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	Section 1


	Gweithgaredd:

Activity: A trip to the forest


	Nifer o blant:

Number of children:15

	Oed y plant:

Age of children:6-7
	Nifer o oedolion:

Number of adults: 3

	Lleoliad:

Location:Llansamlet Swansea

	Amser paratoi:

Preparation time:20min
	Amser gweithgaredd:

Activity time:4h

	Adnoddau:
Resources: buckets, magnifiers, bags, gloves, small plastic boxes, first aid, water,
phones, loose parts




	Amcan/ion y weithgaredd:

Aim/s of activity: 
 This activity consists of children becoming familiar with their natural environment such as nature, plants and its natural elements of fauna and flora. The aim of this activity is to support children in building respect and understanding of the environment and the interdependencies between plants, people, animals, and the land. It will allow the children to experience the beauty and the diversity of the forest. This activity will
engage the 5 senses and aid the understanding of seasonal changes. The important
features include unstructured spaces, activities for creative learning and spontaneous fun. Also, the creative nature of open-ended play aims to improve cognitive skills such as working memory, cognitive flexibility, self-regulation, and self-discovery. Throughout the activity there will be many opportunities to expand the children’s holistic development.




	Cysylltiadau â deilliannau:
Links to outcomes: 
This activity supports children in becoming independent and creative learners by
allowing them to make their own choices and decisions. It will encourage them to be
mindful of their environment and understand the importance of being members of
the community who take care of their outdoor space and segregate rubbish
Education for Sustainable Development and Global Citizenship (ESDGC,2008).
Learning through firsthand experiences in the outdoors amongst the natural and
wild environment creates opportunities for the children to develop their thinking skills
and creativity. Free play is an essential part of this activity as it allows children to
stimulate their senses, experiment, solve problems, have social interactions, and use their cognitive and physical abilities to play and work in a group and/or alone. The activity provides opportunities for children to learn how to communicate to each
other, develop their language skills, take responsibility for themselves and learn to
have a positive behavior and respect for their environment (Foundation Phase
Framework, 2017).





	Gwahaniaethu:


Differentiation:
To include children in face to face activities in contrast to grouping them based on
their previous achievements. Asking open ended questions that stimulates
independent thinking.







	Iechyd a diogelwch:
Health and safety:
For safety purposes, appropriate risk assessment measures have been taken before
carrying out the activities in the forest. Rules have been discussed in detail with the
children and further measures to reduce this risk are included in the on-site risk
assessment and the risk assessment of activities, however, thus allowing freedom to
make decisions and the limits of independent risk taking by children.

	Rôl yr oedolyn/oedolion:


Role of adult/adults:

The role of an adult is to create opportunities that facilitate learning and creative play. We create opportunities to learn by simply giving them a silent encouragement and allowing them to express themselves verbally and even physically, empowering them to freely decide and choose. The adult acts as an observer, respecting safety but not trying to engage or alert them. Adult need to check all equipment and make daily risk assessment.
The must be written permission from parents for a trip to the forest.


