Differences between the Native and Non-native Speaker of English
In foreign language teaching and learning, the topic whether the language must be taught by native speakers has aroused heat debate in the world. Because of their innate advantages of language acquisition, native speakers are widely valued in foreign language teaching than non-native teachers. Many researches have been implemented on this issue home and abroad. Wei Lili (2014) finds that students have a preference for native English-speaking teachers which is in line with Liu’ study (2008) of English major students in China. The reason might be that native English-speaking teachers are believed to have a high-level of fluency and accuracy in speaking compared to non-native English-speaking teachers. In addition, researches indicate that native English-speaking teachers are seen as informers on culture and language use, especially idioms, slang and colloquial expressions and motivators for the target language learners to communicate with a native speaker of the language (He and Miller, 2011). 
Besides, native speakers own those features that non-native speaker do not have, such as grasping rules and meaning subconsciously, communicating appropriately in different social settings and using language creatively. Owing to those merits, students give higher scores to native English-speaking teachers than non-native English-speaking teachers. The research of Wei Lili (2014) also indicates that Chinese English major students place higher value on the native-speaker model. According to Jin’s study (2005), students’ faith in the native-speaker model increases their motivation and confidence to interact with native speakers. Thus, as transmitters and models for convincing and reliable target language knowledge and abilities, native English-speaking teachers are gradually and naturally being considered as the better choice in English teaching and learning field. Alseweed and Daif (2012) has found that students show a great preference for native teachers in oral, listening and pronunciation skills because students generally believe that native English speaking teachers can effectively help students improve their ability and skills of language through their standard pronunciation. Furthermore, most schools and institutions believe that native English speaking teachers can better integrate foreign language and culture into the classroom than non-native teachers, allowing students to better recognize their cultural input, which can also stimulate and inspire students to further explore cross-cultural differences through tasks such as discussions and cultural experiencing activities. 
However, as non-native English-speaking teachers possess critical advantages that should not be overlooked in foreign language teaching, native English-speaking teachers are not necessarily the best choice. Cook’s research (1990) shows that although some native teachers have a more natural and deeper understanding of language, they do not necessarily follow grammatical rules when speaking or writing. Many native English speaking teachers might not able to illustate clearly the usage of grammar or vocabulary since the native teachers acquire the language naturally. Although they know these points while preparing classes, it is still very different from the second language acquisition. Therefore, native English-speaking teachers cannot understand the difficulties of some points that many students cannot understand, and it is not easy for native English-speaking teachers to illustrate these points based on their own learning experiences. So, there are some grammar points and vocabulary questions that the native teachers may not provide the appropriate answers, but the non-native teachers can. Atamturk (2018) implements a study and find that students show a strong preference for non-native teachers in learning grammar and writing because students believe that non-native teachers are able to translate the foreign language and give more accessible examples.
Wei Lili (2014) has found that Chinese college students can recognize the advantages and disadvantages of native English-speaking teachers and non-native English-speaking teachers especially domestic English teachers. The differences lie in their significant differences in personalities, language skills and cultural knowledge. Students believe that native English-speaking teachers are not only good at using various teaching tools but also can try different activities to stimulate students’ interest in language learning and their teaching content is more suitable for students. Non-native speaking teachers can be aware of or predict students’ learning difficulties and then help students to deal with these learning obstacles effectively and efficiently. Therefore, we should maintain a positive learning attitude to learn from each other and the cooperation between native teachers and non-native teachers is necessary. 
When it comes to the differences between native and non-native speakers of English, pronunciation is the most obvious feature. As English spreads to every corner of the world as a global language, according to the theory of sociolinguistic variation, the number of non-native speakers is increasing sharply. Accent is one of the most prominent features of speech, so when different regional variants of English appear and develop, English accent becomes the most prominent issue in international communication. Kachru (1992) states that the use of English worldwide is divided into three concentric circles: the Inner Circle, the Outer Circle, and the Expanding Circle, respectively referring to English as a mother tongue, English as a second language, and English as a foreign language, describing the different cultural situation of English development form, English acquisition mode and English function. In China, according to the research of Zhang Zhongxia (2005), about 350 million students at all levels are learning English, which is almost the total population of the United States, the United Kingdom and Canada. As the most important English test in China, CET-4 (College English Text level-4) and CET-6 (College English Text level-6) attracted more than 11 million people between 1987 to 2004. Wardhaugh (1998) believes that unaccented English does not exist. Compared with syntax and vocabulary, English pronunciation is the most difficult to standardize. So, in the background of English as a world lingua franca, smooth communication means to understand in addition to British standard pronunciation, General American and other English variant, but also to understand German English with accents, Indian English, Japanese English and so on. Non-native English speakers have long been taught that their success lies in the connection with privileged social networks, which often refers to close relationships with native English speakers. However, in the era of globalization, in the actual use, non-native speakers are increasingly associated with non-native speakers.
