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Section1.
Leadership comes down to two simple rules, it is not all about the leader, and it is all about the leader. For leaders to be great they need to have a clear understanding that it is not all about them, however great leaders will realise the change starts with them and they need to understand who they are and what they stand for to inspire others to make change and become great leaders themselves (Anderton, 2016). 
Eckert (2021) also explains catalytic leadership is not about the leader. It leads to sustainable leadership that is collective throughout the school or setting, accelerating good work because one person has not tried to spread themselves out, the team are working together to make improvements for children. This supports an explanation from Reed and Canning (2011), they state catalytic leadership is a skill rather than a role and can be carried out by anyone in any environment, it does not have to be the role of the leader at the top or the individual in the position of power. A recommended approach to catalytic leadership is one where early years practitioners have the ability to inspire change with those they work with, whether that be children, their parents or colleagues, regardless of their position of power (McDowall Clark, 2012). Similarly, Zachery (2011) describes a leadership catalyst as an individual who is able to support others in improving their own leadership abilities by creating openings for these skills to appear or become more apparent. He goes on to say, to improve results a positive behaviour change needs to be created as many behaviours used by those in leadership roles could be described as similar to military culture, where those below the leaders follow orders given to them because that is what they are told to do.
Ella Baker created a space for herself as a leader within mostly male political circles to lead the way through social injustice. She mentored younger leaders by giving them freedom and space to develop their skills, supporting a quote by Peters (no date) cited in Eades (2018) ‘Leaders don’t create followers, they create more leaders’. She offers three commitments to catalytic leadership, one of them being community power, she states the people who should be leading are those who are under the heels of oppression. (Baker, 1980, cited in Parker 2020).
McDowall Clark (2012) suggests there is little understanding in what leadership means when talking about catalytic leaders, there is the assumption that with the title of being a leader comes authority and power. As well as this he discusses the term leading practice is not very well defined and loosely used within the context of daily routines. The Children’s Workforce Development Council in England state Early Year’s Practitioners will inspire those who they work with and lead practice within the workplace (McDowall Clark, 2012). This can be compared to Vygotsky (1978) Zone of Proximal Development, which is generally thought of by many as a way of supporting children’s development, however it can be used as a way of describing the process of early years practitioners understanding their role has a dimension of leadership, even if it is not stated in their job title (McDowall Clark, 2012). Zachery (2011) discusses five components to being a successful leader and by putting these five components into practice individuals are more likely to be confident and use their own leadership abilities as they have learnt to use these skills in an environment where they feel confident enough to use them and that they will be supported in doing so, he also follows the quote of ‘Leaders don’t create followers, they create more leaders’.
The study carried out by McDowall Clark (2012) was set out to destabilise individual’s concepts of leadership meaning authority, and that it is for the leader to empower others. He explains it was clear that many practitioners were of the assumption that to be a leader meant your role was to give direction to others and were in charge of them and from this assumption practitioners became very aware they did not have authority over others in their role, causing them to lack confidence in their leadership abilities. 
Garvey (2017) discusses how many leaders and managers within Early Years settings came in to the profession to work with children not adults, therefore, the majority felt they had very little or limited support in their leadership roles, emphasising the need for Continuous Professional Development (CPD), she goes on to explain by having practitioners who are engaged in training and their appraisals are more likely to be satisfied and confident in their roles as well as being able to be reflective, therefore offering a more positive experience for the children they are working with. McDowall Clark (2012) also discusses an emphasis on the need for Continuous Professional Development, he explains Early Years Practitioners need to be given the opportunity to reflect on their individual role in leading practice, throughout his study practitioners began to realise the term leader does not have to involve directing others or being in control of them.
With a continuing pace of change alongside an everchanging environment Joiner (2017) discusses a need for organisations to have leaders that are able to carry out effective leadership within these conditions. He goes on to say a catalytic style leader works most effectively in the more recent, changing environment. Similarly, Toomer et al. (2018) explains the world is changing and is doing so at a fast rate, therefore all levels of leadership need to be able to keep pace with the change.
