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In this portfolio, I will be reflection on this year of teaching, and how I feel I have progressed. As my previous portfolio was incomplete, this second one will have five continuing professional development (CPD) reflections, and all six of my teaching observations. At each stage, I aim to explain why I was doing what I was doing, and how I think I can better improve it going forward. As my teaching this year was all conducted on a one-to-one basis, I have attempted to link it back to a group environment where applicable. 
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Reflective Report on a Teaching Intervention Cycle
[bookmark: _Toc7364352]Introduction
This reflective report will focus on a recent teaching intervention cycle. In it, I will use the Gibbs reflective model to look at a particular issue, supporting dyslexic students, and determine a way forward so that I can improve the support that I provide. Reflection is important as it helps us to understand ourselves better, and to overcome any issues we might be having. Through the process of reflection, we look at events that have happened, and need to give our honest thoughts and feelings about what happened. This allows us to be objective about the event, so that we can learn from it appropriately, and plan for it in the future. Reflection also allows teachers to improve their self-efficacy, which is crucial in a professional environment (Rahimi, 2018). 
It is imperative that teachers follow and practice the UK Professional Standards Framework, as it serves to promote good quality teaching. The framework ensures that teachers are continually reflecting and improving on their work, not just for their own benefit, but for their students too. It also promotes professionalism to the students, showing them that teachers are working for their benefit, and that they are willing to innovate in how they teach to give each student the best experience possible. In this report, I will mark my points of adherence through the use of brackets, and having the corresponding point inside of them. There will also be a copy of the latest framework in the appendix (Appendix 1.9.1).
[bookmark: _Toc7364353]Present Situation
During this year of teaching, I have not had any actual “classes”, but I have begun teaching students in one-to-one roles. For the majority of the year, I have been delivering assistive technology training to students in receipt of Disabled Student Allowance (DSA) (V2). When students have this funding, they are often given a laptop with specialist software that the needs assessor has judged to be of use to them. The specialist software is usually focussed on spelling and reading, but it has begun to change, especially in regards to note taking. This note taking software, usually Sonocent Audio Notetaker, has the most potential for helping the students, especially those with dyslexia and other memory constraints. The software allows the student to record the audio, to type notes, and to display the slides from the PowerPoint presentation all together. This means that when the student goes back to look at their work, instead of trying to remember what parts of the presentation their notes are related to, it is all there for them. Whilst in theory this is very useful for these students, I have found that after receiving their training, they often never use this software again, due to the upfront time cost involved with setting it up for each lecture. It is interesting because it shows that even though a system might address the problem, and provide an extreme benefit to the students, the initial time requirements are still too much, and they would prefer to use a Dictaphone instead, because it only requires the one button (K3, K4, V1). 
	Whilst this does not impact on the delivery of my teaching directly, it does pain me knowing that my students are essentially taking the easy way out, which is costing them in the long run (A2, K3, V1). I feel that there is no easy solution to this, because the software requires the students to perform all of this manually, and that is just not something that they are interested in. Because of this, when I am supporting my students in a different role (as in, not specifically to teach them how to use their assistive technology), I am having to help them come up with their own methods of note taking, ones which they will hopefully adhere to. Often, their method is to begin recording on the Dictaphone as soon as the class begins, and to write a few notes as it goes on. Unfortunately, when it comes to playing back the recording at a later date, the students have usually forgotten the structure of it, and need to jump around the recoding, listening to parts, to try to work out where the part is that they are after. This is something I am aiming to improve on, because I feel that as I am the one teaching it, it is down to me to motivate the students better, so that they are more likely to use this software, and promote their independence (A1, A4, K2, K5, V4).
From the dyslexia guild award that I have been working towards, the Certificate in Supporting Adults with Dyslexia and Co-occurring Difficulties (DACRT56), I have learnt that chunking is an important aspect of memory for students with dyslexia. Chunking is where small bits of information are associated and combined in memory, and built upon until they become a “chunk”. The chunks allow people to recall more related information, without having to actively think about it. Chunks can be continuously developed into “super-chunks”, allowing for even more recall. Chunking is extremely important for people with dyslexia, because it reduces the pressure on their working memory, as they only need to remember a few chunks, instead of many bits (Baddeley, 1999) (A2, K3, V2). 
Working memory also plays a crucial role in a person’s language abilities, as studies have shown that a working memory impairment has a knock-on effect on language learning, and especially in second languages (Wong, 2017; Łockiewicz, 2015). As an academic staff member, it is important to take this into account when interacting with students speaking English as a second language, as the challenge associated with this learning may be amplified by an impairment (Hebert, 2018; Fischbach, 2014; Toffalini, 2019) (V1, V2). It has also been proposed that the chunks in working memory are matched against chunks stored in long term memory, and that these pre-processed stored versions are then encoded into working memory, which then reduces the current working memory load (Thalmann, 2019). From a 2015 study (Portrat et al, 2016), it is demonstrated that the creation of a chunk requires a task to be executed several times, and for attention to be focused on it. After this has been repeated, the chunk is created and stored in long term memory. The creation of the chunk can be demanding on working memory during its encoding, but once created, its retrieval has minimal demand on working memory.  

[bookmark: _Toc7364354]What I want to change and why
Chunking involves recoding information into regular patterns, to improve recollection, and to reduce working memory demands (Ebor & Seth, 2012). It is an important cognitive process that begins from a very young age, as has been demonstrated in a study by Stahl and Feigenson (2018), where they used dolls and sounds to understand how infants were chunking. Chunking also has a large role in storing social information, as demonstrated in a study by Thornton and Conway (2013). From their study, they theorised that efficient chunking is what enables humans to be so social, and that it may provide a future understanding for disorders such as autism and schizophrenia, where social cognition is impacted. Chunking is crucial for language fluency, as it allows for increasingly complicated words and sentences to be understood, synthesised, and responded too, without forcing the conversationalists to think too hard (Fang Xu, 2016). For people with dyslexia, this is often an area of weakness, as the information needs to be broken down into smaller chunks, and given to them slower, for them to be able to keep up. For our students, it should not just be about coaching them through their work, the support we provide should help them to become more independent, until eventually they no longer require our support (A1, A5, K3, V4).

However, there is a trade-off when using chunking, which can cause precision to be lost. As the number of items stored increases, the precision of this information is reduced, although this trade-off is not fixed, and varies both from person to person, and between tasks, as found by Nassar, Helmers and Frank (2018). This study was focussed on chunking for visual working memory, and so the precision here refers to the exact colour being recalled. Whilst the information from the study is only directly related to visual memory, it is likely that other specific memory areas would show the same results, where, for example, a conversation might be recalled, but not the sounds themselves (A5). However, chunking may not be as lossy as some would suggest, as if it were so lossy, it would no longer be “so easy to find interference effect” when attempting to measure memory (MacDonald, 2016). 
I feel that I need to improve my teaching style for students with dyslexia, as I do have quite a few, so that they have improved confidence in their abilities, and eventually enough confidence to learn independently. For one-to-one teaching, especially in an environment where everyone is working towards a deadline, it can be hard to convince the student to take a break from focusing on their work, and to focus on their learning instead (A2, A4). The sessions I deliver are often at a higher pace than I would like, as the students are not usually treating it as a beneficial lesson, and are instead approaching it as if it is something that they have to do. Because of this, most want to get through all of the software as fast as they possibly can, even if they have not learnt everything well enough to be able to demonstrate it to me, so that they can leave and continue with what they feel is a priority. There are rarer cases where a student will be shown a particular piece of software, usually Mindview, and they will want to know everything possible about it, and will continue to use this software for the rest of their time here (K4, K5). 




[bookmark: _Toc7364355]How I am going to change it
[bookmark: _Toc7364356]Change 1 - Chunking
To improve my style, and to focus more on building confidence, I am going to adjust my lessons to incorporate more chunking. While chunking itself is not something that can be directly taught, it is possible to aid its occurrence. When creating chunks, information redundancy (repeated information) is taken advantage of during the encoding phase, so that the created chunks are more efficient. This is important for real world application, as people are not often required to remember random chunks of information, and instead have a more regular stream of input, as shown by Brady, Konkle and Alvarez (2009). To incorporate this, I will give my lessons more repetition, and space out the repetition too. This means that the lesson will seems to “jump back” on itself now and again, so that the students are required to repeat what they have learnt. Hopefully, this will aid the creation of the chunks, and also help boost their confidence when it comes to using the software (A1, A2, K1, K3, V3). 
While it is not something that I am required to teach in my lessons, touch typing is an invaluable skill that all students should learn. Higher level typing abilities require chunking, as chunking allows people to go from using the “hunt-and-peck” method, where they search for and then press a single key at a time, to “touch typing” where they no longer need to look at the keyboard, and can synchronise the pressing of multiple keys to spell the correct word (Yamaguchi, 2016). To learn to touch type takes a considerable amount of practice, as the keyboard has to be memorised, and the finger actions coordinated so that there are no collisions, and that all of the keys are pressed in the correct order. I feel that if I can get students to even start attempting to learn this, that once they get into it and start improving, they will use the same formula to learn in other aspects of their education. For dyslexic students, this will be a bigger challenge, because the spelling of the word is also an issue for them, however, should they practice this enough, they will no longer need to think of the spelling of the word, because the bits of memory should have coalesced into chunks, and the typing of the work become automatic (A2, A4, K1, K2, K3, V1, V2). 
	In summary, I will modify my lesson plans to increase the repetition and demonstration that occurs in my lessons, so that I can more accurately monitor the students progress in the lesson. 