In the process of globalization and increasingly frequent communication activities, Chinese people will not only communicate with people from English-speaking countries, but also with people from other non-native English-speaking countries, which will be exposed to different variants of English. When English becomes the lingua franca of the world, different English variants exist and are widely used in international communication, changing the absolute dominant position of a single paradigm in the past. However, the current education system in China including examinations, teaching materials and teachers, has always taken British English and American English as the standard paradigm, setting students in confusion when encountered with non-native English speakers in the actual communication after graduation. According to the Chinese official report, English learners in China believe that although English learning occupies a lot of practice, the purpose of English learning for most learners is passing exams, and the practical English level is relatively low in the actual communication. So, Professor Wen Qiufang (2013) points out that the current Chinese English education should actively respond to the context of globalization trend, and the current English education should take more English variants into consideration instead of focusing on British and American English only.
English as a lingua franca of the world is a process and product of natural development. The paradigm of English as a world lingua franca holds that non-native speakers use English with unique language norms applicable to their own. People agreeing with this paradigm tends to be more active and open-minded with English variations and are willing to accept bilingual, multicultural English speakers as English teachers, whether English is their native language or not. Jenkins (2007) believes that this paradigm coincides with the multilingual background of English in the world, emphasizing the importance of researchers and users of English as a lingua franca to recognize all other languages in the world while facing and recognizing different English backgrounds. However, some scholars hold that non-native speakers should also accept native speakers’ norms and they consider non-native accents are negative and inferior, therefore, people agreeing with this paradigm prefer to accept native speakers as English teachers, although they may be monolingual. This paradigm is based on an idealized native language paradigm that promotes a single, unified language model without giving non-native speakers too much room for variation and innovation in international communication.
There is no doubt that in English learning, to achieve the same language level as the native speakers is the default target of almost all English courses. It is almost impossible for learners of any language to have the same language skills as native speakers, unless reborn once. Lee (2002) believes that the current requirements for learners’ language ability in English education are utopian, unrealistic, and compulsive. Therefore, for English as a second or foreign language learners, the same language ability as the native speaker is difficult and unfavorable to achieve. The increasing dominance of English as a lingua franca increases the diversity of English variants on the one hand, while the spread of norms among native English speakers on the other hand limits the development of its diversity. The diversity of English variants means that English in different countries and regions inevitably develops its own linguistic characteristics, even in the UK and the US English varies in different places. Besides, another negative effect of the only one standard English is the neglect of the local cultures and customs integrated in the English regional variant (McNamara 2005). Moreover, English learning is not only a non-native task, but also English-speaking people need to learn the characteristics of other English variants, especially in international communication with most non-native speakers (Deterding & Kirkpatrick 2006).
Chinese English learners have a good understanding of English as a lingua franca, believing that English is not limited to native and non-native speakers, and hope to moderately increase their familiarity with other non-native accents. But there are significant differences in the identification with different English variants. Previous learning experience, standard English awareness and other reasons lead to the reality that Chinese English learners more agree with the accents of developed countries with stronger economic, political and cultural strength such as Britain and the United States. Despite the changes in the political, economic and social factors related to English, the idea of admiring native speakers has not changed significantly. For their language ability, the English norms of native speakers is deeply rooted as a standard and they still believe that they should make great efforts to be as close as possible to the British and American accent. They also notice the potential benefits of their own studies and future careers because of native accent，which reflects the attitude of non-native speakers towards the accents of English variants, depending largely on whether they think such an accent is beneficial or harmful to themselves. This result is similar to that of Friedrich (2003), linking personal development and promotion to an English accent, which leads to the preference of native English-speaking teachers to non-native English-speaking teachers.
Tribble (2003) has found that language learners feel that British and American English is the source of English, at the top of the language variant pyramid and other variants are strange. Some learners even consider English variants as funny. Therefore, on the one hand, Chinese English learners believe that their English is not pure or good enough, and position themselves as members of the non-native speakers. On the other hand, they showed a dismissive attitude towards other non-native English accents, including Chinese English accents, which indicates a willingness to be closer to the community of native English speakers. As Golombek and Jordan (2005:527) states, Chinese English learners have double standards for accents and subconsciously accept standard English, while they feel ambiguous and contradictory about English variants. Although Chinese English learners are still full of admiration and recognition of the British and American English, their attitudes towards Chinese English accent and other English accents have changed, and with further English learning and the improvement of learners’ English level, new and more significant changes will occur.
