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	Targets 
	How have I worked on this target-
	An example of how-

	Target 1- Make explicit links between points and my own practise as a basis for research decisions. 

	I refered to my own professional practise and the teaching standards to emphasis why this research is important to my own professional development. 
	This is evident on page 3 of my literature review. 

	Target 2- Proof read my work to avoid minor errors. 

	I broke my assignment down into manageable chunks and read my work thoroughly for errors. 
	Throughout the assignment this is emphasised. 


	Target 3- Avoid long paragraphs to create a better flow. 

	I started a new paragraph when introducing or changing the direction of my discussion in my assignment. 
	This is particularly evident in my research methodology. 






An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards (professional learning standards). 











The aim of my exploratory case study is to develop an in depth understanding of the relationship between pupil motivation and verbal feedback as an AFL strategy in a year 3 classroom, to support my professional practise. My proposed research question is- ‘What is the relationship between pupil motivation and verbal feedback as an AFL strategy to year 3 pupils?’. This focuses specifically on collecting and exploring both staff and learner’s perceptions of the relationship between these two core elements of learning and understanding. As a result, of this research inquiry I will be enhancing my knowledge of motivation and verbal feedback on a year 3 cohort.  Thus, conducting this case study is purposeful as it is aimed at developing my pedagogical understanding of using different methods of teaching to encourage and support learning. Thus, exploiting subject disciplines in areas of learning is a professional teaching and learning strand I want to develop going forward in future practice. To protect the identity of the school where research is conducted, I will be referring to it as ‘School X’. This is an English medium primary school in an urban area in the City and County of Swansea. The class within which my research took place consists of 28 pupils, this includes 13 girls and 15 boys. Children are divided into 4 working groups based on ability. My hypothesis prior to undergoing my research is the view that the relationship between motivation and verbal feedback on year 3 pupils is crucial towards creating an optimal learning environment, where children have a stronger willingness to participate and play a compositional role in growth. The Curriculum for Wales (2022), which this study empirically supports, places AFL at the forefront of successful learning and educational assistance for children through to adolescence.

Overview of Literature 
Existing research has highly informed my research topic, assessment for learning strategies like verbal feedback has a long history in education as a way to track improvement and assist learning. The book "Inside the Black Box" by Black and Williams (1998), places a significant emphasis on boosting educational standards, served as the foundation for this study inquiry. The feedback generated by the AFL method of teaching and learning is utilised to help students advance within a cohort (Cambridge Assessment , 2020). Subsequently, children become active in the learning process gaining a greater level of self-esteem and confidence. According to the Welsh Government (2022), AFL is essential to ensuring that each student advances at the right rate and is given the necessary support. In relation to my own teaching practise, I have used AFL as an approach to monitor and track progression in lessons to refine my area of learning plans specific to pupil needs. This is heavily linked the ambitious capable learners’ element of the four purposes in the Curriculum for Wales (2022). As a practitioner it is my role to enhance my understanding of supporting children’s development through enquiry to provide appropriate levels of challenge and support to increase learner outcomes. This links to the continuing professional learning descriptor in the Professional Learning strand of the QTS Professional Standards for Teaching and Leadership (Welsh Government , 2020). 
Verbal feedback is a form of communication intended to both decrease and close the gap between what is still to be learnt and what is known (Hattie & Timperley, 2007). Thus, this advantageous feature is distinct from other verbal interactions like giving tasks, instructions, or commenting on behaviour. Verbal feedback involves interaction between learners and teachers with the potential for questions and exploration to provide learning gains. Rae and Cochrane (2008), attain that feedback delivery can impact on learner motivation but, it is highly dependent on variable factors; these are how the learner receives it, and dispositions towards learning within specific contexts. Moreover, according to Dweck (2007), learners’ implicit theories of intelligence can be changed over time as a result of better learning outcomes devised from feedback. Evans (2013) pointed out, however, that even when good feedback principles are used, students may still be unable to use feedback effectively because of a variety of individual reasons, including contextual variables, metacognitive influences, cognitive difficulties, and emotional difficulties. These factors are a limitation to feedback as an AFL strategy, Evans and Kozhevnikova (2011), have also suggested that emotions and feedback are inextricably linked, suggesting motivation has a tangible link to verbal feedback. The nature and value of feedback is directly related to how willing learners are to use it. In a similar vein, Yang and Carless' (2013) and Pekrun et al (2014) research shows how students' internalised emotions affect their capacity for self-regulation and engagement with feedback. This relates to the power of emotions; how individuals handle, and process criticism is being increasingly seen as being of crucial value.


