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Introduction 
This report will examine the previous micro-teaching session. The document will target the lesson planning and design, the critical evaluation of the micro-teach, and the use of emergent technologies and teaching practices holistically.
The framework behind the personal reflection will abide by the philosophical model of Gibbs (1988) that presents the cycle of ‘Learning by doing’. The personal reflection throughout this document will be merged with the growth and progress of the lesson plan, the reasoning behind the subject, and the final conveyance of the first micro-teach. To embellish the levels of personal reflection and professional practice, an analysis that uses the feedback from the tutor and peers of the class will also be provided as it will be essential in applying this for future development in targeting fundamental areas of improvement. The traditional, digital learning and teaching strategies that were utilized within the session will be critically evaluated in relation to the lessons learning objectives and outcomes. 











Lesson design 
When designing my session, I ensured that I carefully aligned the subject of choice to the time scale of 30-minutes. By understanding the time limit to start off with, I began generating ideas for the micro-teaching session. The next step in designing the session was to analyse the age groups of the class, along with the number of students. The age groups of the class varied from 21 to 60, and there were 28 students in the class. By knowing these fundamentals, it painted a clear picture of what type of session I could deploy. The next step was generating a well-diversified lesson that could be tailored towards a mixed age group consisting of 28 students. Two topics that instantly came to mind were, music theory and harmony which is the understanding of, notes, scales, modes and musical terminology. The second thought was basing a lesson around music technology that specifically scoped on play back devices and audio formats. 
The final idea culminated into delivering a lesson on play back devices and audio formats through history, and this was applicable and relevant to the age groups within the class, as opposed to the initial idea, as music theory is a very technical topic. As there was no assessment of the class’ current knowledge around music technology, the primary goal was to adapt the content and deploy it in an elementary way, so everyone could digest the information in bitesize chunks. Stronge (2018 p. 40) presented that “effective teaching resides not simply in the knowledge a teacher has accrued but also in how his knowledge is translated into student learning in the class room”. The deeper meaning behind Stronges point is that the way a teacher conveys information is an important fundamental which is used to meet the needs of a class. Each individual person has a diverse way of learning, and if a teacher can adapt to this, their teaching can be more effective and beneficial to the learner. 
There are many elements to be considered when planning a lesson, the core elements are the individual’s style of learning, their personal interests, and their existing knowledge. By understanding these domains, a teacher can create a process for learning with structure (Lika 2017 p.01). In this regard, the structure was determined by targeting these specific elements, very similar to designing something that is aimed towards a specific target market, which were the learners in this instance. 
The lesson plan became the foundation, and drawing board of what I indented on delivering, around a vague understanding of the class’ existing knowledge. Without understanding the abilities and current knowledge of the class, I decided to structure the lesson plan based around a simple formula, as I felt it suited the varied array of students. The initial formula was composed into three sections that was structured and consisted of 10-minutes per section.  This structure went onto assist in the time keeping and pace of the lesson, and these were prominent factors to abide by throughout the micro-teach. The formula of the lesson was structured as follows:  
1. Introduction and lesson rationale.
2. Group task and general discussion. 
3. Feedback, general discussion and conclusion.
By finalising the structure of the lesson, I started to formulate the information I was yet to deliver, which was based around play back devices and audio formats.  Within this topic I planned to present a time line of different playback devices and audio formats through history, which started on 1857 to 2000. The reason behind this choice was to appeal and relate to all age groups, as the older generation would connect with older devices and formats, and the younger generation would connect with the newer. In addition, the intention behind this strategy was to get the older generation to learn about the newer technologies, and the younger generation to learn about the older and historical technologies, which was set to deepen the knowledge of the class. 
Learning objectives (L/O) can be accomplished by planning different learning activities. By having specific learning objectives in place, students and tutors can inform and be aware of the ‘expectations’ of the student and what ‘skills’ they may develop in tackling multiple tasks, (Gearhart, 2009, pp. 66-67). The learning objectives went on to play an important role in the structure of the lesson, as each section would target a specific learning objective. This was used to give me a clear path to sticking to the lesson plan and following it accurately. As it was only a 30-minute session, and I had a lot of ground to cover, I went onto setting two basic learning objectives. The learning objectives are listed as follows: 
1. Identify the different types of play back devices and audio formats.
2. Distinguish the difference between each play back device and audio format, outlining the pros and cons.  
Categorising the learning objectives in this way, gave me the option to develop some smaller tasks that the students could tackle within the session. I found I could expand the tasks into developing an ‘heuristic’ approach, which is to put the students in the position of experimenting and discovering (Davar 2012 p. 163). The tasks below are interlinked to the HEA standards as it gives specific examples of how the different aspects of teaching were met within the session, see appendix (1). The standards are not listed in numerical order as they were achieved at different points in the session.  (A1), (K4), and (K1) were achieved prior to any tasks, and were present within the delivery of the content. 
(A1) Design and plan learning activities and/or programs of study: 
I achieved (A1) as I designed the activities and lesson plan based on my subject specialism, which is music. (A1) is listed above, as it applies to the creation of the lesson. 
(K4) The use and value of appropriate learning technologies: 
I used PowerPoint as a foundation for delivering all knowledge and subject material. I enhanced this by using audio to give a practical demonstration which was relevant to points I was making. 
(K1) Subject knowledge: 
I delivered my specialist subject, music, and the prime focus was physical vs nonphysical playback devices and audio formats. 
Tasks 
Task (1): In groups collaborate and pick ONE play back device and format you think is the most efficient and reliable, met (A2) and (V2).
 (A2) Teach and/or support learning: 
I delivered all knowledge relevant to the topic of the lesson. I engaged in a class discussion. 
 (V2) Promote participation in higher education and equality of opportunity for learners: 
I gave all present students an equal opportunity to get involved with group collaboration work within the session. 
Task (2): Throughout this process consider the pros and cons of your choice, the convenience of the product, the accessibility, the commerciality, and what benefits does the product have to YOU as the music consumer, met (V1). 
(V1) Respect individual learners and diverse learning communities: 
I archived (V1) as I gave equal respect to all members present. I respected the personal views and points made by individual students when delivering my lesson. 
Task (3) At the end of the lesson there will be a chance to present all the findings in a feedback and class discussion session, met (A3). 
(A3) Assess and give feedback to learners: 
I achieved (A3) as I gave feedback on all information that was presented by the students within the class discussion. Within this I assessed the learner’s knowledge by getting them to discuss the subject matter as a class.  