[bookmark: _Toc7364357]Change 2 - Assistive technology

I will also change my lessons to focus more on using the assistive technology holistically, instead of designating specific software to specific tasks (A5, K4). In an ideal world, the students would want to use all of their assistive technology to its maximum extent, however in this world that is not the case. It is also a mild issue that the needs assessors do not always give a student the technology package that would be best for them, especially for the note taking. Rarely, students receive a “smart pen”, which allows them to record what is being said, and, provided they use the supplied paper, it synchronises the recorded audio to the notes that they have made. What this means, is that the student can hand-write their notes, as most will do anyway, and with the smart pen, they can play back the audio from wherever they were writing. If, for instance, they had written some notes, but had completely forgotten why they had written them, using the pen, they can tap on the notes, and it would play back the recording from that time, giving them the information that they had forgotten. Ironically, this item of technology is one of the simplest to use, the easiest to teach, and yet it is given out the least (K6). 
	While I cannot compel students to use their note taking software to its maximum potential, using the mind mapping software is an easier battle. For students that struggle with walls of text, once they have been shown how to use the software, they often use it religiously. That makes this easier to incorporate, because once they understand that the work done with it can be turned directly into a document, it is no longer treated as something just used for setting out thoughts and ideas, but something that is worth investing their time into (A1, A2, A3, K2). The use of mind maps also makes incorporating chunking easier, as the students can easily move around the map to remind themselves of what they have done. The mind maps could be directly incorporated into the lesson, with me teaching them how to use that software first, and then getting them to create their own notes and reminders in it. This would benefit them in multiple ways, as aside from ensuring that they actually know what they were doing, it would also promote independence as they would then be responsible for creating adequate notes for themselves, which is something that would be beneficial in other aspects of their education (A4, K2, K3, V2). 



[bookmark: _Toc7364358]Description and Evaluation of change Undertaken
To implement these changes, my lesson plans have required modification. To start, I moved the Mindview teaching to the beginning of the class, so that I could use it as an aid for my other changes. Moving it to the start of the lesson was a trivial change, as the order has previously been arbitrary, and the students would not notice any change. One other advantage of moving this to the beginning is that every student with a DSA laptop has it, so it has also helped give me a consistent opening, whereas before I would give the student the choice, if they had been given quite a few software solutions. Once this program had been taught to the student, convincing them to begin using it straight away was a trickier battle. For the students that were in a rush, they opted to skip this entirely, and to progress through the other programs. In this situation, there is not anything I can do to convince them, because they have already decided on how the lesson is going to go, and they will stick to that. However, for the students that took a more relaxed approach, they were happy to do this, because the supervised practice was much more useful to them (A1, A2, K2, K3, V1). 
	I have also created more specific plans, in contrast to my standard Assistive Technology plan (appendix 1.9.2), for students that either already have some knowledge about the software, or for students that only want to learn a specific aspect of the software (A1, K2, V1). In these plans, I have added more demonstration to the lessons, as while this is not something that was lacking previously, increasing it will only serve to benefit the students. As it has been shown that repetition can assist with learning (Moutsopoulou, 2015; Topcu, 2008; English and Visser, 2014), it was vital that I included it as much as possible in my teaching. The lesson plans for these subjects are relatively small, as the class is always one to one, and as it is the same content all the time, the plans will serve me more as a reminder for what I am going to teach, rather than something that I will need to refer to regularly (K2). 
	 


[bookmark: _Toc7364359]Overall Evaluation
Unfortunately, this is not a change I can thoroughly enforce, because we do want the students to take more responsibility for their learning, and to depend on us, and our support, less. I think this is a more widespread problem than just assistive technology training, as students are less willing to spend time in the building now outside of lectures (V4). From the classes that I sit in as a part of my other job roles, there is a growing dislike of the current system, where students are signing up for a full-time course, but are often in only 2 days a week. This is also true for part time students, who are facing the opposite issue as “block teaching” modules are trailed on courses. In these new modules, students are expected to attend 3-5 days every week for 6 weeks, to complete an entire module. This also has a massive impact on our own support providing, as students can end up too busy to meet with us, which causes more problems. However, from a class teaching perspective, block modules can allow for a much higher pace, as the students will not have the time to forget all of their work (A1, A2, K2, V2). This also makes incorporating chunking into the lessons easier, as there will be ample opportunity to revisit the previous content. 
	I feel that throughout this year, my teaching skills have improved, mainly due to the increased amount of teaching hours, but also due to the variety of students that I have been working with. While all of my teaching this year has been one to one, a lot of the skills gained are easily transferable to a classroom environment, and because of the variety, I am accustomed to students with various needs and behaviours. Observing others has also helped me develop my own teaching, as I have seen them adjust to issues with little interruption to the classes, with the main issue being technology not doing what is expected of it. 


[bookmark: _Toc7364360]What Next
Currently, my plan is to continue working in my job roles, and assuming I do pass this course, I will be able to take on many more students in a teaching capacity. Due to the different DSA requirements, I am able to work with some students in a teaching capacity while I have been working towards this qualification, but I have not been able to work with others. More teaching in this capacity will be very beneficial, because the assistive technology training is not something that students typically have more than one or two sessions of, and so it is difficult to quantify how useful the lessons have actually been for them. I will work towards getting more feedback from the students, probably by emailing them after a month or so to see how they are getting on, and if they have any issues (A3, A4, K5). I could leave it to them to reach out if they are having issues, but given the challenges involved with getting them to attend initially, I feel that this approach would not work very well. 
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[bookmark: _Toc7364364]Lesson Plan 1 - Assistive Technology Training – Covering Everything
Aim of the lesson
To teach the student how to use their DSA provided equipment and software to its full potential
Objectives
· Explain and demonstrate the software and hardware provided
· Explain how the various parts can be used together in a way that works best for each individual student
· Get the student to demonstrate the software back, to confirm that they have understood and remembered what was shown
Learning Standards
Areas of Activity
· 1
· 2
· 3
· 4
Core Knowledge
· 1
· 2
· 4
· 5
Professional Values
· 2
Teaching Strategies and Activities
[bookmark: _GoBack]The lesson opens with a brief introduction about myself, and what I am planning to teach them. Students are required to bring their DSA laptops with them, in order for me to teach them on the actual equipment that they will be using, and for us to identify and manage any faults found. I will then go through the software packages first with them, giving them explanations of the various features, and I will get them to use them. Getting the student to use the software as I talk them through it helps them to relax, as they do not need to memorise everything that I have said over a long period. Once the software has been shown, the hardware will then be shown, unless it was paired up with some of the provided software, in which case it will be demonstrated at the appropriate time. Once all of the DSA provisions have been shown, I will then ask the student to demonstrate some of it to me, usually by working on an existing assignment, or by using it to replicate an existing one, depending on the software
Lesson Activities
· Introducing students to their laptops
· Explaining to them what each of the provided software packages are for
· Step-by-step tutorials for using the software
· Step-by-step tutorials for using the hardware
· Ask the student to demonstrate the software where applicable, so that I can ensure they know what they are doing with it
· If there is anything that they have forgotten or are unsure of, we will recap it at this stage

Resources
· Students DSA provided laptop, with all appropriate hardware
· Should they not bring it to the lesson, a standard university computer can be used, although we will be limited to a singular piece of software, Mindview, and it is an older version than what is given to them. I will also ask them to book another session, and to bring their equipment
Assessment
The student should leave the lesson able to use all of their assistive technology at a basic level, with the intention of using this technology to improve their academic performance. Ideally, they will have demonstrated this ability through the lesson, where they will have been asked to show me what they have learnt at each stage. As some students underestimate the time needed to learn this, there is a chance that a follow up session will be needed at a later date in order to complete their learning. If this is the case, the students will be encouraged to use what they have learnt, so that they can return and clear up any issues that might have arose between lessons. 


