the benefits of bilingual programs (Wilks & O’Neill, 2022). Ensuring that all students can perform well irrespective of their background and language skills is one of the biggest challenges facing the education system in Wales.
The controversy of Welsh language in education is also connected with the larger political issues of the role of the state in supporting cultural heritage (Evans and Williams, 2024). Is it important that the government gives emphasis to a particular language or is emphasis put on offering good education in the most spoken languages? This discussion is especially important because Wales is passing through post-devolution identity and strives to enhance its correspondence to Welsh language.



2.5 [bookmark: _Toc219554627]Conclusion
Welsh education is a disputed issue that has raised a larger debate of preserving culture and offering equality in education. Welsh speaking schools are needed to preserve the heritage of the Welsh and continue with the language to ensure that it is present among the future generations. However, these schools also possess several issues: they are not well distributed across the country, there is a shortage of resources, and not all teachers are qualified and know Welsh. Such problems make it difficult to provide equal and quality education, especially in the non-Welsh areas. 
Wales targets a target of one million Welsh speakers in 2050- this is what needs to be planned and invested in it. To be able to access it, we must be able to balance between promoting language and educating all students in high quality irrespective of their language. This can be done through improving the aspect of teacher training, allocating resources and curriculum development. The Welsh-speaking schools’ controversy will still be there to see what will become of Wales concerning its culture and education and the solution to this is to come up with a system that would allow diversity in culture and high-level education to every learner.
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