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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     
	Student ID number:
	

	Programme:
	Physical Education, Sport & Exercise Science, Outdoor Adventure Education

	Module:
	Coaching Pedagogy

	Module code:
	BMSS6001
	Contribution to Overall Module Assessment (%):
	50%

	Lecturer:
	Dylan Blain
	Internal Verifier:
	Mara Mata

	Assignment Title:
	Assessment 1 – Portfolio 
	Word count (or equivalent):
	3000

	Submission deadline:
	2nd April 2021
	Return date of provisional marks & written feedback:
	2nd May 2021

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  











	Module Learning Outcomes 
(from module syllabus)

	
Upon the successful completion of this module, the student should be able to: 

· apply observational skills to evaluate human performance in selected sporting contexts.
· apply appropriate pedagogical and sport psychology theory to the planning and delivery of a sports coaching session.
· critically appraise complex coaching principles and practices, using personal research and reflection.






	
TASK DESCRIPTION




Coaching portfolio:
You have been approached by a team/participant (from a sport/activity of your choice) for assistance with improving their performance in a specific sport/activity over a period of three coaching sessions.

For your chosen sport/activity, plan a portfolio of three progressive coaching sessions that could be delivered to participant(s) of your choice. Use current research to justify the decisions made in the planning process. Please include the following:

· A profile of the participant(s) including details such as: age, number in group, previous experience/ability, frequency of coaching sessions, etc.
· Three detailed coaching plans (~1000 words).
· A rationale for the design of the sessions, using evidence from research to support the decisions made in the planning process (~2000 words).




	Venue; Local swimming pool
	Stage of Athlete Development: Little to Moderate experience

	Equipment
	Kayaks, Paddles, Throw Lines, Wetsuits

	Session goals for participants
	Will be able to comfortably manoeuvre and paddle in a kayak
	Personal coaching goals
	To ensure that everything is clear to ensure the best possible outcomes for participants

	Practical session

	Session Component
	Unit detail
	Coaching points
	Safety/ key points

	Warm up 
(10 Minutes)
	5 minutes of “jungle run” which includes running on the spot, jumping, reaching up high and down low also crouching.
Will be delivered to the group.
	Ensuring that every muscle is being used and stretched out before undertaking the activity to ensure that nobody is going to pull anything.
	Will be done away from the pool. 
Use this to warm up the body.

	Main Session A
(1 Hour)
	This will be a session on being comfortable in the boat and learning to edge.
Will be done by shifting weight closer to the edge of the boat to lift the other side of the craft up. This is then called Edging.
	Participants to move their wight to one side to Edge the boat in different stages to help with turning.
	Throw lines will be available, instructor would be in the pool stood helping to reduce risk of any injuries.

	Main session B 
(1 Hour)
	Will be going through several basic paddle strokes such as, Bow Rudder, Cross Bow Rudder and Hanging Draw. There will be around 50 minutes of practical learning, with the assistance of the instructor. 

	Correct form being used to learn different techniques. 
	Throw lines will be available, instructor would be in the pool stood helping to reduce risk of any injuries.

	Cool down
(10 Minutes)
	Stretching and a jog into a run will be delivered.
	Ensure everyone is stretching correctly so nobody is sore. 
	Done away from the pool.




	Venue: Llyn Tegid
	Stage of Athlete Development: Little to Moderate experience

	Equipment
	Kayaks, Paddles, Throw Lines, Wetsuits

	Session goals for participants
	Having a feel of paddling in a dynamic environment and putting the strokes into practise. 
	Personal coaching goals
	To ensure that everything is clear to ensure the best possible outcomes for participants

	Practical session

	Session Component
	Unit detail
	Coaching points
	Safety/ key points

	Warm up+ Practice 
(15 Minutes)
	5 minutes of “jungle run” which includes running on the spot, jumping, reaching up high and down low also crouching.

Will also be doing some stretching using the paddles and practising before going onto the lake.
	Ensure that every muscle is being used and make sure that nobody has lost their paddling ability by observing them while they practise on land. 
	Make sure nobody has lost their ability and make sure that everyone is warmed up. 