Motivation theory is a way of looking at what motivates an individual and how this influences behaviour and outcomes. Motivation is deeply embedded in Maslow’s (1970) Theory of Hierarchical Needs; this has postulated that motivation occurs when all needs are fulfilled. Furthermore, this has formed the basis of my research enquiry due to the emphasis on factors like autonomy, competence, and readiness. These are key motivation needs proposed by psychologists Edward Deci and Richard Ryan (2000). This is evidential in a latter Department for Education case study report by Gutman & Vorhaus (2012), stating that behavioural wellbeing is a significant predictor of engagement and attainment in thus, proposing that effort and focus on tasks plays a key role. Similarly, a psychology study (Vansteenkiste et al, 2004) compared the impact of intrinsic goal framing and extrinsic goal framing with a no-goal control group. According to expectancy and instrumentality theories, the extrinsic goal framing condition provides a value and incentive for learning during tasks leading to better performance than a no-goal condition. Thus, this suggest that feedback goals and motivation are interwoven. However, from the perspective of self-worth theory (Covington, 1992), students with verbal performance goals link self-worth to normative achievement and are threatened by making mistakes. Conversely, not all students experience negative effects to their self-worth and motivation when they make mistakes. Clifford's (1984) and (1991) theory of constructive failure accentuates that students who are focused on the task rather than on themselves do not typically fear failure as they are primarily concerned about learning. Moreover, Boekaerts, (1993) and Skinner (1995), later added to this by suggesting that optimistic feedback may be the key mechanism in forming intention to learn. This is consistent with the notion of constructive failure; these pupils maintain positive self-efficacy. 
As a result, my exploratory study will delve further into understanding the underpinning relationship between the two core terms ‘motivation’ and ’verbal feedback’ on year 3 pupils. This important topic aims to get opinions from both staff and students regarding if the relationship is positive, and the effects it embodies in the classroom environment on pupils learning. 


Explanation of Case Study 
Case study research is used in educational research to enhance pedagogical understanding of contexts, communities and individuals in an educational setting. The term case study has many definitions thus has been coined as a contested terrain (Yazan, 2015). Robinson (1993, p. 146) refers to a case study as a strategy for research which involves an empirical investigation of a contemporary phenomenon within real-life context using multiple sources of evidence. Similarly, Bassey (1999, p. 47) defined case study research as a singularity, conducted in a natural setting. Moreover, a case study is a design for research which is suitable for developing and extending a deeper understanding regarding an area of interest. Punch (2014, p. 124) advocates this by stating that good case studies in situations where our knowledge is shallow, has a valuable contribution in supporting development. However, Hammersley and Gomm (2000) firmly states that the term ‘case study’ is not always used in a clear and fixed sense thus, there is some uncertainty regarding what constitutes it.  
A case study is not a methodological decision; rather, it is a decision on what will be investigated using the methods selected for the inquiry (Stake, 2005, p. 443). Therefore, the use of a case study can be advantageous in offering detailed information from a range of sources. Whilst, also providing a direction in which as a researcher you want the inquiry to go. Thomas (2021) states that there are two parts that form a case study, each part is dependent on the other, this is the subject and the analytical object. In my research project, the object is feedback, and my subject is the motivation of the year 3 students. This forms an exploratory case study, this is used when there is no predetermined outcome in the research inquiry. According to Yin (2014) case studies are appropriate when asking ‘who’, ‘what’, ‘why’ and ‘how’ questions, these expolitary case studies are beneficial in gathering an indepth description or to explore presummed links. An advantage of my insider position includes easier access to the culture being studied as the researcher is heavily regarded as being ‘one of us’. This means that the researcher can ask more meaningful questions due to the possession of prior knowledge around the research sample (Sanghera & Bjokert, 2008). However, Merton (1972, p.28) argues a key disadvantage of a case study from a sociological standpoint, stating that there is nothing fixed about the boundaries separating insiders from outsiders, as situations involving different values and statuses arise leading to the lines of separation shifting. Therefore, insider and outsider roles can be considered products of the situation in which the research takes place within (Kusow, 2003). 
My chosen sample are 5 Key Stage 2 teachers in School X, and participants from my PTE3 year 3 class, these children are between seven and eight years olds. I selected this sample because it is a key stage 2 cohort, where factors like motivation and AFL strategies are more influential on pupils as they have a greater understanding of what feedback is. Furthermore, this case study links to the professional Learning standard which states that teachers must make reasoned pedagogic decisions in their classroom, based upon relevant research findings (Welsh Government, 2019, p. 91). Thus, this inquiry will be demonstrating an understanding of theories, assessments, pedagogy and child development to implement within my planning and daily practice.  I have ensured a proportional representation of participants in my case study by randomly selecting the same number of pupils from each ability group in the classroom. 


