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Introduction
The transition from home to nursery may be the first transition for that individual child. Every member of staff should ensure that they are up to date with this handbook for the upkeep of their setting. This handbook should always be accessible to staff in the setting so that if ever they are struggling they can turn to this handbook for support and assistance. This handbook is meant for the transition of infants and young children from their home environment into a nursery setting where they can be cared for, from half an hour up to ten hours. 
The aim of this handbook is to inform every nursery setting that they are making the right decisions for their children, and are providing the right support and advice to families that are introducing a care setting to their young children. It is a guide for setting staff to look at when they need information or advice on how to settle children into the new environment, and how to make the transition of separation easier for the child as well as their parents. It is a guide on how to interact with the child and their families at this difficult stage, and suggests strategies on how to engage the child, such as play strategies. 
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(Source: Bilich and Cohen, 2008) 

The setting
[image: ]According to Goldschmeid and Jackson (2003) the organization of the setting is key to a child’s transition from home into nursery. The setting’s group room needs to be planned with the goal of having room for child-initiated and self-directed activities. All nursery workers must maintain the order of the group room throughout the day. They should avoid having to constantly move furniture, and make sure they don’t have a lack of floor or storage space. Nursery workers should avoid any inconveniences that put them or the children under stress in within the setting such as having the children play eat and sleep in the same restricted room. Ideally there should be at least two or three rooms in a setting. 
                                                                                                                           (Source: Morton, 2014)
Goldschmeid and Jackson (2003) also highlight the importance of the appearance of the setting. All staff should be satisfied that their setting is attractive and well organized for everyone who enters to feel pleasure and satisfaction. If a setting is constantly chaotic it would have a depressing effect without anyone being aware it has. Goldschmeid and Jackson (2003) comment on furniture within the setting. The storage should be on open shelves that are in reach of the children to fetch, for staff to be facilitators. Within each room of the setting there should be at least two adult-sized chairs for the staff to sit down comfortably, while holding or comforting a child, to safeguard themselves, avoiding risk of damaging their backs. Wall displays, and window responsibilities should be allocated to members of staff, who will decorate, care for and clean to maintain a bright clean setting that looks appealing to its customers. 
Goldschmeid and Jackson (2003) suggest that involving children in the care and maintenance of the setting is an important experience for children to be involved in, as it is a domestic task that they may not be experiencing at home with their parents due to work. It also allows the children to respect their environment and all the equipment. 
Relationships in nurseries
[image: ]Waller (2007) talks about children in early years must be supported carefully through transitions. He mentions that The Welsh Assembly Government formed a Childcare Working Group in 2004, which highlights that a range of diverse services would be delivering childcare and that it was important that each sector supported each other. He also mentions the key worker system in every nursery setting, where a key worker will be responsible for a child’s well-being daily, and exchanging information with the parents. 

                                    (Source: Donnelly, 2013)
Goldschmeid and Jackson (2003) talk about Bowlby’s work on attachment and loss. In order to give the necessary importance to attachments between children and adults, and acknowledge the pain caused by the absence of the attachments, a key person system is developed to promote relationships between a child and their caregiver. It is important to have a stable group of staff who will complement each other on different roles. Staff must work out their responsibilities, such as splitting the group into two and each staff member can pay total attention to them both. Goldshmeid and Jackson (2003) identify that the idea of a key worker does not always mean a close relationship between individuals. Other key workers can take over from each other, for example, if the assigned key worker isn’t in work on a particular day. Young children who can not express themselves through language yet need to have these relationships with key workers in a concrete way. A dependent child needs help in a positive and affectionate way, to understand why they are in the nursey.  



