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Section 1 
 Foundation Phase Implementation
The Welsh early childhood curricula, known as the Foundation Phase, are organized around broad subject areas, in line with a worldwide trend. The Foundation Phase framework establishes seven areas of study essential to provide a well-rounded, cross-disciplinary education for children ages three to seven. The proposed curricula for the Foundation Phase has based on the premise that children benefit most from an approach that places them "at the center of all this shift in perspective." As such, it is imperative that educators "be conscious of and grasp the transition in learning theories."(Beckley 2011), identified a critical problem in curriculum construction almost 35 years ago. We advocate changing the space between theoretical considerations and practical application.
The sociocultural perspective on learning espoused by (Aasen and Waters, 2006) is shown in various early childhood education models across the globe. As part of their efforts to incorporate global best practices into the curriculum, Welsh education ministers did away with "Physical Education" as a separate subject area. They removed "school subjects" from the Foundation Phase curricula. The Welsh government has decided to remove Physical Education as a mandatory subject for students in Wales under the age of seven for the first time in the country's educational history.
The debate in the scholarly community over the significance and utility of physical education has been aided by the concept of physical literacy. Physical literacy is seen as a more inclusive term because of the many factors that may influence a person's level of physical literacy at various points in their lives. Physical education (P.E.) is something most children may get from while still in school. This shift in Physical Education for Welsh children under the age of seven may be the reason for worry, given the significance of mobility to children's development and the broader issue of physical illiteracy. On the other hand, learning through doing and playing is emphasized during the formative years. (MAUDE, 2010)argues that the "key to fostering physical literacy are play spaces, both inside and outdoors; play materials, both naturally occurring and artificial; and playmates, both adults, and children" A person with physical literacy is motivated, capable, confident, knowledgeable, and aware enough to respect and accept responsibility for a lifetime of physical exercise involvement.

Literacy in Physical Activity
According to Whitehead, everyone must be literate in the movement since it is equally as vital as literacy in speech. The phrase "physical literacy" was first used in a pamphlet produced by the United Kingdom's Sports Councils in 1991. Since Whitehead took control of the debate, P.E. has been extensively accepted in the literature, research, and policy of governments all over the globe(Bilton & Waters, 2017). On the other hand, "physical literacy" refers to the ability to engage in physical activity at any stage of life. The development of a person's physical literacy in recreation and leisure is facilitated by all embodied experiences, beginning with movement, play, and physical education in early childhood. Words like "cat," "sat," and "mat" are among the first taught to a youngster who is just starting to read. A youngster also develops motor abilities including running, jumping, throwing, and balancing as they grow. Furthermore, kids learn to read by putting together words and phrases. Similarly, tasks like riding a bicycle, swimming, and the triple leap need the linking of individual abilities to generate larger movement phrases.
The original goal of Physical Education was "to develop each person's full self," but as the field has become more academicized, it has strayed from this goal, as stated by(Stolz et al., 2013). additionally, (Durden-Myers et al., 2018)noted that people are not merely "beings in the world" but integral participants in their environments. As a result of their restless need to observe and react to the world, or intentionality, humans are perpetually involved in a two-way exchange with it. Whitehead defines "operational intentionality" as an intention in which our bodies are the focal point. Because The focus on play in the Foundation Phase is crucial because it is through play that children learn so much about who they are and what they can contribute to the world. Indeed, young infants at play are one of the most glaring examples of the innate need to interact with the environment. The 'intimate link between perception and movement' occurs inseparably as babies create their sense of themselves as 'beings-in-the-world.

Implementation Accuracy
New curriculum introduction is a challenging task, as the available literature emphasizes. This study examined the conditions under which educators could implement policy, as low prescription rates characterize the Foundation Phase. to evaluate the implementation and success of the foundation phase, observation and students from several schools were interviewed. The study evaluated the implementation's accuracy by highlighting crucial aspects of the curricula and then critiquing how well they correspond to the envisioned Foundation Level(Wainwright et al., 2016). Most Schools show Foundation Phase characteristics in several studies, indicating that these schools were implementing the Foundation Phase as policymakers had envisioned. This is crucial information for the study's purpose of answering the policymakers' question, "does it work?". Studies conducted from student surveys and classroom observations provide insight into how school curricula are being adopted.

