Appendices 
	Critical Incident 1: referred to in text as ‘Case Study’ or ‘Critical Incident’

	Date, time and year group: 26/09/2022 - 1pm – Nursery Class (afternoon)

	Where and When (context of the observation – subject/AOLE, general classroom context):
[bookmark: _Int_LvKwd1bS][bookmark: _Int_87WEdsQx][bookmark: _Int_rxv2Z0eL]The children had just been handed off by parents into the class and were greeted by two regular TA’s and the class teacher, putting their bags and coats away with them and settling them in using free play. There were 4 tables with chairs and a different play activity on each, including play-dough station and coloured blocks to stack. 


	What happened (a detailed description of the critical incident (the more detail the better to refer to in your later work):
When the children went outside to play in the gardens, the teacher sang a short song about the importance of children standing ‘safely’ by the door, waiting in line respectfully behind each other while she helped them individually to do so. She also then played a specific song from the desktop when children were asked to tidy, and children immediately knew to start putting away the equipment they could see. This continued throughout the day as they listened to nursery rhymes and phonic songs while they ate their snack and individually returned to the carpet for story time, entertaining those who’d finished early as well as those still eating.

	Areas of possible exploration (what avenues of research could you consider?):
By associating activities with song, the children didn’t have to be reminded so often of what they were doing, instead picking up on the environmental cues they’d come to learn and complete the tasks quicker with less confusion. The use of music with all age ranges interests me as a learning aid but particularly with such young learners as this class, as well as such a small sized class, made it very easy to observe each child’s reaction to the songs and how well they adapted to tasks associated with them. This touches on Watson’s theory of behaviourism, and how classical and operant conditioning can be used to associate stimulus with behaviour, as well as a very early-ages example of how schemas are built around pre-existing knowledge as informed by Piaget, Vygotsky and Laevers.

	Notes (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here):
[bookmark: _Int_SH5FUHL6][bookmark: _Int_pUCvRFGB]This was a particularly small class of just 7 children, and so it was much easier to observe the individual reaction to song compared to an average sized class. However, the directions given via song were very clear and despite being new to the nursery class and routine, the children did seem familiar; a few nodded their heads in time with the tune, indicating they understood it and had heard it numerous times before. 



	Critical Incident 2

	Date, time and year group: 26/09/2022 - 10am – Year 5 Class 

	Where and When (context of the observation – subject/AOLE, general classroom context):
The class were 10 or so minutes into their literacy lesson after their morning word-finding activity, spread out on 4 tables facing the class teacher and white board with PowerPoint presentation projected on. 


	What happened (a detailed description of the critical incident (the more detail the better to refer to in your later work):
The teacher had given out an image (a painting of a woman amongst a dump or rubbish pile of some king) and asked the children to discuss in pairs how many things they could see. Children talked well with one another quietly pointing out things they could see, despite conflicting ideas - some thought they saw plastic bags, others named it fabric, etc. After 5 minutes of discussion the teacher called to their attention by asking them to “snap-back” to focus on her. She then collected a pot of lollipop sticks with each child’s name on, choosing them at random and asking the named child to share their observations with the class. The children didn’t have to compete with hands-up or get chosen by the teacher, they understood it was random and all answered confidently without issue. 

	Areas of possible exploration (what avenues of research could you consider?):
This struck me as a valuable technique for calling upon the class whilst having the children understand there’s no teacher bias in being called upon and removes the possibility that only the children with their hands up will ever be heard. This could be analysed further, highlighting the need for such constant assessments of learning as William and Black discuss, as well as the health and wellbeing implications of reducing pressure on individual children by allowing random selection.

	Notes (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here):
Children had clear directions from teacher and had told me they’d done similar exercises in class before using a ‘See, Think, Wonder’ template and so very much understood what was expected of them, but all still gave thoughtful answers and shared well, building off each other's ideas



	Critical Incident 3

	Date, time and year group: 27/09/2022 - 9am – Year 6

	Where and When (context of the observation – subject/AOLE, general classroom context):
[bookmark: _Int_Z9M8JHuf][bookmark: _Int_nYI76H5O]The children had just been let into the classroom after lining up on the yard, they put their coats and bags where they sit, and a student handed out everyone’s morning books. The children were sat on 4 tables, each paired with a partner randomly assigned yesterday. The class teacher was sat behind them setting up the register while the children worked off the whiteboard in front of them.


	What happened (a detailed description of the critical incident (the more detail the better to refer to in your later work):
[bookmark: _Int_VbXHjYMf]While the class teacher read out the register, the children were asked to get on with the ‘morning maths’ task on the whiteboard. Some did so intermittently while chatting to friends about their morning or the task, while others were more focused and talked only once they’d sat back, indicating they’d finished the task. After the register was complete, the class teacher wandered around the room and observed some of the children’s books randomly and quietly praised those who had focused: “Good job ______, very neat writing too”, “Well done _______, much better focus than yesterday, keep it up!”, “Very good effort ______, I’m really impressed you tried this one.”

	Areas of possible exploration (what avenues of research could you consider?):
[bookmark: _Int_Rj9Hyqng][bookmark: _Int_4baBps0e]The class teacher avoided potential embarrassment for the age group by picking out individual students for praise that the whole class could hear, instead focusing privately on those who did well and offered personal target-based praise to them quietly. This resonated with me as a great way of implementing positive reinforcement, a concept B.F Skinner introduced, to praise students work. This could also be analysed using Lee and Marlene Canters theory of assertive discipline as the teacher ‘caught the children being good’ and rewarded them and so subtly managed their behaviour. 


	Notes (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you can refer to the better here):
[bookmark: _Int_UmEhCcOi]The children were slightly distracted by my presence in the classroom and often looked up to talk to me/about me with friends, and so some struggled to focus on the task. The classroom was a little crowded as it was at full attendance and so some children spent a while distracted by adjusting their seating positions or stuff so they could manage personal space. 



