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ECPT6005
Assignment 1
Managing Behaviour and Supporting Learner Engagement
Student Number 1909238
Part 1
This assignment will discuss the current thinking and guidance in relation to managing behaviour and effective learner engagement. Managing behaviour and learner engagement are two key factors in successful teaching and learning. This assignment will explore the ways professional educators can boost engagement and manage disruptive behaviour in the classroom. Deering (2011, p.2) defines a disruptive student as ‘any student whose behaviour is disrespectful, annoying or distracting, wastes class time or generates negative attitudes towards the course or instructor’. There are a number of teaching strategies for dealing with such behaviour that can be implemented, as well as the legislation and policies for professional educators to adhere to, which will be outlined in this assignment.  
[bookmark: _Hlk125888595]This assignment will discuss how creating a positive classroom culture is a vital strategy to student engagement. Callahan, Clark, and Kellough (2002, cited in Clement, 2010, p.42) inform that ‘classroom management is perhaps the single most important factor influencing student learning’. Establishing a safe and inspired class ethos is essential for managing the behaviour of students, Djigic and Stojiljkovic (2011, p.821) assert that ‘classroom climate is closely associated with learning environment and is seen as a major factor of classroom behaviour and learning’. In addition, Reece, and Walker, (2007, p.8) claim ‘the establishment of a suitable ‘climate’ should follow upon the successful building of a group feeling and the attainment of earlier values’, such as setting clear boundaries. The professional standards of ‘building positive and collaborative relationships’ (Gov.Wales, 2017) can help to create a safe and inclusive environment for learners to feel comfortable opening up, expressing themselves, and sharing ideas. ‘A major initial responsibility for the tutor is to help build the sense of trust and membership that will enable sharing to take place fully and fairly’ (Reece and Walker, 2007, p.8). This trust can be achieved by  ‘demonstrating dignity, courtesy, and respect towards others’ (Gov.Wales, 2017). This assignment will now lead on to another approach, which includes positive reinforcement and effective communication. 

