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Introduction
In terms of our initial brief, I crafted a 60-minute lesson and 6-week scheme of work for Art and Design that focused on meeting all the syllabus requirements as well as Literacy and Numeracy Framework, digital competency and Y Cwricwlwm Cymreig requirements. The group of pupils that I would be teaching would be year 9 and of mixed ability. The overall theme of the scheme of work we were given was INDUSTRY.
  I decided to investigate shape and silhouettes created by industrial buildings in my scheme of work. We looked at artists Olalekan Jeyifous and Vanessa Marsh in the lesson I chose for my microteach, which was lesson 4 out of the 6 lessons I created. I chose this particular lesson as I believed it would be the best at exemplifying different aspects of the national curriculum. It would allow the students to fully explore shapes whilst still interacting with their local industry. There would be an emphasis on thinking about the composition, developing their ideas and investigating silhouettes and the different mediums. It also helps build upon basic skills, such as cutting and pasting whilst also being thoughtful about composition and layouts of their work. 
Throughout the scheme of work, I wanted to focus on basic skills that could be developed, such as drawing, observing, cutting and pasting. These skills are essential for students to build upon, particularly if they are going to be taking Art further in education. In order for the lesson I chose to conform to the National Curriculum, I ensured that it was created in terms of ‘Understanding’, ‘Investigating’ and ‘Making’.  The ‘understanding’ element was introduced in the start of the scheme of work, where the students explored what the industry is and how it related to them. This is recapped in the start of my microteach. The ‘Investigating’ element is examined by artist research and the different techniques that the students try. This then feeds into the final requirement: ‘Making’. The ‘making’ section of the curriculum is the final stage in my scheme of work, where the students put together all of the knowledge they have accumulated so far and begin to experiment and pro-actively create their pieces of art. 
Scheme of Work
My overall scheme of work began with exploring what industry is and how it can affect everyone. Students began by interacting with images of local industry in Port Talbot and drawing them with biro pens, particularly focusing on the shapes and silhouettes they create. One of the first artists we looked at was Sarah Hopkins, a local artist who makes silhouettes of famous landscapes in South Wales. I wanted the class to focus on the shapes that were created and different ways they can interact and display the environment around them. I chose to incorporate the local industry to help achieve Y Cwricwlwm Cymreig requirements by making the most of their environment around them. The Art and Design National Curriculum for Wales expects that ‘Learners develop at first hand a meaningful understanding of their immediate environment, culture and language…They are made aware of how art and design can enhance the environment and how they can contribute to this as individuals.’ (2008). 
They then began bringing in recyclable materials and creating models in groups that were inspired by industrial buildings. Once this was done, they would then begin to cut and manipulate paper into these shapes and assemble them into a final piece.  I also wanted to incorporate the Education for Sustainable Development and Global Citizenship’s ideals by using recyclable materials to create artwork. 
Within my scheme of work it was important that the lessons sequentially made sense, and that the development of skills and ideas progressed throughout. I believe I managed this overall, but potentially could have pushed further skills to be developed in accordance with the curriculum. 

