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Introduction
Wook- Song (2021) refers to research as the creation of new knowledge or the use of existing knowledge in the process of creating new outcomes (Wook-Song, 2021). This assignment will use the definition of research to conduct a case study in a primary school. Within this assignment, research tools will be used to gather data to answer my proposed research question. Traditionally, children did not participate in research as they were not deemed worthy of their own voice. Instead, adults would create conclusions on their behalf (Bodén, 2021). The progression of this viewpoint exists within the curriculum for Wales (2022) which emphasises the importance of children’s involvement in their learning In today’s research, children have their own voice providing great data in the research process (Christensesn & James, 2017). This research is an important aspect of the Professional Learning Passport (PLP) for student teachers following the ‘wider reading and research findings’ strand (Education Workforce Council, 2022). This allows the development of research skills, data handling and theory-based approaches. The assignment will facilitate professional learning following the teaching standards. 

Throughout the study, pseudo names will be used for the participants and the school (school X) to ensure the ethical considerations are met (BERA, 2018). These considerations are following the school’s policy and the British educational research association (BERA) guidelines. The research will take place within an English medium primary school located in an affluent area, consisting of 582 pupils (Estyn, 2018). These pupils are from non-Welsh speaking families with little Welsh spoken outside of school. School X holds 11% of its pupils with additional learning needs, these children are placed within mixed ability classrooms within the school (Estyn, 2018). The mission statement of school X supports the research process as it refers to the encouragement of staff to take risks, express ideas and develop new knowledge to better their practice (Maes Yr Haul, 2022) This mission statement allows the research process to commence within the setting. 
The aim of this research study is to understand what influences the behaviour of children in Year two. These factors could include the behaviour of other children, engagement in learning or challenge of ability. Another aim is to understand the student’s and teacher’s viewpoints on behaviour in the classroom, this could include disruptive behaviour or positive behaviour. The research question for the research study is ‘What factors influence student behaviour in Year 2?’. This will be my research inquiry focus within the school. 

Literature review

Behaviour management in a classroom is a difficult task for teachers as children need to be focused, and on task to progress along their learning continuum. There are many types of behaviours in a classroom ranging from positive to negative. Each behaviour can provide positive and negative effects on the learning and progression within the classroom (Forest School Portfolio, 2019). Behaviours which can be seen as disruptive can be difficult for a teacher to maintain and can influence factors in the classroom such as the engagement of the other students. These behaviours can become distracting for the children, affecting their concentration on their own learning (Backstrom, 2021). 
Werthman (1963) states that behaviour can be influenced by social class as the values are in contrast between the cohorts. He states that the class can alter the decision making that results in the choice of behaviour. Although, he says that a child of any class can use deviant behaviour, its more subjective to a certain type of class. However, the method or intensity of the consequence, from a teacher, can differ based on the social class they represent (Werthman, 1963). For example, a child living in poverty could receive a harsher consequence because of stereotypes created for their class. Dubois et al (2015) express the link between social class and unethical behaviour. Unethical behaviour refers to the ‘selfish’ behaviours or thoughts an individual might have (Dubois, et al., 2015). The link here shows how a certain class could make an individual more ‘selfish’ or ‘selfless’ in their behaviours. Dubois believes that individuals within the higher class are more likely to make unethical decisions as they have a lack of concern for the welfare of others and so do not consider the effects of their behaviour (Dubois, et al., 2015). 
Behaviour can be initiated because of the relationships a child could have with those around them, including peers and teachers. If a child has a poor relationship with a teacher, showing lack of trust and respect, the child is likely to behave negatively in their care. However, a child who trusts, respects and is respected by a teacher will behave appropriately with them. Similarly, a child’s behaviour can be altered according to the preconceived attitudes from the teacher (Becker, et al., 2017). For example, a teacher who thinks a child is misbehaved or disobedient can encourage this type of behaviour. This is because the child will begin to act the way they are being treated. This again can link to Werthman and Dubois’ theory of social class being involved in behaviour. Case studies have proven that this is true. A case study from 2012 shows a mother who experienced school negatively and is not afraid of associating with her child’s education. The teacher in this instance expresses how the mother does not care about the child or is unwilling to support (Keane, 2012). These preconceived attitudes will make the behaviour of both the parent and the child change. To support behaviour in a school, children’s attitude and values of the educational setting must be positive (Ball, 1981). This can be completed through respecting relationships, ability appropriate tasks and home-school links. 