[bookmark: _Hlk127525498]Positive reinforcement or positive recognition is another strategy for professional educators to utilise. Rafi, Ansar, and Sami (2020) declare that learners are more likely to behave in a more positive manner if there is an acknowledgement of students efforts in the classroom, for actions such as answering questions or contributing to discussions, and this along with praising and rewarding students is seen as constructive. Charles (2005, p.43) states ‘positive recognition should be used frequently, as it tends to increase self-esteem, encourage good behaviour and build a positive classroom climate’. When discussing the effect that a teachers praise has on a student, Rafi, Ansar, and Sami (2020, p.177) claim that ‘frequent use of praise and opportunities to respond are considered as preventative measures to decrease disruptive behaviour and promote appropriate behaviour in the class’. Charles (2005, p.39) alleges ‘teachers should practice positive repetition’ which is providing acclaim when a student has, for example, ‘complied with class rules’. This would align with the professional standard of  ‘Demonstrating commitment to learners, their learning, safety, and wellbeing’ (Gov.Wales, 2017)  as this strategy can be beneficial to students wellbeing (Charles, 2005).  
[bookmark: _Hlk127533472][bookmark: _Hlk127534334]Effective communication is listed in the Welsh Government handbook ‘Practical Approaches to Behaviour Management in the Classroom’, this is aimed at children attending secondary education, but the handbook has tactics and strategies that can be adapted for the post 16 learner (Gov.Wales, 2010). ‘Communication is vital in behaviour management’, it is also necessary for teachers to interpret non-verbal cues in the classroom (Gov.Wales, 2010). Using ‘appropriate’, ‘assertive’ and  ‘nonaggressive language’ is essential (Gov.Wales, 2010). ‘The way teachers communicate should reflect a positive approach and belief so as to help pupils make better choices about their behaviour’ (Gov.Wales, 2010). This positive approach can be found in the Berne (1958, cited in Murray, 2021) Transactional Analysis Model (TA). ‘Transactions refer to the communication exchanges between people’, and Murray (2021, para.4) claims there are ‘three ego states, Parent Adult and Child’ and during ‘transactions’ these states are launched. The idea is to have both parties communicating in the Adult ego state so as to promote effective communication (Murray, 2021). Utilising TA in the classroom has the advantage of ‘improving communication skills with others while decreasing conflicts’ (Murray, 2021, para.67). Employing those skills along with the professional standards of ‘building positive and collaborative relationships’ and ‘valuing and promoting diversity, equality of opportunity and inclusion’ can lead to a positive behaviour strategy (Gov.Wales, 2017). 
[bookmark: _Hlk127113323][bookmark: _Hlk127532026][bookmark: _Hlk127694165][bookmark: _Hlk127537468]Another effective strategy to managing behaviour is setting clear expectations and boundaries for students. Tutors could begin lessons by explaining to students what is expected of them, this will give learners a clear line to follow, similar to a class contract. The UWTSD (2021) Student Code of Conduct gives clear guidance on what is required from learners, and the university. The code states ‘the university seeks to provide a safe and inclusive environment for all students’, and highlights areas such as ‘respect for others and the university environment’ (UWTSD, 2021). The code incorporates the protected characteristics in the Equality Act 2010 (Gov.UK, 2010) and lists the conduct that students should refrain from including ‘bullying, harassment and physical or sexual misconduct’ UWTSD (2021). Additionally, to the Student Code of Conduct is guidance from The UWTSD (N.D.) Student Charter, which states that the ‘university will foster a culture where staff and students’ work collaboratively to create an ‘inclusive supportive and safe learning environment’. Students are expected to agree to ‘engage fully with their studies and make a contribution to their learning community and participate constructively in group work’ UWTSD (N.D.). Further legislation for educators is The Tertiary Education and Research (Wales) Act (2022). This ‘includes provision for post 16 education, the securing and funding, information, guidance and learner protection and learner engagement’ (Gov.Wales, 2022). This will be beneficial to students as there will be a learner engagement code that will ‘ensure that the interests of learners will be represented’ (Gov.Wales, 2022, 129.(2) (a)).  The UWTSD guidelines align with the professional standards to ‘demonstrate commitment to learners, their learning, safety and wellbeing’ (Gov.Wales, 2017) and the legislation ensures that educators must ‘plan and deliver effective learning, teaching, and assessment’ (Gov.Wales, 2017). 

Promoting the engagement of students is essential in education settings. Wolff, Wagner, et al, (2015, p.85)  argue that active teaching strategies can ‘foster engagement’, with strategies such as performing hands on activities, group work and discussions, along with ‘self-directed learning’, can also allow educators to ‘enable learners to share responsibility for their own learning and assessment’(Gov.Wales, 2017). Educators should try to focus on the different learning styles, for example, visual learners, and consider incorporating digitally innovative tools for students. Rizk and Hillier (2022, p.1) claim ‘digital technologies can play a major role in boosting engagement’. This would also align with he professional standard to ‘maintain and update knowledge of my subjects and how best to teach and assess them’ (Gov.Wales, 2017).  

In conclusion by following the professional standards, creating lessons that are interesting and absorbing, and ‘modeling the behaviour you want to see’ (Gov.Wales, 2010) along with ‘critically reflecting on own values, knowledge, and skills to improve learning’ (Gov.Wales, 2017) these actions can support the professional educator in their professional practice. While implementing these strategies tutors can create a safe and productive learning environment for their students (Djigic and Stojiljkovic, 2011).

