Lesson Plan
The lesson I chose to investigate for my MicroTeach was lesson 4 in the scheme of work.  In this lesson we began to cut and fold the paper into the silhouettes and shapes seen in the models. We introduced the artists Vanessa Marsh and Olalekan Jeyifous as inspiration and to show the students what they could achieve with layering. Olalekan Jeyifous’s work, which also used silhouettes to illustrate his local industry and environment, was created by cutting paper, which is what I wanted to incorporate into my lesson. Vanessa Marsh however normally looks at an entire landscape and replicates it, emphasising certain aspects of the landscape she believes are most interesting.  I believe the two artists picked here work well as examples to the students as it shows two different ways of approaching the theme of industry. Whereas Marsh looks at layers to create a sense of depth in her work, Jeyifous tends to keep the images simple and clean. Both artists look at their local environment and expand upon it, with Marsh exploring the cosmological side and Jeyifous using his imagination to craft environments rather than copying them identically.
I picked this lesson as I believed it would exemplify the skills I was looking to build upon for my students the best. I wanted the focus of the lesson to really be on the students experimenting with paper and shapes, so showing them Jeyifous and Marsh in the beginning of the lesson was a way to introduce them to different interpretations of industrial landscapes using layers. I created hand-outs with examples of their work on for the students to refer to throughout the lesson and to use as inspiration for their own piece. 
The idea with the scheme of work was to begin by exploring industry and what it could mean and quickly moving into industrial buildings and the way they look. The final piece would be an attempt to make something that typically is classified as ‘ugly’, in this instance an industry building, and turn it into something visually pleasing. This is directly linked to parts of the National Curriculum for Wales in which it states that the progression for Art and Design learners in Key Stage 3 should ‘challenge assumptions, look at things in a new way [and} be receptive to new ideas’ This links in exactly with theme of the scheme of work.
National Curriculum
I tried to achieve the National Curriculum requirements in my scheme of work. The three main focus areas as described by the National Curriculum of Art and Design in Wales (2008), as mentioned earlier, are ‘Understanding’, ‘Investigating’ and ‘Making’.  This was a focus for my scheme of work. My first lesson objective in my scheme of work was for the students to ‘gain an understanding of what industry is and what it can look like’, which I believe is setting up the basis for the students having ‘images and artefacts from a variety of historical and contemporary cultures and contexts’ (The National Curriculum of Art and Design in Wales, 2008). This is what I would suggest ‘understanding’ falls under. 
Although my scheme of work and lessons conformed to the National Curriculum and guidelines, it is argued that they are not necessarily the best approach to learning. It appears that the new frameworks put into place with the National Curriculum are not favoured by all, particularly when it comes to teaching Art and Design. In ‘Understanding Art Education: Engaging Reflexively with Practice’ 2009, it is argued that ‘the decline in creativity coincided with the development of the first national curriculum in the second half of the 80’s and the introduction of ever more detailed examination specifications’.  This opinion suggests that the standardisation of the curriculum now limits some teachers to what they can explore with their students. However, the alternative to this opinion is of course that the curriculum in fact helped ensure all students around the country were receiving equal levels of education. In Successful Futures (2015), Donaldson suggests ‘The national curriculum sought to establish an entitlement for all children and young people in state schools to an education that would include exposure to nationally specified knowledge and skills. It would establish common educational aims across Wales’ I personally don’t believe that the National Curriculum limited my creativity when designing the scheme of work, and actually believe that it scaffolded the requirements necessary to create an imaginative and comprehensive learning environment. 

Cwricwlwm Cymreig
According to Developing the Curriculum Cymreig, the purpose of Y Cwricwlwm Cymreig is to ’celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country’ (Awurdod Cymywsterau, Cwricwlwm ac Asseu Cymru/ Qualifications, Curriculum & Assessment for Wales 2003). Looking into this in my scheme of work seemed to fit quite well with the environmental and economic aspects of the required curriculum.  With Port Talbot being such known as, historically, a booming industrial area, it seemed fitting to expose the students to this to give context to their local environment. Looking into local artist Sarah Hopkins also coincided with exploring Welsh Artists and provided students the opportunity to encourage their interest in Welsh culture. I also tried to incorporate the welsh language into my presentations as much as possible, however moving forward I do believe it is something that I could organise more efficiently in the future to fully engage the students in the curriculum Cymreig. In my current professional teaching experience, I am trying to engage with more Welsh artists to incorporate into my lessons to try and achieve this. 