Research Methodology 
Using interviews as a tool for teacher research is highly purposeful as is generates greater depth than other data collection methods (Cohen, Manion, and Morrison 2011). Thus, my decision to use a semi-structured interview question format enriches interaction and leads to responses that are personalised. According to Burns (2010), the aim of a semi-structured interview is to enable the researcher to make comparisons across the participants’ responses, whilst also allowing individual diversity and flexibility. In spite of this, the degree of flexibility can raise questions regarding the validity of responses gained from participants. However, a semi-structured interview can also help with the rapport between the interviewer and the interviewee. This is an advantageous feature, as participants are more likely to reveal their opinions to someone who is interested in their views. Bell (2014) states that whilst this feature makes the process subjective, it can often lead to rich data being collected compared to more structured approaches. Moreover, I developed an interview schedule in advance but, this was used as a general guide, as an interviewer this allows for secondary or supplementary questions to be asked for clarification or elaboration (Silverman, 2017). 
 Furthermore, the high response rate of interviews as a research technique is a key benefit; most interviews are pre-prepared, giving time to gather responses. However, the most evident advantage of using interviews is the personal nature that encases it, resulting in respondents having a strong thus providing more in-depth information. Furthermore, interviewing multiple participants at a time, means that I can increase the representativeness of my data, allowing a broader spectrum of opinions to portray (Denscombe, 2014, p. 187). Nevertheless, the dynamics of this form of ‘focus group’ can be hard to manage, it must be ensured that all participants have an opportunity to speak, whilst preventing anybody from dominating the discussions. Children's cognitive ability to comprehend the significance of my research disposition, on the other hand, is an ethical concern to take into account, some pupils cannot coherently express opinions (Moir, Morison & Kwansa, 2000, p. 122). Despite this, interviews provide insight into how experience affects professional practise, permitting the interviewer to pursue and adjust conversation in line with the response (Kvale, 1996, p. 326) . The attainment of my year 3 chort is low thus, my choice of interviews as a resarch tool suits the abilities of the particpants. When using my question approach, the Leuven scale will be a compositional tool used, to ensure that children’s emotional wellbeing is at the epicentre of research. This is a five-point scale which allows effectively measures children’s comfortability in the interview setting (Structual Learning , 2020). 
The second research tool I have decided to use is a questionnaire. My research question is focusing on the relationship between motivation and AFL as an ‘object’ on a year 3 class therefore, it was important to use a suitable tool to collect data from teachers. Teacher workload had a significant impact on my choice of research method thus, I have selected this tool as it minimises the risk of stress and time on practitioners. This impetuous factor is highlighted by a survey conducted by the National Educational Union (2021) which reported that 95% of 10,000 teachers were worried about work load on their wellbeing.  Therefore, to ensure staff wellbeing is at the forefront of my research I ensured that the questionnaire would take 5 minutes to complete. Gathering views and perceptions of the KS2 teachers is a key component to gathering a detailed insight into how the relationship between motivation and AFL can be impactful in my future practise.  
Jared Cornell (2022) highlights that questionnaires have a key asset compared to other research tools, it ensures the anonymity of participants responses thus, keeping identifies private. This provides richer data as respondents are more likely to feel comfortable in expressing opinions. To ensure that participants are honest and provide insightful information, a disclosure was put at the top of the questionnaire. This stated that opinions would be anonymous, this is a benefit to questionnaires in research enquiries.
Moreover, the question content of a questionnaire can make it advantageous in research, utilising a mixture of open and closed questions to extract quantitative data makes findings easier to analyse. Questionnaires are beneficiary for gathering data regarding abstract ideas or concepts that are primarily difficult to quantify, these include key aspects to research like; opinions, beliefs and set attitudes towards a topic (Artino et al. 2014, p. 464). However, a pressing limiatation of a questionnaire as a rearch tool is that there is little flexibility for partipants to present their own perspective on areas unless there are several open questions (Williams, 2003). As a result, the usefullness of a questionnaire is hindered upon the questions piloted within it. 
Researchers have identified that online data collections like questionnaires protect against the loss of data and removes the complexities of data transfer for analysis (Ilieva, Baron & Healey, 2002). Several researchers argue that the use of online questionnaire formats guarantee a higher response rate ( (Matz, 1999). However, not all researchers accept this point, prior to this eduactional researcher Juidth Bell (1987) argued that a non-response rate greaterr than 10% can bias the results of data collected. In spite of this point, questionnaires are a safe option for conducting my research as it fulfills key BERA guidelines like anonyminity, the right not to answer a question and confidentiality.  