	Main Session A
(1 Hour)
	Practising the strokes which everyone has been learning in a dynamic location. This will bring new challenges 
	Explain further about how the dynamics can change and use the paddle strokes to manoeuvre to the best possible places to put their skills to the test and to give them some experience in a dynamic environment. 
	Will be done in a sheltered part of the lake which means less dangers but at the same time in a slightly more dynamic location to ensure a variation in their ability and skills. 
Take more care with safety as we are still in a dynamic environment. 

	Main session B 
(1 Hour)
	Playing games in a dynamic environment while adapting and gaining more experience and practise by using different strokes and edging techniques. 
	Making sure that everyone is still paddling to the correct standard while playing the games. 
	Will be done in a sheltered part of the lake, there will be always someone on the lake with all participants. This limits the dangers. 
Not a lesson as such but time to let loose and have fun.

	Cool down
(10 Minutes)
	Stretching and putting away all the boats and kit used.
	The equipment are heavy and should be supervised at all times to ensure nobody gets hurts. 
	No Buoyancy aids to be taken off until everyone is clear from the water and wont need to go down there again. 
Organization is also key so by doing this teaches kit safety and kit maintenance







	Venue: Llyn Tegid
	Stage of Athlete Development: Little to Moderate experience

	Equipment
	Kayaks, Paddles, Throw Lines, Wetsuits

	Session goals for participants
	To experience even more dynamic water and environments putting everything into practise
	Personal coaching goals
	Ensure that everyone has a positive experience

	Practical session

	Session Component
	Unit detail
	Coaching points
	Safety/ key points

	Warm up+ Practice 
(30 Minutes)
	Jungle run to start and then going into the boats to warm up and re-use skills learnt.
	
	This will be done in sheltered water so there is less risk of different components affecting the warmup/ practise

	Main Session A
(1 Hour)
	Paddle from one side of the lake to the other side by going straight through the middle so we are highly exposed to winds/waves which everyone will need to use their skills to paddle over to the other side efficiently. 
	Ensure that everyone is doing everything correctly to ensure the utmost safety. 
	I will be placed at the back to ensure that if anyone needs any help that I am able to get to them all. If something does go wrong, I will then be able to react quickly because I will be able to see everyone. 

	Main session B 
(1 Hour)
	We will paddle back to other side of the lake but follow a more sheltered way back to ensure everyone is not exhausted and able to paddle. 
	We are able to stop and get on our feet if needed. 
	I will be placed at the back once again to ensure that I have a complete overview of the whole environment and everyone within it. 

	Cool down/Reflection
(20 Minutes)
	Putting everything away and stretches will be done. 
	Take this time to reflect on everything that had been done that day 
	Ensure that everything Is put away safely and that everything is secure. 



Participant A is a 21-year-old female who has no pervious understanding or experience, her main fears about sea kayaking are capsizing and then being trapped underneath under the water and getting pulled out to sea. Participant B is a 22-year-old male, who holds a sea kayak award and is of moderate experience and ability. The main worry of this individual is capsizing and not being able to roll back up to the surface. Participant C is a 22-year-old male and is a beginner to mediocre, he is completely comfortable when it comes to the open seas and does not have any worries whatsoever. Participant D is a 19-year-old female who has a moderate amount of kayaking ability, the main worry about this participant is that they will be entrapped underneath their kayak because they are unable to swim. Participant E is a 22-year-old male and has never been in a kayak before the only thing that this individual is worried about is drowning. All participants have looked and agreed to the coaching plans. Some of the participants have shown a little hesitation when being told what the plan was but by starting off in sheltered water, they all will get a chance to get to the same level of ability as each other, this way nobody feels left out or that they are hindering the rest of the group because they are not as prepared and confident as the other participants. Therefore, we gradually make the sessions a little more challenging and a little more difficult each time. 

Everyone’s experiences and fears will be taken into consideration before undertaking any and every task that we do and if people feel uncomfortable or overwhelmed in any sort of way then they are able to withdraw from that activity and we would then do another one to ensure that everyone is getting the same amount of learning and some people would not be getting further ahead than others. It is all about fair play, because if someone is steam rolling ahead some people may feel at a disadvantage which could then impact their learning. 