Bandura’s (1977) social learning theory differs from the social class aspect of behaviour. This theory expresses the behavioural adaptions based on the interactions children have with those around them (Bandura, 1977). The ‘Bobo Doll’ experiment shows how children will imitate the behaviours of those around them, in this case it is an adult. The children will begin using these observed actions on the Bobo Doll following the adult’s actions. The adult showing positive actions were observing children showing these actions with the doll. Similarly, the children who had observed aggressive and violent actions towards the doll were mimicking these actions (Norfleet, 2020). This theory is commonly used within practice to encourage children to behave positively to manage the holistic behaviour within the classroom. The theory provides observable links between theory and practice within the classroom. Children will commonly imitate behaviours which have received a reaction, although behaviours with negative reactions rarely encourage imitation (Bandura, 1977). Children thrive for praise and therefore will imitate actions which will do this (Hitz, 1989). However, this theory is outdated and can question its reliability as it overlooks the biological factors within children. As education progresses, the understanding of additional learning needs has improved. The theory does not consider the unseen factors which can affect behaviours in a child such as mental health or impulsiveness. These are often large factors of a child’s behaviour which has not been observed by another (Educationsummary, 2022). 
Behaviour can be supported through the theory of ‘Operant Conditioning’ by B.F Skinner (1953). He states how behaviour is determined by the stimuli within the surrounding environment (Skinner, 1953). The behavioural theory is divided into two sections. The first being ‘classic conditioning’ originating from Pavlov (1936). This form of conditioning poses the idea that a stimulus can be paired with a neutral stimulus to create the ideal conditioned response. The example he gave used a dog. He used meat as the stimulus and a bell as the neutral stimulus. The meat would make the dog salivate however, the bell would not. The bell was then paired with the meat which made the dog salivate. Once the dog heard the bell sound, it would immediately salivate through the connections made with the meat. The conditioned response (salivation) was achieved by misleading the dog (Goodwin, 1991). 
Skinner’s (1953) addition of operant conditioning discusses reinforcement in behaviour (Leeder, 2022). His idea was that behaviours attached with reinforcements are more likely to affect this behaviour. For example, a positive behaviour, like manners, can be rewarded with a sticker. This reinforcement will encourage the child to complete this behaviour again due to the reinforcement. Similarly, a negative behaviour linked with a negative consequence with discourage the child from this behaviour (Leeder, 2022). This theory is commonly seen in schools today to encourage children to use appropriate behaviours. Through teaching experiences, I have seen strategies such as ‘good to be green’ behaviour charts (2022) and golden time (Primary Practice, 2017). These are systems that encourage and reward positive behaviour. 
Positive reinforcement however can make a child delirious to the occurrences in the classroom, such as learning and engaging in their work as their focus is to obtain gratification instead of working towards it. Once this behaviour has been imitated, the usual behaviour will resume, thus making no progress in classroom behaviour  (Perone, 2003). This is seen in a classroom where a child has been praised for sitting nicely, the children then strive to complete the same action rather than focusing on the lesson. This point can argue that positive reinforcement as a behavioural aid can disengage children from learning. 
The literature regarding children’s behaviour has increased my desire to gain further knowledge and understanding of the matter in practice. Through the changes in curriculum and education, gaps between the theory and real life could have potential differences, this is something I would like to investigate further throughout my research. The ideas behinds Skinner and Bandura’s theory will be incorporated and will guide my research study. 

Case study 
The type of case study completed is an exploratory case study which explores the unknown knowledge within a given area. The purpose of this study is to develop the basis or ‘shape’ of the subject (Norman K. Denzin, 2011). A case study allows researchers to take a question or query in a direction to ‘fill the gaps’ in theory of practice. Teachers can use the process to develop understanding and strategy in given area of their practice. In this case the area is behaviour. The steps to creating a case study incorporate the ideas of Thomas (2016) with the ‘Lens Analogy’. 
The lens analogy contains two components, the subject and the object. Although, it begins with the inquirer who intends to gather data in an area. The subject refers to the case or area which intends to be studies, in this instance it is behaviour. The object of the case study is the broader question into the chosen area to gain more specific knowledge and data (Thomas & Myers, 2015, pp. 93-94). The object of this study is the outcomes of behaviour on additional effects in the classroom, such as learning and holistic behaviour. The analogy shows the process to creating a case study although it does not consider how this links with real life contexts. In a school it is difficult to stick to and follow a plan exactly as to be a teacher, flexibility is an essential quality (Zahorik, 1990). It is difficult to follow one plan to reach a research question as many factors can change or alter within a school to differ, amend or discredit the research question. It is important to remain flexible and adaptable during the process.  