National Literacy and Numeracy Framework
When looking into whether I achieved incorporating literacy and numeracy into my scheme of work, I believe I was neither extremely successful nor unsuccessful. The National Literacy and Numeracy Framework set out by the Welsh Assembly Government suggests ‘The LNF is first and foremost a curriculum planning tool that supports all teachers to embed literacy and numeracy in their teaching of the curriculum.’ (2013) I believe when it comes to numeracy, I managed to achieve a very basic level within my scheme of work. In several lessons the students had to use measuring skills to accurately cut and prepare paper for their work. This however was as far as the numeracy skills went and therefore, I believe this could be improved moving forward. This could be achieved by perhaps including a task to scale up a drawing, with the students taking the time to measure the paper and accurately divide it into sections.
With Literacy, I believe I achieved this standard more successfully than numeracy. There were several instances for students to develop their oracy skills with group work and discussions with the teacher. There were also written elements within the scheme of work, including annotations and evaluations.  The students would also have had to work on their reading skills, as one homework set was to have the students research an artist. Because of this, I believe I managed to successfully integrate the literacy framework within the lessons. 
There is however a risk of putting too much emphasis on literacy and numeracy within the context of an art lesson. In Learning to Teach Art and Design in the Secondary School, (2015) Addision and Burgess state ‘There is a danger here that art and design is being coerced into serving other subjects.’. I tend to agree with this statement, particularly in terms of the Numeracy framework. It is far harder to include tasks that incorporate numeracy into the setting of an art lesson, without it sequentially not making coherent sense. It is still something I will continue to work on and try to include as much as possible, however I think it is important to recognise the constraints, as a subject, that including numeracy brings. 
Skills Framework
With the skills framework put forward as a non-statutory guidance for students in Wales between the ages of 3 – 19, I believe I have covered most of the basic requirements. When it comes to developing thinking, the National Curriculum states ‘They challenge assumptions, look at things in a new way and promote receptiveness to new ideas.’. From my scheme of work, the main focus in several lessons is to look at industrial buildings in a different way; It is to look at something not typically classified as attractive and make it beautiful. The focus on the shapes and overall silhouettes gives the students a chance to reproduce these ideas with different colours and formats by planning. The Skills Framework suggests ‘Developing thinking can be defined as developing patterns of ideas that help learners acquire deeper understanding and enable them to explore and make sense of their world. ‘I believe this is covered within my lessons and particularly in my microteach, as the students were given the opportunity to acknowledge and study work of other artists and based upon the existing knowledge they had been given in previous lessons, they could come to their own conclusions about how to proceed further with their work. Therefore, taking the time to think and craft a final piece. 
There is also the opportunity given to reflect, with a short evaluation at the end of the scheme. This assessment of their learning encourages metacognition, which the framework suggests is valuable in the learning process and helps the students deepen their understanding of the topic. 
However, I do not believe I relayed the importance of building these skills to the students. It is important that the students understand what they are being encouraged to do and how it will benefit them, and this is not something that happened in my lessons or that was planned into my scheme of work. Therefore I will take this as something to integrate into my teaching in the future. 
Teaching and Learning Theories
In his book The Theory and Practice of Teaching (2006) Peter Jarvis wrote ‘‘In the United Kingdom, there has almost been a belief that once we know the aims and objectives of the lesson and the content to be taught, then the method is self-evident’. It is true that the idea of how to teach and imbed the learning into your students is something that has been widely debated for decades.  
With the main theories being constructivism, behaviourism and cognitivism, I personally tend to believe that constructivism is the most relevant when it comes to assisting the learning of children. In the essay Cognitive and Social Constructivism: Developing Tools for an Effective Classroom Katherine C. Powell and Cody J. Kalina write ‘Both [Cognitive and Social constructivism] theories claim that guided forms of teaching or facilitation are necessary, as students construct their own concepts and understanding of what is being taught. Students need guidance when teachers explain complex topics and knowledge has to be brought out of them since they have their own experience to draw on’. I agree that students should be able to develop their own learning with us as teachers being able to guide them, rather than narrate to them exactly what they need to reproduce. The leading theorist in cognitive constructivism is Joan Piaget, who suggested that ‘humans cannot be given information, which they immediately understand and use; instead, humans must construct their own knowledge ‘(Piaget, 1953).
The main reason I chose not to incorporate any behaviourist activities within my scheme of work is because I find it to be outdated and not as effective. In A Reflection on the Dominant Learning Theories: Behaviourism, Cognitivism and Constructivism (2009) by Leckraj Nagowah, it is stated ‘A behaviourist classroom tends to be boring and unpleasant to the learners. Our feeling is that a learning environment should include the direct instruction of the behaviourist classroom, the students’ thinking process developed in the cognitive classroom and the art of discovering learning through constructivism.’. I tend to agree that perhaps it is best to incorporate elements from all of the theories to best suit the students and learning necessary.