Data Presentation and Analysis Methods 
I will be using triangulation to increase credibility and the reliability of my research findings. This will be used through combining theories, methods and observers in my research study. This ensures that fundamental biases occuring from the single use of a method, or participant are overcome. Thus, enriching research offering a variety of data to explain different phenomenon (Afzal, Azeem & Bashir, 2008, p. 42). 
In qualitative data collected from interviews, validity is a key factor relating to careful sampling, appropriate use of data collection methods and statistical analysis (Lincoln, Lynham, & Guba, 2013). To ensure that my interviews adhere to this I decided to randomly select 3 pupils from the 4 ability groups in the cohort. This is a stratified random sampling technique; chosen because there is a large variation in abilities. This is purposeful to my research question as it ensures that every stratum is represented in my findings. Oliver Robinson (2014) advocates the use of sampling, stating that it is a central component to the practise of qualitative methods. I decided to use an interview transcript to represent my data, see in appendix (p. 26-31), I noted each participants response to questions depicted in my interview schedule. Subsequently, as the researcher I was able to use the participants responses and uncover invariant patterns being investigated. This is strongly linked with research reliability, this refers to the soundness of research disposition, based upon incremental factors like how dependable, consistent and replicable data is (Rose & Johnson, 2020). Furthermore, I have used thematic analysis to report my interview data. Braun and Clarke (2006), define this as a method for identifying, analysing and reporting patterns within data. Thus, this is purpose to generate preliminary codes to identify themes. As a researcher this is advantageous as it organises data into manageable amounts to compare responses, providing an analysis that entails an overall finding to my research question (NFER, 2013, p. 11). 
My staff questionnaires are aimed at attaining quantitative data that can be represented and analysed statistically. My research tool used is Microsoft Forms, the data collected transpires into graphs and diagrams. To increase the levels of validity and reliability I have adopted a reflexive approach, describing the contextual intersecting of relationships like age and status between myself and participants (Berger, 2015). I implemented this at the top of my questionnaire, stating that I am a young trainee teacher, with the intent of developing a deeper understanding of the relationship between motivation and ALF for future practise. This not only increases credibility of my research findings but, deepens the understanding of my discussion and how I intend on using findings to improve pedagogical practise. This is grounded in the Curriculum for Wales (Welsh Government , 2022), which highlights that learning and teaching should be formed by sound evidence and expertise derived from professional inquiry. 

Ethical Considerations 
Participants wellbeing is at the centre of my research inquiry thus, informed consent played a crucial role in ensuring an ethical study. My headteacher, class teacher and senior mentor were informed about the rationale of the research and signed a consent form to approve inquiry within School X. I then sent a letter home to guardians, they were required to sign and give consent for data regarding their child to be collected (appendix, p. 24-25). Pupils who did not have a signed consent were excluded from the project. Pupils randomly selected to participate in the interviews provided verbal assent after being read an outline of project expectations. Subsequently, pupil assent is a fundamental tenet of my ethical research. To ensure that pupils were comfortable and willing to participate they were provided with ‘emotion cards’, each participant was also consistently reminded of their rights. As a researcher I remained sensitive to the possibility that participants can withdraw consent any time (BERA, 2018, p. 9). Following BERA guidelines participants names are anonymised, this entails substituting direct identifiers. BERA (2018), states that confidentiality and anonymisation of data is the norm when conducting ethical research. This is in accordance with the United Nations Convention on the Rights of the Child, the rationale for this is that children’s rights need specific consideration to protect wellbeing (Welsh Government , 2022). Any raw data will be deleted or destroyed immediately. Data will be kept until the completion of my research inquiry; it will then be deleted from One Drive. In conjunction with the Data Protection Act (2018), participants will have the right to view their data however, this will then be deleted immediately. During the process of collecting data, it was transferred to an electronic password protected encrypted file. Moreover, Burgess (1989, p. 5) identified ethical drawbacks in educational research, these included research relations, informed consent, sponsorship and data dissemination. My research Ethics form (appendix, p. 2-22) states how I overcame these barriers to ensure that my research aims were achieved in an ethical manner. 
 
