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In this essay I will be considering how important environmental learning is within the subject of outdoor adventure education, in my opinion environmental learning is a big part of outdoor education because if one is to truly have an outdoor experience it must be within nature. For example, in “the school and society,” John Dewey advocated an experiential approach to student learning in the local environment: “experience [outside the school] has its geographical aspect, its artistic and its literacy, its scientific and its historical sides. All studies arise from aspects of the one earth and the one lived upon it” (1915, p.91). Drasdo (1973) and Mortlock (1984) both attempt to offer a philosophical perspective on the use of the outdoors for educational purposes(higgins,2002).
  figure 1 below provides a model of outdoor education, with three interlocking circles with outdoor education being in the centre of the circles. (Higgins & Loynes, 1997.)
Figure 1 
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Within the above diagram there is an expectation that the outdoor educator will work within the whole domain, shifting the emphasis from one area to another and merging approaches as opportunities arise within the dictates of the programme (Higgins & Loynes, 1997).  
Outdoor educational experiences can provide opportunities for direct contact with the natural world (Higgins & Loynes, 1997), 
There is a Scandinavian pedagogy which is rooted in culture and history as well as nature known as ‘friluftsliv’ which when translated into English is “nature free life”, (repp,1966). friluftsliv acknowledges the importance of a style of relationship with nature as defining of the cultures identity (Loynes, 2002). In Norway friluftsliv is championed by the explorer Nansen, to embed these values in the education system of a nation(Loynes,2002).

There are other pedagogues from around Europe that are equally as beneficial as friluftsliv. In Germany they have “erlebnis pedagogic” which is loosely translated to adventure education. In the Czech Republic they have “pobyt v prirode” loosely translated to outdoor life, also from the Czech Republic is ‘dramaturgy’, like friluftsliv these pedagogies have a long-standing pedigree that the rest of the world is only now starting to truly understand.
In the United Kingdom the main emphasis on outdoor education is an experiential style of learning and not a philosophy of life style such as Germany, the Czech Republic and Norway as mentioned above. 
 O’Sullivan (1999), who explores the contribution of thinkers like Naess to the new education, claims that the adoption of such a vision in education would be more than a reform, it would be a transformation that would have far reaching consequences to an emerging postmodern society. Experiential knowing becomes important to the outdoors, it’s the core around which outdoors people build competence and skill mastery, experiential knowledge can also be a meaningful way to know the outdoor environment (martin, 1993b). 
Interestingly, Canadian outdoor adventure education follows the dominant perspective of concern for intrapersonal and interpersonal skills development (priest, 1986), Technical skill development allows participants to explore not only the wilderness beyond, but also, most critically their personal wilderness within (smith, 1990). Potter and Henderson (2004) note that Canadian outdoor education is experientially tied to travel in the landscape, because the land is such a visceral reality. 
Martin (1999) states that “for critical outdoor education, the central issue is humanity’s relationship with the outdoors (or nature), critical outdoor education would accept that there exist both local and global environmental crisis, and that social and environmental injustice are both a cause and a consequence of these crisis. Critical outdoor education would examine outdoor recreation beliefs and practices in terms of whether the maintain or resist the dominant historical human – nature relationship”. 
 Martin (1999) also goes on to say that what critical outdoor education tries to do is raise student’s awareness of understandings about their society which have previously gone unacknowledged.
Environmental education ought to be put better into practice rather than kept in theory which is a point that is argued by Simpson, “the problem now lies not in the lack of philosophical discussion about the environment, but in the failure to translate such philosophy into useful action” (1996, p. 14).
Martin (1999) also states “while I am certain that students construct their own learning outcomes, I am equally convinced of the need for teachers to acknowledge the important moral responsibility and influence they accept in the selection of teaching strategies and programme content. Part of that responsibility is recognising that a “nature as a friend” metaphor can be extended and developed as an image of human -nature relationships to pervade an entire programme, indeed a whole way of living.
However, where there is a need for environmental education to be included within outdoor adventure education, there are some people of the opinion that too few steps have been taken to ensure adequate research into environmental education within the outdoor sector. Van Matre (1990, p.3) says “isn’t it tragic that most people can name a few of the trees planted along the streets but don’t understand the flow of sunlight energy in our systems of life or the interconnectedness of all living things”. Van Matre also believes “that most outdoor centres advertise themselves as outdoor recreation centres rather than education centres” (1990). 
Van Matre believes that “once some folks started defining environmental education as almost anything taking place outside, it was only natural that those involved in outdoor education would conclude that they must already be doing it” (1990, p 24). Van Matre also goes on to say that “OE is not EE. Its mission is not to help people understand how life functions here, what that means for them personally, nor what they are going to have to do to craft new lifestyles for living more harmoniously with the ecological systems that support them” (1990, p.24).
 Van Matre also makes note of the different sets of interests between outdoor education and environmental education, he writes that outdoor education is “curriculum enrichment and application, recreational skills and outdoor pursuits, socialization experience and group development”. Whereas environmental education asks the questions, “how do the ecological systems of the earth function? how are we personally tied into those systems in our lives, how can we make changes (individually and collectively) to lessen our impact upon those systems? (Van Matre, 1990, p 25).
Van Matre also reveals seven reasons as to why environmental education has failed, he states these as “Defined its objective so broadly that almost anything could fit somewhere within it; Promoted supplemental, infusion approach instead of genuine, focused educational programmes; Encouraged short term projects based on the issues, while largely ignoring the long-term lifestyle decisions of its learners; Accepted the funds and sponsorships available from the “cornucopian” agencies and industries that helped create the problems in the first place; Neglected to clearly distinguish itself from the other groups interested in outdoor experiences; Provided no guidance for why some ecological concepts may be more important to convey than others; Generated mounds of conference paper, but no clear vision of a model to aspire to”. (Van Matre, 1990, p.47).
In 2007 a paper was published (Maynard & Waters,2007), in this paper they used four schools in Wales as a study to see what the views of the headteachers and teachers were towards learning in the outdoors, (Maynard & waters, 2007) noted that with all four schools the use of outdoor learning was dependant on the weather and outdoor learning only occurred between the months of march and October.
Maynard & Waters concluded that outdoor learning is important, the teaching methods for outdoors was no different from that of teaching indoors (2007). They also noted that “it provides another context in which to pursue the ‘normal’ content based learning and that it provides a ‘special’ space for children to develop a broader range of skills and attributes” (Maynard & Waters, 2007, p.264). in affect Maynard and Waters are indicating that the outdoor space is merely a substitute for indoor space.
In my opinion there was no mention of any environmental education and that it was just children playing within an outdoors setting, whether this was on a grassy area or a specially built area on the school grounds for the children to spend their outdoor time.
In conclusion to the research there is a wealth of evidence into environmental education, why it should be included in outdoor adventure education, Contrary to the research there is also a belief that not enough progress has been made into making environmental education a big part of outdoor adventure education. There is a belief that many outdoor adventure centres focus more primarily on the adventure rather than the environmental aspect of being outdoors. The evidence suggests that environmental education should be included within outdoor adventure education, spending time in the outdoors involves exposure to the environment and as a natural consequence one might cultivate respect for the flora, fauna and the ecosystems that they live in.it is imperative that we learn to conserve the natural environment around us, so that future generations of animal and plant life alike can thrive, leading to a sustainable ecosystem, which in turn would allow humankind to continue with an outdoor experiential  and environmental learning cycle for  many years into the come. [word count:1529]
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