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A community profile of young people aged 11-19 in secondary schools in Mid Wales, exhibiting challenging behaviour.
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Introduction
Challenging and disruptive behaviour among secondary school students significantly affects not only the individuals involved but also their peers, teachers, and the wider community (Bennett, 2020). This community profile will focus on young people aged 11-19 in secondary school settings in Mid Wales, with particular attention to those who display challenging behaviour. The group is not considered a collection of young people who are challenging or disruptive, but rather individuals whose experiences, relationships, or environment may influence how they behave and respond to others. 
The Welsh Government (2025) indicated an increase in challenging behaviours across schools in Wales, highlighting the need to consider students' emotional well-being, relationships, and broader circumstances rather than viewing these challenges in isolation. While the authors have firsthand experience witnessing this during placement, this is not universally the case. This has prompted the author to explore the topic in more depth. 
Therefore, this community profile will examine the possible influences on young people's behaviour, including those around them, the places they occupy, and the spaces where they interact. Experiences beyond the school setting will also be explored to determine if they contribute to the young person's experiences and behaviour.

What is challenging Behaviour?
A general understanding of challenging behaviour is that it refers to behaviour considered difficult to manage because of its impact on the individual, other people, or the environment (Ruth Bearcroft, 2022). However, there is no single definition of challenging behaviour. Emerson (1995, cited in The Challenging Behaviour Foundation, 2021) considers factors such as the intensity, frequency and duration of behaviour, while the Royal College of Psychiatrists, British Psychological Society and Royal College of Speech and Language Therapists (2007, cited in The Challenging Behaviour Foundation, 2021) consider the impact of behaviour on quality of life and safety. This suggests that what is viewed as challenging behaviour can depend on both the behaviour itself and its effects on others. 
During the author's placement in a secondary school, staff identified challenging behaviour through refusal to follow instructions and disruptions in lessons, including verbal or physical aggression. However, it is important to understand this behaviour in the context of the young person's circumstances, rather than labelling it solely as bad behaviour.

The Lampeter community. [image: Map showing extent of Lampeter as bounding box]
· Geographical
Lampeter is a rural community located in Ceredigion (GetTheData.com, 2026). For young people who are perceived as challenging in the school environment, their community extends beyond the school to include family, friends, and local facilities. According to the Lampeter Place Plan (2024), young people aged 10 to 19 years account for 13.4% of Lampeter's population. Therefore, it is important to consider this age group's experiences both within school and in the wider community where they live.

The area's rural nature may affect young people's access to activities and services. According to the PSB Project Group Report (2024), youth workers who received feedback from young people stated that a lack of transport was an issue.


· Opportunities and youth provision 
Lampeter offers young people opportunities to participate in youth clubs, outreach programs, and detached work, as well as a range of activities during school holidays. It also provides a mobile service. The services are supported by youth workers, who describe their environments as safe and inclusive spaces where young people can socialise and have fun (Ceredigion Youth Service, 2026).

· Young people's view of their community 
The author had the opportunity to discuss with a small group of young people who had been removed from their school lessons due to challenging behaviour. The author sought to understand their thoughts about their community. The response was clear: they described their community as "crap" and said there wasn’t much to do. This seems to highlight a difference between what is available and what young people find relevant to their lives. Some even mentioned that they couldn’t wait to leave the area.

When the author asked about the opportunities available to them, such as youth clubs and wellbeing provisions, most described disliking the people who attended or suggested that it wasn’t considered "cool" to go there. 



· Access to youth provision: transport and participation
Lampeter’s rural location can pose challenges for some young people in accessing activities and services. The Ceredigion Youth Service has identified transport assistance and outreach provisions as potential solutions to improve access to youth work (Youth Service management team, 2024). This is particularly relevant for young people in the community, as limited transport options often make it difficult for them to attend youth clubs and activities outside of school.

Despite the availability of youth prevention programs in Lampeter, discussions with some young individuals who have been removed from lessons due to challenging behaviour indicated that availability alone does not guarantee that these provisions are appealing. Many of the young people shared their dislike of certain peers at some youth clubs, and others felt that the adult supervision made these environments feel similar to school, diminishing their appeal. According to De St Croix and Doherty (2023), youth club settings should offer young people the opportunity to socialise, connect, and cultivate a sense of belonging outside structured environments such as home or school.