McDowall (2012) offers Early Years Practitioners are in the position to influence others rather than have authority over them and by being catalytic leaders Early Years Practitioners are the change agents, creating change through small, incremental steps rather than one dramatic change that has come from a position of power. Joiner (2017) discusses how a catalytic leader uses the team as a vehicle for leadership development, bringing the right members of the team together and empowering them to bring their inspiring vision to reality. By supporting others to improve, catalytic leaders increase the ability for a team to achieve positive results (Toomer et al., 2018). Joiner (2017) explains leaders who work in a catalytic way may be referred to as post heroic leaders, however heroic leaders are not catalysts for leadership, he discusses how heroic leaders will still work in a controlling manner, resulting in team members feeling any job outside of their assigned role is of no responsibility to them.
Effective leadership in the early years should have care at the centre as a social principle, with not only being committed to improving children’s educational outcomes but also the health and social outcomes for children and their families, as well as continuing professional learning and development for practitioners and teachers (Siraj-Blatchford and Hallett, 2014). They go on to explain effective leadership creates a positive impact on not only children’s health, social and educational achievements but also has a positive impact on their well-being.
History is full of great leaders, but individuals should be aware of what makes leaders great and is being great always the best way to be? Not all leadership styles offer beneficial outcomes, paying attention to leaders in the past who have led in a dictatorial style. Good leaders in the early years are generally those who can think and act in non-routine situations as well as routine situations, they also set out to influence the actions and feelings of others. In early years, effective leadership can be linked with a low turnover of staff, therefore, a high-quality learning environment is created (Whalley, 2011).
Studies in the US and UK reported that practitioners had not received previous leadership training before taking on their role, however, a wider range of opportunities were offered in school settings compared to early childhood settings (Whalley, 2011).
Wilde (2017) discusses there are very few individuals who will confidently call themselves leaders, leadership in the current times has been made to be understood as changing the world. A certain expectation has been given to the title of a leader, he explains because of this some individuals will limit themselves and become unable to think creatively or outside of the box due to not being given the opportunity to consider what is possible and become empowered as a leader.
The beginning stages of being a catalytic leader can cause those within the team to fear the change that the catalytic leader is processing, many catalytic leaders will share their ideas too soon while they are still processing them without being able to fully explain their plan causing lack of trust within the team, therefore discouraging others to join (Catalyst Constellation, 2020). Furthermore, catalytic leaders also needs to ensure they clearly explain their vision to others, it cannot just be assumed that because of a number of people attended the same meeting they all came out of it with the same ideas or understanding of what the plan or change will be. Leadership catalysts need to take time in explaining the change ensuring everyone has the same, clear understanding to be able to lead the change as a team (Catalytic Constellations, 2020). Blossom (2018) states “A good leader does not stand at the front, they lead from the centre”. They state leaders should have the knowledge to be confident in their role to support colleagues, from this it will support continuous growth and development of the setting, Blossom (2018) also states that leaders are not in that role to complete everything by themselves, by giving responsibility to other team members and instilling them with confidence all team members will feel involved and have positive performance within their role. 
Effective leadership is a necessity in early childhood settings. Leadership in early years settings does not just have to be carried out by the person who is in the leadership role, it can involve other staff members, parents, families and children leading to shared and collective ideas of change (Douglas, 2019). He goes on to explain how the potential for effective leadership can be undermined however, research has shown support for leadership development is lacking within early years.
Leaders in early years settings may directly or indirectly support the efforts in building positive relationships between families and setting as well as the wider community.
Having positive relationships with families who attend the setting can support families to feel empowered knowing they are valued and their voice is being heard (Welsh Government, 2017). Opportunities offered to families in Flying Start areas can support them in feeling confident, engaged and supported not only from the setting but also from agencies in the wider community. Flying Start work in partnership with parents as opposed to them being leaders who are telling the parents and families what they should or should not be doing. Services from Flying Start are supportive and free from assumptions with the support offered being focussed on the children’s and families outcomes. This support should be explained in a face-to-face environment with the views of all involved taken into account, rather than families feeling as though they are being told what to do or made to feel belittled by someone in a ‘higher’ position of power than themselves just because of their job title (Welsh Government, 2017).

Section 2.