Health and Safety
Health and safety was a consideration as it’s essential in lesson planning.  Generally, safety guidelines are needed in any class room and are used to ensure the ‘activity space’ is free from dangers (Evans et al 2016 pp. 103-104). In this instance, as the lesson was non-practical, all students were aware of all fire exits and there were no hazards in the class room. 
Overall the lesson was well planned and specifically targeted the students. However, I would have liked to have had a wider variety of tasks to further expand their knowledge. Due to the 30-minute time limit I must ensure efficiency in the delivery of information and subject matter. Within this lesson, I had a window of opportunity to incorporate two emergent technologies. PowerPoint was the main foundation for explaining and delivering examples of the topic, I then reinforced this with the use of audio that was accessed via mobile phone, as it had relevance to what was presented. 









The deployment of the micro teach and critical evaluation
On the week leading up to the micro-teach I was excited, but nervous, as I had to stand up and deliver to new faces. Prior to this I had a substantial amount of teaching experience, as my major project in university was focused on teacher development. Wednesday 26th September crept up quicker than I imagined, and knowing I was getting graded, my heart was pounding, and my palms sweating.  My session was starting at 9:00 am, by 8:30 I was downing coffee in reception as the colour slowly drained from my face. I was more nervous knowing I was the guinea pig of the day, as my lesson was the bar setter, the first in for slaughter. 
The lesson topic was based around forms of musical technology and titled ‘physical vs nonphysical playback devices and formats. The session started at 9:00 am precisely, as time was precious during this session and an attribute of a professional teacher is punctuality. “Time is a teachers most precious commodity” (Florence-Mary et al, 2018 p. 49) in this case, it most certainly was. PowerPoint was prominent within this section, as I presented all information from it. I went on to presenting the pupils with the learning objectives of the session as it gave a clear idea of what the session intended on accomplishing. Moving on I gave them an introduction to the topic by briefly covering the significance of music, the reasoning behind this decision was because “We use music to accompany all manner of mundane, everyday activities such as doing dishes or washing the car and we use it to support, confirm, and express our most profound experiences” (Hodges, 2007 p.45). In my own words I explained how music relates to everyone and explained what it may mean to them. I then proposed a question to the students asking what music means to them, and had two responses, which made me more nervous as I wanted more engagement from them. This was the reaction I expected, as I felt everyone read me as a nervous wreck. 
I moved on swiftly, to present a timeline that consisted of different devices and audio formats. The variety of devices and formats were presented on separate PowerPoint slides, with visuals and bullet points. The visuals were significant as it gave clear examples of what I was demonstrating, and PowerPoint enhanced the learning experience by housing all the information within the lesson. Technology plays an important part of teaching, and studies have proven that a student’s education can burgeon if teachers planned lessons that incorporated visuals, through mediums like PowerPoint.  It can be used to get the students “attention” and make the subject matter more “appealing” (Lari, 2014, pp 1672 -1673). Many people may favour using technology in the classroom, Heick (2016) states that the use of technology in the classroom can be the culprit for ongoing distraction and variable social dynamics, however this is a two-way street, having positives and negatives. In this instance I thought that the PowerPoint benefited the class, as I was presenting visuals and information that the students might not have seen or heard, allowing referral to the PowerPoint at any stage of the lesson. 
