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 Executive Summary
In the following report, distinctions have been made between beliefs, attitudes and values; explained in the introduction. Further on, the role of a Teaching Assistant is briefly described, intermingled with some thoughts on early contingency theory. Also provided is an assessment of the impact that beliefs, attitudes and values have on behaviour in the workplace supported by theoretical models.
[bookmark: _Toc524273061] Introduction
Something that is accepted as a truth, a feeling, or knowing within, could be described as a belief. This belief could be dependent on something verified, a supposition, or impression.  Being believed does not make something a fact.
As recently as 2016, (Thompson and Nietfeld, 2016, pp.360-374), wrote that, the epistemological view held by teachers seem to be crucial to the evolvement of students' beliefs; is known to have a significant influence on their pedagogic choices, also on the way they conduct in-class activities.

The Oxford dictionary (2018) states that an attitude is; a proclivity or propensity to react positively or negatively in relation to a person, concept, circumstance, or item, e.g., Marttinen, R.; Frederick |||, R.; Silverman, S. (2018) conducted a short study exploring the attitude of pupils on the subject of physical education. The authors explained that attitude generally takes a position of prominence in controlling our proclivities. It influences conduct as well as all courses of study taken across the school. The all-around attitude of the students during the study was excellent, as in, they took part, had fun and expressed enjoyment. This result was very similar for the two sexes. However, Bernstein and Phillips and Silverman (2011) recorded that the repetition of activities meant that students’ motivation for learning depreciated and became disconnected as the 6-week programme of the study went on. A trend mirrored by past studies where attitude altered considerably as students aged. 
Attitude incorporates our imaginations along with our conscious and unconscious movements and decisions. Shown via what we speak and how we behave.

The first principles of values are arranged into a rational, logical process and can assist the explanation of distinctive personal attitudes. They are the breadth to which something is significant; the substance or sufficiency of the non-negotiable attributes that comes closest to recounting who we are. Values are a consistent system of principles drawn together by family, honesty, probity, which shape security in relationships.
Values are the well-spring of our beliefs, a result of participating in life.
Our Beliefs are the source of our attitudes, a collection of feelings situated within. Created by our; spiritual influences, moral opinions, social views, intellectual philosophy, economic and political reasonings. They are evocative thinking processes. Whereas, our attitude creates our atmosphere. An approving and disapproving expression of emotion. An inclination regarding an opinion, material thing, feeling or belief. The way we behave displays our attitudes. Our beliefs are foundational to our attitudes. Our beliefs are rooted in our values. The root of who we are is buried in our values as verbally illustrated by Jakobsone and Strautmanis (2008). Within the classroom context, there is a potent incentive driven by the belief that learning is itself a good thing. In other words, the belief in the usefulness of learning helps teachers and pupils alike to be inspired and equipped to offer effort and intelligence to perform this particular disposition, reflected in authors such as Mullins (2016).

[bookmark: _Toc524273062] CRITICAL THINKING
Critical thinking was once referred to by Ruggiero, V.R., 2012 as "the art of thinking about thinking" intending to illuminate the reflections of the mind. The difficulty of the task is to design educational opportunities that encourage evaluation of thoughts not only in the organised teaching space but beyond the bounds of it also. I am of the opinion that the tutelage and manipulation of thought evaluation offers a gateway to grasp and take ownership of our accumulation of knowledge. Those who undertake effective critical thinking within the educational arena move toward and engage with the event in a different manner. In the main, students and pupils effectively applying critical thinking, address the assigned tasks with a synthesis of critical thinking preparation. They conduct themselves in an orderly manner, interrogate new concepts more vigorously and take an active role in the steps of their learning. The evolvement of this higher-level thinking perdures way past the organised teaching space, permeating the place of work.

