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TASK DESCRIPTION

Critically discuss the Enquiry Based Learning
(EBL) approach that can be used as part of a range
of teaching and learning approaches in the primary
school. In your discussion, refer to examples of
EBL strategies and techniques that you would use
to develop learners’ knowledge, understanding and
skills in aspects of the humanities and science in
the primary school.

You need to include the following in your assign-
ment:

Introduction (Guide 1750 words)

* What is Enquiry Based Learning?

Definition of Enquiry-Based Learning (EBL) (The
range of models/approaches)

Refer to literature based evidence e.g. theorists that
discuss aspects of pedagogy that support the appli-
cation of the characteristics of EBL

Discuss the benefits and challenges of using EBL
Give an outline of the opportunities to engage with
EBL in science and the humanities in the primary
school

Main body (Guide 3000 words)

Develop the discussion of EBL in a project that you
would like to do with a class / setting in one of the
following options:

1.Discuss the nature and application of EBL strategies
and techniques to develop learners’ engagement with

knowledge and understanding and the “Planning, De-
veloping, Reflecting” skills cycle of science enquiry in
the primary school (Choose either FP or KS2 to
show examples and discuss the application of EBL in
this context).

OR

2.Discuss the nature and application of EBL strategies
and techniques to develop learners’ engagement with
knowledge and understanding and the models of en-
quiry skills in the humanities in the primary school
(Choose either FP or KS2 to show examples and
discuss the application of EBL in this context).

Conclusion: (Guide 250 words)

Briefly summarise the important ideas you have dis-
cussed in your work and draw conclusions based
upon the ideas you have presented. You need to
make sure that you have directly answered the ques-
tion. It is always useful to link your conclusions back
to the assignment title and learning outcomes.

Please note: You DO NOT have to focus your an-
swer on Newton House / Dinefwr Park visit stimu-
lus. You can use either Newton House OR another
stimulus for EBL, e.g. a local area or context of your
choice.
GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

NOTE: The guidance offered below is linked to the five

generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly ma-
terial that is relevant to and focused on the task(s) set. You





Critically discuss the Enquiry Based Learning (EBL) approach that can be used as part of a range of teaching and learning approaches in the primary school. In your discussion, refer to examples of EBL strategies and techniques that you would use to develop learners’ knowledge, understanding and skills in aspects of the humanities and science in the primary school.
Part 1 
Donaldson (2015) suggests how children and young people should be given more responsibility when it comes to their learning and should be given opportunities to work collaboratively and creatively, therefore allowing them to understand the purpose of what they are doing. Reviewing the new curriculum for Wales provides schools and practitioners with a prominence for pupils to become their own teachers and facilitate their own learning using questions, working together and establish their own understanding through first hand experiences. The new curriculum for Wales will encompass six areas of learning which in turn supports an enquiry-based learning (EBL) approach. EBL is an approach that comprises of creativity and discovery. It is fundamental when developing children and young peoples’ ability to solve problems. This approach encourages children to take lead with their research about a challenge which is related to a theme where problems arise and are therefore solved by children engaging collaboratively in open ended enquiry. Dewey (1963) supports these statements and believes strongly that using an enquiry-based learning approach can extend children’s creativity and development through first hand experiences.