Part 2
This assignment will discuss the observational work of two professional educators within the post 16 sector. The observations were carried out in order to consider the strategies used by both tutors for tackling behaviour management and student engagement. The assignment will use the Experience, Reflection, Action (ERA) model of reflection (Jasper, 2013). I will introduce and reflect on both tutor 1 and 2 and their strategies, and what actions I can consider will help with my professional development. I will then critically reflect on an instance of my own teaching practice where I have had issues with behaviour management or student engagement. 
I will now discuss Tutor 1 who for purposes of confidentiality, will be referred to as K. 
Experience
The lecture being observed was level 4 Sociology, discussing culture and identity. As this is a blended learning campus there were 4 students in class and 3 online. K talked to the online students to make sure they could hear the session and then began with a recap of the previous lecture. K uses a talk and chalk method of teaching, but students are able to contribute by asking questions and making statements throughout. When a student fails to understand a concept correctly K explains and gives the correct explanation, he still praises the student for their input. All of the students take notice in class, and all appear to be engaged and invested in the lecture. Some of the students take notes and answer questions, 2 of the face-to-face students are quiet and do not speak up, but they appear to be listening.
Reflection 
[bookmark: _Hlk126927919]K’s classroom has a comfortable and safe culture, students appear happy to answer his questions and participate in discussions. ‘Building positive and collaborative relationships’ (Gov.Wales, 2017) is one of the professional standards that professional educators must adhere to and can help to create a positive classroom environment which is essential for learner engagement (Djigic and Stojiljkovic, 2011, Reece and Walker, 2007). Djigic and Stojiljkovic, (2011, p.821) argue that a teacher with a ‘democratic leadership’ style, or a tutor who does not ‘dominate’ a class can ‘encourage students to set high standards for learning and be motivated for achievement’. This style is apparent in the observation of K’s lecture, K is professional, he uses appropriate terminology and language, he acknowledges all questions asked and inserts personal and humorous anecdotes. Charles (2005, p.37) states it is important to ‘maintain a leadership role in the class but not in a hostile or authoritarian manner’. A student asks a question that will take K off the module topic, K openly states he would discuss the point but not for too long, once he had given the question enough time K says, “we are going off topic, time to pull it back”.  
Action 
On reflection I could model the strategy used by K, and debated by Rafi, Ansar, and Sami (2020) in positive reinforcement, praising and acknowledging the students when they have contributed to the class. This would be a positive action to take as affirmed by Miller and Pedro (2006, cited in Djigic and Stojiljkovic, 2011, p.821), they acknowledge that ‘mutual respect and understanding’ is a key factor that promotes the ‘learning environment’ and this is the climate that K achieves in his classroom. 
I will include further strategies and goals in the action plan that will be included in the appendices of this assignment. 

I will now reflect on Tutor 2, who will be referred to as L to maintain confidentiality. 
Experience 
I observed a level 6 Sociology class discussing crime and deviance. This was a blended learning setting which had 1 student online and 1 student in the room. L had had a lot of problems with the IT, and so there was a room change and the class started 20 mins late. L used a chalk and talk approach. L discusses and explains the slides and brings in different theories. The student in the class agrees with the points that L is making. The student online is very quiet. L tries to use humour to draw the student online into the lesson.  
Reflection 
 Observing this lesson felt more like a one-to-one session due to the small class size, the student online did not seem to be engaged as they were not contributing to the class.
  I believe that the IT disruption to the class was not helpful as it was distracting to the student on campus. 
L is confident and has a wealth of content knowledge, L created an informative lesson including personal tales and relevant topics to make it more accessible to the students. The student in class was showing active listening behaviours such as taking notes, nodding, and agreeing with L; however, the online student did not have the camera on and hardly spoke at all.
Action
L did try and make a joke to the online student that she wanted to hear his voice. Using humour in teaching can be a useful tool, Dunbar (2004, p5) suggests to ‘make use of humour, when suitable, to stimulate student interest or reduce classroom tensions’. I could use this approach in my teaching if I needed to lessen any classroom stresses. Further methods for my development can be found in the action plan in the appendices of this assignment. 
Personal Teaching Reflection
Experience 
I will be reflecting on a taster session for the widening access team, that was carried out in Carmarthen UWTSD Campus. The challenge I faced was having a student that talked too much, took the focus off the lesson and was quite domineering. I contributed to a session with a range of adults from the community taking part who had never before attended university. I was to explain what the BA Sociology and BA Advocacy courses would entail, and then the participants would perform a community profiling activity. One student was quite vocal throughout the session and would talk over people and move the topic to what she wanted to discuss. One of the other adults in the group who had been really engaged and participating in the discussion broke down at one point and apologised as she had PTSD and never left the house, the loud student, then took over the conversation and told how she also had PTSD and continued telling all about her experiences, rather than listening to the other students account. 
Reflection 
[bookmark: _Hlk127106575]I did not want to be rude to the students and interrupt, yet Deering (2011, p.4) claims ‘it can be argued that interrupting is the professor’s job to keep the discussion moving’. McPherson and Liang (2007, cited in Deering, 2011, p.4) assert that ‘students expect professors to intervene with compulsive talking’ and contrary to the belief it is rude, students can see the tutor as being ‘incompetent, or apathetic about the classroom environment’ if they do not step in. However, I tried to be respectful and give each student fair time to talk, as it was a sensitive issue for them both, and they seemed to be bonding over the shared experience. McMillan and Chavis (1986, p.10) argue that shared experiences can create a ‘sense of belonging and identification’. I gave both adults time to discuss what they needed to, then I told them they were very brave for sharing their experiences with the class, and I steered the conversation back to the subject at hand. I felt that ‘building positive and collaborative relationships’ (Gov.Wales, 2017) in the classroom was a professional standard I wanted to achieve and that was why it was important for the class to feel ‘membership’ in my classroom community (McMillan and Chavis, 1986, p.10). 
Action
I believe Tutor 1; K had a good strategy to combat this as he openly told the students he would steer the discussion back to the topic in hand if he felt it was going off course. ‘Demonstrating dignity, courtesy, and respect to others’ (Gov.Wales, 2017) is a vital professional standard to follow and important when dealing with individuals who are opening up in class. 
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Appendix A
Teacher Observation Form 