Differentiation
Differentiation is the process of understanding that all learners will be operating at different levels and ensuring that you accommodate for this within your planning. It is key to ensure that all the learners are able to access the work provided and the objectives are scaffolded.
In my scheme of work, I made sure to include some extension tasks for the more able and talented students to excel further in their work and would assimilate further scaffolding for those students operating at a lower level. For example, in the microteach lesson, pre-cut shapes were available for students who may have struggling with cutting out the shapes accurately and in a time effective manner.  
	Although differentiation was considered when creating my scheme of work and lesson plan, it could be thought about more. On reflection there could have been more scaffolding present to really ensure that the students who may have had additional learning needs (ALN) and those who were working towards a higher level both equally had support available. 

Equality of Educational Opportunity
The equality of Educational Opportunity seeks to ensure that all learning is equal and fair amongst students regardless of their gender, background or race.  There are large disparities in Wales currently surrounding different attainment levels in schools, particularly between boys and girls. According to Estyn’s Closing the Gap Between Boys and Girls Attainment in Schools (2008) report ‘In Wales, boys gain fewer GCSEs or their equivalent than elsewhere in the United Kingdom (UK). There is a similar gap in attainment at GCSE between boys and girls regardless of social class groupings. The effect of gender does not systematically vary to any great extent across social class.’ and one potential reason they give for this is a ‘greater numbers of boys have literacy problems and consequently cannot easily access the wider curriculum.’
These findings are not something that I considered when writing my scheme of work and in hindsight are important factors to consider when creating an equal learning environment. 

Health and safety

Health and safety are things that could have been considered further in my microteach.  For example, the main activity in my microteach involved using scissors. In hindsight, a brief overview of scissor safety should have been given before the activity began. This is especially clear to me now, as in my professional teaching experience there was recently an incident with two students and scissors. Since this it has become obvious to me that more safety precautions will be necessary. 
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	OBJECTIVES
(relate to QTS Standards
where appropriate).
	ACTIONS TO BE TAKEN
	SUCCESS
CRITERIA
	TARGET
DATE

	
S3.3.3 Delivering effective lessons

To improve my questioning techniques to ensure student understanding
	1. Create well thought out and organised lesson plans to engage the students more.
2. Research effective questioning techniques
3. Link the questioning back to the lesson objectives; Ask myself, what do I want the students to learn by the end of the lesson?
	· Questioning will be effective and make sense to students. It will link in with their learning more
· Questioning will assist the learning more and engage the students
	02/02/2019

	
S3.3.9 Managing behavior

To improve my classroom management and behaviour management
	1. Give clear and differentiated instructions based on the class’s abilities. 
2. Observe more behaviour management techniques in other classes.
3. Read up on behavioural management in articles and journals. 

	· Classroom’s will be more efficiently managed and behaviour will be handled in the most effective way dependant on the student
	02/02/2019

	
S2.1 c Subject knowledge - Key Stage 3

To enhance my subject knowledge, dependant on the topic of the lesson
	1. To prepare the lesson plan, activities and resources well
2. Prepare information and important points when organising discussions
 
	· Better subject knowledge will enhance the questioning and learning of students
· Students will learn more effectively 

	02/02/2019
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