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	Target 1
	Read further in order to provide alternative viewpoints

	Target 2
	Further develop your academic voice




A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’. 

Professional Pedagogic Studies: Researching the learning: what, how and why am I teaching?


Task Description: 
 
Compare and contrast a range of literature (journals, blogs, government reports, websites, Estyn reports) related to observation of the learning environment within a Foundation Phase (FP) class.  The learning environment may include indoor or outdoor spaces and resources.  Observation should focus on a small group of learners, using the Leuven scale as a tool.   
 
You need to engage critically with the literature in making tentative conclusions about the creation of an effective learning environment.  Consideration also needs to be given to the potential impact of using the Leuven scale on your own practice as an ethical researcher and the development of learners (2,000 words).  










[bookmark: _Hlk40292174]The Foundation Phase in Wales adopts a play-based pedagogy and six areas of learning and experience for 3-7year olds promoting the use of experiential approaches to learning. For the purpose of this assignment I have chosen Video 3 in which I will discuss the research question; To what extent does the role play environment provide opportunities for pupil involvement and learning? (Department for Education, 2011).
Learning experiences in the Foundation Phase include anything within the learning environment such as continuous, enhanced or focused provisions. Continuous provisions are resources that are constantly available in the Foundation Phase classroom for pupils to use independently. My placement school X adapts a ‘child-initiated learning’ approach to continuous provision. Every term the learners get to choose a theme for their indoor role-play area. Whilst out on placement I got the opportunity to create a dinosaur role play area (See Appendix 1). According to Estyn (2017) continuous provisions should match pupils’ interests, extend their learning and provide a stage for development. Before designing the role-play area for year 1 pupils in School X I ensured that their interests were met by taking part in a class vote to decide on a chosen theme. The Foundation Phase Framework supports the idea that children should use their own imagination to voice their opinions and interests (Welsh Government, 2015). According to Article 12 from The United Nations Convention on the Rights of the Child every child has the right to express their views freely (UNICEF, 1989).
[bookmark: _Hlk36200916]The Foundation Phase Framework outlines a set of pedagogical principles which emphasises the importance of ‘hands on’ learning and experience. Pedagogical Principle five from the Successful Futures document states “good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest” (Donaldson, 2015). The video I observed was designed to build on the pupils’ prior knowledge of Japan through active involvement. From my placement experience the class teacher firstly introduced the pupil’s new topic of ‘Dinosaurs’ as a focused task allowing the pupils to then develop the topic further and extend their learning as part of continuous provision. The Learning and Teaching Pedagogy document suggests that all aspects of learning in the Foundation Phase should be interlinked with each other while building on prior experiences (Welsh Assembly Government, 2008). 
The Foundation Phase curriculum is flexible in its approach and works in favour of learners allowing them to develop and progress in their development. The Welsh Assembly Government (2008) has suggested that it is crucial for children to have active experiences both indoors and outdoors as it builds on the skills and knowledge needed to support their future learning. Professor Ferre Laevers supports this as he too believes that children learn best through active experiences with people and materials, rather than through direct teaching or sequenced exercises (Laevers, 2004). The Leuven Scale was first pioneered by Laevers who is one of the most influential in developing perceptions of how children learn (Dubiel, 2014). Laevers believes that children with proper support can become successful learners and well-rounded adults who are expressive, imaginative and creative (Laevers, 2011).
Role-play in the Foundation Phase helps children develop their imagination and learn new concepts such as decision-making and problem-solving. According to Froebel (1782-1852) children construct their understanding of the world through play. He also suggested that the role of the teacher is to observe and gently guide the child insisting that the creative process in which the child is engaged in should not be disturbed. Teachers can be seen as ‘scaffolders’ in children’s learning providing the pupils with rich and stimulating environments to enhance and extend their opportunities during play (Walsh, Sproule, McGuinness and Trew, 2011). Like Froebel, Montessori believed in active learning and the importance of developing the entire child. Both theorists were constructivists believing that children are active participants in their own learning and learn by piecing together previous experiences (Carpenter, 2020). 
According to Estyn (2020) research supports and reinforces teachers’ professional development by enabling them to share good practice with others. Teachers at school Y who are flexible and respond enthusiastically to new ideas have high expectations of themselves, their colleagues and pupils.  During my placement experience I observed a research culture within school X. Selected senior staff members throughout the school year go on research courses and return to the school and present their findings to the rest of the teachers. During my placement experience I got to attend an after-school Autism awareness course which I found very beneficial. 
[bookmark: _Hlk40258351]Observation plays a significant role in the everyday practices of the Foundation Phase. Teachers observe the learners in their class to recognise where they are on the learning continuum in order to aid their development. Using observation as a research methodology has both strengths and limitations. The strengths include seeing things from a groups perspective and to eliminate bias while the difficulty to take notes during an observation is a limitation (Welsh Government, 2015). When conducting your own research it is important to consider the planning process as this involves choosing a topic, asking relevant questions and deciding how you will collect your data. Grigg (2016) created a simplified four-step research process which I found very useful when building on my knowledge and understanding (Welsh Government, 2015) (See Appendix 4). After engaging with samples I created an observation schedule which I prepared before observing my chosen video (See Appendix 2). I then adjusted it to suit my video and completed it during my observation (See Appendix 3). I wanted an observation schedule that was easily monitored and summarised the key aspects. I chose to observe the pupils regularly, every 1 minute as the sample was small and the video 4 minutes long. In my opinion recording additional observations was extremely important for future research and observations.  
The Leuven Scale is an observation-based research tool which looks at two aspects of learning in the Foundation Phase: Involvement and Well-being. The scale reduces observer bias and therefore strengthens the creditability of the data collected. It enables the researcher to update their planning for individual child progression and assess pupils whom you are concerned about. A one-off observation is not sufficient as children change over time therefore, this is a limitation to using the scale as an observation tool (Evans, 2020). During my observation the Leuven Scale provided me with a guide to measure the pupil’s involvement during their role-play activity. Involvement is obvious when the pupils are concentrated, focused and interested in their activity. I was able to score each individuals involvement and recognise the skills in which they were developing including life skills such as, communication, collaborating, and responding. The higher the level of involvement leads to high levels of child development. Laevers (2006) suggests that deep-level-learning takes place in an educational context when the pupils are brought to the highest level of involvement. 
Research should be conducted in an ethical manner taking into consideration the anonymity and confidentially of the individual’s identity and their data. When storing and using personal data researchers must obey the strict legal requirements as specified by the General Data Protection Regulation (GDPR) which ultimately states that personal data must be processed lawfully and fairly (GOV.UK, 2018). BERA (2018) states that “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.” 
Ethics in research are sets of moral principles in which must be adhered to when conducting research. The University of Wales Trinity Saint David (UWTSD) ensures that research undertaken by its staff and students is conducted to appropriate standards and ethical principles and practices are obeyed. UWTSD’s document Research Ethics and Integrity Code of Practice expresses the importance of research ethics being used to protect the rights and welfare of participants (UWTSD, 2020). Like UWTSD, BERA guidelines include consideration of the researcher’s responsibilities to their participants. The more vulnerable the participants, the greater the responsibilities of the researcher for their protection (BERA, 2018). 
Consent is an ethical and legal requirement for research and must be given when involving human participants. There are two main types of consent; informed consent which is a voluntary agreement to participate in research and assent which is used to express willingness to participate in research by persons who are deemed too young to give an informed consent but who are old enough to understand the research in general. If I were to conduct a research observation in the future I would gain assent from the parents to conduct the research by asking them to sign a consent form. There can be various challenges during the consent process which can result in the withdrawal of research such as language barriers (Denscombe, 2014). During my observation I was able to collect live data and present my findings on my observation schedule ensuring confidentiality was always maintained and that no identifying information was present. All teachers in Wales must register with the Education Workforce Council which sets a code of professional conduct for its registrants. The key principles of good conduct and professional practice are outlined ensuring information and data is handled appropriately with confidentiality, sensitivity and disclosure (EWC, 2019). 
The role-play environment can provide multiple opportunities for pupils’ involvement and learning. I was able to observe how each individual child developed effective speaking and listening skills. Due to the nature of a travel agents the pupils had to develop the confidence to both ask and answer questions building on their social skills. White (2014) expresses the importance of social interactions and deems they “build relationships, social skills and the enjoyment of being with others” (White, 2014, p.3). Correspondingly, from my findings I noted that their non-verbal communication such as facial expressions were not the strongest although the pupils were able to engage each other’s attention using clear gestures and eye contact. By teachers developing interesting, enhanced and continuous learning activities this supports pupils’ application of literacy skills across the Foundation Phase areas of learning. Pupil engagement in real-life contexts helps them develop and build on their real-life experiences, personal competencies and confidence. The children became more sociable towards the end of the observation as they became more comfortable with each other. They began to take on roles in the play and take account of the roles of their peers therefore, the play became more natural. Role-play in the Foundation Phase provides children with ample opportunities to get involved, two out of three pupils from my observation had high levels of involvement during their role-play activity therefore showing the learning environment is effective. Child one scored a moderate level of involvement at times possibly indicating concentration. 