Unicef works to raise funds for emergency and development work for children around the world, advocating lasting change including working to make a change to practices and policies within the United Kingdom that are harmful to the rights of the children (Unicef, No date). All of the work carried out by Unicef is based on the United Nations Convention on the Rights of the Child (UNCRC), which is a statement of children’s rights that are the most complete ever to be produced with no right being more important than another. Children are also protected by the Children Act 1989, which ensures all who work with or care for children ensure they are kept safeguarded, meaning not only their health and well-being is cared for to a high standard but also their rights (Deltanet International, 2022).
The UNCRC came into force in the UK in 1992, with all United Nation member states following the convention except the United States (Unicef, No date).
Eglantyne Jebb set up Save the Children in 1919 and relief efforts were mostly successful. In 1923 she drafted her greatest achievement ‘The Declaration of the Rights of the Child’ which went on to form the UNCRC, the first statement to become law to protect the basic rights of children (Museum of Cambridge, 2022).
Throughout her life Eglantyne Jebb was a loud advocate for the rights of children. She started the conversations that to the current day benefit millions of children all over the world (Save the Children, 2014). Clare Mulley who wrote about Eglantyne Jebb explains the first ever donation made to Save the Children was from Eglantyne Jebb herself after she was given money at a court case to pay her fine, however, she chose to donate it to the charity. Clare Mulley explains the UNCRC is the most universally accepted human rights instrument to date, improving and saving the lives of children not just across the UK but all over the world (One World Publications, 2019).
The Welsh Government wants the best start in life for children from all backgrounds, therefore children’s rights are at the core of all programmes or policies that have been put in place to support children and their families (Welsh Government, 2021). They go on to explain, through the Rights of Children and Young Persons (Wales) Measure 2011, the rights of all children are enshrined in law. The role of the Children’s Commissioner and her office is to raise awareness for the rights of children and young people as well as the UNCRC, the Children’s Commissioner operates independently to ministers however, the Children’s Commissioner writes an annual report, the Welsh Government will then respond to the given recommendations each year (Welsh Government, 2021).
Wales was the first country in the United Kingdom to appoint a Children’s Commissioner. Peter Clarke became the first Children’s Commissioner for Wales in 2001, the powers given to him were designed in order for him to become an informed champion for children and their rights. He made special efforts to talk with children who may usually be left out such as disabled children or those in care. He also discussed how staff morale is low in many children’s services and to make improvements to children’s lives, stable and confident teams are needed with recruitment, training and retention being an issue he states must be addressed (Children’s Commissioner for Wales, 2002). The report states he focusses on listening to children’s views and concerns and spent as much time as possible meeting with children of all ages, however he also discussed how listening to children alone was not enough, he states children and young people have to know their views are heard and when there is opportunity, they are shared and represented. As the commissioner for children and therefore their champion Peter Clarke also discussed the need to earn respect, for children to be able to trust what they say will be heard. For the following year he ensured children continued to feel heard, aiming to be responsive to the needs of children and young people, working to create direct links between children and the commissioner that are suitable to varying age groups (Children’s Commissioner for Wales, 2002).
Keith Towler became the second Children’s Commissioner for Wales in March 2008 and like Peter Clarke he regularly met with children, at least once a week to talk with children and allow them to ask him questions (Children’s Commissioner for Wales, 2010). He states looked after children, children with disabilities, gypsy traveller children and young people caught in the youth justice system are of high priority in the urgent issues that need to be tackled. The report explains how children and their families were supported through issues or concerns they had raised with the Children’s Commissioner, such as a family whose child was unable to attend a school trip due to her disability, the child’s right under the Disability Discrimination Act, as well as Article 23 of the UNCRC stating those with a disability should be given the opportunity to lead a full and independent life.
Sally Holland was the third Children’s Commissioner for Wales and similarly to Peter Clarke and Keith Towler she spent a lot of time meeting with and listening to many children who live in varying kinds of circumstances across Wales (Children’s Commissioner for Wales, 2021). As well as talking to children, Sally Holland spoke with families and staff working with children to gain their views on what they believe needs to be prioritised. In her most recent report Sally Holland explains due to the current Covid-19 pandemic her and her team have felt more committed in ensuring children were placed at the front and centre of the Governments work. Throughout the first year of the pandemic the Children’s Commissioner was still able to deliver the work plan for the year that came from listening to what children wanted. Children and families have had clear advice that is reliable, children who may need more support have been checked on to ensure they are getting the support they need, it has been ensured children and young people are still be listened to and support has been given to the Government and other services  working with children to hear and respond to the views and experiences of children and young people (Children’s Commissioner for Wales, 2021).