[image: Text

Description automatically generated]

	Teacher
	Tutor 1 K 

	Date
	25/01/2023

	Group
	Level 4

	Topic/Context
	ECSO4002 Who are we culture and identity

	Notes on the lesson:

	
· There are 4 students in the classroom and 3 online. 
· K starts off by checking that everyone can hear online.
· K has a recap of the last session; he asks students what they remembered from the session. 
· When the students answer his question, he acknowledges each person and praises them by saying ‘good’. 
· K uses a chalk and talk teaching strategy in his lecture, but students are able to contribute by asking questions and making statements throughout. 
· K has a comfortable culture in his classroom, students seem happy to answer his questions and participate in discussions. 
· When a student doesn’t understand a concept correctly K explains and gives the correct explanation, he still praises the student for trying to give an explanation.
· K has his jar of complexity- when he says the word ‘complex’ he must pay 10p to charity, this is a funny way of getting over the way he says ‘its complex’ so much!
· K says hello to a student that joins Teams later in the lecture.

· K goes off his PowerPoint and onto Google to find an image to illustrate his point, this shows that he cares that his students can understand what he is trying to say.

	
· K is professional he uses appropriate terminology and language, acknowledges all questions asked of him, and brings in appropriate personal and humorous stories to explain and give depth to his lecture. 
· K appears confident and shows a lot of content knowledge. 
· Students take notice in class, and all appear to be engaged and invested in the lecture. They take notes and answer questions, 2 of the face-to-face students are quiet but they appear to be listening.
· Student asks a question that will take them off topic, but K openly states he will discuss the point but not for too long, he explains where he sits on the debate. 
· K notices another student was looking like he wanted to contribute and asked if he wanted to add anything to the debate. 
· Once he had given enough time he says, “we are going off topic, time to pull it back”. 
· K gives students plenty of time to copy from the PowerPoint and make notes. 
· K repeats questions from the class to the online students who cannot hear. 
· K tells the class he made a mistake by saying ‘born into’ instead of ‘socialised’ He admits his mistakes. 
· K is very honest with his learners; tells them they have raised some very good and difficult questions and if he does not know the answer, he will admit it 

	What I have learned:

	
· K listens to all students points, he uses their names when he discusses the points they raised. Being friendly with your students makes them more likely to speak up in the classroom.
· K seems to have an understanding of his students, he noticed when one wanted to add to the discussion or when one didn’t understand an answer he gave, he did this by reading cues from the students, body language and facial expressions. 
· Getting to know your students, and reading the room is an important part of teaching. 