English learning objectives
According to Seidlhofer (2002), Jenkins (2007), Kirkpatrick (2007) and other scholars, it should be clear that the English education objectives do not necessarily represent all English use, and learners should not be forced to accept native speaker norms. In China’s educational practice, more and more college graduates complain that in the actual English communication, they cannot understand the non-native English. In the research of Xi Jie (2014), the respondents’ responses to English education policies and practices also show a preference for the standard English paradigm. Although the interviewers say that they would focus on the British and American English, they also state that they need to notice the development of the international situation. They believe that the establishment of English norms should be related to economic and political strength, and with the rise of more and more non-native English-speaking countries, other accents should be gradually included in the teaching. Canagarajah (2005) states that a single, standard English paradigm does not prepare our students for their real-world communication needs. English education should include various English variants and English itself is not a rigidly stable and standard language. Therefore, Chinese English education should fuse the characteristics of native English speakers and non-native speakers, helping Chinese English learners cultivate successful and cross-cultural communication ability (Wen Qiufang 2012). From this educational goal, we can see that Chinese English education is neither aimed at the impossible language ability as the native speakers, nor limited to its own variant. Instead, in the premise of recognition of Chinese English and other non-native English variants, the target of Chinese English education is changing to help learners cultivate the real sense of international communication ability. 
Examination orientation
According to Ellis (2007), the success of language learners cannot always be assessed by the native speaker criteria. Examination is the most important means to evaluate English learners and users and has an important guiding role. According to their innate language advantages, English-speaking countries use the guiding role of the test to promote their norms. The IELTS is one of the important international English tests with more than 1.5 million people participating every year worldwide. China is the largest market in the world, and the number of students in mainland China continues to grow every year. In the official recording material, although the IELTS committee claims to include a series of international English dialects and accents, in fact, except for GA or RP, only one recording including Turkish English, and in this recording, the interviewer is a well-educated Australian, and the interviewee is label to be a Turk of poor and low social status, so, to a degree, the actual test content and the test committee guidelines are inconsistent. Chinese English tests, such as CET 4 and CET 6, National Public English Level Examination (PETS), National Graduate Entrance Examination, are absolutely standardized English oriented. For example, in the listening exam, there is never any other English accent other than the English and American accent, neglecting other English variants. 
According to Canagarajah (2006), in the current world pattern, language level is no longer a measure of how well learners imitate the language norms of native speakers, but their ability to adapt and transform in different speech communities and between different English variants. So, Leung and Lewkowicz (2006) point out that as ELF become stable and systematic, there will undoubtedly be new impetus to promote the nature of language norms and language levels in English education and testing. The above examination orientation prevents the inclusion of English variants in outer and inner circles into the development of teaching materials and teaching methods, preventing learners from fully contact with other variants and develop their speech adaptation skills, so they cannot have more effective international communication.    
Therefore, although the current description and definition of ELF is not perfect, the examination committee can recognize the common, systematic and intelligible forms of language in the outer circle and expanding circle, rather than discard them as wrong forms. In the global promotion of TOFEL exam, oral part is no longer like the traditional test of students’ oral ability, but more focus on learning integration, inductive information, and problems solving activities, for example the ability to prove their views by using appropriate supporting details (Fulcher 2005). The practical academic needs of students into the community should include inner circle, outer circle and expanding circle. It is also necessary for native speakers to be familiar with and accept the variants and accents of their academic peers. So Mauranen (2003) established the ELFA database (English as a lingua franca database in academic environments), indicating that English proficiency tests should change their orientation and focus more on the academic skills of ELF users, rather than those of native English (ENL) speakers.
English learning materials
When compiling textbooks, all authoritative textbooks come from British and American national presses or based on their publications, such as Pearson Longman Press, Collins Publishing Company, Oxford Press, etc. They all declare their publications are linked to living English and could help learners master “real” English. These textbooks take successful native speakers as examples of language learning, and establish them as successful speakers, suggesting that only English in the inner circle is the most appropriate English. Matsuda (2003) believes that such tendencies of English textbooks have a huge impact on the construction of attitudes and cognition of English learners, and they will consider that the variants are different from the native English and thus hold prejudice against these variants. In China, traditional English textbooks still dominate the English learning field. For example, New Standard English, edited by Stannard and jointly published by Macmillan Press and Chinese Foreign Language Teaching and Research Press has sold more than 100 million copies in China. The textbooks follow the customs and language norms of the British.