Articles 26 and 27 of the UNCRC state children have the right to a proper house, food and clothing and support must be given from the government to families who are unable to afford to provide this or for families who do not have enough money to live on (Unicef, No date).
In Peter Clarkes 2003-2004 annual report as the Children’s Commissioner for Wales, he reports one third of children in Wales are living in poverty, however this is all he mentions in his report in relation to children living in poverty other than it being mentioned in a list produced of other varying issues outside the main areas of focus (Children’s Commissioner for Wales, 2004). In Keith Towlers report for the year 2010-2011 he states more and more children are now living in poverty, despite this report being written 7 years after Peter Clarke mentioned child poverty in his report. The seventh aim in Keith Towlers report explains how children should not be disadvantaged by poverty. The report goes on to explain more than half of Welsh local authorities have severe child poverty, he states it is a significant issue in Wales and urges the implementation of the Child poverty Strategy is of high importance to the Welsh Government to make significant changes in reducing child poverty (Children’s Commissioner for Wales, 2011). In Keith Towlers 2011-2012 report he states the commitment to a Tackling Poverty Action Plan in March 2012 was not met, however, Welsh Government would publish a ‘fuller outline’ of the plan in May 2012 (Children’s Commissioner for Wales, 2012). Sally Holland discussed in her first report as the Children’s Commissioner for Wales in 2016 a survey was conducted through the year 2015-2016 for children and young people as well as their families and professionals working with children. From this poverty came out as one of the key findings with it stating child poverty being one of the factors adults who carried out the survey were most concerned about (Children’s commissioner for Wales, 2016). However, in her most recent report it is stated how there is a need for governments to tackle child poverty, the evidence review highlighted poverty as being a major challenge for Wales in terms of inequality (Children’s Commissioner for Wales, 2021). 
However, despite child poverty being mentioned by all three of the Children’s Commissioners for Wales reports, Action for Children (2022) states currently over four million children across the United Kingdom are growing up in poverty. For the past year and a half, frontline workers have supported over twenty thousand children with basic essentials such as food, educational resources and home repairs and appliances. The charity not only provides practical support but also provides children with emotional care and support through online and in school services in local communities throughout the UK (Action for Children, 2022). In 2015 the Welsh Government set out the Child Poverty Strategy for Wales, it set out the ambition to ensure by 2020 there would be no children living in poverty. The strategy focussed on tackling inequalities to support people from all backgrounds. It states from the years 2010/11 to 2012/13 approximately 200,000 children in Wales were living in poverty, which is much lower than the number stated now by Action for Children (2022). The strategy also recognised that not all families were unemployed families and that families could also be living in working poverty (Welsh Government, 2015).
Julie James, the minister for housing and local government explains in the Poverty Progress Report 2019, the latest figures in addressing child poverty still remain too high. She explains programmes and services are being reviewed to ensure there is maximum impact to support the lives of families living in poverty in Wales (Welsh Government, 2019).

Section 3.
The Covid 19 pandemic has caused a lot of change for many children globally. Disruption to school and learning, not being able to see friends or family members outside of their household and loss of employment for parents are all aspects of children’s lives that have been affected due to the Covid 19 pandemic. For some children this has had a severe impact on their mental health (The Health Foundation, 2021). They also state, 34% of children living with parents who are now unemployed were more likely to feel down or depressed. Over 1.6 billion children have suffered from loss of education, this disruption has also impacted on children’s mental health (Unicef, 2021). 
More than one in seven children aged ten to nineteen is estimated to be living with a mental health disorder that has been diagnosed, globally (Unicef, 2021). They go on to explain, almost 46,000 adolescents die each year from suicide. Meanwhile, there is a continuous gap between individuals mental health and mental health funding. A report from Unicef (2021) found, 2% of government health budgets are allocated to mental health spending globally.
UK Parliament (2021) state, mental health disorders are the leading cause of disability in the UK and the rates of referrals made to child mental health services are now at a record high due to the Covid 19 pandemic. However, they explain although children’s mental health has worsened throughout the pandemic, for the majority of children, their mental health has remained well. 