Conclusion 
From my experience of using observation as a research tool I feel that there were more advantages including, direct access to the data and having a permanent record of the data to refer back to in the future. One limitation of the research undertaken was that only one particular group were observed, perhaps if there were more pupils/groups the research might have been different.  
Looking back at the research question; to what extent does the role play environment provide opportunities for pupil involvement and learning? I believe that a role-play area in the Foundation Phase classroom provides plenty of opportunities for the pupils to get involved in. It allows children to act out scenarios and make sense of circumstances that they might come across in real life. Pupils learn how to communicate effectively and collaborate with each other allowing peers to have their chance to speak or to give their opinion. 
If I were to use observation as a research tool in the future, I would consider using an observation schedule again due to its simplicity and precise results. I have created a research question that I would like to investigate in the future; To what extent does physical education in the Foundation Phase provide opportunities for pupil well-being and learning? I have chosen this area to base my research on because it’s an area from my placement experience that I would love to research and learn more about. Physical education can enable pupils to not only develop confidence and team working skills but also teaches them the importance of diet, rest, sleep and exercise (Welsh Government, 2019). I would plan my research activity to be undertaken by two focus groups, one focusing on individual work and the other on teamwork during their physical activity lesson, comparing the children’s well-being during and after the activity. I would alter my observation schedule slightly as I feel that my previous observation schedule would not suit this type of activity (see appendix 5).
Research had a massive impact on my professional learning. Actively engaging in research for this assignment increased my professional knowledge and enhanced my learning. Conducting research improves services which will stand me in good stead when I qualify as a primary school teacher. 
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(Appendix 2)
Observation Schedule
Name of observer: 
Date: 
Time: 