Considering this, it is essential to evaluate whether current youth work services genuinely reflect young people's desires. This calls for listening to their voices and collaborating with them to create spaces and activities that truly resonate with their interests and needs. Ultimately, it underscores the importance of aligning services with what young people really want.



Anti- social behaviour community safety 
Lampeter faces issues related to anti-social behaviour, including criminal damage, graffiti, drug and alcohol issues, according to the Ceredigion Well-Being Report. Local policing efforts are collaborating with schools, parents, and youth services to tackle these concerns (Ceredigion County Council, 2025)
The development of a new youth café in Lampeter is an example of how the community is responding to young people's needs. According to the Ceredigion County Council (2025) PSB Delivery Group Report, the pop-up café organised through local youth work partnerships attracted 30 to 40 young people, including some who had not previously engaged with available services. The café provides food, warmth, and a safe place to socialise, leading young people to spend more time in a structured environment rather than engaging in anti-social behaviour elsewhere in the community. However, it cannot be assumed that a youth café will reduce antisocial behaviour or address challenging behaviour in schools; rather, it offers opportunities for positive participation within the community.
However, this does not suggest that the young people in the author's group are responsible for these behaviours. Their behaviour has been identified in the school setting and should not automatically be associated with antisocial behaviour or offending within the community.

People, Places and Spaces 
Understanding challenging behaviour involves more than viewing it as an isolated issue; it requires considering the young person's relationship and environment. Dix (2017) encourages adults to consider their own responses to behaviour rather than placing the responsibility for change solely on the young person. This is relevant to the group of young people in this community profile because how behaviour is interpreted and addressed may influence the support they receive.
During the author's placement, it was observed that some young people at the school had difficulty in certain lessons or with specific teachers. For example, the author spoke with a young person who was unhappy with their seating arrangement in the classroom because they were not positioned next to a friend. This dissatisfaction led to a refusal to work and disrespectful responses towards the teacher. Although this is just one observation and cannot explain the behaviour of the wider group, it raises the question of how peer relationships and classroom experiences may influence a young person's responses to school expectations.
The author also noted differences between Pod, where young people go for challenging behaviour, and Hafan, the school's wellbeing hub. The Pod is primarily associated with consequences that follow challenging behaviour or refusal to follow instructions. In contrast, Hafan provides a wellbeing-focused space where young people have more time to discuss their feelings and explore why an incident has occurred. Through these conversations, the young people receive time and support to consider their actions and reflect on how they can respond differently in the future. 
This distinction raises an important question: when behaviour is addressed through consequences, are young people also given the opportunity to understand their feelings and reflect on what happened? While consequences may still be appropriate, the author's experience suggests that accountability and emotional support both deserve consideration.
Jeffs and Smith (2005) emphasise the importance of conversations and interactions with young people and the opportunities they create for learning. This highlights the value of the discussions happening in Hafan, where young people have the chance to talk more freely and explore their feelings instead of just being told what to do and what the consequences are. For the young people in this profile, having time to reflect could help them better understand their emotions, supporting the five ways to well-being framework, particularly ‘Connect’ and ‘Take note’ (Aked et al., 2008).
De St Croix and Doherty (2023) also explore how spaces can foster relationships and a sense of belonging. The authors' observations prompt us to consider how the purpose of that space and the relationships within it can shape a young person’s experiences. If a young person views a space mostly as a place of consequence or negativity, that experience may differ greatly from one where they feel they can openly discuss their concerns or worries. This author's observation comes from the author's insights and is not a proven outcome, but it underlines the importance of these spaces in young people's lives. 

Policy and professional practice 
The Children's Rights and Young Persons (Wales) Measure 2011 emphasises the importance of children's rights in Wales and aligns with the principles of the UN Convention on the Rights of the Child (UNCRC). Specifically, Article 12 highlights children's right to express their opinions and have those opinions taken seriously (Welsh Government, 2024). This is particularly relevant to the community profile, as the young people the author spoke with expressed dissatisfaction with the local community and the current youth work services available to them. This highlights the need to listen to their experiences and involve them in decision-making about activities and spaces intended for them. 