Enquiry Based Learning is both a teaching and learning method which focuses on questions, ideas and conversations from the students. The pedagogy of EBL for the learner requires them to investigate an open-ended question or solve a problem, the process requires them to be creative and use their reasoning skills in order for them to reach a conclusion which they can explain. Students need to evaluate a problem as active learners either individually or with others in small groups that is proposed to them by their teacher and try different processes to find a possible solution or solutions are groups (Carroll et al,, 2009).
For the role of the teacher, EBL describes the practitioner as a facilitator and requires them to facilitate the learning and take a step back as the role of the teacher and encourage the children to use their curiosity and critical thinking skills independently. Their role is to support learners through the pupil’s process of discovery. As stated by Montessori (2007) the most rewarding sign of learning as a teacher is to watch the children working as if the teacher is not there. This supports enquiry based learning as the children are responsible for their own learning while the facilitator takes a step back. 
Enquiry Based Learning most definitely supports a constructivist approach which is shown through Dewey, Piaget and Vygotsky’s research. Dewey (1963) suggests how learning needs to a process of doing and engaging with the learners’ environment through their own experiences. Piaget (1957) supports Dewey’s theory by also suggesting how children construct their own learning and understanding through the world around them using first hand experiences. Vygotsky (1978) supports this theory by suggesting how important it is for social interaction and language to be used by children when conducting their learning. Montessori (1965) established that children and young people learn subconsciously by absorbing information from their environments. The Plowden Report (1967) also supports this theory by believing that every child should be at the centre of their own learning process throughout their education. This research shows how EBL is heavily influenced by a constructivist approach where an active process takes placed in order for each pupil to be involved in creating important connections from their own first-hand experiences, research and conversations. Enquiry Based Learning opposes the ‘traditional’ behaviourist approach to teaching, whereby the teacher delivers information to the children in a repetitive way with the children delivering back the same. Skinner (1938) and Thorndike (1898) both believed that a learner is a passive and their behaviour can be moulded by positive and negative reinforcement. Although, frequent reinforcement can somewhat reduce the teachers reinforcement powers and therefore taking away the desired effect. However, De Boo (1999) presents the issue that comes with an enquiry based learning environment, stating how educational responsibilities somewhat force teachers to use behaviouristic approaches to teaching and less practical ways of teaching. This is supported by Estyn (2010) who describe teachers as being under immense pressure, especially with inspections, observations, standardised testing and much more. Educational obligations for teachers give them less time to provide the children with an enquiry based learning environment. Having said this, although it is the responsibility of the practitioner to provide the learner with the EBL approach, it has to be part of the schools’ ethos and must be a process in which the whole school follows and believes in. 
BENEFITS OF EBL
EBL is beneficial to both the practitioners and learners. It allows for children to be more engaged with their area of learning as it is seen to be more relevant to their interests and needs, allowing for the experience to be more enjoyable for them. Lakin (2013) supports this by describing how the learner needs to take ownership of their ideas to enable to process to be worthwhile and until this happens then the learner will never be fully engaged. Having considered this point, it is therefore the facilitators responsibility to provide stimulating questions and ‘hooks’ to allow the topic to be accessible to the children and providing them with the drive and motivation. For facilitators, it provides them with the insight of what changes need to be made in order to cater to different pupil’s needs and giving them the understanding to the children’s learning process.
It's a process which builds on children’s prior knowledge and allows them to follow their own research paths of what interests them Building on children’s prior knowledge is crucial to their learning, as stated by DfES (2004) when teachers have a high expectation of all the pupils in their class and build upon their prior knowledge and what they already know will benefit them greatly not only in the classroom but outside of school. Dewey’s (2008) theory also supports building upon children’s prior knowledge allowing them to secure their understanding. Estyn (2017) found that best practice when teaching happened by facilitators building on children’s prior knowledge to maximise their progress, using children’s enquiries helps to enrich their experiences and provides them with the chance to discuss topics which they wish to study. Having considered these points, EBL gives children the responsibility to be in charge of their own learning, allowing them to organise their own work and allows them to be flexible with their process within the time given to them. EBL provides children with not only critical and creative thinking skills, as well it advances their communication, listening and group working skills which are vital life skills.
The process of EBL as a whole also supports Donaldson’s (2018) twelve pedagogical principles. These principles require the teacher to know what approach to use on each individual learner in their class dependent on their needs and therefore asses the impact their teaching had on them. Just one of the twelve pedagogical principles states how ‘learners need to be encouraged to take responsibility for their own learning’ and ‘encourage collaboration’ whish, are just two of the areas which are at the heart of EBL. (Donaldson, 2018).