	Y weithgaredd:
The activity: 
I am going to take a group of 4-5 children to the forest where there is plenty of
space. Children can freely spend time with nature, while having fun and learning.
They need clothing suited to the weather that can get dirty or tear. General safety
rules will be presented before starting the experiences. Additional items such as
buckets, gloves and magnifiers will be placed on the ground. Children are free to
choose what they need most on their research trip and scientific expedition. The
children may decide to use a bucket and go in search of forest treasures. Some of
them may collect a lot, however others may come back with empty buckets.
The challenge may be to collect various structures of leaf sticks, cones, acorns,
moss so that the children could build mini hotels for insects or arrange pictures.  The
children may decide to run and begin to collect sticks. Sometimes they can go too
far, but we should give them a chance to go beyond certain limits which will allow
them to learn to negotiate what they are allowed and what they are not. Some of the
children may build a brook crossing. All the crossings are full of genuine excitement.
Children may need my help to pick up a big branch. Such fun may end with water in
wellington boots but it is good fun to develop imagination. The experience may
support the children to make use and develop their imagination through use of the
stream. The children may think that they must get to the other side to reach another
magical land. Through role play and ‘real’ challenges the children learn project
management skills such as negotiation, planning, delegating, preparation and
organization. Playing and experimenting with loose parts is a huge research aid. Some children may use sticks for example as a magic wand, another may use it for building a den. Sometimes observing the children can prove to be beneficial as they ask whom they want to join in with them. It will help build interaction.
Sometimes the children may take magnifiers, they may look for insects and watch
them up close. They also bring seaweed and run away at the sight of a cobweb.
However, it should be noted that the children know it should be faded out and put it
in its natural environment and talk about why it is important.
Some children may like running and hiding behind trees. Sometimes it may happen
that the child will fall, but they learn resilience and learn from their mistakes. Some
children like to walk and jump on fallen tree branches, and some gain confidence
and slowly climb trees. Physical development is important as well as overcoming
light. It builds self-confidence and develops hand-eye coordination. By asking questions and having free conversations, children will be able to learn how to care for the environment and what teamwork is. Also, the experience in environment will allow children time revised practice for spend time engage learning because is no rush in this activity. On the way back, some children picked up natural things that they could use for research later during their activities in class.
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Section2
RISK BENEFIT ASSESSMENT

	Location / Activity:
	Woodland
	Date:
	13/09/2020

	Assessor:  
	Teacher assistant 
	Review date:  
	14/09/2020



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Dipping into the stream: building a pond
	playing by the water gives you the opportunity to learn safety over water and help each other

-  it helps problem solving,
engineering and help scientific thinking,


-it gives the opportunity to develop the sense of touch - mixing water with mud, hearing - the sound of a flowing stream, experimenting, discovering,

-develop your imagination and help you develop a balance
	-slippery, sharp rocks around the stream slips, trips, and falls

-cuts, grazes, and abrasions

-drowning,
getting your clothes wet
	Young people; adults
	·  close supervision by an adult always

· children must not play alone in or near the water, help children assess the hazards around the streams, understand which places are safest for them to cross 

· avoid steep areas with sharp stones

· teach children how to rescue someone who has fallen in the water

· prepare children for the trip in appropriate clothes, take wellington boots
	Low

	-developing woodland habits

-fun in collecting leaves, moss, acorns, sticks, stones

- recognition of forest mini-beasts
	-this game provides the best materials for creativity and imagination

- help children to interact with nature in an authentic way

 - develop all 5 senses: smell - sniffing natural materials such as leaves, pine, cones; listening - listening to sounds in the forest, water 
touch - different types of tree structures, stones, eyesight - observation of colours, and the changes of the seasons

-losses parts they can be used in late with some activity in the class




-exploring with different weather (hot, cold, wet)
	-a child may go missing if they leave the woods or go too far

-poisoning by eating something from the ground or bushes or mushrooms.

-a fall in the forest, scratches on the face, hands, and legs

- tripping when running

- falling into a hole in the ground

- Stones being thrown and hitting a child

-burn with nettles, ant bites

- weather considerations
	Young people
	· setting clear boundaries to distance yourself from the group and the adult
· exit point from woodland 
· getting acquainted and showing the edible fruit of the forest. It is forbidden to eat anything in the forest
· look after natural hazard, cut back sharp branches, using protective gloves
· walk around the area and check for any obstacles, protruding branches, holes in the ground
· showing children dangerous places and nettles, anthills
· catching forest insects in small containers, not with bare hands
· checking the weather before the trip, strong winds or storms can be dangerous









-different weather mean children will need different things. When is hot provided hats and water for children’s, when is cold children should have winter jackets, hats, gloves
	low

	-walking on branches and climbing trees

-building den
	-fun, physical exercise, develop balance, vestibular sense
opportunity to practice risk taking

-social development-opportunity to turn talking

-develop resilience,
confidence,
independent,
sense of achievement

	-injury falling from tree

- low hanging branches

-collision with another child or falling onto another child

-head injury and eye injury

-uneven ground

- den structures falling onto a child
	Young people
	· check everything around the tree and remove any possible danger, set the boundaries of the climb showing the point of the branch to which you can
· climbing must be done individually, take into account whether it is raining and not too slippery, and whether there is too much wind
· observing children during the construction of the den, checking the structure
· an indication of low branches and a warning to children
· constructions should be checked when they are building a den
	low

