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Section 1 

What do we mean by Inclusive Leadership?
Inclusive leadership can be defined as one in which means bringing involvement from each person, whether that be within a group, organisation system, community or interpersonal relationship. Ferdman, Prime and Riggio (2021) suggests that being an inclusive leader involves ensuring the fostering and creation of conditions that allow each individual to be at their best and be allowed to do their best, without the need to hide valued identities. The literature that supports the understanding of leading in an inclusive manner has evolved and expanded, due to the focus inclusive leadership has on diversity, equity and inclusions and around the world (Ferdman, Prime and Riggio, 2021). Ferdman, Prime and Riggio (2021), illustrates the importance of addressing a variety of social identities and cultures, and them being at the core of inclusive leadership. Bortini et al (2016) claim, that inclusive leadership is acknowledging and appreciating diversity, by embracing each individual’s needs. Similarly, Nutbrown (2011), illustrates the importance of embracing individuality, and that each person feels a sense of belonging, where ensuring this, is provided through inclusion within an Early Years setting. 

Early Years settings, when providing good inclusive practice, make the rights of the child the core of its provision. The United Nations Convention on the Rights of the Child (UNCRC) highlight the basic rights that a child is entitled to up to the age of 18 (UNICEF, no date). Such rights, that link to an inclusively led practice include; the right to the development of full physical and mental potential, and the right to participate in family, cultural and social life. Rodgers and Dr Wilmot (2011) claim that these rights are protected within good inclusive practice in Early Years settings, where ethos, policies and practices are developed to include every individual learner with the aim of meeting each of their unique needs. 
Each child has unique, individual needs, in which differ to others. The needs of one child may be different to another, which makes them their own unique person (The Early Years Foundation Stage, 2007). An inclusive approach in Early Years practice ensures that such differences in every person is recognised, valued and celebrated (Rodgers and Dr Wilmot, 2011; The Early Years Foundation Stage, 2007).
Early years providers must ensure and promote an environment in which every individual is fully accepted, respected and valued. Where skin colour, social background, gender, religion, disability or any other factors does not affect how an individual is perceived and that they are valued in society (Rodgers and Dr Wilmot, 2011). 
National Day Nurseries Association (2021) illustrates that when inclusive practices, value and promote such diversity in children and families within early years, they are to respond accordingly and provide opportunities to value such differences in people. 
Inclusive settings can provide children the opportunity to an environment in which is organised to ensure accessibility for all, which includes a variety and diverse representation within its resources and images, where appropriate adaptations are made in order to remove the barrier for the child to participate (National Day Nurseries Association, 2021). 

Reflective scenario

The scenario discussed is in relation to a young girl named Alice, who lives with her two younger siblings and single mother. They have recently been moved into the area due to domestic violence, meaning Alice is new to the setting. Alice is an outgoing and confident child, although her mother does not have such confidence. The mother does not like to come and stand directly outside of the door and keeps a distance and does not like to communicate with the settings practitioners including give eye-contact. It is obvious she lacks in confidence and does not know how to communicate comfortably. There have been occasions where the setting may feel the need to communicate Alice’s progress and development, in particularly with having to learn and education in the medium of welsh, which is new to her. Therefore, the lack of communication between the setting and the mother could be delaying her progress in education. The lack of confidence the mother has and extreme anxiety, could be linked to the domestic violence and abuse she has experienced with Alice’s father. In order to provide the mother with greater confidence with all in the setting, it is of upmost importance to provide her support for her wellbeing. The practitioner working with Alice has used her inclusive leadership initiative and decide to make arrangements in order for Alice’s mother to gain a sense of belonging and comfort around those in the setting, where having arrangements in place will positively impact on her wellbeing (Booysen, 2014). Anna Freud National Centre for Children and Families (no date), illustrates that parents may find engaging with schools and settings due to their own personal difficult relationship with education themselves. Therefor when approaching parents on such sensitive matters, practitioners must be mindful that universal methods of engaging with parents may not be appropriate, as one approach may not work for all individuals (Anna Freud, no date). Ferdman, Prime and Riggio (2021) suggests, that an inclusive leader must adopt the mindset and skills for noticing, engaging with, and creating space for multiple dimensions of diversity, and the ways in which vary when people deal with diversity. 