[bookmark: _Toc7364365]Lesson Plan 2 - Assistive Technology Training – Mindview 
Aim of the lesson 
To teach the student about the basics of Mindview, and to give them the ability and confidence to use it to assist themselves with their work. 
Objectives 
· Introduce them to the software, and cover the basics
· Once they have a basic understanding, we will either create a mind map on a random topic, or if they have an assignment, they want to use it on, we will base it on that
· Ensure that the student knows all of the basics, and that we have covered the specific areas that they need
Learning Standards 
 Areas of activity
· 1
· 2
· 4
Core Knowledge
· 1
· 2
· 4
· 5
Professional Values
· 4
Teaching Strategies and Activities 
The lesson will open with me asking the student what they know about mind mapping, and if they think it will be useful for them. This is so that I can judge their interest in the topic, as it is an extremely useful tool for students with learning difficulties, and they should be encouraged to use it. I will then walk them through the software, getting them to create a basic mind map as we progress. Depending on their level of motivation, this map may either be on a random topic related to their course, or based on one of their assignments. Ideally it will always be based on an assignment, so that they can have an appreciation for how it will help them long term with their work. It also gives them a structure to follow when they are creating one on their own. Once the map has been completed, depending on the available time, we will either practice with the map more, or move onto the Gantt chart feature. This feature allows people to create what are essentially timelines for their work, and this is something that lecturers do request as a part of some assignments. When the map is complete, or the lesson is at the end, I will show them how to turn it into a Microsoft Word document. 
Lesson Activities 
· Determine student’s current knowledge about mind mapping
· Give them a basic understanding of mind mapping 
· Create a mind map
· Have them demonstrate their knowledge with the map 
· When the map is completed, either move on to Gantt charts, or convert the map into a word document
Resources 
· Students DSA laptop
· Otherwise, a standard university computer

Assessment 
I will determine the success or failure of the lesson by how much the student has advanced in the class. It is my aim for the student to leave feeling confident about using Mindview, and ready to use it to further their education. If the progress has been insufficient, they will be invited to book a follow up session





[bookmark: _Toc7364366]Lesson Plan 3 - Assistive Technology Training – Mindview with a focus on Gantt
Aim of the lesson 
To teach Mindview to the student, and opening with the Gantt chart feature instead of the mind mapping. 
Objectives 
· Introduce the student to the software, and explain how they are likely to use it
· Explain the function of a Gantt chart, and take the student through creating one
· Ensure that the student knows how to create and structure their Gantt chart
· Time permitting, cover some of the mind mapping features
Learning Standards 
 Areas of activity
· 1
· 2
· 4
Core Knowledge
· 1
· 2
· 4
· 5
Professional Values
· 4
Teaching Strategies and Activities 
The lesson will open with me explaining briefly to the student what Gantt charts are, and how they are relevant to their university work. As the student has requested to cover Gantt charts specifically, the introduction serves to ensure that we are both on the same page in regards to what the student is expecting to gain from this lesson, and that the chart is the appropriate tool for what they are doing. 
Lesson Activities 
· Determine that the student understands what a Gantt chart is, and where they should use one
· Teach them how to create one, and how best to structure it
· Check that they understand all of what they are doing, and how it will affect the final chart
· Confirm that they are now confident with what they have learnt 
· Time permitting, move on to the mind mapping features
Resources 
· Students DSA laptop
· Otherwise, standard university computer with Mindview

Assessment 
I will determine the success or failure of the lesson by the student’s ability to create and modify a Gantt chart, by the end of the lesson. Usually, when a student request to learn a specific part of their software, it is for an assignment. Because of this, they are likely to want to base their in-lesson chart on their assignment, and this will give them more motivation. If, by the end, the student has created a chart that meets their needs, I would consider the lesson a success.

[bookmark: _Toc7364367]Lesson Plan 4 - Assistive Technology Training – Mindview Recap
Aim of the lesson 
To recap what the student knows about Mindview, and to reinforce this knowledge, whilst also teaching them the parts that they have either missed or forgotten. 
Objectives 
· Determine the student’s current knowledge of the software 
· Decide on the priorities for teaching in the time available
· Ensure that the student knows all of the basics, and that we have covered the specific areas that they need
Learning Standards 
 Areas of activity
· 1
· 2
· 4
Core Knowledge
· 1
· 2
· 4
· 5
Professional Values
· 4
Teaching Strategies and Activities 
The lesson will open with me asking the student what they remember, and asking them to demonstrate this. From this, I will then judge the student’s ability, and use this to decide if there are any areas of weakness that need to be addressed. If there are areas, these will be addressed, and then we will proceed onto the features of Mindview that the student is unfamiliar with.
Lesson Activities 
· Determine student’s current ability
· Have them demonstrate their current knowledge 
· Progress onto features that they are not confident with
· Confirm that they are now confident with what they have learnt 
Resources 
Computer with Mindview

Assessment 
I will determine the success or failure of the lesson by how much the student has advanced in the class. It is my aim for the student to leave feeling confident about using Mindview, and ready to use it to further their education. 


[bookmark: _Toc7364368]Reflection on Teaching Intervention Cycle in the form of a Poster



[bookmark: _Toc7364369]CPD Reflections
[bookmark: _Toc7364370]CPD Reflection 2
[bookmark: _Toc7364371]Using Mindview for Assistive & Academic Purposes: Beginners to Intermediates

This webinar served as an introduction to Mindview, aimed at primarily beginners, but also serving as a refresher for intermediates. As it was online, the interaction available was limited. The audience had a video stream of the hosts’ computer, and could hear what they were saying. For the audience to interact with the host, either a message could be typed, or a “hands up” signalled on the program. The “hands up” was used by the host to ensure that everyone was ready before moving on, and that all the viewers were present and paying attention. While the use of a “hands up” system would be a challenge for normal classroom use, it is a good idea for online working, as people can raise or lower their hands unobtrusively, whereas if they were to talk or type a message to a group, it would interrupt everyone. 
	For beginners, this webinar is wonderful, as it takes you step by step from opening the program, and creating a blank document, through to exporting the work as a word document. I do think that they should have advertised it more appropriately though, as there is not really anything for intermediates in this webinar, and it is entirely focused on beginners. While this webinar did not teach me anything that I was previously unaware of, it was a relaxed practice session for me, where I could follow along without too much pressure. An issue, that is not to do with the seminar per se, is that the university computer that I used to complete it are running older versions of Mindview. This was not something that affected the functionality of the software directly, but it did mean that I had to look in different places for some of the key buttons, and that I often had to add extra steps to compensate for this. Fortunately, having used both the old and the current versions previously, I was able to do this. 

[bookmark: _Toc7364372]Relevance to UKPSF
· A1 / A2 / A4
· It gave a good demonstration for novice teaching, and how to make sure that the webinar itself is easy to access
· It was definitely an effective learning environment, as the group’s performance did increase over time
· K1 / K2 / K4
· The subject material was all covered appropriately, with all of us having step by step instructions on what we needed to do, with the visual demonstration on top.
· V1 / V4
· the pace was slowed down if anyone struggled to keep up, which is very inclusive of individual learners and their learning speeds
· This was balanced very well with the group, as if the host was going to speak to an individual in private, we were told, and asked to play around and practice while we waited.
[bookmark: _Hlk7357780][image: JackGriffiths_Academic&Assistive_CertifiedTrainer]


[bookmark: _Toc7364373]CPD Reflection 3
[bookmark: _Toc7364374]Using Mindview as an Assistive Tool in the Workplace – Access to Work Context

This webinars purpose was to demonstrate Mindviews effectiveness in a workplace context, instead of an educational one. For actual taught content, it is virtually the same as the academic webinar, but with slight alterations. The structure was the same as the previous webinar, where the tasks are demonstrated, and then the class are asked to replicate it on their own systems. From Mindviews perspective, it makes sense to keep people using their product, as if they can get businesses to invest in the product, it can be a selling point for students that have come to rely on it. Whether a business would pay for it is something I doubt, as they would also have to pay for the training, and if they were required to send document to customers and clients, it would create extra steps in the process, which would ultimately cost them money.
As far as content goes, there was no real benefit to doing both this and the previous webinar, as there was not anything new taught. It is a shame that it was so similar to the previous webinar, and I feel that it is something that they should advertise better. Again, the practice was helpful, and I am now very confident with my Mindview abilities, which is especially helpful, as I do now teach students how to use it, as a part of my Assistive Technology training role. Because this webinar was shorter than the previous one, the pace was slightly quicker. However, I think that I was not the only one to assume that it would be at a higher level, as most of the group were completing the tasks quickly, while the others seemed to be a level more suited to the previous webinar. 