Research Question: 
	Leuven Scale Key:





Involvement Observation: 
	Child
	Involvement score after 1 minute 
	Involvement score after 2 minutes
	Involvement score after 3 minutes
	Involvement score after 4 minutes
	Final Involvement Score 

	Child 1 
	
	
	
	
	

	Child 2
	
	
	
	
	

	Child 3 
	
	
	
	
	



Additional Notes: 
	




Summary: 
	Child 1 
	Child 2 
	Child 3

	

	
	



Evaluation: 
	










(Appendix 3)                                    
Observation Schedule

Name of observer: Miss Rianne Morgan.  
Date: 4th May 2020. 
Time: 10am. 
	Context: Year 1. 
Three pupils took part in an indoor travel agent role-play area. The children experienced what it was like to book a holiday. 

Time Scale: 5-minute overall activity. Observation to be done every 1 minute.

Research Question: To what extent does the role-play environment provide opportunities for pupil involvement and learning? 




	Leuven Scale Key:
1. Extremely low: Pupil hardly shows any activity, no concentration, passive attitude, no mental activity. 
2. Low: Pupil shows some activity, but is often interrupted, easily distracted, action only leads to limited results. 
3. Moderate: Pupil is busy without real concentration, activities are short lived, capabilities are not used to their full extent. 
4. High: Clear signs of involvement, engagement without interruption. 
5. Extremely High: Continuously engaged in activity, focused, mental activity and experience are intense. 




Involvement Observation: 
	Child
	Involvement score after 1 minute 
	Involvement score after 2 minutes
	Involvement score after 3 minutes
	Involvement score after 4 minutes
	Final Involvement Score 

	Child 1 
	3
	2
	2
	3
	3

	Child 2
	5
	5
	4
	3
	4

	Child 3 
	5
	4
	5
	5
	5



Additional Notes: 
	Two out of the three pupils observed are Male therefore, this may affect the Females levels of involvement in the activity due to the Female feeling shy or intimated. 






Summary: 
	Child 1 
	Child 2 
	Child 3

	Child one shows consistency in their well-being and involvement levels throughout the observation. 
The lack of involvement at times may indicate concentration. 
Communication was limited. 
	Child two shows consistency in their well-being and involvement levels throughout the observation. 
Very enthusiastic throughout the observation. Communicated well with peers. 
Child responded well to mistake made by fellow peer. 

	Child three shows consistency in their well-being and involvement levels throughout the observation. Communication was clear and direct however, showed blank expressions. 




Evaluation: 
	All three pupils actively participated in group role-play area. 
All children responded well to questions asking during activity however moments of distraction were noted. 
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(Appendix 5) 
Observation Schedule

Name of observer: 
Date: 
Time: 

	Context: Year 1. 
Two groups took part in a physical education activity- Scavenger hunt. 
Group 1 focusing on teamwork with 2 children.
Group 2 focusing on two individuals working alone.  

Time Scale: 15-minute overall activity. Observation to be done every 3 minutes.

Research Question:  To what extent does physical education in the Foundation Phase provide opportunities for pupil well-being and learning?




	Leuven Scale Key:





Well-being Observation: 
	Group
	Well-being score after 3 minutes. 
	Well-being score after 6 minutes
	Well-being score after 9 minutes
	Well-being score after 12 minutes
	Final Well-being Score after 15minutes. 

	Group 1  
		Child 1  
	Child 2 

	


	




		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	




	Group 2 
		Child 1  
	Child 2 

	


	




		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	



		Child 1  
	Child 2 

	


	








Notes: 
	






Summary: 
Group 1:
	Well-being during the activity 
	Well-being after the activity

	
	Child 1  
	Child 2 

	


	




	
	Child 1  
	Child 2 

	


	






Group 2:
	Well-being during the activity 
	Well-being after the activity

	
	Child 1  
	Child 2 

	


	




	
	Child 1  
	Child 2 

	


	






Evaluation: 
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Analyse the

Collect the findings.
Pose a question relevant data What have
or hypothesis. to answer the you found
What do you question. out?
want to How will you
find out? find out?

Source: Grigg (Wales Centre for Equity in Education, 2016)

Present a possible
answer to the
question

So now what
will you do
with the
findings?