A case study is the variety of methods of data collection combined to answer a research question in a real-life context (Corbett-Whittier & Hamilton, 2013). The importance of this is to understand many viewpoints, factors and conclusions in a certain case, such as a classroom. Although as case study allows the educational environment to grow and progress with the new data conclusions, it can also place the least appropriate factor at heart (Ragin, 1994). The case study should focus less on what is necessary to receive outcomes and more on the case. This is because more important conclusions can be conducted through considering the needs of the case to gather more reliable data (Manion, et al., 2018). 
A worthy case study must allow the reader to easy follow and understand the key factors within. The case study should increase the knowledge and understand within a specific area of interest with the intent to improve and educate the environments surrounding (Wellington, 2015). The case study must remain ethically sound, displaying reliable data using a carefully considered sample of participants. This data must be gathered using appropriate research methods and tools (Adelman, et al., 1980, p. 45–61.) 
A case study however can become vastly biased. A researcher must be mindful of not creating data to meet an idea in their heads. The data that is conducted must be raw and real instead of forced. A biased case study will not support the progression within the educational setting (Nisbet & Watt, 1984, p. 79–92.). A case study can also become too general. This means that a general statement is provided instead of evidence-based research to answer a research question. Evidence, in the form of data, must be provided throughout the course of the study (Simons, 2015). 
When beginning a case study, Denscombe (2021) accentuates the statement that the researcher must only focus on one study at once. Many researchers will not focus on one study in detail but will employ two or more at once. The issue here is that the researcher will not be able to obtain the quality of data that they need for the study. Instead, the researcher should have a concrete idea to gather rich and practical data (Denscombe, 2021). 
In my case study, the children of a year two class will be the participants which will provide me with my data through interviews and observations. These research tools will allow me to gather data on the topic of behaviour in the classroom. The case study will allow me to work towards my research question using my participants as a guide. These participants will be named as ‘Child A’ to ensure ethical considerations are met (BERA, 2018). 


Research methods    
The data for this case study can only be gathered using research tools. The research tools chosen for this case study are interviews (appendix 2) and observations. An observation schedule (appendix 1) will be completed to guide the observations taking place. Each of these tools provide necessary data for this study.
Observations are completed daily in a classroom as teachers will always be monitoring and assessing the classroom. Observations can be formal or informal to gather two types of data (Palaiologou, 2008). A formal observation will be with the participants aware of the process. This type can provide teachers with forms of data however is not the most reliable form of observation, this is because the children will be involved in the ‘observer effect’ (Baclawski, 2018). 
This effect shows how participants in an observation will behave in the way the observer will prefer as they want to impress the observer. The children will begin to sit nicely, work together appropriately, and improve their work increasingly to impress the teacher. This means that the data that is collected is not true data and is therefore unreliable. Children must be aware of their observations for ethical reasons, it is important that observers have assent from the children before observing (Sassoli de Bianchi, 2013).
To resolve the issue of the ‘observer effect’ a teacher can inform the children of the observations to gain assent however, the teacher does not have to state when the observations will take place. This allows the observer to gather true and reliable data without the risk of the observer effect taking place (Baclawski, 2018). This is also known as informal observation. This form of observation however can cause the loss of essential data as it would be impractical to keep notes of all data throughout the day. It is impossible to observe each child throughout the day, this is because the attention will be placed on one child and can therefore lead to crucial information being missed (Prasanna, 2022). As an observer, it is important that the observation remains unbiased, this means that the observer cannot create data to better suit the question (Prasanna, 2022). 
Observations can allow researchers to gather real life data through a variety of activities in the school day (Kawulich, 2012). In this instance, behaviour can be observed through free play, focus tasks and outdoor play, providing a variety of rich data to fuel my research. I have chosen this method as it can easily be included into the daily classroom routine. With the assent gained from the children, I can observe them throughout the day to gather my data. The process is not time consuming and can provide rich data (Hopkins, 2014). The observation process is the appropriate choice of tool as it allows real data as it occurs in the surroundings that are natural and common to the participants. This allows them to behave as usual to allow the most real and reliable data (Prasanna, 2022). 