[bookmark: _Toc7364375]Relevance to UKPSF
· A1 / A2 / A4
· Joining the webinar was easy, as was interacting with the host
· The group did improve as the webinar progressed, but there was a divide between those that had some Mindview experience, and those that did not
· K1 / K2 / K4
· The visual demonstrations were good, and sections were repeated where people had missed a step
· V1 / V4
· Because of the ability split in the group, the pace was much slower than I had expected
· It is good that the pace was slowed to allow everyone to participate, but perhaps they should have a clearer system, or maybe block access to the higher-level courses until the lower ones have been completed. This would also allow the host to stick to their plan better
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[bookmark: _Toc7364376]CPD Reflection 4
[bookmark: _Toc7364377]DACPD91 – Introduction to Dyslexia and Co-occurring Difficulties
This CPD counts as one unit in the Certificate in Supporting Adults with Dyslexia and Co-occurring Difficulties award, given by the Dyslexia Guild. It is an introduction to the award, which comprises of six units, and focuses primarily on working memory, and strategic support for students with dyslexia. For me, I need to complete half of the award in order to be granted membership. This professional membership, along with completion of this course, will allow me to work in higher job roles, as I will meet the requirements of the disabled student allowances quality assurance group. 
	The way these units are structured is fairly simple, where you are required to sign in on the moodle page, read the content, and then download a template document. In the template, there are various questions that you are required to answer, and they usually line up with the relevant sections on the moodle page. The moodle page has all of the required information to be able to complete the unit, meaning that there is no actual requirement to do research, however they do state that some references are expected. It is structured well, with the more complex questions coming later in the document, although they are not always clear enough about what they are after. Each of the questions also comes with a set word count, which they do enforce. 
	The unit introduced me to the concept of “chunking”, where small bits of information in our memory is, through repetition, combined into “chunks”. As these chunks are created and expanded upon, it reduced the pressure on our working memory, allowing us to hold more information inside it. For students with dyslexia, being able to remember more, especially while doing their work, is a huge thing, because they often lose track of where they are in a document, and of what they had to do.

[bookmark: _Toc7364378]Relevance to UKPSF
· A1 / A2 / A4 / A5
· This unit has helped me to understand some of the difficulties associated with dyslexia better, and has given me methods for improving my teaching in this area
· The following units will also build on this, furthering my development
· K3 / K4
· It has provided a good model for how the students learn, and provided relevant case studies and examples to help illustrate this. 
· Through the course all being online, it allowed me to work at my own pace, with no requirements other than a computer and an internet connection
· V2 / V4
· This has helped me to appreciate the difficulties that some face, and to work towards better inclusion of them. I feel that the unit is geared more towards one to one academic staff than to the staff that teach large groups, as to implement some of the support suggested in the unit would require a lot of extra time that these staff members may not have. 
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[bookmark: _Toc7364379]CPD Reflection 5
[bookmark: _Toc7364380]DACPD96 – Developing Literacy Skills with Assistive Technology
Whereas the previous unit focussed more on the theory behind dyslexia and the support that could be provided, this unit focussed on the assistive technology available to the students, and how to best support them in their use of it. As I provide assistive technology training for students already, this unit helped me to understand some of the theory behind what I do, as opposed to the practicalities of delivering it. The unit covered supporting student in their basic way of working, adaptations for examinations, and how different technologies support different specific needs for the students. 
	This unit was especially relevant to me, as it is support that I provide on a regular basis. While I already knew what technology was given to address which issue, I did not know any of the real theory behind it, other than “this is what works”. Completing this has forced me to reflect on why we use the software that we do, and where the software can also be used outside of formal education. One of the questions in the unit asks you to look at a case study, to identify the needs of the person, and then to suggest what technology they could use, and to explain why it would address that particular need. It was interesting to be on the other side of this, as I am usually having to work around the needs assessor’s choices, which, from our point of view, are not always optimal for the student. The final part of the unit required me to add structure to a document. I am not really sure why something like that would be done on this unit, but as it is a level five award, there may be some on it that are not familiar with word, or how to set out a document.
[bookmark: _Toc7364381]Relevance to UKPSF
· A1 / A4
· This has helped me to refine the assistive technology training that I provide, and I now have better examples to give students to explain why certain pieces of software are useful to them, aside from the obvious reasons
· K1 / K2 / K4
· This CPD contains good material about assistive technology, and while it is focussed on dyslexic students, the information will carry over to other disabilities
· It also helps to reinforce the need for assistive technology, as it can help people with disabilities to do their work, and it gives them an opportunity to become more independent 
· V2 
· Assistive technology gives students the ability to keep up with their workload, and to complete their set work in a way that works for them. Especially for those that struggle with reading, having the software to read out the documents is essential, as it will save them a large amount of time and stress, allowing them to focus on the actual completing of the work. 
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[bookmark: _Toc7364382]CPD Reflection 6
[bookmark: _Toc7364383]An Introduction to Speech, Language and Communication
This CPD is an online course that takes a few hours to complete. The course is essentially an online guide, where you are given information in short sections, you then click on the relevant boxes to read more about them, and finish with a small challenge. Most of the challenges required me to tick statements that were either true or false, or to drag the statements into the appropriate boxes. The content was interesting, as even though it is targeted at a further education age range, the information will still be relevant in higher education, as the conditions and issues will remain. The course also provided links to additional materials, should you wish to read more about a particular topic. 
	While the course was fairly boring, with it being a repetitive system, the content from it was good. It has helped me to understand better how to support people with speech, language, and communication needs, of which there are many in my particular field of work. As it is a free online course, I think that it is definitely worth doing, even for people that are not directly supporting others with these needs, but because they are likely to interact with them at some point, and they will be able to identify the problems, and hopefully accommodate them in some way. One downside to do with the delivery is that there is no way to record your progress if you were to not to it all in one go, as you are not required to register to complete it, and so there is no way for you to continue where you left off automatically. The course itself does allow you to choose what parts you do, so it is up to the learner to be honest when completing the course, instead of skipping straight to the end for the certificate. 
[bookmark: _Toc7364384]Relevance to UKPSF
· A1 / A2
· The design and layout of the course are very simple, with it all taking place in a small box on the screen
· This could be improved to allow a little more content to be on the screen at any given time, and would reduce the constant clicking needed. 
· K1 / K4
· The material is very good, and it is definitely helpful in a teaching capacity, and even for those that are not teachers. 
· The use of a simple web system is good, although it would probably not be suitable on a mobile device, as there would need to be a lot of zooming in and out in order to press the required buttons
· V2 / V4
· Completing this helps to promote participation in higher education, as adjustments can be made to delivery to help accommodate these particular issues. While there would a be a time cost, there would not need to be any major changes made.
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[bookmark: _Toc7364385]Teaching Observations

[bookmark: _Toc7364386]Teaching Observation 1 
I enjoyed this observation, as it is always good to learn from a more experienced colleague (A5). In this session, a student was being taught how to use the Dragon naturally speaking software, which is used for dictation (K2). This software has the students perform a tutorial, but unfortunately the tutorial is extremely strict, and only accepts the answers written on the screen. Because of this, it can be difficult for students to complete, as some of the words are not ones that our students would know, and so this tutorial can take a considerable amount of time, as it makes you repeat the step until it is correct. This can cause issues for some students, as they are forced to try again, without really understanding why. Being able to handle this is a skill that was evident in the observation, as the student was required to attempt some stages multiple times. While it is not a good thing for any student to struggle, it is good for an observer to see this, as managing a student in this situation is something that is difficult to teach with theory alone, as all students will have different needs (A1, A2, A4, K2, K3, V1). This observation has definitely helped me, as even though the student was not difficult per se, having to re-teach a step multiple times can be challenging, as you would begin to question whether it is your ability that is the issue, or if it is just the chosen method for teaching it. 
	As this is a lesson that I will be delivering in my capacity as an assistive technology trainer, being able to watch it first hand was very helpful for me. This observation has helped me to appreciate how difficult it can be when teaching specialist subjects, as even though the software may be fairly obvious and intuitive to us, it is often not that way for the students that we are working with (K2, K3, V1). Motivating them to continue using the software after the session can also be tricky, as it requires an upfront time investment, which is something that not all students are willing to do. In this lesson however, Clare successfully motivated the student enough for them to be happy to continue using it at home. Being able to instil this motivation is crucial for any teacher, as all student should be leaving the classroom happy with what they have learnt, and ready to use it (V4). The action  point I have written is related to the amount of repetition that was occurring in the lesson, and I felt that moving on from the tutorial, and going straight to a practical demonstration with some of their work might have been more suitable, as in normal use it is not as restricted, and this might have helped the student to adjust to the software, before going back to the tutorials. 