Critical thinking in the modern workplace of the classroom involves making decisions in a chaotic environment of time pressure, uncertainty, and conflicting expert opinions, creating challenges for key decision-makers. Indeed, making appropriate and logical decisions in crisis situations is even more complicated and demanding. Critical Thinking is undoubtedly a powerful instrument in decision-making that is fit-for-purpose. Within a management paradigm and decision model, it is constitutive of decision framing, intelligence gathering, managing the .
[bookmark: _GoBack]stakeholders, organisational culture and decision making, ethical considerations, peripheral vision, managing uncertainty using scenario planning, bridging the divide between the ontogenesis of decision making and execution (Chartrand and Ishikawa and Flander, 2013).

[bookmark: _Toc524273063] Job Role and Contingency Theory or Approach
The Oxford dictionary (2018) explains that an approach is a method for managing a circumstance or issue, whereas a theory is an arrangement of standards on which the act of an action is based.
In the 1920s, a management consultant, guided by ideals, a philosophizer, Mary Parker Follett attracted attention as one of the first ‘contingency thinkers. Born into a heritage of Quakers, baptised Unitarian, raised Episcopalian, this great social entrepreneur believed strongly in reaching out to the deprived members of society (citation).
Little known in her time for her scholarly thoughts on management, she used her exceptional intellect and creativity to great success in the community (Seers, 2005). Through this natural process of working and managing people of differing cultures, she developed her thinking strategies and management style.

Follett spent most of her career in the public sector; either ushering in, pairing with or contributing to, enterprises that worked towards solving issues amongst the youth of her day. Having lived a deprived childhood herself, her attitude towards the poor was one of great empathy. She had a drive and passion that took her to a standing in society that not many women of her background, in her time, enjoyed. She valued and relationships, this showed itself in her community work and many sayings (Hurst, D. No Date).  
Her work was overlooked in favour of male management theorists of the same period, such as the likes of Henri Fayol, Frederick Taylor, Max Weber and Elton Mayo, to name but a few (Damart, 2013; Follett, 2002). Follet did not speak out against them and their theories. She disagreed with their thinking and maintained that there was no one solution to solve every problem. In some respects, Follett's thinking was and is in absolute opposition. She undoubtedly believed that managers should manage, but they need not exert force over their operatives, and vice versa (Berman, S. L., Van Buren |||, H. J. 2015). Follett's value system caused her to be more focused on the personality, characteristics, and behaviours of leaders. Her career is a good indicator of her strong views.

In the position of a Teaching Assistant working in a mainstream school, with children with additional needs, the Inclusion Manager would be responsible for matching the assistant to a child. It would be a rare occasion for a need to arise that would involve going to a manager with an issue. It was more likely that occurrences would be discussed with the teacher first, then, depending on a number of factors, i.e. the size and urgency of the issue and the availability of the Inclusion Manager or the Special Educational Need Coordinator (SENCO). It would then be decided upon, in conclusion of discussing the issue, if it was necessary to progress to the direct line managers or further up the management team to the Headteacher or Deputy Headteacher.

The management of the teaching assistant role by the senior management team of the school varied, it could be said situational, depending upon what was happening in the school at that time. For a time, the school was on a 'special measure plan' after failing our Ofsted inspection. Policies and procedures were modified and applied rigidly. The atmosphere somewhat tense and more formal. Every member of staff faced pressures both internally and externally, as professionals came to offer their advice on different subject areas.
Some of them were focused on tasks to be performed to enable the school to reach the goals set by the Ofsted report, while others like the new Executive Head appeared more interested in developing good relationships with staff members.

The daily duties called for an energetic and passionate enthusiasm to shine through in every interaction with the pupils. Crucial to personal success as an aide in the classroom, and the success of the pupils under my charge, was the use of words of encouragement to build confidence, instil independence and a raised self-esteem. It was essential at all times to prompt pupils to use words when communicating with other pupils and teaching staff. 
An essential part of my job was to take part in outings. Accompanying staff and pupils off-site as a class or in smaller groups. Supporting the pupils to engage in a socially appropriate manner while out amongst the public. 
Follett spent most of her career in the public sector; either ushering in, pairing with or contributing to, enterprises that worked towards solving issues amongst the youth of her day. Having lived a deprived childhood herself, her attitude towards the poor was one of great empathy. She had a drive and passion that took her to a standing in society that not many women of her background, in her time, enjoyed. Follett valued relationships, and this showed itself in her community work and many sayings (Hurst, D. No Date).