Children’s learning and development
According to Smidt (2015), child development examines how a dependent infant develops to independence, through social, physical, emotional and cognitive growth. Babies express their thoughts and feelings in countless ways without a formal lesson, such as smiling at familiar faces, sit and crawl, grasp and hold objects. Smidt (2015) mentions Piaget’s cognitive development where he acknowledged that children make meaning through their senses and movements. Instead of seeing a child as a blank slate, he saw them as active learners. He clarifies that learning progresses through age-related stages, meaning the child can only move on when they are ready. As Piaget discovered, children develop and learn through engaging in play and repeated patterns of action, which Piaget called schemes. Bee and Boyd (2013) also mentions Piaget’s schemes and says that babies begin life with small repetitions of simple schemes, such as touching and looking. As they grow into toddlers, they also develop mental schemes such as categorizing, and then over the course of development, they add more complex schemes, such as reasoning.  
Within Smidt’s (2013) child development book, she also mentions Vygotsky, who was concerned about culture which was linked with his interest on how knowledge is passed down from generation to generation. Vygotsky shared Piaget’s view of children being active learners, learning through their interactions with others who have more knowledge, and the use of cultural tools, such as language, music and symbols which are developed by groups in society. Smidt (2013) also comments on Bruner’s concern about the interactions an infant has with their primary caregiver in the formats. Bruner, like Vygotsky, believed culture and context was essential in learning and developing, as well as play involving language and games as being modes of learning. 
Smidt (2013) also mentions Bronfenbrenner’s ecological system which is made up of the network of context. The child is at the centre of this system, and around them is the microsystem which involves the child’s immediate and extended family, their religious setting and all the adults and peers within it, their nursery setting which involves peers and educators, and finally their neighbourhood. The first concentric circle is the mesosystem, which is the interactions between home, nursery, neighbourhood and religious setting. The exosystem then follows, which is the impact of local industries, parent’s workplaces, local government and the mass media. Finally, the most remote circle from the child is the macrosystems, the dominant beliefs and ideologies controlling the child and their family, for example laws. 
Within Smidt’s (2013) book, Bowlby is used to talk about survival mechanism’s in babies and toddlers. An infant first responds positively after encountering everyone, and then develops an awareness for a potential threat by having a stranger close by. This is shown through the primary caregiver imprinting on the child, and shows that attachments are crucial. 
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Separation 
In Goldshmeid and Jackson (2003) suggest that when a child first comes into the nursery, the key worker will take responsibility for the settling-in period and should be present when parent and child arrive in the morning or afternoon. They highlight the importance of remembering to think about what it means for the parent to see another person handling their child. It is key that the child observes the key worker and their parent in a friendly and confident relationship. Staff have pressure put on them in this early stage because of the small details they must think about the daily encounter with the parent, such as if the setting looks attractive and if the other children are handled well. 
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(Source: SheKnows, 2007)




Goldshmeid and Jackson (2003) also mention Bowlby relating to separation. Children, from around 8 months old, show distress when anyone other than their parents take their place. If the separation is prolonged, the child will pass through phases, firstly confusion, then a violent protest, followed by crying alternating with boredom. Unless there is a substitute to make a relationship with instead of their parents, the child may fall into depression which can lead to not wanting to eat or play. After all of this, they finally emerge into a state of apparent unimportance. These stages are similar to the stages of bereavement. For children, who do not have a concept of time, a short separation for an adult might have the affect of losing that person forever in the child’s eyes. According to Goldshmeid and Jackson (2003), in a nursery setting, they should allow the child to become familiar with the setting and caregiver before the parents attempt any separation. At first the parent should only leave for a brief period, and then gradually increase the time they spend away until their child can tolerate the whole day without their parents, and without getting distressed. It is crucial that when the parent decides to leave their child, the caregiver should discuss it will be managed and show support and understanding. 
Each key worker, according to Goldshmeid and Jackson (2003), should plan how to effectively communicate between nursery and home about the child’s progress, the child at home, and discuss any difficulties. The key worker should always at least exchange a few words to the parents when arriving to drop their child off and then when they are picking their child up. They could also keep diaries for each child to give to the parents at the end of each day, which would include what they eat, how many times they went to the toilet, if they slept and any necessary details.  This system would work well as it wouldn’t put pressure on the caregiver to remember every detail, and it keeps the parents updated and informed. 