[image: ][image: ]

[bookmark: _Toc7364387]Teaching Observation 2
While I am often sat in classes as part of my job roles, I do not often have the time in the class to do a proper observation of the class. This class was split into a short teaching section at the start, and a fairly long “own work” section, where the class was expected to continue with their assignments, and to make use of what they had been taught (A1, A4, K2). As I already knew the content that was being taught, I was able to focus on my observation properly. The class was taught at a good pace, and the students were given plenty of opportunity to ask questions or seek clarification if they needed it. The engagement was good, and I think this was due to the rapport that has been built over the months of Jo working with the class (A4). This engagement did lower somewhat after the taught section, as the students did not take full advantage of the time to do their work. While this is not a fault of Jo’s, as she cannot compel them to do their work, I think that if instead of giving the class such a large allocation of self-managed time, it would be better to have some more interactivity in this time (A1, K3, V2). 
	During the class, Jo kept reminding everyone of the relevance, as the topic, reflection, is a crucial part of multiple current and upcoming assignments, and so it is in the classes best interest to engage with her (A2, K1, V1). This is good practice, because it is important that the students not just understand what they are being taught, but that they understand why they are being taught this, and how it will benefit them in the future. I enjoyed this observation, as the class had a relaxed setting, and as I already knew the content being taught, I was able to pay less attention to what was being taught, and more on how it was being taught, whilst still being able to support my student fully. Jo made good use of the available resources, using the electronic whiteboard to control the presentation, instead of having to go back to the computer to use the mouse (K4). Videos were also used, and they are good at breaking up the lesson to give the lecturer a chance to prepare for the next section. In this case, Jo used the video to prepare her handouts for the class, and they were given out after the video. Although I do not currently plan on teaching to large classes, it is still good for me to learn about how to do it, as this qualification will enable me to do it, and it would be pointless for me to approach this from a purely one to one perspective (V4). 
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[bookmark: _Toc7364388]Teaching Observation 3
In this lesson, I had a student that was particularly anxious. As it was our second session together, we already had a rapport, however I think the fact that we were being observed meant that any anxiety decreases from the rapport were countered by this at the start of the lesson (V2). This added to the challenge somewhat, as I had to slow down my lesson and add extra repetition while my student adjusted to the observation. This is reflected in the action points section, as it is suggested that I should have shortened the lesson so as to avoid overwhelming the student. From an outsider’s standpoint this makes sense, as it is more obvious to them just how much the student is struggling to keep up with the work, whereas for me delivering the lesson, it is not as apparent, as even though we are progressing slowly, we are still progressing (A1, A4, K3, K6, V1). Hopefully, if I am in this situation again, I will remember the action point given here, and ask the student if they would like to finish earlier, and to book in for another shorter lesson. While it would be easier if the students were willing to offer up this information, many of them are not willing to do it, and so it is on us to recognise and account for it. 
	Aside from the anxiety, I feel that the lesson went well, as we did make some progress, and the student did seem confident about using the software, and does intend on using it for their assignments, especially as they can then export their work to a Microsoft word document when they are finished (A4, K4, K6). I think that using their assignment as an example also helped with this, as it the session was no longer just me teaching them, but it was also now actual work for them towards an assignment. If more of the assistive technology lessons can incorporate some actual assignment work, I think the students would be more likely to book follow up sessions, as the students are often under time pressure, and so taking an hour or two out of their time for these lessons can be enough to put some students off (K4, V4). As this is my first observation, I am pleased with the feedback, as there were no major issues identified with my teaching style or ability. Going forward, I will try to pay more attention to my student’s emotional state, and judge better whether the session should continue or not. It can be hard to judge this properly, but it is something that will come with practice, and as each student is different, there will never be a clear one rule that fits all. 
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[bookmark: _Toc7364389]Teaching Observation 4
I am pleased with the feedback from this teaching observation, as almost all of it was positive, and the only action point was related to something not totally within my control. The lesson itself went well, with the student arriving on time, and being motivated to learn. Unusually, the student arrived knowing exactly what they wanted to learn, and whereas I would normally try to show students through all of their assistive technology in the lesson, this student wanted to only learn how to create Gantt charts, which is done with a specific part of one of the assistive technologies (A2). The student asked quite a few questions, and I think being observed put me under slightly more pressure than I am used to, as my answers were not always the best, i.e. I did not always show them the quickest way of doing what they were asking, and I did not always explain it as well as I should have. That said, the student still left with the correct knowledge for how to create their charts, so it is more of an efficiency problem, than an incorrect teaching one (K1, K5).
I gave the student ample time to demonstrate what they had learned, and as they were a fast learner, they were able to remember almost all of it after the first showing (A1, A2, A3, K2, K5). While I am not sure if this is down to me teaching in a way that makes it easier to remember, or if they student learns like this usually, it is a nice confidence boost either way. I think that being observed can be beneficial, not just because you have the written feedback after, but because it required you to work to the high standard that the observer is expecting, and if during it you feel that you are having to work so much harder than you normally do, hopefully it will inspire you to improve your standard of teaching in general. Should the student take up their opportunity for a follow up session, I will use it to demonstrate the rest of the software to them, which will also address the action point. A follow up session will also be beneficial for me, as I will be able to see if the student has remembered what I have shown them, and they will be able to tell me, and hopefully show me, where they have been using it, if they have (K5). As I have taught this software before, I am used to demonstrating it to students, and I am glad that the feedback has picked up on my confidence when using this software. Hopefully, I will be less nervous when being observed, and so be able to give the best answers to any questions asked.


[image: Observation 3_Page_1][image: Observation 3_Page_2]


[bookmark: _Toc7364390]Teaching Observation 5 
I feel that the lesson being observed went well, and that the action points given are both easy for me to address. The lesson went well, and the student already knew what they wanted to learn, which made it easier for me to motivate them. The student wanted to learn how to create a Gantt chart, as these are often requested by lecturers as a part of an assignment, usually just the dissertation, but sometimes they will want it for more than that (A1, A2). I used Mindview to show this to the student, as this is the software that the DSA have provided them with, as a part of their assistive technology package (K4). I am pleased that the observation complemented the guidance I gave, and the pace of the lesson (K1, K2. The pace is important for students, as not all students will tell you if you are going too fast for them, and so I feel it is better to start out slower, and then increase the pace if they are completing their tasks quickly enough (K3, V1). As the student kept up with the pace, and constantly had questions, I did increase the pace to prevent any slowdowns. They had plenty of questions, and I feel that I answered them all well, as the student did not need things to be explained multiple times, or just differently, for them to understand. From the feedback, I should look into signposting my students towards additional resources, perhaps other online tutorials, so that they can have more practice with the equipment and software (A1, K1, K6). They are usually allocated ten hours with us, and most will use just one or two. Hopefully this is something that can be improved upon, and it would also allow us as teachers to improve, as we would be able to see how well the students have remembered what we have taught, and address any shortfalls. Without them returning to us, this is harder, as we have to base our teaching ability on how they perform in the lesson. The observation noted that my seating position is good, as I tend so sit at a forty-five-degree angle towards the students, so I can see both them and their work. Being able to see both with minimal movement benefits me because sometimes a student may be telling you that their work is going okay, but their body language and facial expressions can give them away. It is also good for ensuring that they understand, as sometimes they may not be comfortable enough to tell you that they do not understand what you have taught them, and so being able to see them can help you to judge this, and give further explanation if necessary (V1, V4). 
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[bookmark: _Toc7364391]Teaching Observation 6
I feel that this lesson went very well, as I managed to answer all of the questions put to me, and my student left with a much better understanding of the software than they began with. I began by asking my student to demonstrate what they knew, and this worked out well for me, because the student did not remember as much as they thought they did (A1, A3). We started off by creating a mind map, so that I could introduce the hierarchies of the maps, and get the student into a decent rhythm. This is reflected in the observation, as the pace is praised. As the student was level seven, they had lots of questions, and always wanted to know more about the software (K1). When we moved on from the mind maps, on to the Gantt charts, the number of questions increased. Usually with this software, students are only interested in making what they need as quickly as possible, and not putting all of the extras in. When the student asked about features that are not normally used, I was caught off guard, however, as I do know the software fairly well, I was able to get through it and answer all of the students questions appropriately (A1, K1, V2). I think I was fortunate in this regard, as the student was willing to experiment and try things on their own, which gave me the time needed to work out what I needed to tell them. 
	The action point given in the observation is one that I have had before, and while it is something I do occasionally do, it can be difficult to judge whether the student needs one or not, depending on their existing knowledge. What I should do is bring a variety anyway, and give the student the one that I think is most suited to their level of competence with the software (A4, K2, V1). This should address the point suitably, and it could also benefit me, as if there is anything that I have forgotten, or a question I cannot answer, I can give the handout to the student, which will hopefully have the answer that they are looking for. The last action was point was that I should recap the lesson at the end. This is something that I usually do via judgement, but I acknowledge that I could be a good habit to get into for all of my students, just in case there is something that they have forgotten (V3). Overall I am happy with how this lesson went, the student was quick to learn and this allowed us to set a good pace that prevented any long pauses, and the student was eager to learn about the features that see less use, and intends to use these features outside of their education.
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[bookmark: _Toc7364392]Breakdown of Teaching Hours[image: C:\Users\ss-jg\AppData\Local\Microsoft\Windows\INetCache\Content.Word\Breakdown of hours_Page_1.jpg]