Learning Through Active Play
To get students up and moving around, the classrooms were built with mobility in mind, and P.E. and recess were valued highly. In the first stage, one teacher from each school said, "There is great pressure to be athletic and active in the indoor and outside environment, particularly the outdoors(Waters, 2016). They have no alternative; they must be fit and healthy." Every day, youngsters spend time outdoors doing more than only physical education. Foundation Phase grounds improvements demonstrated a huge governmental investment in P.E. and extracurricular sports. Space hoppers, skipping ropes, balancing boards, wheeled trays, platforms, bikes, tricycles, balls, paddles, rims, and more were all available to the kids during free play and pedagogical choice time. Recess was always a lively time thanks to the playground's versatile markings, zoning, and equipment, which allowed various games to be played. The educational community believed that students benefited from regular physical activity.
Combining Adult-led Lessons with Children-driven Exploration
Teacher-led activities and times for students to take charge of their education are prearranged. According to the theory of the "zone of proximal development," kids cannot grow up utterly self-reliant without the support of adults and other kids who can "enable the next step" and "ensure adequate difficulties to force learning ahead.". First, it is essential to note that while the Foundation Phase is based on play, it is still a structured, adult-led curriculum. Schools ensured that a strategy was maintained, and methods were developed to measure students' growth. Plans could be made within a well-established framework consistent with the institution's requirements. Adults who can facilitate learning do so through facilitating links between the learner's household and the larger community, so bolstering the learner's feeling of belonging via an appreciation of both the learner's history and present. They have a high regard for diversity and the individuality of their students within the context of their neighborhood and of multicultural Wales as a whole. They advocate for the preservation of Wales's native language, culture, and history.
Teachers' plans showed how they meticulously planned to learn activities and assessments to help students make progress. An organized P.E. session was reported to have focused on meeting several predetermined objectives. Researchers determined that trainees' field notes "recap methods of moving, building on basic movement ideas, spatial qualities, direction, and levels" after seeing them respond to planning-related questions and perform various actions involving various body parts(Bilton and Waters, 2017). For instance, when children usually do various actions, a teacher stops the music to push children to demonstrate different notions. She informs them about utilizing levels and other play items. In many classes, students work on specific assignments in small groups with the guidance of a single adult facilitator, such as a teaching assistant in math who uses Numecon and whiteboards to walk students through problems. As she helps another student with tens and units on a whiteboard, they use Numecons to write numbers. They do mental stretching on the board by reviewing the concept of tens and ones before the lesson properly begins(Cottle and Alexander, 2012). The activities were led and supervised by an adult, but they still had the spirit of play and many elements that children associate with play. However, a stock survey of the Foundation Phase's implementation indicated that only 20% of schools in Wales are genuinely executing the Foundation Phase by the initial aims of the governance.

Conclusions
Evidence suggests that the Foundation Phase is conducted in classrooms through a play-based active learning environment that balances teacher-led and child-initiated instruction and places a premium on bringing the classroom outdoors. Self-directed, confident, and eager-to-learn kids' results. The Foundation Phase is effective when conducted according to policymakers' initial principles, says this study. Due to the end-of-Foundation-Phase reading assessments, it has been more challenging for all Welsh schools to implement new programs. The Welsh government should tell schools not to rely on rote memorization and practice before tests. Cognitive development improves for Foundation Phase students. Secondary school teachers must also ensure all pupils receive interesting P.E. courses. Students must transfer their Foundation Phase self-confidence to new physical situations. Too early exposure to highly organized competitive conditions might reduce self-perception as a physically capable individual, leading to boredom and inaction.