	
· Behaviour management does not seem to be an issue in this class, all students appear interested in the content and engaged, asking questions, and listening.  
· Being honest with students that you don’t know everything is valuable, I thought I had to appear perfect but being honest will take a bit of the pressure off for me. 

	Targets to improve my own practice (mapped to professional standards):

	
· Being able to have a good classroom presence, being someone the students respect this would align with the professional standards of ‘demonstrating dignity, courtesy, and respect towards others’ (Gov.Wales, 2017).

	
· Being able to bring the students back when questions or discussions go off topic. Watching K, it appears honesty is the best policy, telling the students we are going off topic is best. I could do this by following the professional standard of ‘building positive and collaborative relationships’ (Gov.Wales, 2017)










Appendix B
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	Teacher

	Tutor 1 K

	Date
	25/01/2023


	Group
	
Level 4

	Topic/Context
	
ECSO4002 Who are we culture and identity

	Notes on the lesson:

	
· There are 4 students in the classroom and 3 online. 
· K starts off by checking that everyone can hear online.
· K has a recap of the last session; he asks students what they remembered from the session. 
· When the students answer his question he acknowledges each person and praises them by saying ‘good’. 
· K uses a chalk and talk teaching strategy in his lecture but students are able to contribute by asking questions and making statements throughout. 
· K has a comfortable culture in his classroom, students seem happy to answer his questions and participate in discussions. 
· When a student doesn’t understand a concept correctly K explains and gives the correct explanation, he still praises the student for trying to give an explanation.
· K has his jar of complexity- when he says the word ‘complex’ he has to pay 10p to charity, this is a funny way of getting over the way he says ‘its complex’ so much!
· K says hello to a student that joins Teams later on in the lecture.


· K goes off his PowerPoint and onto Google to find an image to illustrate his point, this shows that he cares that his students can understand what he is trying to say.





	
· K is professional he uses appropriate terminology and language, acknowledges all questions asked of him, and brings in appropriate personal and humorous stories to explain and give depth to his lecture. 
· K appears confident and shows a lot of content knowledge. 
· Students take notice in class, and all appear to be engaged and invested in the lecture. They take notes and answer questions, 2 of the face-to-face students are quiet but they appear to be listening.
· Student asks a question that will take them off topic but K openly states he will discuss the point but not for too long, he explains where he sits on the debate. 
· K notices another student was looking like he wanted to contribute and asked if he wanted to add anything to the debate. 
· Once he had given enough time he says “we are going off topic, time to pull it back”. 
· K gives students plenty of time to copy from the PowerPoint and make notes. 
· K repeats questions from the class to the online students who cant hear. 
· K tells the class he made a mistake by saying ‘born into’ instead of ‘socialised’ He admits his mistakes. 
· K is very honest with his learners; tells them they have raised some very good and difficult questions and if he does not know the answer, he will admit it 

	What I have learned:

	
· K listens to all students points, he uses their names when he discusses the points they raised. Being friendly with your students makes them more likely to speak up in the classroom.
· K seems to have an understanding of his students, he noticed when one wanted to add to the discussion or when one didn’t understand an answer he gave, he did this by reading cues from the students, body language and facial expressions. 
· Getting to know your students, and reading the room is an important part of teaching. 

	
· Behaviour management does not seem to be an issue in this class, all students appear interested in the content and engaged, asking questions, and listening.  
· Being honest with students that you don’t know everything is valuable, I thought I had to appear perfect but being honest will take a bit of the pressure off for me. 

	Targets to improve my own practice (mapped to professional standards):

	
· Being able to have a good classroom presence, being someone the students respect this would align with the professional standards of ‘demonstrating dignity, courtesy, and respect towards others’ (Gov.Wales, 2017).