Part of my role, under the supervision of the teacher, was to closely support the assigned child or group of children in their given class tasks. Using learning resources prepared earlier, I ensured that the pupils understood instructions given by the teacher. Where necessary providing additional verbal and physical demonstration. Repeating the main ideas in different words to maximise their chances of achieving success in their given tasks.
Being of a resilient disposition, at times I would display an ability to manage disruptive behaviour by using positive interpersonal skills and academic experience to mirror a correct response. 
The contingency theory within organisational behaviour is dependent upon scrutinising a dilemma, developing answers to; solve the situation, and pair the best management style for that situation at that time. There are those who refer to this method as an ‘approach' rather than a theory (Buchanan and Hucynski, 1997). They prefer to see it as a type of thinking and not an array of mutual chance parts which may combine to establish the theory. I too find it preferable to think of this as a type of thinking. Thinking is a natural process, to be improved over time, by experience, and not something one has to stop and check if it is being done correctly. Alternatively, I may have chosen to focus on this theory because it is a natural fit with personally held beliefs and values I enjoyed the back story of how this ‘approach' came to be.

The educational institution in my experience works through a robust value system involving the diligent application of knowledge paradigms and the use of strong values of both didactic and non-didactic principles. In other words, values are informed by beliefs and those beliefs have been established through ethical and moral principles and also educational principles that are shaped by particular disciplinary methods. In my observation of the teaching of mathematics, I have observed that the calculus involving knowledge domains is requiring the use of both the left and right brain in being able to examine different fields of thoughts and experience. The attitudes adopted, largely depend upon what the throughput of critical thinking skills is delivering in such a way that the knowledge acquired in that environment is fit for purpose for use in the workplace environment of the future. Consequently, there is a particular confluence and congruence of ideas which are then acquired in youth to prepare the pupil or student for the world of the future. This profound continuity is a vital link in the teaching of logical thinking and mathematical subjects. Alongside other subjects, in sociology, in politics, in the law, which require a different emphasis these principles are the effect of a knowability that comes from both tactile, practical and applied lateral thinking skills working in sync with each other.

The use of critical thinking is fundamental to the operational success of learning. In other words, the sweep of cognitive processes is congruent with the application of powerful value systems, beliefs and attitudes in this environment. Importantly, I have learnt, that the focus on critical thinking provides a vantage point from which learning itself can stimulate further methods of investigation that reinforce earlier acquired knowledge. Similarly, I have learnt that the problems experienced in the classroom in relation to student's exposure to different dynamics in their relationship with each other and with the teacher, can provide an advantageous analytical field for being able to test the ways in which the behaviour of students impacts upon their learning and their approach to life skills. 
The laboratory of the classroom is one in which students can explore, discover, and test, the viability of different knowledge systems; to be able to self-reflect and think critically about work that was assigned, and future task performance. In other words, there is a deep sense of residence hybridisation in which various elements of learning and experience are joined together, brought into focus so that the testability of knowledge can be demonstrated.

Also, that there is an active legislative and political framework in which learning has transmogrified over the years. The use of national curriculum strictures and requirements, in my view, has created a maelstrom of competing doctrines and tribes of learning which are often detrimental to the outcome of learning for the benefit of the future. My reasons apply to learning that is tautological and often distressingly regimented in particular for people who want to see outputs or outcomes without taking into consideration the mostly connective areas of beliefs and values and the moral imperatives that go along with that.

The embryological process of learning, from youth, is the most critical area for learning. Beginning with young children in their growth stage, you start impacting on them certain interests, to find their interest. Similarly, they could be damaged from an early age if they come into contact with consistent negative experiences.
That said it is possible to begin to stimulate a pupil's curiosity and interest so that they begin to have an appetite for wanting to learn at an early age. Take the pupil or the student who is unable to learn something, we look for one quality in that pupil that is strong, and we build on it. We do not dwell on the inverse which is to look at their weaknesses, instead build their strength, that is a principle. That is their value system. Because of that value system, I have witnessed, some of those pupils going on to achieve great things when the forecast was that they would not be able to achieve much. So, this is the approach that I think in the classroom is very important and an effective method for working within a critical thinking context, and to reinforce my belief that there is greatness in every child.