What is satisfying is that some publishing companies have been aware of the need of ELF textbooks. For example, Gairns and Redman (2002) include a large number of fluent non-native English accents when designing the English textbook Natural English, thus giving English learners more space to judge and evaluate these variants. Cunningham and Moor (2003) design and compile the textbook Cutting Edge, including a chapter on global English that requires learners to think about the rapid development of English in the changing world. Chinese domestic English publishing companies are aware of the research and gradual acceptance of ELF in the international academic circle and begin to carefully include English variants in English textbooks. For example, The University Experiencing English, published by the Higher Education Press includes a Language and Economy chapter, discussing the diffusion and use of English in economic globalization, mentioning the concept of ELF, guiding students to discuss and think about the internationalization of English, in which appropriate and a small amount of black American accent, Australian accent are collected, but non-native variant has not been included.
Professor Wen Qiufang (2013) points out that in the face of complicated international English communication, Chinese English learners should wake up from the “dream” to achieve the level as native speakers, because this is an impossible dream. She states that only by contacting and gradually getting familiar with the variants of non-native speakers and completing international exchanges in the real world, can we achieve personal goals in academic, business, and other fields. Professor Wang Haixiao (2011) also thinks that in Asia, the transfer of English education paradigm has become a consensus. We must change from the status of language inequality between native speakers and non-native speakers to the acceptance and tolerance of various variants, which should be reflected in the teaching objectives, curriculum design, teaching materials, exams requirements and language teachers.
What is worth noting is that in many non-native universities, a large number of native speakers are being English teachers. Even in some east Asian countries, as long as you are the native English speakers, there is no need to have any teaching experience, can also be English teachers, which led to the non-native language discrimination (Joseph 2004), and make the non-native speakers produce a felling of language insecurity, or self-marginalization (Kumaravadivelu 2003). Li Yuming (2010) points out that information technology makes language present new characteristics. And ELF research, with the help of information, is becoming increasingly deeper. For example, Cauldwell (2006) has updated the English recording on its website, adding France, Germany, Japan, Poland and Sudan accents. He states that English is often considered patent to native English speakers, and English or American accents become measures of English. The applicability of this gauge has recently been challenged. The recorders included on this site speak English while their accents are retaining their personal, social, and cultural identities. They are all experts in English communication, although with their native accents. Cauldwell’s presentation represents the most substantial progress in the current ELF field, not only because learners have the opportunity to become more familiar with other accents, but more importantly because the legitimacy of these non-native accents is established. 
Similarly, the International English Dialect website (http://www.dialectsarchive.com/), a website set up by Professor Meier of the University of Kansas in the beginning of 1997, containing English accents from almost major countries. On the home page of the website, Meier mentions that these recordings not only help drama and film actors imitate various accents, but also serve international business to help them get familiar with the English accents of different customers. The VOICE database established by Seidlhofer (2004) in Austria and the East Asian English database established by Keterding and Kirkpatrick (2006) all further understand and improve the ELF model by including a large number of different English accents. In language planning, Wright (2004) and Ferguson (2006) also include ELF in their works on language planning and language policy. Advances in ELF research will provide important theoretical sources and practical guidance for English education planning in the future process of globalization.
As English educators, we should realize that in the future international communication, adaptation skills for non-native speakers are far more important than the ability to imitate native speakers’ accent. Teachers can provide students with some guidance, such as encouraging students to develop language adaptation skills and appropriately increase their familiarity with other English variants in class, so as to make Chinese English learners realize the significance of different English variants in international communication. In the era of globalization, more and more international communication is between non-native speakers. As English learners understand the value and significance of English as a lingua franca, we should develop our own international vision, which is likely to belong to a wider global English community. We should recognize the limitation of standard language, accept non-native English variant and be ready to participate in multilingual international communication. The anxiety and struggle of native speakers and non-native speakers for language changes and language identity are normal. Under the premise of globalization, what we can do is to make language learners have the opportunity to contact, be familiar with different English accents and develop their own language adaptation skills, rather than spend a lot of time to master the language as native English norms, which is impossible to achieve. English education, with Britain and America as the only legal standard, will only further limit the acquisition of the English for non-native speakers, continuing to deepen the learners’ prejudice against these variants, and intensifying their struggle with identity issues. English education with international vision should be based on the community demand and focus on the effectiveness, complexity and diversity of communication, instead of paying much attention to whether the teachers are native speakers or not. 
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