	-play with the water, building pond



-free conversations related to taking care of nature, examples of collecting rubbish is in the forest
	- all children demonstrated
increased resilience 
 

-appeared confident in the
woodland environment
physical exercise,
teamwork

-language development
	- slipping on slippery stones, injuries to the legs, hands, head, wet clothes can lead to a cold, drowning
- falling over, wet socks,
muddy hands

-cut hand with various sharp objects found in the forest
	Young people
	- checking the area where it is safest, observing children,

-children should wear protective gloves and appropriate litter collection grabbers
no rubbish collection with bare hands
	low



















Section 3
	Mater / Nodwedd amgylcheddol Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol  How to lessen negative impact
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible

	
-collecting wood and leaves from the ground not from the tree

-collecting forest treasures

-picking wild flowers

	-damage to growing trees




- destruction of flowers and forest vegetation

-many flowers and shrubs are under protection, picking them may lead to the extinction of fauna and flora

- you must not tread the forest litter because it is home to small creatures

-wild mushrooms must not be trampled on because they are food for animals and insects

	ensure that only wood from the forest floor is used to prevent damage to growing trees

- most of the flowers and plants are under protection, so important is explained children exactly what is allowed and what must not be picked

- bberries- eat only a few- leave some for birds as they are a food source




	-buckets
	 Adult and young people

	examining insects
	-damage   
ecosystem
- killing insects
	-ensure insects are placed back to prevent the eco system being effected
- carrying and watching insects in special plastic boxes
- explain children’s how correctly put them back
	- plastic small boxes
-manefaires
	Young people and adult

	Make a fire in the woods
	-all it takes is a little spark to start a big fire

-a lot of bird animals have nests in the grass, a fire can destroy it
-living ash can alter the ph. balance of the soil
	If you want to make a bonfire, find special places designated for this purpose.
	-we need water for put fire down

- listen and recall
rules for ‘round the fire’ practice moving
safely around the fire circle
	Adults and young people 

	Throw rubbish in the woods 
	 -a forest is home to many animals that can get cut by various objects, while discarded glass bottles can focus light and thus cause a fire

- decaying garbage disturbs the ecosystem and thus stops the process of vegetation growth

-The waste begins to decompose over time. Pathogenic bacteria and dangerous fungi develop. Odors that are unpleasant to humans attract animals that carry dangerous diseases: rats, mosquitoes, flies

- biogas generated in an illegal landfill may cause waste to ignite spontaneously and release poisonous substances, including carcinogens, into the atmosphere, soil, and water

- plastic bags abandoned in the forest are swallowed by animals, which leads to their death. Shards of glass or metal cause injuries, and lines and strings carried by birds to nests - tangling chicks' legs
	collect rubbish after yourself and segregate it,
take care of the environment and the forest.
	-rubbish bags
- gloves
-rubbish grabbers

	Adults and young people

	you must not shout too loudly in the woods
	too loud noises expose animals to stress which can cause changes in their behavior and the way they are daily active. You can frighten animals or birds that will never return to their homes again

-running through the entire forest leads to the trampling of areas and thus leads to the destruction of fauna and flora
	behave calmly
	
	Adults and young people

	climbing trees

	climbing trees can damage bird nests and thus frighten birds away forever

- climbing trees can damage branches
	
- before climbing, the trees should be carefully checked that the branches are strong and that there are no nests in the tree
	
