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How important is environmental learning to outdoor adventure education?
This essay will attempt to argue that environmental learning is essential to outdoor programs with a focus on outdoor adventure education but will also consider research and data from programs such as outdoor education. There will be consideration of the impact this learning can have as a means to tackle environmental issues and also the effect it can have on people. Environmental learning can be described as any learning about relationships between non-human nature and humans (Gough, 2002). This could include issues such as global warming, waste disposal or deforestation and in this context, also the impact from outdoor adventurous activities on the environment. 
It is important, as an outdoor adventure educator, to be conscious of environmental issues as they can threaten the resources on which we rely for the activities we pursue. For example, the issue of rising sea levels due to an increase in global temperature (Levermann et al., 2013) could enhance coastal erosion affecting activities such as sea cliff climbing or coasteering. Another, smaller scale, example could be deforestation of forests typically used for mountain biking, hiking or camping. As well as being aware of the issues, it is also essential to be aware of the human impact on these issues and to act accordingly. Being aware of the human impact on melting ice sheets (Nicol, 2014) and practices such as minimum impact camping are examples of environmentally friendly behaviour. As an outdoor adventure educator however, I feel it is also important to also make groups aware of this behaviour and to provide environmental learning for the context behind this behaviour. 
Much research shows the benefit of providing environmental education through the means of outdoors based education rather than in a classroom environment (James and Williams, 2017). One reason this may be a more effective way to learn is the experiential side of learning in the outdoors (James and Williams, 2017). By learning about environmental issues in the place where they actually occurs, this can turn abstract information into a formative experience which can be reflected upon by students and potentially affect their behaviour. Outdoor instructors may generally have a higher level of concentration from their students when completing outdoor activities so there is the potential to use this concentration as a platform to educate about environmental issues. Nicol (2014) puts forward the idea of an outdoor instructor becoming a role model for their students so therefore I believe it is important for outdoor educators to model environmentally friendly behaviour in the outdoors. Particularly in groups where the participants are relatively inexperienced, they will see how an outdoor instructor interacts with the environment as how you are supposed to do it and will imitate this behaviour. 
An important factor to consider when discussing attitudes towards the environment is the idea of being connected to nature. Throughout the last few centuries an indoorisation of western society has occurred leading these societies to distance themselves from nature. It is shown that this disconnection has contributed to an unhealthy environment (Nisbet and Zelenski, 2011), as nature is often seen as a resource rather than something to be protected. A study by Dunlap et al. (2000) showed that people who feel connected with nature are the most likely to behave in an environmentally responsible manner. Another study (Braun and Dierkes, 2007) also advocates the use of a reconnection to nature as a means to counteract the global environmental problems. It can be argued that people tend to be more compassionate towards things they have experienced and have some knowledge about, so by integrating elements of environmental learning into outdoor adventure education this may change people’s attitudes to become more concerned with environmental issues. It is also seen that those who attend college outdoor programs also tend to be connected to nature (Frauman and Shaffer, 2014) so even just the provision of outdoor adventure education in schooling may begin to nurture environmentally positive attitudes that can then be supplemented with specific environmental learning. Aside from harbouring environmentally friendly attitudes, connection to nature can also have positive impacts on people’s wellbeing and can lead to more happiness (Nisbet and Zelenski, 2011),  as well as reducing stress (Greenwood and Gatersleben, 2016). It is also important to note that the expected outcome of an adventurous activity can also impact on people’s attitudes towards nature as those who are prioritising completing challenges (getting to the top of the mountain no matter what) tend to be less concerned than those who prioritise the experience of an adventurous activity (Frauman and Shaffer, 2014). This may mean in order for environmental learning to be effective in the context of outdoor adventure education it should be made a primary outcome rather than just an expected by product of being in the outdoors. Studies can show that in order for outdoor education programs to be effective as an environmental learning tool they are also dependant on student’s prior knowledge and experiences (Sandell and Ӧhman, 2012).
Despite the need for environmental learning to take place it is seen that by being outside- in this instance as a part of outdoor adventure education schemes- you will care more about being environmentally friendly. It is argued that presence in places has implications on the significance you associate to these places (James, 2009) and the more inclined you are to protect them. Other support for using an experiential approach to environmental learning includes Kollmuss and Agyeman (2002) who argued that knowledge itself is insufficient for teaching people environmental lessons. Without having experience of nature and issues found there people will not associate significance with these issues. As an outdoor adventure educator, I feel it is also important to highlight these issues when you come across them- if you found lots of rubbish you could use this as an opportunity to talk about waste disposal and recycling. 
In his paper, Nicol (2014) reviews his own approaches to teaching environmental education in the form of a five day residential in an outdoor setting. He wrote to former students in order to gauge what, if any, effect his teaching was having on their own environmental practices currently. While his responses varied between single-loop learning (realising an action is inadequate on an individual level) and double and triple loop learning (deeper environmental action involving others and potentially becoming part of identity and understanding of situations as a whole) (Nicol, 2014), it is apparent that his teaching had impacted on a majority of his students in some way.   It is important to include this learning for students such as these as they have mostly gone on to have jobs or hobbies involving the outdoors is some way- positions which may have influence upon the treatment of the environment utilised by them. If you extended this kind of teaching to all students of outdoor adventure education, from this research you could then argue that there would be many more people who are more actively conscious of their impact on the environment. Through this there could be a reduction of environmental impact from outdoor adventure education as a whole; people will be more aware of the issues that can arise from adventurous activities such as trail erosion or the reduction of biodiversity in outdoor adventure landscapes.
Environmental learning is something I believe is imperative to all people, especially those involved with the environment in some way- in this context, outdoor adventure educators. In this essay I have discussed why it is important for people involved in outdoor activities to be conscious  of their impact on the environment, particularly those in a facilitating role as they become examples of how to behave in outdoor environments. There has also been a discussion of why environmental learning is effective in an outdoor environment and the need for this to be an active process, while also considering the effects of the idea of connectedness to nature. In my opinion, environmental learning is extremely relevant in today’s society due to the global issues we are currently facing. This also becomes essential to outdoor adventure education simply by association due to the close contact it has with nature and the potential impact on the environment. Whilst a deeper environmental understanding is required in order to understand and be proactive against environmental issues, I feel there must also be a connection to nature to develop a compassion and an actual desire to protect the environment. Both of these things, I believe, can be achieved through outdoor adventure education. 
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