The ‘Leuven scale’ created by Ferre Leavers in the 1980s, is a scale which allows educational practitioners to measure the emotional wellbeing and the involvement of children over a five-stage scale (Pascal, 2005). The wellbeing and involvement scales use a similar structure which will be used during short observations in the classroom. The scale will act as a checklist for the practitioner to measure the child’s position against the scale. The higher the score on the scale, the more engaged and focused the children are on the task. If the child is scoring a lower score, this shows that the child might be uncomfortable participating (MacRae, 2020). It is important for both scales to be included in this research study as it will be useful to see how the behaviour effects the wellbeing and the involvement of children. If children are scoring low levels of the scale during behavioural issues in the classroom, it can appear that the children are unfocused and uncomfortable in the situation (Bulmer, 2022). The Leuven Scale appears to be the more efficient choice within this research study as it puts the child first by ensuring their mental health is considered. It means that the scale encourages adaptions to be made to support the needs of each child (Learning Journals, 2023). 
The Leuven Scale, however, can be difficult to incorporate into a class as the scale does not support the children who have additional learning needs (ALN) as these children might not fit these behavioural ‘norms’ that the scale use (Learning Journals, 2023). In 2021, 92,688 children had ALN in mainstream schools which shows that many children in a class will not be able to be assessed against this scale (Turner, 2021). This could provide inconclusive data towards my study. 
The other research tool used in this study is the interview. This can be seen as a more unreliable form of data collection than the observation as the interviewee can shape information to satisfy the interviewer. This means that they will give information that the interviewer will be interested in (Flick, 2017). The interview that will be used for this study is the semi-structured interview, where the interviewer will follow a set of questions to support the flow of the interview however the interview will flow like a casual conversation (Galletta, 2013). The semi structured interview uses the questions to build upon the conversation to gather data whilst allowing the participant to express their views (Galletta, 2013). 
To hold a proficient interview, the interviewer must avoid closed questions. This means the interviewer must ask a question to allow an information filled response, as opposed to yes or no. This is where the rich data will be collected (Cohen, et al., 2007). The questions asked must also be misleading as bias can be very apparent in an interview. A misleading question is conducted using the tone and wording of the question, as if putting the ideal data into the participant’s mind (Opie & Brown, 2019). 
An interview will consistently provide data for the interviewer, even without talking. This is because body language plays a significant role in the interview process. The body language can reveal hidden pieces of information that it vital towards the study. In the analysis, these hidden messages can provide more data than the interview responses (Ritchie, 2003). 
The interview process can be a difficult tool to use as communication with participants can be difficult. Language barriers, concentration levels and knowledge levels can make the process difficult. Due to these factors, large amounts of data can be lost through squandered interviews (University of Leicester, 2020). Poor responses, through lack of body language or understanding, can provide unreliable or poor data for the study. This can make the analysis difficult and unsupportive of the study. To amend this, the interviewer can adjust the questions, tone and enjoyability of the process (Nguyen, 2015). 
Ethical considerations
When conducting a research study, it is a necessity that there are ethical considerations throughout. This is met following my ethics form (appendix 3). Hasan (2021) believes that ethics is the most vital factor of any study in research which should be carefully maintained throughout the study. He states that researchers will follow a strict conduct when completing research to ensure ethical considerations are met (Hasan, et al., 2021).
Firstly, it is essential that the confidentiality and anonymity of the participants is followed (BERA, 2018). This means that there are no direct identifiers of the participant, protecting their security and privacy. As previously discussed, pseudo names will be used for the participants to protect their identity and prohibit direct identifiers (BERA, 2018).  Participants have the right to withdraw from the study if they no longer want to participate (Blackburn, 2015). This fact must be conveyed to the children throughout the research study to allow this right to be enforced. Before the research study within the primary school is conducted, the researcher must gain the consent from the parents (David, et al., 2001). This consent shows that the parents understand the process which involves their child and is willing to have their child participate. The parents must give their consent instead of the children, as an individual is not able to give consent under the age of 18 (David, et al., 2001). The children, however, must also have their voice heard within the process through assent. This refers to the permission given from the children about their participation. Within the assent process, the researcher must explain the role of the children in the study in ways that they will understand, the children must give their permission informally (Kirby, 2020). 