Section 2
Assessment and Development Models in Play-Based Curricula
Children learn and mature at different ages and should be allowed to do so at speed. It is essential to provide kids with chances to apply what they have learned in various contexts, then evaluate and reflect on their progress. Children's uniqueness and candor in all areas of development should be honored and celebrated. The Early Years Foundation Stage (EYFS) is a one-of-a-kind framework that provides educators and caregivers with various resources to nurture a child's healthy growth and development across various areas. This framework was created by the government of the United Kingdom(Melhuish, 2016). Even though this is a comprehensive plan, it is essential to remember that each child matures and progresses in remarkable ways. This phenomenon is sometimes referred to as "the unique child," which is how the word is used to describe it. Getting more in-depth knowledge on this topic is beneficial, regardless of whether you are a new parent or a teacher wanting to better your practice.

Children’s Development and Curricula Design
Lessons must emphasize progress. Learners in Wales have the right to be respected and given appropriate resources to succeed in school and accomplish personal and professional goals. Each learner should follow this path at their own pace. When planning, designing, and executing a curriculum, professionals should employ child development principles to accommodate children of diverse ages, backgrounds, needs, and skills. Students develop in all areas in little increments. Teachers must be aware of these processes to give students time to practice, learn, and perfect their skills(Garvis and Lemon, 2016). Educators should include students' viewpoints and ideas during planning to satisfy their needs better. Promoting progress in all areas requires a learner-centered strategy that fosters collaboration with the learner's family and other stakeholders. Adapting the curricula to students' requirements can help them attain all four goals. Those who know their students well help them become more invested, competent, and independent. Engaging with more people, places, and things improves their health and self-esteem. They will be ready for the next level of schooling. When allowed time and space, students can build relationships, life skills, and purpose at their speed.
Even within a single pupil, skill and knowledge acquisition rates vary. Educators should watch their pupils and use their knowledge of child development to build classes that help and challenge them to achieve these four goals. Self-reflection, self-regulation, and skill knowledge should evolve with learners' chronological age. They must learn more thoroughly and in-depth, then apply it better. They must link the Areas' remarks about what matters. Curricula development should equip students with the tools they need to navigate familiar and novel contexts, develop, and apply their abilities, and gain and expand their knowledge to promote critical thinking and apply what they have learned in novel situations.

Pathways for Development
The following five developmental pathways are crucial to the growth of all students throughout this time of schooling. They should be considered by educators when planning and implementing curricula. Practitioners may utilize them to help students advance at their speed and in their ideal setting. Younger students and those with ALN or uneven developmental profiles may benefit significantly from this. Integrating the five routes into curricula design ensures that all students progress within and across subject areas and have meaningful learning experiences.
Communication
The ability to express oneself is crucial to one's growth as a student. This quality is a must-have for healthy relationships, education, recreation, and friendship. Besides vocabulary and expression, acquiring the ability to pay attention, listen, and comprehend is essential for effective communication. How much and what kind of language input do students may have a significant impact on their linguistic development? The practitioner's role is to help students learn to comprehend and be understood by maximizing the potential of these encounters(Hodgman, 2012). Teachers may aid their students' language development by exemplifying purposeful listening and speaking. Practitioners, while planning lessons, should create a setting where students feel safe sharing their ideas and emotions. Self-expression, meaningful connections with others, and furthering one's education depend on one's ability to communicate clearly and read and write proficiently.

Exploration
Students are intrinsically motivated to learn more about their surroundings because of their natural curiosity. Educators may help foster a sense of amazement and wonder in their students by capitalizing on their natural inclination to wonder about the world around them. Explore and research on your own and with others, to help students bond through the joy of acquiring latest information or abilities, gain insight from one another, and recognize one another's successes. It is important to push students to expand their horizons regarding what they can learn and accomplish. If given the right tools, individuals can concentrate intently on a task for extended periods(Kingston and Siraj, 2017). As their investigation progresses, they may hone their abilities, try new ideas, and collaborate with others. Learning entails the intricate and systematic expansion of one's repertoire of abilities through time. Positive attitudes and acquiring further information and skills may be fostered in safe, open, and engaging indoor and outdoor settings where children and adults alike are encouraged to play, explore, and discover.