The timeline went onto cover, Leon Scott De Martin Ville’s Phonautograph (1857), Thomas Edison’s Phonograph (1877), the Vinyl Disk (1950), The Cassette tape (1960) The Compact Disk (1982), and the MP3 (1990 – 2000), this was an important factor within the lesson, as the timeline was used to related to older and younger pupils. To incorporate another emergent technology, I used audio to enhance a point I made about MP3, and I put it to use from my mobile phone to explain the accessibility and convenience of an MP3. As most students in the class use a mobile phone, it put this into context as it related to their everyday life. It was at this stage in the lesson, L/O (1) was accomplished, as the learners were ‘identifying’ the different formats. I delivered this content in a ‘Chalk and Talk’ style which is one of the most common methods of teaching and presentation, it can also be known as ‘Lecture’ teaching method (Cox 1994 pp.59-61). 
I set a task which the pupils were required to work in groups and decide the most efficient and reliable playback device and audio format by outlining the pros and cons. The students were required to consider accessibility, the convenience and the personal meaning and benefits of their favoured format. This is where L/O (2) was accomplished as the pupils were assessing the pros and cons of each device and format. This task was positive as it gave students an opportunity to learn from each other. I assisted by floating around the tables and answering any questions the class were stuck on, and I began to loosen up, and get more comfortable with teaching them. I found that the more I was assisting the pupils, the more my confidence increased.  When the 10-minute task was over I proceeded with feeding back and went around the groups asking them for reasons for their choice, and they responded with very detailed answers and reasons ‘why’, which was a blessing. 
















Conclusion
For my very first nerve-wrecking micro-teach, I felt the feedback from my peers and the class tutors was reasonable, because it provided me with a clear route for development. I found that I used far too much writing on the PowerPoint slides and it made me become very reliant on it for information. 
A specific point made by the observer and peers of the class was to slow down my talking speed as they found some parts hard to understand, and this was purely down to the fact of being nervous. In my opinion, I could have been broader with my choice of emergent technologies, and Kahoot and Microsoft SWAY are in mind for planning the next micro-teaching session.
Kahoot can be used to assess the knowledge of the class in real time through quizzing, as the students can respond to the questions on mobile phones and other devices. Once the students have responded, Kahoot will then present who got the answers right and wrong (Licorish et al, 2018 pp. 04-05). Microsoft sway will be used as the foundation for presenting all subject matter that will be uploaded to the internet. It can be accessed on different devices such as phones and tablets (Wihartanti et al, 2017, pp 55-56). This will be a benefit to the students as it will give them easier access in referring to any of the material covered within the session. The prime focus of the next micro-teach is to tackle my nerves, and to make set tasks far more engaging as it will become more beneficial to myself and the learners. The topic I will cover in the following micro-teach will be based around the different genres of music. 
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Dimensions of the Framework
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Engage in continuing professional
development in subjects/disciplines
and their pedagogy. incorporating
research, scholarship and the
evaluation of professional practices

Core Knowledge fessional Values

Kl The subject material Respect individual learners and
diverse learning communities
K2 Appropriate methods for teaching,
learning and assessing in the subject. Promote participation in higher
area and at the level of the education and equality of
academic programme opportunity for learners.

How scudents learn, both Use evidence-informed approaches

generally and within their subject/ and the outcomes from research,

disciplinary area(s) scholarship and continuing.
professional development

The use and value of appropriate

learning technologies. Acknowledge the wider context in
which higher education operates

Methods for evaluating the recognising the implicaions for

effectiveness of teaching. professional practice

The implications of quality assurance
and quality enhancement for
academic and professional practice.
with a particular focus on teaching

Wl A9 me 0o [