The practitioner decided as a first protocol, to seek advice from her manager, where they both decided on inviting the mother in for a discussion. The aim of the discussion would be to discuss how the mother feels about the setting, and to identify any issues that can be dealt with in order to make her feel at comfort and ease in the setting. The meeting would be in place to encourage partnership working between the sitting and the mother in order to aid in her feeling more comfortable and as equal in the setting as every other person (Ferdman, Prime and Riggio, 2021). Scanlan and Johnson, 2015) claim that such partnership between parents and schools has been proven to be an essential part of inclusive leadership, as it works to enable families to feel valued by the setting and its practitioners. Parents of children in which are within the setting, must feel that practitioners are interested in them and their child. They must feel that they themselves are accepted for their individuality and that they receive respect (Rodgers and Dr Wilmot, 2011). 
There are numerous literatures that acknowledge the importance of having strong relationships between parents and practitioners in settings. Research suggests that where parents/carers are actively involved in their child’s learning, they are more likely to achieve and develop academically and their wellbeing improved (Anna Freud National Centre for Children and Families, no date). Where there is a systematic approach in a setting, where families and settings work closely alongside one another, the influence on children can be of that, they are greater supported in terms of reaching their full potential (Anna Freud National Centre for Children and Families, no date). With the settings leader using an inclusive approach and doing so adequately, through working closely with the mother, it can be beneficial and aid in greater results (Adams, Harris and Jones, 2016).  

The first meeting was held with the mother alone in order to discuss personal matters without the presence of the child. However, the setting decided to hold another with both the mother and Alice to discuss how she as a pupil may be finding her time settling in the new setting, and also being a new learner to the welsh medium. The setting is again, following an inclusive approach to the matter, by providing the child with a sense of equality and belonging in the setting (Birth to three matters, 2011). Furthermore, the child is being provided the opportunity to being heard, in regards to their education, which is giving them a voice, where she may express her feeling and thoughts freely. As stated within the rights of the child under the UNCRC (UNICEF, no date), children have the right to have their own voice heard where they are able to express themselves and their thoughts on matters that affect them and their education, where their concerns are to be heard and taken in to consideration. The importance of the voice of the child, is also highlighted within the Curriculum for Wales (Welsh Government, 2020a). The school follow the Curriculum for Wales, which encourage schools and their curriculums to follow an inclusive approach for their learners and does so where it draws on the learner’s voice and responds to the learners’ needs, experiences and input (Welsh Government, 2020b). 
Archard and Uniacke (2020), support the same understanding of importance in which it is, for a child to have their own voice and having so encourages their individual identity. 

Challenges with inclusive leadership
Murray (2019) state that Inclusive leadership in the early years setting, can come with challenges and barriers when implementing into practice when encouraging inclusivity for every child, in particular those of a young age. When considering the rights for a child to have their voice heard, in  terms of their views and opinions on matters that affect them under the rights of the child within the UNCRC (UNICEF, no date), it can be a challenge in doing so with a child of a young age or potentially one in which is non-verbal (Murray, 2019). A child with potential learning difficulties or delays in learning, similarly to the child in the scenario in learning at a slower pace, may have difficulties in portraying their views and opinions adequately (The Challenging Behaviour Foundation, 2017). The inclusive leader and staff members have dealt with the scenario in an empathetic nature, where they work hard to encourage and facilitate the right learning environment for the child in which ensures the voice of the child is heard, leading to a good enforced inclusive approach (Dewey, 2020). 
Ryan (2006), illustrates how inclusion is vital in education settings, where educators are to be aware of their practice and know to critically evaluate their role in doing so. The leader has demonstrated this within the scenario, where deciding to develop a plan on how to improve the situation for both the child and the parent. The leader has taken on board the advice and opinions of her other staff members, meaning they are all able to work together with an inclusive approach to support the child and mother. Gerritsen (2020), understands the importance of leaders listening to their staff members when implementing an inclusive approach in practice, where the decision making for situations like the one in the scenario are able to be made inclusively as a team. In order to ensure that not only the leader of the setting is aware of how to implement an inclusive approach, but to also encourage staff members to do so, they must take and attend current training in order to support this (Welsh Government, 2016). The Welsh Government (2016) claim that settings and its staff must complete self-evaluation assessments annually where training must be noted and set out to be completed. The training must be in place in order for all staff members to understand how to implement inclusivity in the setting.  