Brief Assessment of my Professional Development during this course
Completing this course has shown me that teaching is more than just being able to stand up and talk to a group, and that there is a lot more depth and theory behind it. Without this theory, people would still be able to teach, but it would likely not be as efficient or effective as it could be. I think it is important for people to understand that the theory is there to serve as a guideline, and it is not something that has to be followed explicitly. While most completing this course would be looking to standard classroom teaching, I was in the situation where my teaching ended up occurring on a one to one basis. This was a slight hindrance, as the students are not always reliable, and they often have their own agendas, which conflicted with any lesson plans I might have prepared. This course has helped promote my learning independence, as there are no taught lessons, and we are given minimal resources, which forces us to seek them out ourselves. After this course, I will be able to take on more work in my academic role, which will help improve my teaching abilities further
	I have found that the more formal education I receive on a subject, the less I am interested in it. My under and post graduate degrees were in computing, and I have little interest now in using that knowledge. That resulted in me getting a role in student services providing support to students, which is something that I had never considered doing previously. Hopefully the same will not happen to me now with teaching, as it would be a shame to have spent all of this time and effort completing the course, only for me to no longer be interested in it. While I will definitely continue in my current job roles, I do not expect that I will end up teaching to large classes, as although I am not too uncomfortable standing in front of a group, it is not something that currently appeals to me. I think that, aside from completing the dyslexia guild award, my formal education will probably not change for a while, which will give me the time to focus more on my work. It is possible to do both at once, as I have found with this course, but I think that without any looming deadlines or other tasks, I will be able to relax more, and so enjoy the teaching more. 
	This course has been of great benefit to me, mainly because it has taught me the value of open and honest reflection, which is something I had not been exposed to previously. Going forward, I will use this to teach to the best of my ability.
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role(s), which, typically, will include at least
some teaching and/or learning support
responsibilities. This teaching and learning
role may sometimes be undertaken with the
assistance of more experienced teachers

or mentors. Typically, those likely to be at
Descriptor | (D) include:

a. Early career researchers with
some teaching responsibilities (e.g.
PhD students, GTAs, contract
researchers/post doctoral
students etc.)

b. Staff new to teaching (including
those with part-time academic
responsibilities)

& Staff who support academic
provision (e.g. learning
technologists, learning developers
and learning resource/library staff)

d. Staff who undertake demonstrator/
technician roles that incorporate
some teaching-related responsibilities

e. Experienced staff in relevant
professional areas who may be
new to teaching and/or supporting
learning, or who have a limited
teaching portfolio

Associate
Fellow

4 UKPSF 2012
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Descriptor 2

Typical individual role/career stage

Related HEA
recognition

Demonstrates a broad understanding
of effective approaches to teaching and
learning support as key contributions to
high quality student learning. Individuals
should be able to provide evidence of:

I Successful engagement across all
five Areas of Activity

I Appropriate knowledge and
understanding across all aspects of
Core Knowledge

L. A commitment to all the
Professional Values

\'A Successful engagement in
appropriate teaching practices
related to the Areas of Activity

V. Successful incorporation of subject
and pedagogic research and/
or scholarship within the above
activities, as part of an integrated
approach to academic practice

VI Successful engagement in
continuing professional
development in relation to
teaching, learning, assessment
and, where appropriate, related
professional practices

Individuals able to provide evidence of
broadly based effectiveness in more
substantive teaching and supporting
learning role(s). Such individuals are likely
to be established members of one or more
academic and/or academic-related teams.
Typically, those likely to be at Descriptor 2
(D2) include:

a. Early career academics

b. Academic-related and/or support
staff holding substantive teaching
and learning responsibilities

& Experienced academics relatively
new to UK higher education

d. Staff with (sometimes significant)
teaching-only responsibilities
including, for example, within
work-based settings

Fellow

UKPSF 2012
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Descriptor 3

Typical individual role/career stage

Related HEA
recognition

Demonstrates a thorough understanding
of effective approaches to teaching and
learning support as a key contribution to
high quality student learning. Individuals
should be able to provide evidence of:

I Successful engagement across all
five Areas of Activity

I Appropriate knowledge and
understanding across all aspects of
Core Knowledge

L. A commitment to all the
Professional Values

\'A Successful engagement in
appropriate teaching practices
related to the Areas of Activity

V. Successful incorporation of subject
and pedagogic research and/
or scholarship within the above
activities, as part of an integrated
approach to academic practice

VI Successful engagement in continuing

professional development in
relation to teaching, learning,
assessment, scholarship and, as
appropriate, related academic or
professional practices

Vil Successful co-ordination, support,
supervision, management and/
or mentoring of others (whether

individuals and/or teams) in relation

to teaching and learning

Individuals able to provide evidence of a
sustained record of effectiveness in relation
to teaching and learning, incorporating for
example, the organisation, leadership and/or
management of specific aspects of teaching
and learning provision. Such individuals are
likely to lead or be members of established
academic teams. Typically, those likely to be
at Descriptor 3 (D3) include:

a. Experienced staff able to
demonstrate, impact and influence
through, for example, responsibility
for leading, managing or organising
programmes, subjects and/or
disciplinary areas

b. Experienced subject mentors and
staff who support those new to
teaching

& Experienced staff with

departmental and/or wider teaching
and learning support advisory
responsibilities within an institution

Senior
Fellow

6 UKPSF 2012
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Descriptor 4 Typical individual role/career stage Related HEA
recognition
Demonstrates a sustained record of Individuals, as highly experienced academics,
effective strategic leadership in academic able to provide evidence of a sustained and
practice and academic development asa key  effective record of impact at a strategic
contribution to high quality student learning.  level in relation to teaching and learning, as
Individuals should be able to provide part of a wider commitment to academic
evidence of: practice. This may be within their institution
or wider (inter)national settings. Typically,

[ Active commitment to and those likely to be at Descriptor 4 (D4)

championing of all Dimensions of include:

the Framework, through work

with students and staff, and in a. Highly experienced and/or senior

institutional developments staff with wide-ranging academic

or academic-related strategic

I Successful, strategic leadership leadership responsibilities in

to enhance student learning, with connection with key aspects of

a particular, but not necessarily teaching and supporting learning

exclusive, focus on enhancing

teaching quality in institutional, and/  b. Staff responsible for institutional

or (inter)national settings strategic leadership and policy-

making in the area of teaching and s
e . . R Principal

Il Establishing effective organisational learning Fellow

policies and/or strategies for

supporting and promoting others -4 Staff who have strategic impact and

(e.g. through mentoring, coaching)
in delivering high quality teaching
and support for learning

\'A Championing, within institutional
and/or wider settings, an integrated
approach to academic practice
(incorporating, for example,
teaching, learning, research,
scholarship, administration etc.)

V. A sustained and successful
commitment to, and engagement
in, continuing professional
development related to academic,
institutional and/or other
professional practices

influence in relation to teaching and
learning that extends beyond their
own institution

UKPSF 2012
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Framework Guidance Notes (FGN)

The UK Professional Standards Framework

is supplemented and supported by a series of
Framework Guidance Notes (FGN). These are
designed to highlight and disseminate good practice
in a given area as well as outline issues that
institutions and individuals may want to consider in
using the UK Professional Standards Framework.

Relationship to the Higher Education
Academy National Accreditation Scheme

The Higher Education Academy recognises the
importance and value of the UK Professional
Standards Framework (UKPSF) and aligns its
Fellowship categories with the Descriptors.

Its accreditation scheme provides a national
professional benchmarking of provision that reflects
the best practices in the sector. Guidance and
support is offered through the work of the Higher
Education Academy to higher education institutions
wishing to be accredited for their application and
use of the UKPSF.

Please see http://www.heacademy.ac.uk for
further details.

8 UKPSF 2012
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Autism

Are on the O Of autistic children have O Of autistic
O autism O been suspended from adults receive
O spectrum in the school O employment
@

UK support

Experience
7 O O / severe mental
O health
difficulties
Of autistic adults feel
they are not getting the

needed help from
social services

N,

e Rumination
Autism is known to i
. S ) . udy showed that there
M|ndfu|ness Activities run in Famllles was a link between anxiety and

depression, and social abilities, in
Breathing Activity children with ASD. This s

» Find a relaxing place, sit comfortably, and set a important because it highlights an
timer for one minute a re n S issue that can worsen in children

» Breath deeply in and out while paying attention ) . : - : tahnaxtieltn t%rr?(? lcljsée rggigry]/mptoms o
to any sensations you notice or sounds you  Farents of children with ASD are more likely to have a diagnosis y P :

hear of depression. It is important that it is not just the children who Reducing rumination in people

> Take another slow deep breath, imagine the air | SCEIVe support, but the parents too. If the parents.are also  with ASD may improve a broad
moving down into the lungs and back up strugghng, it can create a feedback loop tha)t W|I! create  range of the associated |
> Take one more deep breath and hold for a negativity for everyone involved, as the parents will be in a less ~ symptoms, such as emotional and
suitable position to support their children, and then their children behavioural dysregulation.