	Adults and young people




























Section 4
The experience provided in part 1 on the portfolio shows children playing in the woodland environment with a choice of natural resources and other loose parts. The activity plan was aimed to create free learning outdoors and opportunity to engage with nature and develop holistic wellbeing.
Outdoors play has an important role in cognitive, linguistic, emotional, social, and physical learning, and is an essential part of every child's education (Adhemar, 2000; Fjørtoft, 2001; Herrington & Studtmann, 1998; Kirkby, 1989; White & Stoecklin, 1998; Bilton, 2010; Department for Children Education,2015). Early childhood education did not always provide conditions for exploration and learning in a natural environment (Miller, Tichota, & White, 2009) because many educators did not have fundamental childhood experiences which translated into practice (White, 2014;  Crim, Desjean-Perrotta, and Moseley 2008), however Rivkin (1990)  presented the important influence on the child's development interacting with nature and supporting it. Also, the Foundation Phase in Wales (2015,2019) made efforts to implement and provide the best conditions for supporting children in outside door (Keeler 2008; Moore and Cooper-Marcus 2008; Sobel 2008). The Manifesto Learning Outside the Classroom was also launched after consultations in 2006 to support the development of learning outside the classroom. Despite the fact educational spaces  in outdoor learning have become indispensable elements in the development of education (Gandini, 1998), and showed great potential promoting children's cognitive and physical development (Rodger, 2016) social-emotional development(Ernst, 2014) they were not always supported by educators. According to Bruce (2012), being outside allows children to move around without many restrictions associated with being inside. Often the classes are small, which does not allow full freedom. Children need to be quieter and follow the restrictions. However, Knight (2012) suggests that play in the forest provide children the opportunity to experience a holistic learning and to support in engaging with nature . Therefore, the planned experience would support this stance as it provided opportunities for children to engage in self lead and thus more interest to more engaged with activity. By allowing kids to explore they learn self-confidence and self-image. Also the Welsh Government has supported the development of ESDGC (2008)  across education and with the help of multiple authors such as Huckle & Sterling (1996) and Davis, (2015) was promoting sustainable development of education and promoting health and well-being (UNCRC,2010 ; DCELLS 2008a., DCELLS 2008b, Sustainable Development Commission, 2007). Warden (2012) was also highlighted the importance of integration into the forest environment and learning about the natural world and empathy for all animals, while Ewert, Place and Sibthorp (2005) shows that playing with nature in childhood allows promoting pro-environmental attitudes and beliefs in later life. In addition, at the Forest School, we see how important it is to play and learn freely, but also to improve well-being and respect for the environment (Education for Sustainable Development and Global Citizenship, ESDGC, 2008; Phenice and Griffore, 2003 ), also Louv (2005) promoted health and wellness through free play and extended the term nature deficit disorder by presenting the benefits of a strong relationship with nature from increasing mental acuity and creativity to reducing obesity and depression. Joyce (2012) disagreed and believed that outdoor play had just changed and evolved under the influence of social influences and the political context and had a direct impact on the science here. Similarly, Frobel (Bruce, 2012) showed how important the aspect of learning through communing with nature which is like a laboratory for experience and learning at once. In the forest children learn empathy and respect for other living creatures (Murray, and O’Brien, 2005). Particularly as nature and the forest provide the best materials for open-end play creativity and imagination. The possibilities and affordances of loose parts are central to Nicholson's (1971) theory such as the environment supporting children to discover, experience, be motivated and ready to experiment with different innovations. Loose parts have benefit for children motor skills, creativity skills, however children have been given sufficient opportunity usen these parts because tent to keep children indoor. Ouvry (2000) addresses the assumptions that practitioners avoid going outside. One reason is bad weather which should be an asset for reach learning experience. Steiner (1922) also supported experience in nature and the changing seasons as well as good educational experience and fostering holistic child. Bilton (2010) suggests again similarly to Tovey (2007) that organization and flexibility of the practitioners is key to providing outstanding outdoor learning.