A child’s sense of belonging within their early years plays a great role in their cognitive and socioemotional development, where it can have an effect on attachment, transitions and children’s beliefs in themselves in terms of their own potential and capacity (Bowlby, 1969,1982).  Baumeister and Leary (1995) illustrate how a child sense of belonging can be influenced by them feeling included and welcomed, where they are able to lead to positive emotions for children. Where children whom are excluded and rejected can lead to negative emotional outcomes. The scenario suggests that the leader has provided an opportunity for the child to become able learners, where Alice should develop a sense of belonging in the setting with the leader being inclusive to ensure she feels welcomed. Although the leader must recognise that the language of the setting can affect Alice and her sense of belonging. The inclusive approach the setting uses, understands the importance of providing children like Alice, the best start for developing Welsh as well as English as speech, language and communication (Welsh Government, 2020c). Where providing children who may require additional support, they acquire greater speech, language and communication skills which benefit them greatly through-out their lives, beyond their early years (Welsh Government, 2020c). Within the meeting held with the child and the mother, the mother noted her concerns for her slow progress in developing the welsh language. Where the setting assured the mother with their inclusive leadership, that they will provide Alice with the relevant extra resources and support in order for her to become bilingual. The setting stated that being bilingual does not cause further communicative disorders, and potentially encourage cognitive, social and economic benefits (Welsh Government, 2020c). 


A child whom has had to move from a familiar place such as a school, in which they felt known and comfortable, into another where they are unfamiliar with and feel unknown can cause some vulnerability during the transition (Birth to 5 Matters, 2021). The scenario discusses the child being new to the setting, in which is understood by the inclusive practice, as they wish to implement ways and discuss with the child these in order for the child to gain a sense of belonging and being ‘known’ in the setting. The child in the scenario has come from a household with difficult circumstances such as poverty, abuse between her father and mother and traumatic events at such a young age. Where such conditions and situations can have an impact on a child’s emotional and educational development (Welsh Government, 2016). Although the child is confident in herself and the way she communicates to her peers, she does show some sings of anxiety and worry, in particularly questioning her actions and work, and feels disappointed in herself often. The setting and staff have recognised the behaviour and that being another reason they wish to implement plans in order to encourage Alice to feel settled and belonging in the setting. As the Welsh Government (2016), illustrates that children who display anxiety can develop a sense of school phobia, which they do not wish to happen. Due to the child experiencing some adverse childhood experiences, such as abuse, parental separation and an exposure to parental substance misuse, the setting have understood the importance of acknowledging the affects that these may have on the child’s performance and how they must work to ensure they focus on an inclusive approach (National Day Nurseries Association, 2021). Such adverse experiences can have a lifelong impact on the child, mentally, physically and affect their well-being. By the setting providing an inclusive approach, where they provide quality care and education to the child in the scenario, it can reduce the impact that adversity may have on her (National Day Nurseries Association, 2021). 