Analysis of Results
All 5 KS2 participants responded to my research questionnaire, my data is represented in the appendices (p. 32-39). Question 1 was based on how often AFL is used in the classroom. This was a multiple-choice question represented in a pie chart, 40% of participants voted for once a day. Whilst 60% of participants stated they used it every lesson. This is supported by Ross Morrison McGill (2011), who states that using AFL in the classroom everyday can support and address differentiation encouraging safe risk. Question 3, delved deeper into my research question focusing on how influential verbal feedback is on pupils’ motivation to progress. There were 4 promoters and 1 passive result in this question. Moreover, this key finding coincides with (Gibbs & Simpson, 2004) who highlight that verbal feedback can empower and encourage ownership, emphasising a strong relationship between the two factors. 
Question 7 was a key question in my research, this was a multiple-choice question, this referred to if participation and motivation increased as a result of using verbal feedback. A total of 80% of participants voted yes, whilst 20% stated that it depends on class behaviour during the lesson. Evidence shows that ecological factors have a significant influence on class behaviour thus, behaviour cannot be separated from learning and wellbeing. In an area with a higher deprivation rate, behaviour challenges are a result of external factors, influencing the quality of AFL feedback absorbed by individuals to make them motivated (Inclusive Education , 2020). 
Question 8 asked KS2 teachers how they use verbal feedback to motivate pupils. All responses highlighted that it is used face-to-face to identify what is going well and possible improvements. Question 9 entailed asking how likely it is that pupils take on board verbal feedback, there were 4 promoters and 1 passive, this shows that pupil’s attitude to feedback is positive, leading me to believe that engagement and motivation to learn is influential. For question 10 I used a Likert data collection method, focusing on if there is a positive or negative relationship between motivation and verbal feedback, only 40% stated that verbal feedback helps pupils become more motivated to complete tasks to a high standard. However, 80% stated that without feedback pupils are not motivated to improve learning, highlighting a link between the two factors. The last question was a yes or no question, asking participants if they would recommend using verbal feedback to positively motivate pupils, 100% of participants stated yes. Thus, on the whole my data informs me that the type of relationship between verbal feedback and motivation is positive and intertwined in pupils’ readiness to learn. 
For my pupil interviews I created a transcript of results, see appendices (p. 26-31). Overall, group 1 stated that verbal feedback like praise encouraged and motivated them to complete work. With child 1 highly supporting it stating, “it makes me 100% feel good”. Furthermore, 3 out of 4 pupils stated that they prefer feedback out loud rather than in their books. This highlights how verbal feedback significantly impacts on engagement and effort to complete work. In support of this is Tracey Feil (2021), who highlights that teacher feedback enables pupils’ self-confidence and efficiency to grow. 
In summary of group 2, findings show 3 out of 3 pupils stated that feedback makes them want to improve work. Thus, all participants in this interview stated that verbal feedback from the teacher encourages and motivates them to complete work, with child 4 stating; “the learning in class makes me want to try my best”. Conversely, child 7 did not rate the impact of motivation as highly stating, “7/10 motivated in class depends on how I feel”. This suggests that the impact of feedback on motivation is dependent on children’s willingness to immerse themselves in learning. Tara Chklovski (2017) accentuates this further when referring to growth mindset, suggesting higher order skills like meta-cognition take longer for some children to develop. 
Overall, group 3 and 4 all stated that verbal feedback motivated them to complete work when answering question 7. With Child 11 stating “It makes me happy I get to talk to the teacher more”. Child 12 smiled when asked question 3 (see appendices page, 30), highlighting that verbal responses rather than in books makes them feel more supported thus, contributing towards a motivated growth mindset. Overall, this data means that pupils feel that verbal comments are more successful and positive to motivate progression. 


Recommendations
In light of my research findings, I would recommend that verbal feedback is used each lesson to support pupils’ individual progression. Providing a strategy like verbal feedback to help motivate children is an inclusive strategy to support all pupil’s self-esteem and overall confidence in directed tasks. In my year 3 cohort, I would like to suggest an intervention to support learners’ engagement. This will be setting a timer midway through each lesson where the teacher starts to walk around the class to suggest any improvements and give praise to pupils. This is a strategy used by a KS2 teacher in my questionnaire. This intervention will allow time for pupils to address any misconceptions or correct grammar and punctuation before the end of the lesson. Thus, acting as a form of providing short, attainable and specific goals for learners to achieve before the end of each lesson. I have identified that the effect of feedback on motivation in a year 3 cohort is key to supporting higher levels of positive engagement. This inquiry has been purposeful in developing my professional knowledge of wider reading and research findings in line with the professional learning teaching standard of the Curriculum for Wales (2022). Going forward my research findings can be used to inform practitioners of what methods can be the most effective AFL strategies to use for effective learner disposition. 
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