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Discuss how Carl Rogers’ person centered therapeutic approach and other humanist's theories support the work of T/A’s.


Carl Rogers founded the Humanist approach and presented the idea that there are three elements to be a productive Facilitator (Thorne and Sander,2013). This was congruence, being true to yourself, and respecting others for who they are. Empathy is willing to consider issues from other people (Bates, 2023). This implies that one's own beliefs need to be set aside, and the focus is to reflect and discuss their beliefs to help them change their way of thinking and reflect on how they behave. Similarly, Abraham Maslow believed that the “Hierarchy of needs” was a therapeutic approach. If the lower tier of needs is not met, then it is believed that you are unable to reach your full potential ( Boeree, 2006).
The education sector introduced breakfast clubs as a pilot scheme between 1999 and July 2000 (Shemilt et al., 2006). One of the reasons that the breakfast club scheme was introduced was that children who were living in poverty were found to have poor diets that led to a lack of nutrition which furthermore affected their overall development (Behrman, 1996).   
Many children are thought to have increased attention, behavior, attendance, and nutrition when well-balanced diets are maintained (Cambridge University, 2010) As an expansion of this scheme, during the first lockdown of the COVID-19 pandemic in March 2020, UK local authorities arranged deliveries of emergency food parcels to those unable to access food supplies (McNeil, 2021). This was to ensure a well-balanced diet at home to help families in poverty. These are physical needs that Maslow suggests are at the bottom of the “Hierarchy of Needs (Maslow, 2019). Many children come into school unhappy, crying, and hungry. Teaching Assistants are subject to the effects of the above and may notice an effect on their daily routines and positivity towards school life. 

[bookmark: _Int_Q4uTNLoN]When children are in their classes for registration this would give the children an opportunity to be open and honest about their feelings to the teaching staff. This is achieved through taking part in circle time, Moodle, or daily check-in. This is a way of being empathetic and validating children's feelings, which is integral to the role of a Teaching Assistant. Additionally, this supports Carl Rogers’ belief that if empathy is shown and you are willing to consider issues from the other person's standpoint you can teach anyone anything. (Bates,2006). Following on from check in children would then be dismissed into their working groups with a Teacher or Teaching Assistant and work on literacy or numeracy. (Bates,2019, p. 52). Bandura (1977) concluded that modeling is a process that occurs through imitating and observing others.
Following this, the lesson would then be more likely modeled by a Teaching Assistant. Many children have a good relationship with Teaching Assistants, and they work and behave well if comfortable with a member of staff that they feel safe with (Farell et al., 2010). In a school, pupils work well with role models that they look up to and have a strong relationship with. This is implemented because feeling respected and heard is important for children. Teaching Assistants would explain the learning objective and model what is expected from the task to the child. The Teaching assistants would then go on to ask questions to see if the children understood what was expected from them before starting a piece of work. 
Many children might need a visual aid to help complete their work. It is therefore important that visual support is implemented early if it is to be used inclusively and maintained within a mainstream classroom (Wellington and Stachouse, 2011). It is key for education staff to remember that all children learn differently and there is no right or wrong way. Numicon is used frequently within the foundation phases to help with the understanding of numeracy and can also help with learning through colour which shows benefits to the child.  Children can also have access to other visuals like number lines which show the formation of numbers as children sometimes need to be reminded how to form the numbers independently.
Literacy might have a visual of sounds or connective words and sometimes depending on the level of the child semantics would be introduced to help with understanding sentence patterns (Cohen, Veitch, 2017). In some cases, if children do not understand what is needed then signs of being withdrawn or behavior outbursts would be apparent. Furthermore, it would cause distraction for pupils left in the group or staff. This impacts the classroom environment, and staff may need to sit with children until they are regulated and in the green zone (Heffron et al., 2023). Teaching staff are challenged with an array of behavior issues every day and can be a challenging time for both pupils and staff members. Children's well-being and home lives have a significant impact on their full potential. Another prevalent humanist, Albert Bandura (2015) set out to demonstrate how children's behavior was influenced by the people around them, showing a correlation between Learning Theory and Cognitive Theory.
Many children can find socializing and interaction difficult, therefore as a teaching assistant, this would be a key role in aiding development. Ensuring the children feel happy, safe, and valued will allow their self-confidence to grow, which would furthermore unlock the ability to socialize and interact with members of staff/ pupils. Playtime in schools can also be a difficult time. Many children lack the confidence to interact and play with others, which makes it difficult to make friends when there is a lack of social skills. During playtime, children may also encounter disagreements which may require intervention (Mccluskey et al., 2008). The restorative practice could be used to validate the children's views and ensure they feel listened to by staff that they look up to and trust. This encourages children to navigate difficult emotions, situations, and discussions with pupils, discussing this openly with the pupils aids in them creating a solution to their disagreement. Humanism augments the theoretical foundation of restoration through the belief that humans can solve problems (Carter, 2012).
One prevalent humanist, Albert Bandura developed the idea that how you process information can be learned through observation of others (Lindon and Brodie, 2005, p. 33). Cognitive skills are important skills in learning and are the heart of person-centered theories. The ability to process verbal and non-verbal communication is essential for our social skills. Similarly, Carl Rogers believes that the person-centered approach beliefs are also linked to cognitive skills and theories (Tursi and Cochran, 2011). These ideas strongly support the work of Teaching Assistants.
Additionally, empathy is critical to human development and without it, it can cause a social barrier within relationships. Critical thinking and emotional regulation are also key as understanding and managing your emotions will help you grow as a person. Cognitive and non-cognitive skills are important determinants of economic and social success (Anger and Schnitzlein, 2016). With these skills life can seem a lot easier if you can process all the emotions, you have as you develop in life.

The well-being of pupils and staff is a fundamental factor in the school curriculum. Teaching staff are being trained in how to emotionally support pupils through using Thrive, ELSA, and trauma informed. ELSA Teaching Assistants attend five full-day sessions covering six core areas of competence: 1) emotional awareness, 2) self-esteem, 3) anger management, 4) social and communication skills, 5) friendship zones, and 6) therapeutic stories (Wong, et al 2020). 
Using these skills, teaching staff can hold small groups of children or person-centered meetings where pupils can discuss feelings, emotions, and strategies to help reduce their fear or unwanted reactions to situations they are unable to control. These meetings would take place in a comfortable and safe setting for the child, with a calm atmosphere and a trusted adult. The Teaching staff facilitating the meeting would be empathetic and aim to build trusting and strong relationships between with pupils. One of Carl Rogers’ key concepts is that pupils’ feelings are listened to, and any concerns are validated. This would aid the children's psychological, affiliation and self-esteem. This theory has been seen many times in literature, including Carl Rogers and Maslow’s work on the “Hierarchy of Needs.” (Lester et al., 2010).

A Theory is only someone's idea that helps explain the way a child develops their skills and behaviors. Humanists believe that certain methods have a positive or negative effect on a child or young person (Seidlitz and Diener, 1993). Children need basic skills and can thrive if given the right guidance and care. If these basic skills are not incorporated, then they will present themselves in negative actions and thoughts. Many Theorists believe in the same basic idea, that if children get what they need they develop in society and become competent, confident adults. All this links back to the Teaching Assistant role and how knowledge of humanism and theories would help in delivering good skills within education, a strong pupil, and successful adult if all needs are met.
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