	
· Being able to bring the students back when questions or discussions go off topic. Watching K, it appears honesty is the best policy, telling the students we are going off topic is best. I could do this by following the professional standard of ‘building positive and collaborative relationships’ (Gov.Wales, 2017)














Teacher Observation Form 
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	Teacher

	Tutor 2 L

	Date
	
15/02/2023

	Group
	
Level 6

	Topic/Context
	
ECSO6002 Sociology Crime and Deviance

	Notes on the lesson:

	

· 1 student online and 1 student in class
· IT problems, so there is a need to move rooms and lecture starts 20 mins late.
· L uses a chalk and talk approach
· L asks if students can understand the content of a slide 
· L brings in theory to the discussion 


	

· L is confident and has a lot of content knowledge
· L gives a lot of information to the class, no questions are asked of the students
· L discusses personal anecdotes that relate to the slides. 
· The face-to-face student although quiet shows active listening by nodding and note taking

	What I have learned:

	

· Technology is a problem on the Carmarthen campus. 
· L makes a joke and uses humour with the online student to try and draw him into the conversation



	

· L talks to the student online there is sound and microphone issues, but L says she wants to hear her online learner
· As this is an observation concerning behaviour and learner engagement, it’s hard to comment on, L did the best she could with only 1 learner in class and 1 online who only attended for the first hour.

	Targets to improve my own practice (mapped to professional standards):

	
I believe that using humour in my practice may be a positive action to take, it would align with the professional standard of ‘building positive and collaborative relationships’ (Gov.Wales, 2017). 
	
Reflecting on and assessing my own teaching experience ‘critically reflect on own values, knowledge, and skills to improve learning’ (Gov.Wales, 2017).












Appendix C
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[image: Text

Description automatically generated]

                                                 
Lesson Plan

	Topic: 
Community Profiling 
	Class:
 Widening Access Session

	Date:
19/01/2023
	Length of lesson:
                                 2 hours 
	Number of students:
 9

	Resources required:
PowerPoint, Maps of Milford Haven and Trimsaran, Post it notes, Paper, Pens. 

	Aim of Lesson
This will be a taster session on community profiling while giving the attendees a taste of the course and showing what goes on in a Sociology/ Advocacy lecture. 

	Learning Outcomes – The Learners Should Be Able To:
· Understand what the topics of Sociology and Advocacy are. 
· Complete the community profiling activity, understanding the needs of a group in society to enable them to be included in their community.  

	Previous student knowledge required for the session:	
· No previous knowledge needed.

	Professional Standards (where are these being met within the session

· Demonstrating commitment to learners. Their learning, safety, and wellbeing.
· Value and promote diversity, equality of opportunity and inclusion.
· Demonstrate dignity, courtesy, and respect towards others. 
· Build positive and collaborative relationships. 
· Plan and deliver effective learning, teaching, and assessment. 
· Enable learners to share responsibility for their own learning and assessment. 
· Critically reflect on my own values, knowledge, and skills to improve learning. 



Lesson Detail:

	Stage 
	
Focus
	
Strategy 
	
Time 


	
Introduction
And ground rules









Development 
























Plenary/conclusion
	
Introduce ourselves to group and ask them to do the same. 

Learning objectives


What is Sociology?

What is Advocacy?

Community Profiling 
Definition 


Community Profiling groups activity 












Discuss Results. 







Any questions? 
	
Icebreaker-Introduce the person next to you takes pressure off the individual.


Discuss what was expected of the session.

Q&A 

Q&A


Q&A and Chalk and talk 


Activity- put class into groups they are different groups in society, e.g.- people over 60- parents of 0-3 yr. old’s and young adults 16-25.

Use the resources provided and plot the needs of each group on the map.

Move to each other’s maps and see if you would add or remove any of the facilities that were asked for. 



Class Discussion- participants are asked if they were offended when others removed services.  Participants were able to see how hard it is to keep everyone in the community happy concerning any gaps in services available. 
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	Assessment Strategies: when and how are they included within the lesson?

Opportunities for assessment would be given during the class in question and answers, and discussion. 





	Informal reflection (to be completed after the session)

I will not be using a reflective model for this informal reflection.