The main points to take out of the session:

Ensure that the participants are comfortable in their craft.

Basic paddle strokes are learnt and can be executed. 

Able to manoeuvre around in the kayak efficiently. 

These are the main goals for the first lesson plan. If these are able to be learnt early on, it will make the whole experience more enjoyable for everyone. By improving on these main points with every session, they will soon become competent paddlers in every way and from this they will be able and confidently manoeuvre and paddle in most flat water without any worries whatsoever. 


The first activity would entail going to a local swimming pool to make sure that everyone feels somewhat happy in the kayak themselves, but to also analyse their ability and skill level for myself. Through this first session I would then be able to draw upon a number of different aspects of kayaking while ensuring that all participants are comfortable while undertaking a number of different activities throughout the session. During these first sessions I am able to draw upon a number of different techniques from whom I’ve learnt from and to use Ray Goodwins Canoeing book (Goodwin, 2016). There are a number of different and key techniques which are multi-functional and can be used across all crafts. The first session being in a pool for me makes it a lot safer and gives people a lot more confident because if anything goes wrong or if they fall out of their boats, they are able to quickly go to safety if they needed or additional help can be given quickly. The most important part about sitting in a kayak is your balance and your ability to edge the boat. From this environment I am able to then get into the water myself and help the participants while they are trying to get their balance, which means that there will be support there ready for if they need it (Wattchow, 2011). After spending a lot of time ensuring that everyone is comfortable in a boat, we would then go into paddling strokes themselves. The accessibility of the pool and availability is a very good point of this because we could go to a number of different venues, the only negative point would be that some swimming pools do not allow kayaks in the swimming pools themselves because it can damage the pools. 

By working on foundation phase level work because people have had different education and up bringing’s which means some people may not be as developed as others in things such as balance. Therefore, by providing these sessions it gives everyone a chance to improve their skills but at the same time it will also help me by watching them and assessing their skill levels myself (Paulus, 2016). They will then have to work on certain paddle strokes that they are able to use which will help them throughout every session and will expand their knowledge and experience about paddle strokes so they will be much more comfortable when using them and more knowledgeable with which strokes to use (Becker, 2017).

The second session would be delivered on a lake, but we will not be venturing out much, but we would stay in a relatively sheltered area, this will limit the amount of exposure that everyone gets to the elements and thus make people a lot more comfortable if they are not that confident but also exposing them to moving water which is a huge difference. This will test their ability to balance in a boat and put the strokes that they have been practising into use to see how it all changes in a dynamic environment. By putting them into a dynamic environment it brings a number of different aspects that they will have to think about. This will inevitably increase their skills because they will no longer be in a stagnant pool, there will be a number of external factors now affecting their ability to paddle and their balance within their boats (Dingle, 2006). Using games as a means of learning is a fun and interactive way of learning more and to gain more experience in the boats and using what they have learnt to help them while playing different water-based games. There will be a number of different games that we are able to play, with each one possibly focusing on a different aspect of kayaking. Most if not all the games require balance, which is why a lot of time is spent in stagnant water making sure that they get used to being in their boats and that they are comfortable. But by again making sure their balance is good it will then progress their ability more without them knowing. 

While undertaking the third session we will be going into a much more dynamic environment, I have done this because it brings everything that they have been practising into play and this will inevitably increase your skills (Paisley, 2008). The option will be given to paddle back straight across the lake or take a more sheltered route back to the centre. By doing this their skill will increase but this is giving them a challenge by choice (Wallia, 2008). They can either take the hard route back or use their skills a lot to make sure they get back safely. Or they can take the easier route back and use their skills less and have a more mellow and easier route back. The key aspect about this session would be safety because if they do not feel comfortable and confident in a boat then it could impact their ability because they will be thinking more about the wind and the waves which some people can then get overwhelmed by (Brian Wattchow, 2011). If they decide to take the more sheltered way back, another important aspect we have to think about it to ensure that we do not affect any plants or possible wildlife which may be around the lake as it is all farmland, we must try to be as sustainable as possible which means not interrupting or affecting the wildlife in any way. To stop this from happening we will not be paddling right against the bank but a little distance away from it to ensure that nothing is being affected (Hill, 2012). 