Young Minds (2021) explained in July 2021 one in six children aged five to sixteen identified as having a mental health issue, compared to one in nine children in 2017. A survey by Young Minds found 76% of parents had said their child’s mental health had deteriorated while they were wating for support from the Child and Adolescent Mental Health Services (CAMHS). During the Covid 19 pandemic the needs of children who were already suffering with their mental health had dramatically worsened, however, for many children, they were experiencing difficulties with their mental health for the first time. The Health Foundation (2021) state 59% of young people who already suffered with a mental health condition said lockdown had made their life worse, compared to 37% of people who did not already suffer with their mental health. 
Interventions that are implemented are most likely to be effective for children by carefully evaluating evidence and listening to the children and their families. Staff shortages need to be addressed as well as the improvement of resources to support the interventions to support children suffering with their mental health (UK Parliament, 2021).
Article 15 of the United Nations Convention on the Rights of the Child (UNCRC) states all children have the right to join groups or organisations and to meet with friends as long as doing so does not stop other individuals from enjoying their rights. Over the past two years children have been isolated more than anyone could have imagined, impacting on the development of children’s social skills (Unicef, no date). Article 24 of the UNCRC discusses how children have the right to health and health services to have the best possible health, this has not always been the case during the pandemic many health service appointments have either been cancelled, delayed or have longer than average waiting lists to deal with the pressure caused by the pandemic, this has meant children have struggled to receive the services they need, including mental health services.
During the months of March- May 2020 in the first lockdown period referral rates to CAMHS in Ireland dropped by 53%, although the drop in referral rates comes across as positive possible reasons for the decrease in referrals may include low attendance in doctors surgeries and emergency departments, as well as the closure of schools (Huang and Ourgin, 2021). Patterns of referrals have been similar across the UK as well as in America, however, McNicholas et al. (2021) cited in Huang and Ourgin (2021) reported there was a sharp increase in referrals from September 2020 onwards, peaking at 180% in November 2020. During the pandemic mental health services have had to rely on video and phone consultations due to there being reduced face to face contact, although, according to Huang and Ourgin (2021) the transition to telepsychiatry has had positive feedback, with individuals viewing it as not only safer during the pandemic but also more convenient.
The education minister for Wales, Kirsty Williams, announced funding that would be provided to support school counselling for children with there being an anticipated increase in demand to support children’s mental health (Welsh Government, 2020). She states, having good mental and physical well-being supports positive learning, therefore there have been investments in counselling services and support for mental health. The director of Mind Cymru, Sara Mosely, explains it is an absolute priority to provide better support for the mental health of children and young people and that ‘speed is of the essence’ due to a number of young people being in the situation of feeling anxious and isolated as a result of the coronavirus pandemic. She goes on to state, combined with a curriculum providing children with the tools they need to improve their psychological health, children also need support from school counselling services (Welsh Government, 2020). However, the Children’s Commissioner for Wales launched a consultation in 2020 named ‘Coronavirus and Me’ to find out how children and young people felt during the pandemic and their experience during it. From this they found in a survey asking how confident children would be in getting help and support from certain places 61% of children aged twelve to eighteen years old said they would not feel comfortable in seeking support from a school counselling service, differing from the opinion of Sara Mosely. 47% of children aged twelve to eighteen also said they would not feel comfortable in getting help from a mental health team in their local area, however, 83% of the twelve to eighteen year old’s said they would feel comfortable in speaking to friends and family for support with their emotional health and well-being as well as 53% saying they would talk to teachers or other staff within the school. The report also states how children of secondary school age had more negative feelings than younger children, it states 6% said for the majority of the time they felt sad, however, the survey was only completed by three to eighteen years old’s, therefore the feelings of children under three and how they felt or were supported during the pandemic are unknown, this could possibly be higher than the stated information of secondary age children being impacted most. There were many children however who discussed of positive aspects to come from the pandemic and the lockdowns within it, positives such as spending more time with their family, enjoying exercise and their gardens, and learning new skills were all discussed by children taking part in the survey, 84% stated for most of the time during the pandemic they felt safe. For some children, the lockdowns gave them relief from previous social pressures such as bullying or difficulties with their mental health outside of the home (Children’s Commissioner for Wales, 2020).
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