TSRS s Elezsa may not learn to manage their ASD as well as they could have. =~ Mindfulness interventions can
. For the parents, knowing that they are not doing their best wil help rteduﬁﬁ t?lt% and itis "
Tense an.d release muscle relaxation only worsen their depression, continuing the cycle. Important that they occur as often
> Starting at the feet, gently squeeze the muscles as needed
in the feet by tightening them, then slowly
releasing It is important for us in higher education to recognise that our = =
» Next, squeeze the large muscles in the calves students may not always have struggles that are related to S d
for 5 seconds, then gently release their work, and that there may be more personal reasons. u ICI e
» Continue moving up the body for more  While it is not necessarily the support that we as teachers
relaxation should be giving in our job role, knowing what signs to look Adults with ASD have an
out for, and having a basic idea of how to help, are a useful increased risk of suicide
Grounding immediate solution to any problems our students may be compared to the general
» Sthings you can see having. Signposting is also an aspect of our role, as we have population, a study also showed
; donm e o et v e awey s pd o ey VSl g
TR e A p—p— certain Issues. Pastoral case is something we shoulld all be the availability of tangif)le
> 1 thing you can taste 3glfeoﬁoa§;iost/t§r?éeas we never know when a student will turn to support did
References

https://biglifejournal.com/blogs/bloa/5-fun-mindfulness-activities-children-breathing-exercises | https://www.autism.org.uk/about/what-is/myths-facts-stats.aspx | https://www.nhs.uk/conditions/autism/causes/ | Johnston, Krista, 2017. Are

Generalized Anxiety and Depression Symptoms Associated with Social Competence in Children with and without Autism Spectrum Disorder? Journal of Autism & Developmental Disorders, 47(12), pp.3778-3789. | Cohrs, Austin, 2017.
Depression in Parents of Children Diagnosed with Autism Spectrum Disorder: A Claims-Based Analysis. Journal of Autism & Developmental Disorders, 47(5), pp.1416-1423. | Hedley, Darren, 2017. Brief Report: Social Support, Depression and
Suicidal Ideation in Adults with Autism Spectrum Disorder. Joumnal of Autism & Developmental Disorders, 47(11), pp.3669-3678. | Patel, Shivani et al., 2017. Association between Anger Rumination and Autism Symptom Severity, Depression
Symptoms, Aggression, and General Dysregulation in Adolescents with Autism Spectrum Disorder. Autism: The Intemational Joumal of Research and Practice, 21(2), pp.181-189.
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CERTIFICATE

CONTINUING PROFESSIONAL
DEVELOPMENT

The CPD Certification Service
certifies that

Jack Griffiths
University of Wales Trinity St David

the above named has participated
in the following CPD activity

Using MindView for Assistive and Academic
Purposes: Beginner to Intermediate

CPD Provider Organisation
MatchWare UK Ltd

An initiative to increase standards of CPD
provision to professionals in relevant market
sectors

Date of CPD Activity:  24/10/2018

No. CPD Hours / Points: 2 Hours

ChD

The Coach House, Ealing Green, London W5 5ER

C ERTI F l E D Email: info@cpduk.co.uk Web: www.cpduk.co.uk
e Tel: 020 8840 4383 Fax: 020 8579 3991
The CPD Cettification

Service
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CERTIFICATE

CONTINUING PROFESSIONAL
DEVELOPMENT

The CPD Certification Service
certifies that

Jack Griffiths
University of Wales Trinity St David

the above named has participated
in the following CPD activity

Using MindView as an Assistive Tool in the
Workplace & Access to Work

CPD Provider Organisation
MatchWare UK Ltd

An initiative to increase standards of CPD
provision to professionals in relevant market
sectors

Date of CPD Activity:  26/10/2018

No. CPD Hours / Points: 1.5 Hours

ChD

The Coach House, Ealing Green, London W5 5ER

C ERTI F l E D Email: info@cpduk.co.uk Web: www.cpduk.co.uk
e Tel: 020 8840 4383 Fax: 020 8579 3991
The CPD Cettification

Service
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Training and Professional Development

This is to certify that

Jack Griffiths

has successfully completed the CPD Unit Course

Supporting Adults with Dyslexia
and Co-occurring Difficulties

Level 4 Unit
Unit reference number: DACPD91
Date of issue: 8 February 2019

\/ ) :
K 0\\\\3\ x*‘r@\'lr"“»

Kathryn Benzine
Head of Education and Training

5666
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Training and Professional Development

This is to certify that

Jack Griffiths

has successfully completed the CPD Unit Course

Developing Literacy Skills
with Assistive Technology

Level 5 Unit
Unit reference number: DACPD96
Date of issue: 5 April 2019

Kexhy~ ‘t;s*\-l»\ -3

Kathryn Benzine
Head of Education and Training

6021
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b Short Courae Certificate of Completion

I have completed The Communication Trust’s online short course
‘An introduction to Speech, Language and Communication’

.F
P Jack Griffiths
practitioner:
Date of

; 08/04/2019
completion:

This short course was designed to support practitioners to understand more about young people’s speech, language and
communication development, how they can support the development of these skills on a day to day basis in their setting,
and how to identify young people who might be struggling to develop these important skills.

Q ® The Communication Trust is a coalition of over 50 not-for-profit organisations.
S X Working together we support everyone who works with children and young people in England
The Communication Trust to support their speech, language and communication.

Every child understood www.thecommunicationtrust.org.uk
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Prifysgol Cymru
¥ Drindod Dewi Sant

*" University of Wales
Trinity Saint David

PGCert tHE STAFF OBSERVATION FORM

Name of Staff Date: :

member: Clare  Kees e £1

Name of i Number in

Observer: O/@G\k b ”’“‘5 class: !

Student level: | ¥ Location: Abos

Topic/s: w42 . Start Time: |
-,AS)Qk\/e ‘QLaO\‘J) _‘/YM'“ Y] Finish Time: Z,

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.

Tho it s skl iy Vo ol Bubedyy iy, ol
W‘M‘%,}wwﬁmwhww'“wﬁh %VM
o 4t A

Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.

T bow o done oh ol gt s o ek by /LMLN

ﬁL@MWWﬂmMWM
/e R R R R & Ww’gm
MA&W»&MW%

Technique and Aids: General apparatus — board, data projector, use of handouts.
Question and answer technique. Other evaluation procedures, class management,
instructions to students.

TLHMJ’WWDJALY&F hoodud | ik Tad, o

Jwﬁ#vﬂw

Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.

WMWM@»«/WMP%MW&MMM//%M&
wh hed o Peoip wsing & by it b T olih
mMWWJMmeme
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General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning
methods

TWW»MWWWWW*/%WW
i) o e Pl hasd & ey b e
VM%W@A-VWMW

Examples of good practice:

b by § o il
’L»f')'lﬁ WMW{‘WW“AMW"&

bt bl b iy iy o bl s

Action points:

b \r e Ay bl St & o "™ i b W et
Ma@wwg&wm o e , bl wld g VS

Observer Date

Signature 'z 17717 14
Oberservee Date )
Signature ChLee YR

On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences.
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Prifysgol Cymru
Y Drindod Dewi Sant

" University of Wales
Trinity Saint David

PGCert tHE STAFF OBSERVATION FORM

Name of Staff Date:
member: Toonne ﬁm&w Z1 P31
Name of Al Number in
Observer: M &’h}}‘@‘j class: 10
Student level: 1 Location: kyy
Topic/s: 3 Start Time: i}

Rfbs o Finish Time: |

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.

R R R i N T e I
mamfﬂm o Sl Wl ¥ ki e

b

Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.

o dar bye it~ pdbn o~ Yot | sty o diflf o,
ok %o glae wlabiorh gl st b e tiwhly . o hdid by

WWMW’MMWA o Watp 1, e opebd 5 Ly

Technlque and Aids: General apparatus — board, data projector, use of handouts.
Question and answer technique. Other evaluation procedures, class management,
instructions to students.

Elodiomin Mgghsed ; W/Jw, twpels hodbaoks

)

Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.