There are a number of different reasons for undertaking the Task in the way in which I have proposed. It is key that they get the experience in the boats before they do anything because without the knowledge of being in the boat and having a feel and a play around then it is going to make it even harder for them to improve their skills throughout the whole process (Borbye, 2010). By starting off in a low-risk environment and slowly moving up, it gives people a sense of security and safety because they are slowly building up their skills and their comfortability which will ultimately lead to them becoming better paddlers. If I were to get everyone into a fully dynamic environment straight away, then this would inevitably lead to failure which will impact their confidence and attitude towards paddling. I think that it is key to start off slowly and work your way up and not jump straight into the deep end, if I were to do this then it would be very off-putting for everyone involved (Thomas, 2015). 

To conclude, I believe that I have created a good session plan for people to adapt and improve their skills no, matter at what level they come into the sessions. It goes from a gentle session by being in stagnant water which makes it easier for them to get used to the boat on its own first before being put into a dynamic environment. By going into the pool, it also gives time for the coaches to go into the pool and help them by holding them up a little and progressing further to them being completely alone and doing their strokes without any additional help. Then when they are comfortable enough, they will be put into a dynamic environment where they will be alone, and they will have to use what they have learnt to ensure that they have a successful session. By then putting them into a very dynamic environment they will then have to again use the experience that they have gained to again help them further. It is clear that all the skills that the participants will be using will also be transferable because using things such as balance will help with their everyday life. Their core would also be improved greatly because of the paddling which again will increase their fitness and their ability to do much more in their everyday life (Berman, 2005).

Word Count: 2827































References
Berman, D., 2005. Positive Psychology and Outdoor Education. Journal of Experiential Education.
Borbye, L., 2010. Out of the Comfort Zone: New Ways to Teach, Learn, and Assess Essential Professional Skills -- An Advancement in Educational Innovation. Carolina: North Carolina State University.
Brian Wattchow, M. B., 2011. A Pedagogy of Place: Outdoor Education for a Changing World. Australia: Monash University Publishing.
Christoph Becker, G. L. S. S., 2017. Effects of Regular Classes in Outdoor Education Settings: A Systematic Review on Students’ Learning, Social and Health Dimensions. International Journal of Environmental Research and Public Health, 14(5).
Goodwin, R., 2016. Canoeing. 2 ed. Caernarfon: Pesda Press.
Hill, A., 2012. Developing approaches to outdoor education that promote sustainability education. Journal of Outdoor and Environmental Education, Volume 16, pp. 15-27.
Karen Paisley, N. F. J. S., 2008. Student Learning in Outdoor Education: A Case Study from the National Outdoor Leadership School. Journal of experiential Education, 1(1), pp. 102-113.
Paulus, S., 2016. Exploring a pluralist understanding of learning for sustainability and its implications for outdoor education practice. Journal of Adventure Education and Outdoor Learning, 16(2), pp. 117-130.
Peter Dingle, J. K., 2006. Links between kayaking, fear, confidence and competence: Factors affecting women’s participation in paddling in a tertiary outdoor education course. Journal of Outdoor and Environmental Education, 10(1), pp. 46-53.
Thomas, G., 2015. Signature pedagogies in outdoor education. Asia-Pacific Journal of Health, Sport and Physical Education, 6(2), pp. 113-126.
Wallia, S. S., 2008. Challenge by choice: A sojourn at the intersection of challenge and choice. Journal of Outdoor and Environmental Education, 12(1), pp. 39-46.







	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Engagement with a wide range of literature from pedagogical and sport psychology fields.


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
Application of appropriate pedagogical and sport psychology theory to the session planning.


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Critical evaluation of research evidence to support the portfolio.



4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Appropriate and meaningful practical application of theory within individual coaching sessions.
Effective and realistic practical progression within the series of coaching sessions.


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Appropriate presentation for the variety of documents included within the portfolio.
Detailed, structured and clearly presented session plans.





	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	25
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	15
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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