Furthermore, Vygotsky (1978) in social learning theory presented the importance of respect and learning from each other. Children learn from their own experiences by watching others or adults by asking questions and developing the language.Edgington,2014 suggests that the key feature of activities in a forest environment is that they provide strong practical (kinesthetic) opportunities for outdoor learning, while indoor learning for children only supports the auditory and visual abilities. Young children learn through ‘play, social interaction (Asen and Waters, 2006 ; Anning, 1994 ).Although being outdoors in a natural environment teaches independence, develops imagination, creativity, logical thinking, and also shows that children learn to make their own choices, and from first-hand experience (McMillan,1930) many studies show that many adults are against this form of play or learning(Children’s Play Council ,2003). They feel that children become louder and are exposed to danger (Thomas and Thompson 2004, Dillon et al. 2006) Gill (2007) argues that the experience and development of children must not be limited and advocates the philosophy of resilience, seeking a balance between protecting children from real threats and providing ambitious, creative learning opportunities. Therefore, he agrees with Donaldson and the new curriculum which suggests that by challenging children and young people to the best of opportunities to solve problems, it encourages children to take responsibility for their learning and promote their future (Gov. Wales 2018). Research by Ouvry (2003) shows that in the last 40 years more and more children spend less time outdoors, which in turn contributes to the reluctance to take the risk associated with playing outdoors (Gill 2007). From this comes the view that playing outdoors can be dangerous. Accordingly, Laevers (2005) and Palmer(2007) restrictions on outdoor play may affect children's well-being, health, and development. It cannot be denied that according to (Ebbeling, Pawlak, and Ludwig, 2002), the UK reports more cases of childhood obesity, however the Brent Outdoor Play Project (Bilton, 2005) has shown the importance and benefits of outdoor play. Recreation in the fresh air has benefits, has many psychological benefits. Children increase the sense of joy, adventure, prevent stress and improve self-esteem. Being active in the forest increases oxygenation of the body (Department of Health 2005; Mental Health Foundation, 2005). Moreover, the fact is that separating children from nature also contributes to cognitive problems. Jusoff (2009) emphasized the fact that a lack of contact with nature can contribute to many developmental problems. Being always confined, only in front of the TV screen or electronic gadgets can influence the linguistic and cognitive development of children. Wells (2000) showed that being surrounded by greenery and trees can improve concentration and has a good effect on stress. Saber Taylor and Kuo (2008) demonstrated an improvement in self-discipline and mood, and a reduction in the severity of the symptoms of attention deficit hyperactivity disorder (ADHD).
Therefore, the forest environment ensures not only interaction with health development but also physical development (Baranowski et al. 1993 ; Fjortoft 2001; Fjortoft , 2004).Tree climbing and uneven terrain provides natural open resources that cannot be imagined in mass-produced plastic playgrounds (Tovey, 2007). Such fun develops not only motor resources (riding, jumping, running, swinging) but also teaches independence, giving freedom of choice and teaches risk. Gill (2007) confirmed the importance of play safety daily risk assessment related to the external environment, they apply it in accordance with the environment and the safety policy. However, adults need to measure and assess their own risk. Risks can have positive implications in terms of children's developmental, social, psychological  and emotional needs(Sandseter,2010)Running around and climbing trees develops muscle strength, aerobic fitness, and coordination (Thompson, Aspinall and Montarzino, 2008 ) In addition to motor development, children experience rich sensory stimuli in nature (Sebba 1991; Wilson 2012). According to Rasmussen (1996), practitioners in early childhood education limit the admission to risky play, however the most important is a positive approach to practice and supporting children. Keeler (2008) suggests returning to the challenge and risk back to the play environment but determining the specificities of what is safe and what is not. is important. When playing in the forest, it is all about establishing boundaries and not directly interfering with what the children are doing. On the other hand, according to a study by Little (2006) in Scandinavian countries children can take more risks and more freedom to take risks from fun (Ball, 2002, Gov Wales 2018, Gov. Wales, 2015,Gov.UK 2004). It follows that Reggio Emilia's education promoted strong, competent, and capable students who learn the consequences of their actions (Wilford, 2009 ).As a result such experiences related to playing in the forest give children a much deeper understanding of their surroundings and reality, and foster development in all areas (Fjortoft, 2001). Furthermore, a natural commitment to the natural elements in a forest that is a sensory habitat also helps children develop social skills, but also teaches respect for plants and nature (Hussein, 2012).
In recent years, researchers of environment and behavior, environmental psychology have shown how important it is to connect children with nature for their development as well as for the development of science related to it (Cheng and Monroe, 2010; Larson, Green and Castleberry, 2009) Children's involvement in the world of nature increases their empathic, ecological awareness and teaches how to protect the lands (Veselinovska, Petrovska and Zivanovic, 2010 ; ESDGC, 2008 ).
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