Belonging
Feeling like you belong somewhere is crucial to your overall happiness and health. It should be the foundation of all educational institutions since it affects students' identities and potential. At this stage in their development, kids and teens start to figure out where they fit in the wide variety of communities they belong and how valuable they are to those communities. All students benefit significantly from an environment that encourages close and trusting connections between teachers and students(Lesley and Ann, 2004). Learners with a strong sense of belonging are more likely to develop good sentiments of relationship with their family, school, and community, as well as with Wales and the rest of the world. A feeling of belonging may be bolstered in educational environments that recognize the importance of, and actively build upon, the learner's family and community life. It is the responsibility of educators to create environments where students feel safe and supported emotionally.

Physical Development
Movement and exercise are essential for all students' cognitive development. Physical activity fosters a sense of community and well-being in students, which may help their focus, motivation, memory, and bone and muscular health. Practitioners should acknowledge the importance of physical activity and provide many opportunities for it. As part of their development, children want to move, be moved, and move or control objects. Large and tiny muscular groups are needed. With time and practice, motor skills develop. Students should be encouraged to experiment with their newfound physical talents in various circumstances as they gain confidence and competence.
Mental health depends on belonging, safety, and security. Students are influenced by teachers, mentors, and their environments(MacDonald, 2018). These three criteria should help students enhance their mental, social, and physical health, contributing to their well-being. Therapists should provide emotionally safe places where students can try new ways of controlling emotions and behaviors. Students may also learn that their acts have consequences. Professionals should help students create secure bonds and connections to boost self-esteem, resilience, independence, and daily participation.

Assessment in Play-based Curricula
According to professionals, the best way to do evaluations is via observation. It was said that it might give "rich evidence" of the students' autonomous abilities and the degree to which they use what they have learned in practical situations. Most practitioners also emphasized the significance of continuous evaluation as a routine, everyday activity. According to the provided examples, this calls for daily observation of the student in addition to more hands-on methods, such as evaluating the content of students' workbooks, engaging in conversation with them, and using predetermined tests to determine their proficiency(Pyle and DeLuca, 2017).Practitioners should ensure they have the training to recognize the importance of observation and how it may be used to strengthen assessment. Their job is to observe students, pay attention to what they say and do, and think critically about what they see and hear.
Premeditated observations might be small in scope, stretched across time, or made when something unique catches one's eye. Educators should employ observational tactics to understand each pupil. Practitioners in this sector must consider whether and how to involve students. Effective observing techniques help practitioners comprehend students' enjoyment, involvement, emotions, connections, and competence. Practitioners can observe well and respond to assist students' progress. Incorporating these insights into immediate and long-term planning can help learners reach their goals.
Your childcare center's curricula goals and objectives should be woven into the assessment process. It should be used to track the child's development as part of an ongoing data collection cycle that informs and refines teaching strategies and educational opportunities designed to help the kid reach their goals and objectives. Short, frequent assessments help you, and the kid focuses on the most critical areas of development. If the test has any value, it must be administered consistently among kids. The assessment session will go more smoothly if things (such as the construction blocks, the recording forms, and any gadget to capture the child's activities.) have been constructed or chosen in advance(Reardon, 2013). When evaluating young children's progress in school, it is often helpful to sit with each child separately. To prevent the session from being disrupted, it is necessary to have an assistant, other staff, or even parent volunteers to occupy the other children. In other cases, observing a youngster in a group setting is the most accurate evaluation method.