TIJIDLMM/QWM wh oy ohd fr/r»’hﬂ“ﬂﬂ eAN
dbhde Fi ok the tmw/ﬂtp poh, b st b e F oy
A ﬁL/’{MIMﬁLAfWuAW’“NWMQtMLm
>l i A ahirh & gl Y ey inkisid K gl
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General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning
methods

pun i g
il & Vg the shdu b el fo H
-LMVW%/W

Action points:

b ok b0 s Vi ek v sk | W
b /{mj dhow ok

S| o 2 /1)
Oberservee Date

Signature q M )‘6{[(;[0/(/ Qq /[A)/ q

On completion of the/peer observation reports for each module, compose a sho)‘t reflective
paragraph on your observation experiences.
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Py Prifysgol Cymru
£ ¥ Drindod Dewi Sant
" University of Wales
Trinity Saint David

PGCert tHE STAFF OBSERVATION FORM
member: | SRCK._ GRIFFITMS S (2419
observer: | CHACE  MOR G fE L
Student level: 6 Location: ASG L
TORIEE [MuD mad's i R

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.

fronedd me Session it & final U6 Shadont
Who (oo Mm,d‘tj oon o\/\oﬁwosed LWNTA o\.&S[QKK_O\ AW
WSS &’FO’LW’%-P SofSton

Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.

Jack (9as agpwadaalole qnd. seb o slow pace ‘(w ftRe
Studork mﬁl“fg W2l qur He o ies S\L&e_d\ wlov
oppolindze, © fo-orer Whok hod lader Rarned L
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Wl acwmnlodhng  leao-Sedge welig

Technique and Aids: General apparatus — board, data projector, use of handouts.
Question and answer technique. Other evaluation procedures, class management,
instructions to students.

The WO & OrRb> ne SO~ — Gvnpies T
Horndviap ssthoare & nOLepad Jadc hod
o JJV*QQOUQB . M»@J-f}\; o shadaal -

Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.
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General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning
methods
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Observer d/\/ Date

Signature f8 ({‘lﬁ

Oberservee Date

Signature % 7/ 919
On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences.
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" University of Wales
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PGCert tHE STAFF OBSERVATION FORM
Naer::;z: Staff i)”ad'c g %“7’\ < Date: 26 . L\_ NG
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et | Clauz Viogam e o
Student level: | & Location: AS&1 3
Topic/s: Start Time: ' OD
y Gantk Chaods Finish Time: 70 (D

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.

/W\f& Wwal & o e Sessiov ot a Shadext Lo
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Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.
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Technique and Aids: General apparatus — board, data projector, use of handouts.
Question and answer technique. Other evaluation procedures, class management,
instructions to students.

Compwier v baundt  sShuare -

Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.
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General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning
methods
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Observer Date
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Oberservee _ Date | .
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On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences.
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" University of Wales
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PGCert tHE STAFF OBSERVATION FORM
:aeni:::smﬁ JauCk. CpAFANAS Date: 26 - 4.(9
Name of Number in
Observer: CLare £oosS class: '
Student level: | 7 Location: ASG1,
Topic/s: VW JVIETN Start Time: 1) -0
Finish Time: 1)

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.
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Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.
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Technique and Aids: General apparatus — board, data projector, use of handouts.

Question and answer technique. Other evaluation procedures, class management,
instructions to students.

Swuilabte pe | Saohi~g OrvaLrgen~ank poviclod.

Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.
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General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning

methods

Gruod reanptre <Sleuou siaod WAL Sad 0nd ~ Bho e
no afweud W aske O LA OSUAAS .
Jock was Wiy poLke but Assedted Lis 7dlR oo fRact of

Examples of good practice: !

o olal o b (AROUUA By W _rarci u/\{—umoaomb

Jsudleiek e Mals 2saliod Bhuionk to clores naa~ hag
avel repuoare d g e MALRUSUAS oo~y |

MNce LQO\W %LQ;CLQOJ—WWS-
Grod Seashing PosULin Uied koo ~ able o rakse. Ko
conbachk, ok nok 100 clode v ke u~ PRyscad spoica.

Action points: -
Coudd Lowe Stefa pos-ed Jo cudcha~ol NADUTOL R G

.Q%Wcm,\lﬁ'
(Bwr Shwokeind Was (Lotn o Py O herself- S5O Mouglae Anol)

oppa MRty Lo UeSH),

Observer _ Date
Signature | (L 0o 2e.4. (9
| Oberservee Date

Yo it
Signature fé 6. Y

On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences.
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PGCert tHE STAFF OBSERVATION FORM

Name of Staff Date:
member: TAck GQRFEITHS 241y lig
Name of Number in
Observer: STepnam e Towes class: ]
Student level: 7 Location: Albo 6
Topic/s: ) Start Time: (e B

MUNDVIEW  (AIfrive TECHNYL0A4) Finish Time: T4 00

Teaching Characteristics: Preparation, selection and organisation of content. Choice of
teaching/learning methods.
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Presentation: Beginning class, introduction, continuity with other sessions, students’ prior
knowledge. Clarity of presentation. Pace. Attitude to subject matter. Use of appropriate
reinforcement. Ending the session — summary, future work etc.
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Technique and Aids: General apparatus — board, data projector, use of handouts.
Question and answer technique. Other evaluation procedures, class management,
instructions to students.
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Student Responses: General class atmosphere, level of participation, attention and
interest. Student attitude and ability to carry out classwork. Were learning problems
identified and overcome? Awareness of individual needs. Attitude to students.

gkwM ~ W:{ A e/"‘mﬁat\\ 5 ~+ «/&ng,“( & ai\k
%51;”;) =N Q‘I‘“M‘ RS W) tﬁ(m( .t e~k Lf o
e by el e ghedude stk B F MRSy el 50dd o
Creglan ;mké(}dc« terafledse |




image26.jpeg
General: Was effective communication achieved? Was there good student — teacher
rapport? Were the aims/outcomes achieved? Appropriateness of teaching/learning
methods
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Examples of good practice:
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Action points:
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Observer R Date

Signature gkqm Lo 291yhq
Oberservee Date a)
Signature A2z 2y

On completion of the peer observation reports for each module, compose a short reflective
paragraph on your observation experiences.
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Breakdown of Teaching Hours

P Prifysgol Cymru

E) Y Drindod Dewl Sant
" University of Wales
Trinity Saint David

May 2018 Hours  Signed by
Total 10
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
September 2018 Hours  [Signed by
[Total 12
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
October 2018 Hours  Signed by
Total 13
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
November 2018 Hours  Signed by
[Total 14
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
December 2018 Hours  Signed by
[Total 15
Stephanie Jones
Learning Support Co-ordinator {SBC - UWTSD)
PJanuary 2019 Hours  Signed by
[Total 20|
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
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February 2019 Hours [Signed by
Total 24
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
March 2019 Hours  Signed by
Total 31
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)
April 2019 Hours  [Signed by
Total 26
Stephanie Jones
Learning Support Co-ordinator (SBC - UWTSD)

Total hours 01/05/2018 to 30/04/2019 (inclusive)

Signed by Signature

165 Stephanie Jones

Learning Support Co-ordinator (SBC - SE’QM -S’SW} ,
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Aims of the Framework

The UK Professional Standards Framework: 4.

Supports the initial and continuing
professional development of staff engaged

in teaching and supporting learning 5.

Fosters dynamic approaches to teaching
and learning through creativity, innovation
and continuous development in diverse
academic and/or professional settings

Demonstrates to students and other
stakeholders the professionalism that
staff and institutions bring to teaching and
support for student learning

Areas of
Activity

Core

Knowledge

Acknowledges the variety and quality of
teaching, learning and assessment practices
that support and underpin student learning

Facilitates individuals and institutions in
gaining formal recognition for quality-
enhanced approaches to teaching and
supporting learning, often as part of wider
responsibilities that may include research
and/or management activities

Professional
Values

UKPSF 2012
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Dimensions of the Framework

Areas of Activity

Al Design and plan learning activities
and/or programmes of study

A2 Teach and/or support learning
A3 Assess and give feedback to learners
A4 Develop effective learning

environments and approaches to
student support and guidance

A5 Engage in continuing professional
development in subjects/disciplines
and their pedagogy, incorporating
research, scholarship and the
evaluation of professional practices

/ \

Core Knowledge Professional Values

Kl The subject material Vi Respect individual learners and
diverse learning communities
K2 Appropriate methods for teaching,
learning and assessing in the subject V2 Promote participation in higher

area and at the level of the
academic programme

and quality enhancement for
academic and professional practice
with a particular focus on teaching

education and equality of
opportunity for learners

K3 How students learn, both V3 Use evidence-informed approaches
generally and within their subject/ and the outcomes from research,
disciplinary areaf(s) scholarship and continuing

professional development

K4 The use and value of appropriate
learning technologies V4 Acknowledge the wider context in

which higher education operates

K5 Methods for evaluating the recognising the implications for
effectiveness of teaching professional practice

Ké The implications of quality assurance

UKPSF 2012