Critical thinking skills learned in the classroom, without a doubt, have an impact on future learning, for the workplace. Once learned, these skills imprint us as workers to think deeply and critically about workplace issues and their roles in enhancing corporate cultures while adding value to the products or services that an organisation provides to the community or the world. Critical thinking skills are transferable from the classroom to the workplace. Transferring critical thinking skills as evidenced by the ability of an individual worker to make effective, well thought out and tested decisions that impact daily life in the workplace. Many of these decisions extend beyond us as individual workers and have a bearing on others in their own decision making.

[bookmark: _Toc524273064] Management Theories
(Taylor, 1975) Taking a closer look at the Scientific Management Theory fathered by Frederick Taylor who, incidentally, was not the only motivational management theorist investigating efficiency and productivity in the workplace in his time. His intrinsic belief is that all workers are lazy. Making savings and maximising profitability was Taylor's focus when attempting to uncover the ideal way of performing each task in the workplace. I liked the fact that he brought order to the workplace but disliked the way he had no care for the individual needs of the workers. 
Concerning the primary level educational system, there are copious amounts of target setting measures being constructed every week. The staff members go through standardised training before they can begin the recruitment process. This is essential as is their ongoing updating of skills and knowledge. Both staff and students are continually being assessed and monitored to keep Ofsted happy and for positioning on the league tables (Woodhouse, G. 1988).

Then there were the others such as Abraham Maslow who centred his works around people's innate needs, and a hope of finding self-actualisation; unlike Taylor, he appeared to care about the individuals in the workforce. He had an awareness that not everyone was motivated by the same things, as motivation changes over time according to what is happening in life.
In the classroom, we often see individual pupils respond to rewards differently. Depending on their experiences outside of the classroom, the values installed in them they seek positive or negative attention. Over time as they come to know and understand the set expectations that we all must follow, we often see attitudes and behaviours change. The interactions and exchanges between staff and pupils largely foster a relationship of trust and a mutual understanding that the teacher is there to lead the student to find their better self (Soni and Soni, 2016).

Fred Fielder (Anderson and Fielder, 1964) is better known for the contingency theory although it was not him that brought me to agree with this theory. It was Mary Parker Follett, quite a wonder for a lady of her time, taking part in the setup and running of many community projects. Studying leaders' personalities and characteristics as she travelled through life. Engaging with the field of management systematically and effectively, she lived the belief that ‘there is no one best way to lead' (Berman and Van Buren |||, 2015) and how to lead is dependent on the circumstances, whether internal or external, leadership is situational. In her opinion.
This theory piqued my interest when I discovered the strength of Mary Parker Follett. Her beginnings were insignificant. She was a determined individual, an inspiration to others, well versed in political matters. More of a thinker than a theorist (Mclarney and Rhyno, 1999). In the educational setting her view that every situation requires its response work concerning dealing with children, their families and the wider community. Although consistency is key with young people, not every child can or should be spoken to in the same way. Every child requires their own clear response. Follett also believed that interactions between leaders and their subordinates should be amicable, they should work together. This is demonstrated in the way that staff members communicate with one another, helpful, comfortable, informal, especially in front of the pupils. With a touch of formality when interacting with senior management. The impact of this is felt throughout and resonates with the school community.
Frank B. and Lillian M. Gilbreth were a husband and wife team. Frank became known as the Father figure of ‘Cheaper by the Dozen’ coauthored by his son of the same name and daughter Ernestine Gilbreth Carey. Both parents being industrial engineers, in their research (scientific management and time-motion studies) used methods very similar to Taylors - with the exception that they were concerned with workers welfare. Rather than focus on time reduction, the Gilbreths focus was on reducing movement (Date in Quality History, 2015). This difference of opinion caused an unmendable fracture between the two schools of thought, as described by (Nadworny 1957; Price 1992).
Every activity, be it music lessons or eating lunch is timed throughout the school day. For example, a typical lesson is broken down into many parts. Starter exercise, an introduction of the learning objective, time spent differentiating, performing of set tasks and a plenary. This is the format for every lesson and has to be honed to an art form to get it done effectively and efficiently, in every lesson every day. When performed to the highest standard by every member of teaching staff, achievement and attainment levels are consistently high giving everyone involved a sense of pride in his or her accomplishments.