Section 3-Blog
                 The importance of play in children’s development.
According to (MacBlain, 2021), play is the pinnacle of childhood development and a crucial part of every child's life. Furthermore, this is one of the innate abilities that infants are born with, and that families and close friends have used it to teach children both consciously and unconsciously for centuries. Play use in early childhood education has deep roots and has been integral to the field for quite some time, while its use has changed with the periods and contexts. Play is sometimes referred to as children's "language" because it serves as a means of expression and communication for kids. A precise definition of "play" may be challenging to arrive at because of the word's range of meanings. Another definition is "a pattern of action characterized by distinctive features that denote an individual identity."
The play has value because it allows youngsters to develop their capacity for improvisational and creative reactions to their environment. To a youngster, play is the sum of all their activities. One may argue that children should be paid to play. Play's numerous positive effects on a child's brain development go well beyond just amusement. As noted by (Shepard and Smith, 1988), However, play is essential for the growth of the complete kid, including the child's mind, body, and spirit. The use of play in early childhood education is an effective method of teaching children’s mathematical concepts. A child's existence and growth depend on their ability to play.
The current curricula in Wales include instructions for teachers on incorporating outdoor education as part of the Foundation Phase. Just 34% of practitioners mentioned daily outdoor use throughout the Foundation Phase evaluation(Tim et al., 2011). The Welsh Government stresses the importance of children's access to and use of the natural world as an educational resource. Additionally, when questioned, practitioners in the Foundation Phase evaluation remarked on how weather conditions frequently limit chances for play activities at school; despite this, children are seen to be more active and engaged in play when they have more control over their education, and the lessons are being taught in an outside setting through physical activities. Included in the introduction of the New Curricula (2019), there will be more chances created for students to reach their complete potential outdoor activities because "bad weather" is always just a matter of being prepared(Hughes, 2019). That is how at least every professional should see play in young children’s education. While playing, teachers can assess the children's progress through their performance in the play activities outside the classroom. Practitioners should take advantage of the provisions of the foundation phase to explore play-based studies in young children as they are more effective than the old curricula.
Additionally, according to (Lester and Russell, 2010), Children's play may be seen as a kind of self-protection with the potential to boost their adaptive capacities and resilience. Students develop skills in flexibility, social negotiation, emotion regulation, social connection, rule-following, problem-solving, and more. Vygotsky argues that children benefit from play that involves socio-dramatic or make-believe elements because it encourages them to imagine a scenario, establish ground rules, and play roles (Mahn, 2003). From an interactionist vantage point, children's play in which they assume new roles in a novel setting also benefits their linguistic development. High-quality play also facilitates the organization of neural systems and mediates the development of more sophisticated psychomotor, social, emotional, cognitive, and learning outcomes, such as reading and numeracy methods. Simple games, such as tossing colored balls around and assigning numbers to each, maybe a great way to practice color recognition and number recognition. Because of the cooperative nature of this game, not only will kids learn the names of colors and the numbers associated with them, but also social skills and motor abilities as they pass to one another.
 The value of providing youngsters with chances to generate their knowledge dates to at least 1984 when Kolb first brought the topic up. In addition to Piaget, who thought that children's intelligence might be fostered via experiential education. Most kids nowadays would rather sit in front of a television than go out and play in the park or garden(Gallagher and Reid, 2002). More than half (53%) of children ages 3 and 4 say their favorite exclusive tablet computer. However, there is no reason kids cannot work together using technology and natural settings. As a result, young people may participate in these activities while being technologically literate outdoors. For instance, kids may use a digital camera to snap shots of any tiny creatures they may encounter or navigate to their destination with the help of a mobile phone map destination of choice. Kids nowadays have it made, but they must seize the many possible participations encouraged by the adults in their lives. The New Curricula for Wales (2019) states that children may learn many skills necessary for success in life via outdoor play, including creativity, invention, logical analysis, conflict resolution, self-confidence, and planning and organization. Children may learn about sustainability and how to be good stewards of the planet by spending time outside. They are more likely to be exposed to opportunities to care for and respect the natural world. 
If you are a teacher or parent looking for a fun activity with your students or children, open the door, get outdoors, and let them run about, kick a football, and climb a tree. Trust the information provided in the Foundation Phase (2009) outdoor learning guidebook and provide your pupils the opportunity to study in ways that will linger with them long after they have forgotten the worksheets they were forced to complete indoors. For instance, if you show children that clapping their hands together makes a noise, they may get the idea. Children's physical, social, and cognitive development may suffer without regular opportunities for play, which might disrupt emotion-regulation systems(Priestley and Biesta, 2013). Numerous studies, ideas, and real-world experiences attest to the importance of play in children's development and learning. Therefore, I would advocate for mandatory requirements for play times at school and home. The help of adults can help in achieving the aims of play in children's development.
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