Questioning and listening 
Petrie (2011) claims that questions have always been an educational method. Encouraging questions can help children take part in communicating, careful questions can lead them to discover new things, and there are questions that need to be asked to see what someone knows or how much they understand, such as asking a child what colour something is. When a child answers, the caregivers should label and reflect to give the child information to show that they are taking in their answers and encouraging them to speak. This can also keep the child focused on the conversation and leave them space for their contributions. Petrie (2011) comments that children can be consistent with their questions when they need information for their self or when they are confused. These questions can be difficult for staff to answer as staff can be puzzled by the question as they can not see it from a child’s point of view. It is the caregivers job to be patient with on-going questions to uncover what is puzzling them. 
Petrie (2011: 41) suggests that ‘interpersonal communication is a two-way process, whatever the age of the people involved’. It is crucial that caregivers listen carefully and take in all the information others give them. Children, throughout the day, confide in their caregivers, such as asking for help. Parents can tell them important information about their child that can affect them during the day, or they may talk about personal problems. Also, colleagues can pass on working arrangements if there is a member of staff absent. Petrie (2011) claims that everyone needs to be listen to carefully as it means they can cooperate better with others as the information is important for work. Listening is also a good way of understanding a child, to build a relationship with them, and to be a model of how they should treat other people. Listening can also make people trust each other and have them acknowledge that they are taking each other’s problems seriously. 
Petrie (2011) also comments on how being an encourage listener is key to enabling children to communicate their best. It is important to avoid interference at all times, to give the child full attention. Caregivers must fully participate socially and not come across marginalised. According to Petrie (2011) to become an encouraging listener a caregiver should:
· Pay attention to what the child is saying
· let them know that they are listening through their body language, get down to their level, nod and smile, and keep eye contact
· use verbal communication, such as ‘yes’ and ‘Mmm’ 
· not interrupt them
· avoid advice or questions 
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(Source: Szabo, no date) 








The use of play
Brown (2013: 3) states that play ‘is easy to recognise but difficult to define’. Brown (2013) suggests that involving various forms of play provides children to experience countless colours, sounds, and sights that create memories and has an impression on them. In this culture, play has shifted from being child-initiated and unstructured to having an educational focus for preparation for the early years academic system. 
Like Brown (2013), Bruce (2012) also identifies the difference in play in different cultures, such as adults may or may not be involved in play, children may not be given toys and other objects to play with, and there may be an expectation for children to grow out of play within a short number of years. Bruce (2012) acknowledges that play can be challenging for some individuals, and the importance of equality, even in play. Caregivers should provide sensitive awareness and careful introduction of music and objects that can open play for that child. Children who are open to free-flow play develop their view of people through understanding the way people from different families and cultures think. Caregivers should help children consider the view of different genders and help them respect differences, such as supporting boys to move into role play of them giving birth to a baby instead of a girl. 
[image: ]
(Source: Tesco, no date) 
Bruce (2012) states that encouraging children to play fair is important to make them more creative and flexible, and to be more aware of others, especially when they are creating new worlds, or create different environments, good and bad. Bruce (2012) also comments on the fact that some children can not settle enough to play. Caregivers should strategies by: 
· letting the child stay close to them
· keeping eye contact and encourage them
· knowing their interests
Bruce (2012) also suggests relaxing the child for them to settle by:
· visiting the child’s family before the child joins the setting
· gradually withdraw their parents from the mix
· having a toy that the child is known to like in the setting
· supporting the child to gain confidence and join in 
Bruce (2012) recognises that the experience of joining a nursery can be hard for a child, and it is the caregivers job to ensure they have a positive experience, and gently introduce them into the group with an affectionate warm atmosphere. Caregivers should not let a child anxiously have to find their own way into the group and copy off the other children. They should ensure that they are the ones to influence the child. 









Proposed outcomes 
From the help of this transition handbook, caregivers and nursery managers should be able to introduce children and their families into a calm and attractive environment with plenty of staff, space, opportunities and care as possible. With the use of the aspects, nursery managers should review observe their setting to ensure it follows a well-thought out plan of action and that their staff aren’t confused on how to introduce and support new families and children. They should take in to consider every theorists information especially Bronfenbrenner’s theory. An appropriate amount of communication between nursery and parents is the key to ensuring the child’s learning and development are going as plan for the child’s rate. Everyone in the child’s life should be up to date with the care needed so that the child has the best possibility to develop naturally. 
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(Source: Wood, 2017)
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