To conclude 
In conclusion, this community profile emphasises the experiences of young people aged 11 to 19 who display challenging behaviour in a secondary school setting, highlighting the significant influence of relationships, the school environment, and the broader community. The insights from these young people reveal that access to youth work often falls short of aligning with their interests, and transport issues can further hinder their participation. The authors' observations highlight the need to understand behaviour in its context and the importance of providing opportunities for reflection and emotional support. Ultimately, this profile advocates creating supportive, inclusive environments where young individuals are treated fairly, regardless of their circumstances.



Reference list
Aked, J., Marks, N., Cordon, C. and Thompson, S. (2008) Five ways to wellbeing, New Economics Foundation. Available at: https://neweconomics.org/2008/10/five-ways-to-wellbeing (Accessed: October 13, 2026).
Bennett, T. (2020) Running the room: The teacher’s guide to behaviour. John Catt Educational Ltd.
Ceredigion County Council (2025) PSB delivery group report: Well-being in Lampeter. Available at: https://www.ceredigion.gov.uk/media/3qmdwoh3/429-i-well-being-in-lampeter-delivery-group-report-30012025.pdf (Accessed: October 12, 2026).
Ceredigion County Council (2025) Well-being plan aim: PSB delivery group report (well-being in Lampeter), pp. 1–2 (first two pages of the document). Available at: https://www.ceredigion.gov.uk/media/la2prie5/438-i-well-being-in-lampeter-minutes-30042025.pdf (Accessed: October 8, 2026).
Ceredigion Youth Service (2026) About CYS | ceredigion youth service, Ceredigion Youth Service. Available at: https://www.giceredigionys.co.uk/about-us/ (Accessed: October 6, 2026).
De St Croix, T. and Doherty, L. (2023) “‘It’s a great place to find where you belong’: Creating, curating and valuing place and space in open youth work,” Children’s Geographies, 21(6), pp. 1–15. Available at: https://doi.org/10.1080/14733285.2023.2171770.
Dix, P. (2017) When the adults change, everything changes : Seismic shifts in school behaviour. Independent Thinking Press.
Freepik (2015) Strong tree Photos - Download Free High-Quality Pictures. Available at: https://www.freepik.com/photos/strong-tree (Accessed: 13 October 2026).
GetTheData.com (2026) Lampeter, Getthedata.com. Available at: https://www.getthedata.com/lampeter/where-is-lampeter (Accessed: October 6, 2026).
Jeffs, T. and Smith , M. (2005) Informal education: Conversation, democracy and learning. Educational Heretics Press.
Lampeter Place Plan (2024). Welsh Government Rural Communities – Rural Development Programme. Available at: https://www.ceredigion.gov.uk/media/umjmvnwt/2024-lampeter-place-plan.pdf (Accessed: October 6, 2026).
PSB Project Group Report (2024) PSB project group report. Available at: https://www.ceredigion.gov.uk/media/xdqgx02x/ad-408-i-climate-and-nature-delivery-group-report-080724-eng.pdf (Accessed: October 6, 2026).
RuthBearcroft (2022) Understanding and managing challenging behaviour, Resource Library - Sheffield Children’s NHS Foundation Trust. Available at: https://library.sheffieldchildrens.nhs.uk/understanding-and-managing-challenging-behaviour/ (Accessed: October 2, 2026).
The Challenging Behaviour Foundation (2021) “Formal definitions.” The Challenging Behaviour Foundation. Available at: https://www.challengingbehaviour.org.uk/wp-content/uploads/2021/02/Formal-definitions.pdf (Accessed: October 2, 2026).
Warren, E. (2025) Up the youth club. Faber & Faber.
Welsh Government (2024) Rights of children and young persons (Wales) measure 2011 | gov.wales, GOV.WALES. Available at: https://www.gov.wales/rights-children-and-young-persons-wales-measure-2011 (Accessed: October 13, 2026).
Welsh Government (2025) Behaviours that challenge and disrupt in schools across Wales: 2025 | Gov.wales, GOV.WALES. Available at: https://www.gov.wales/behaviours-challenge-and-disrupt-schools-across-wales-2025 (Accessed: October 2, 2026).
Youth Service management team (2024) DRAFT mae’r Ddogfen Hon ar Gael yn y gymraeg cynllun plan. Available at: https://www.ceredigion.gov.uk/media/n4zn34iv/ceredigion-youth-service-plan-2024-2025.pdf (Accessed: October 12, 2026).









2

image1.jpeg




image2.png
Map showing the extent of
Lampeter

R #
Contains OS data © Crown copyright and database right 2021