Section 2

Within this section, an evaluation of the newest Curriculum for Wales (Welsh Government, 2020a), policies will take place, and whether this policy encourages and demonstrates the opportunity for inclusive leadership in early years provision. A policy and procedures in an educational context, works to support and guide staff working within the setting to promote the certainty of endorsing the well-being of all children, families and staff in which work within the setting (Waltham Forest, 2019). Procedures which are set, put and implemented into practice, ensure that all involved can have a common understanding and agreement of how the setting must be run and what they must do in order to ensure so. The procedures written within a policy can state clearly the actions in which must be taken when dealing with a particular matter that may arise (Waltham Forest, 2019). In short, the policy acts as a statement on how to work on an area in practice, and the procedures illustrate what needs to be done in order to achieve the policy (Professional Association for Childcare and Early Years, 2023).
The Welsh Government claim to develop policies in practice, which are implemented in order to ensure that all of its learners are able to reach their potential (Welsh Government, 2016). In order for the Welsh Government to achieve this, it set in place a new implementation plan for its curriculum reform. The newest curriculum encourages inclusive practice by focusing on the importance of strengthening its approaches to inclusion and safeguarding, and in particular improving behaviour and attendance. The vision of the new curriculum has a vision for pupils in Wales to enjoy their learning and teaching, that inspires them to want to succeed and where the individual potential in children is actively developed (Welsh Government, 2016). By the Welsh Government creating and implementing its new curriculum across the education board in Wales, it provides guidance to education settings, in order for all to follow a similar road to achievement, where they can provide the relevant support to the curriculum’s learners to achieve their full potential (Mcclure and Jaeger 2008). 

The new Curriculum for Wales, claims to encourage an inclusive approach for educators by guiding them to supporting their learners during their learning continuum as unique individuals, rather than putting all learners in the same learning group due to their age (Welsh Government, 2015).The standard age-stage related assessments have been replaced with new progression steps for learners along their education continuum, which aids with inclusive leadership in practice (Welsh Government, 2015). The Welsh Government (2015) and the new inclusive curriculum makes use of the progression steps to encourage pupils to develop at their own pace, considering their individual needs and supporting their development by creating great outcomes for learners. The Welsh Government have identified the needs of children being unique due to the influence of personal factors, and have implemented an inclusive approach by recognising influences such as culture, race language, disability and poverty (Welsh Government, 2020a; Centre for Consumer Engagement in health innovation, no date). 

Where the new curriculum encourages the unique needs of each child in early years settings and puts focus on providing its learners with inclusive learning environments but also health, ethics and wellbeing (Welsh Government, 2020a). Early years settings should provide learning environments in which are inclusive with the focus on each child’s individual needs, by doing so can encourage the children to feel empowered to reach their full potential (Dallimore, 2019). Although enabling such environments for children, can be a challenge due to settings lacking in resources, and quality practitioners contribute to the challenge in providing inclusive learning environments (Welsh Government, 2014a) The Welsh Government (2020a) have highlighted the issues when implementing inclusive learning environments for children in early years, and have put focus on improving the barriers by ensuring their early years settings will be provided with the adequate resources needed in order to facilitate and environments which provide sense of belonging, enhanced communications and where they celebrate and value diversity in which demonstrates inclusivity. Practitioners would be able to lead inclusively within their setting, when provided with such environments (Welsh Government, 2020a).

In order for staff to follow an inclusive approach within practice, training and professional development is essential (Nishimura,2014). The Welsh Government have understood the importance of this within their new policy and Curriculum for Wales and further claim to ensure that practitioners will be provided with opportunities to develop and enhance professionally in order for them to gain greater understanding of the new policy and how to work inclusively within the setting (Welsh Government, 2020a). The curriculum further highlights diversity in people, where the curriculum will teach children the value of diversity with links to ethnic minority, history and experiences (Welsh Government, 2020a). Having lessons on diversity will encourage children to adopt an appreciation and value of cultures, history and traditions (Welsh Government, 2020a). A curriculum should incorporate each child’s and their background in order for them to gain self-worth and have pride in who they are as individuals. Through providing children with and cultural inclusive curriculum, it encourages them to develop an understanding and appreciation of the range of different cultures that are within the school and in the world, provides the essential element for life within modern Britain (Welsh Government, 2020a). Children will develop an interest in exploring, improving their understanding and showing respect towards different faiths and cultural diversity , furthermore, the understanding, accepting and respect of celebrating diversity, where their attitudes towards different religious groups, ethnic and socio-economic groups will be reflected (Bednall, Fell and Culora, 2023). The New Curriculum for Wales (2020a) has provided opportunities for its schools, settings and practitioners to lead inclusively, where diversity and the inclusion of all cultures is valued. 