As a researcher, it can be simple to bring bias and assumption into the research. This bias could be about participant’s ability, a comparison between two factors or ignoring important qualities in the information. It is important for the researcher to let the research flow naturally as this is where new, rich and important data will be gathered. The researcher must begin the research with a fresh mindset (Holmes, 2020). The data collected is qualitative data which incorporates a variety of data collection methods and approaches to gathering rich data. The qualitative research process incorporates fresh information from natural settings, in this case it is a year two classroom (Ritchie, et al., 2013). This natural setting can provide data that the researcher may not have considered, which can shape the research study. Qualitative data is an important stage of research as it is adaptable for each participant, this allows a variety of rich and essential data to support the study (Denzin & Lincoln, 2011). 

Analysis of results
The first research method used was classroom observation schedule (see appendix). From these observations, it was apparent that the children’s behaviour had considerable effects on the children in the classroom. Firstly, the children had changes in behaviour at different times of the day. For example, the children’s behaviour was different before and after play time and during carpet time. To begin the day, the children sit on the carpet for a classroom registration and input into a lesson.  It was always clear that several children would be disruptive, this includes shouting out for example. Although, it was also clear that children’s behaviour was significantly different with the class teacher out of the room as children felt that they did not have to abide by the classroom rules. The behaviour of the other children in the class will change when disruptive behaviour is apparent as they will either join in with the silliness or they will behave with discomfort or annoyance. This disruptive behaviour began to stop the children from being able to hear the staff talking and disallowed them to see the whiteboard clearly. From this first observation, it was clear that the children who were being disruptive were affecting the wellbeing, the learning and the behaviour of other children. This was seen throughout many morning observations. 
The second observation was during an activity where children were sat around a table. The majority of the children were focused and on task with the activity however, one child began to act silly at the table which immediately effected the focus of the group. The children began to act silly and laughing at the child. The children also began to stand and move around the classroom and the focus on the activity quickly decreased. This shows how behavioural issues can disrupt a classroom rapidly.
The second research method used was interviews which occurred with the children and the class teachers. The children’s interview answers showed how most children believed that they behaved well in the classroom, with some saying that they can act very silly at times. The children  expressed how they can become distracted from learning in the classroom when children shout out, walk around or act silly. Child C and D expressed that they did not get distracted in the classroom. Although, these children answered that they can behave silly in the classroom. This shows that they are not becoming distracted as they are in fact the distraction in the classroom. Like Backstrom (2021) stated, children who are disrupting the class can distract their peers from their learning and progression. It also makes the teacher’s role in behavioural management very difficult (Backstrom, 2021). This statement is evident when the children answered that the children had to repeatedly get told about their behaviour before more extreme measures were put in place such as removal of golden time or sent to the head teacher. This shows that the teacher can sometimes struggle to maintain this behaviour meanwhile supporting progression in the classroom. The main consensus for the final question of “what will make it easier for you to learn?”, was that children wanted their peers to listen, focus and stop acting silly in the classroom. An underlying interview experience which was unlike the rest was the disruptions around the children which proved how easy the distractions were for children. This answered the questions without words needed. 
The teacher’s answers exclaimed how additional factors can influence the behaviour of children in the classroom such as ALN and external issues. This links with EducationSummary’s (2022) theory that children with ALN can struggle with behaviour and can often need additional support in this area. The data strongly suggested that children are very easily influenced by those around them and one alteration in behaviour can affect each child in some way. This is because the children will begin to imitate the disruptive children to get the same attention. Bandura (1977) stated how children will imitate the behaviour that that is around them as this is what they believe is the desired behaviour. The children display this theory often within this classroom although it is modelled by adults as unacceptable behaviour. 
The teacher’s provided a number of classroom and whole school strategies to manage the behaviour of children. The ‘Good to be Green’ manages behaviour by encouraging children to maintain a green card, if behaviour worsens, children will receive an orange card and then a red card. The red card is met by head teacher involvement (Price, 2018). In my opinion, this strategy is no longer effective in the classroom as the teacher’s hardly rely on this for behaviour management. It is also outdated as it has been in classrooms for a long period of time. Therefore there needs to be a new and improved behavioural management strategy introduced. 
In my opinion, many new strategies for behaviour management can be brought into the school. I believe that for my class a behaviour management plan for each child would best suit the range of behavioural needs. If each child had their own system to support their behaviour, it would be a more effective whole class approach. This is because a system that supports one child will not support them all. If a behaviour strategy is tailored towards each child, it would have more noticeable results (Government, 2012). Although this could be time consuming for the teacher, each child would feel more supported and therefore the holistic behaviour issues within the class would decrease.
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