[bookmark: _Toc524273065] Conclusion
In this report critical thinking has been evaluated to include rules and principles to raise crucial questions and to extrapolate and interpret situations more effectively thinking about their underpinning reasons and invoking a competent testability of assumptions implications and practical consequences. 

The concept of critical thinking is absolutely essential for being able to increase performance and performativity within and extrinsic to the work environment. The modus operandi includes the capacity to engender constructive thinking about how to resolve problems and how to anticipate them, to be able to respond with alacrity and diligence to situational problems and developing constructive thinking about improving the quality of interventions within crisis contexts. 

Within a management paradigm thinking critically is paramount for organisational effectiveness, efficiency, efficaciousness and in being able to confront and challenge discordant ideas instead in a self-correcting manner instigates good judgement. 


These principles are exemplified and demonstrated through a synthesis of beliefs, values and behaviours which embodies a rich resonance of the forces of implementational rectitude which consider the use of propositional thinking in making change a reality within the organisation. 

The use of critical thinking has also been demonstrated to be self-assessing and self-improving. Similar to the primordial and evolving state of learning in a whole systems approach (similar to contingency management thinking). Critical thinking within this context privileges a commitment to integritous behaviour which is honest holistic and intellectually unpretentious. The true critical thinker takes cognizance of the teleological and the deontological the rectitude of promoting fairness, justice, and the avoidance of prejudicial and defective decision making thus, critical thinking acts instrumentally and pragmatically to oversee and invigilate our practice within the working environment. It also drives a social and moral imperative to view situations in a well-reasoned balanced and insightful way. 

Commensurate with this view management theory provides tremendous congruence with the concepts outlined above. Through a career shift in later life, Follett has demonstrated that a lifetime of investigation and study was instrumental in her successes (Salimath and Lemak, 2004). Whereas Taylor was more focused on systematically driving efficiency and productivity by using people like machines (Hindy, 2010). Maslow showed us that our motivations are adjustable according to our needs. He used a hierarchical system to explain our deficiency and growth needs, with physiological needs such as food and water being the most basic and striving to reach what he called self-actualisation or self-fulfilment being the highest. The nature of human beings, being what it is. It is an infrequent occasion that anyone ever professes to reach this ultimate goal.

Going beyond the key management principle was adumbrated by  
They began to look at organisations as being arbiters of change, prioritising the importance of the workforce people at the centre of creativity, collaboration, communication, and making a difference. 

The other importance ingredient in the shift from beliefs to values to attitudes and behaviours has been crucial in making a demand from employers to train staff in critical thinking skills. Investigators have been able to capture the emphasis on helping prospective workers to invest in workplace upskilling activities as a baseline measure of standards. 

This implies crucially to the relationship building and interpersonal skills for making the workplace a more congenial and effective outfit. All of these management theorists prior to Drucker were essentially thriving to improve output but had failed to examine the importance of engendering nurturant supportive learning and auto didactive learning that included the use of emotional intelligence. In other words, subsequent investigators have determined the key factor in solving ill-defined problems was having an authentic and legitimate approach to harnessing the power of belief ensconcement of beliefs into values, which in turn help to refine attitudes and subsequently activate informed and fit for purpose behaviours. 

It is a self-revising approach of this kind of learning and pedagogy that has helped organisations to aline their skills mix to the particular sector require it. Lessons from this perspective have been successfully incorporated into various academic programs and vocational expertise building as well as internships and apprenticeships to develop and sustain competence in managerial systems. Cognitive behavioural methods have been proven effective in incentivising employees and employers to develop effective reciprocal methods of recruitment selection and inducement to perform with excellence.
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