When implementing the new curriculum into practice it may be challenging as the curriculum is designed by individuals who would not essentially experience how the policy is put into practice (Welsh Government, 2018). Literature claims that policies within an Early Education settings is a document in which is designed by individuals in suits that provide instructions for settings and their staff to put to practice, instead of inclusively co-working with the practitioners during the designing of the policy, as it is them in which will implement it (Baldock, Fitzgerald and Kay 2013). The new Curriculum for Wales (2020a) works as an inclusive policy, where it has involved practitioners of settings during its creation and further allowing inclusive leadership. 

Concluding this section, it is clear that the new Curriculum for Wales (2020a) has developed a curriculum that provides opportunities for inclusive leadership. The curriculum highlights the importance of its practitioners and learners understanding and valuing all individuals from all backgrounds. Where each individual setting has implemented its curriculum following the policy, inclusive leadership should be practised often, further leading to great outcomes for its learners. In order for inclusive leadership to be carried out effectively, evidence suggests that training for its practitioners must be provided and adequate resources and funding should be accessible for its early- years providers (Welsh Government, 2020a).

Section 3

Inclusive leadership within the context of early years education, is recognised as essential in practice, as it provides the children and families with a sense of belonging towards the environment (Siraj and Hallet, 2013). Communication between leaders with its learners and families, encourages inclusive leadership, where the leader listens and gains a sense of understanding of an individual’s needs (Children’s Commissioner for Wales, 2017). 
THE UNCRC illustrate how each child has the right to communicate with others their view and opinion, be heard and listened to and have their needs met (UNICEF, no date). 

In order for a leader to be inclusive with those around them in early years practice, they themselves must build knowledge and understanding on cultures of others they may work with (Ryan, 2014). Which refers back to, the importance of a leader speaking and listening to others they work (Children’s Commissioner for Wales, 2017), where by doing so they can gain greater understanding of the individuals needs and provide greater detail and attention to where a scenario they have not seen in practice before (Allen et al 2021). Foundation Years (2015) also recognise that practitioners should understand and discover everything about each child in their care, in order to be an inclusive leader in the setting. 
Foundation Years (2015) further claims that inclusive leaders must take the time to build strong and positive relationships with the children and families they work with in order to gain great knowledge on each child they care for, including the ethnicity, religion, disability, family background, gender and special educational needs are to be recognised. 
Although literature recognises the importance of getting to know each child and their family culture, as practitioners in early years, it is highly unlikely that there has been occasions where asking a family “I understand you believe in a specific religion but could you tell me what in specifically you strongly believe in as part of that religion?”, or “Is there anything you would like me to be mindful of when working with your child in regards to your culture?”. However evidence suggests the benefits of doing so, could improve the efficiency of inclusive leadership. Scanlan and Johnson (2015) claim that practitioners should often ask questions that are out from their familiar ones, dig a little deeper in order to find out some more on a child’s values, beliefs and background. By asking the unfamiliar questions, it encourages an inclusive environment where practitioners make use of their skills to collect more information on a child by doing the ‘out of the norm’ (Scanlan and Johnson 2015). 

Where practitioners take the chance of questioning some more in order to be confident about asking questions, they are developing their inclusive leadership skills. As previously stated, Scanlan and Johnson (2015) recognise that through acting in new ways and digging a little deeper, it can encourage them moving away from the typical classroom activities such as craft and focus on each child and do an in-depth cultural exploration and further value each culture. 
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