This was a taster session for the widening access service in UWTSD. This was a group teach, I was lecturing alongside Charlene. The session was in TL2 and there were 6 learners attending, 2 from Trimsaran and 4 from Milford Haven. Originally there were supposed to be 9 attending. 

We started off by introducing ourselves and asking the class to do an icebreaker by introducing the person next to them. This was aimed at getting people to relax into the session and feel more comfortable with the others, also by introducing the other person it took the pressure off the individual. 
Charlene started with the learning objectives for the session, and I started with asking what they knew of Sociology, and what they expected to study. After they gave their answers, I discussed with them the parts of society that we consider and how Sociology can help to understand different groupings in society.
 Charlene then did the same with Advocacy. 
We then spoke about each degree course and what it involved or could lead on to. Whilst explaining the course I tried to ask questions to gauge their knowledge on phrases such as ‘social inclusion’ and tried to explain everything in case they were not understanding any phrases that were unfamiliar to them. 

We then discussed community profiling and went on to the activity. The class was split into groups where they took on the role of either, people over 60- young people 16-25, or a family with children age 0-3. Each group was given a map of an area local to them, (Milford Haven and Trimsaran) with the map they had cards they could write on to allocate services or facilities in the community that would meet the needs of that group. 
Each group were then expected to move around to the next groups map to see what they had written and add or remove services if they agreed with them or not. This would happen until they got back to their original map and after we would discuss the results. 

The session did not go exactly to plan as one of the participants had crutches and the room was quite small, so we adapted the activity to move the maps along to each group. We also ran out of time as earlier in the session everyone had been discussing topics personal to them. 

I felt that the session had gone well even though we had to make a couple of minor adjustments, Even though one of the participants was quite loud and talkative, I think it was important for the participants to bond over the experiences that they were brave enough to share with us, and I think that one of them especially needed to express how she was feeling. I do think that on a couple of occasions I felt that it was going off topic a little, but we managed to pull it back again. I was worried that 2 of the participants were not engaging as well as the others, and so when the groups were talking amongst themselves, I did go and chat to them, one told me that she had started training as a teacher but that anxiety and covid had knocked her back. 

Overall, I am so pleased with how it all went, I think we would have benefitted from more time with the group as we could have had a better discussion at the end. I am grateful I got a chance to do this session as it has given me a bit more confidence and another teaching experience.







Appendix D:
	
	Smart Action Plan
To create a strategy for Behaviour Management and Learner Engagement


	Specific Goal 
	My goal is to build a rapport with my students and be able to bring humour into my lectures in order to ease any classroom tension. Dunbar (2004) asserts that humour is a positive factor in managing behaviour and learner engagement. 


	Measurable 
	Reflecting on how my students interact with me, and how they act in the classroom would be a measurable indication of the rapport I have built with them, and whether the classroom culture was positive (Reece and Walker, 2007).


	Attainable 
	
I believe this would be attainable as I am a friendly and caring individual. Azer (2005,p.67) states that ‘a good teacher is friendly, easy-going and approachable’.


	
Relevant 

	
This would be relevant as it would align with the professional standards of ‘building positive and collaborative relationships’ (Gov.Wales, 2017).


	Time based 
	
I can start doing this as soon as I am next lecturing.  20/02/2023


	

	

	Specific Goal

	
My second goal would be to integrate more positive reinforcement into my classes.
Rafi, Ansar, and Sami (2020) assert this is a constructive action for learners.

	Measurable
	
This goal can encourage good behaviour, and the learners should become more engaged if I acknowledge all they contribute to the class (Charles, 2005). 


	Attainable
	
This will be an easy task to perform whilst teaching and having group discussions.


	  
Relevant

	
Charles (2005) states that positive reinforcement is relevant in building self-esteem.  It is an  appropriate action as it aligns with the professional standard of ‘demonstrating commitment to learners, their learning, safety, and wellbeing’ (Gov.Wales, 2017).
 

	
Time based. 


	
As stated above, I can utilise this action in my next teaching session 20/02/2023. 
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