CHALLENGES OF EBL
As EBL focuses on children developing and guiding their own learning, this can pose some difficulties. Kirschner, Sweller and Clark (2006) and Cazden (1992) both argue that for EBL to be efficient and effective then children must already have a sufficiently high understanding of the topic beforehand. This therefore shows how misunderstandings and misconceptions can sometimes occur if the children go down a different path than what was intended through their research, if they lack knowledge in that specific area. The process of EBL aims for the practitioner to provide the children with a task and facilitate and support the process rather than dictate, and the students therefore carry out their own investigations. Having considered these points of misconceptions occurring, it may be beneficial to explain to the children the different types of Enquiry Based Learning models that are out there, and as a class decide together which type of enquiry would suit the task best. As a class they could go through the advantages and disadvantages of each models therefore coming to a conclusion on whether their decision is correct. This view of including children into the decision-making process is supported by Turner et al. (2011) who believes that if a facilitator is aware of the different types of enquiry, then they are able to build this into their planning and by teaching the children about the different types encourages them to help the facilitator decide which would work best in different situations.
OUTLINE EBL IN SCIENCE IN THE PRIMARY SCHOOL
Enquiry based learning is important in science as it truly reflects how scientists work. They use existing ideas using their prior knowledge, or they create a new idea. They then predict the outcomes of their ideas and lastly they make observations to see if their predictions were true or not. Serret and Earle (2018) propose the saying ‘ask it, think it, speak it, try it, break it, fix it’. This happens to describe how children learn, when in primary children’s level of understanding all depends on them being able to see how something works and then working it out for themselves. One of the main focuses of EBL is to develop learners understanding by allowing them to figure things out for themselves. Harlen (2009) discusses how scientific enquiry develop skills that can be used to gather evidence to test out certain ideas which can explain events in the world around us. This shows how important science is in everyday life. The new Science and Technology Area of Learning and Experience (AoLE) focuses on children’s and young people’s curiosity about the physical, natural world and universe around us by understanding, explaining and investigating. (Donaldson, 2015). Donaldson (2015) states how children should generate and test their ideas, make observations, collect evidence, and carry out investigations in order to gain a result, all while working collaboratively. This is the whole purpose of EBL, allowing children to produce their own learning which is shining through the new curriculum for Wales. For Science when developing children’s science enquiry skills, they do so by planning, developing and reflecting. One of these processes is the generic enquiry model which has five stages, and there is also the Kath Murdoch Inquiry Cycle (Murdoch, 2015) which again follows the same process. Through this process communication is vital in order to deliver good science teaching and in order for learning to take place. Turner et al (2011) states how scientific enquiry is the same no matter what the age the children are, the only thing that is evidently different is the skills which the learners develop as they progress through school.  
OUTLINE EBL IN HUMANITIES IN THE PRIMARY SCHOOL
Estyn (2017) found that majority of pupils in the schools that were visited had a positive attitude and were motivated when it came to the humanities. Donaldson (2015) describes that within Successful Futures, the Humanities Area of Learning and Experience (AoLE) wants to develop an enquiring mind to provide learners with the experience to investigate the world around them. There are a number of models that can be considered when looking at the humanities. These models include:
· The ‘S’ Model – Local Area Study (Grigg and Hughes, 2013)
· The 4 Stage Model - ‘The Investigation Cycle’ (Samuel, 2009)
· The Enquiry and Questioning Model – (Pickford et al., 2013)
· 5 Stages of Enquiry Model – (RE – Ofsted, 2010)
· Michael Storm’s 5 Question Model – (Storm, 1995)
· The 6 Stage Enquiry Framework (Scoffham, 2010)
Although these models more naturally are associated with number of areas across the humanities, they can be developed or be utilised through other areas of the curriculum, they are not strictly designed to be used through the humanities. Although, for example these approaches could not be used for Mathematics, but could be used in Science and Technology. Each of these models all use a similar process. They start with the facilitator providing the learners with a hook or a stimulus which is used to draw learners in and engage them in their learning. The purpose of the hook is to get children to start using their thinking skills beyond what is normally expected of them, this is a chance for them to use books, the internet, educational visits, outdoor areas, and people visiting the school and use their team working skills to work collaboratively. Lastly, they are expected to reflect upon their learning, allowing themselves to be critical and also to check their knowledge on the subject that interested and intrigued them the most. 
Part 2
Brief over view of Dinefwr castle and Newton House
The piece of work to follow is derived from research into the theme of the Victorians. The history focus will be around Dinefwr Castle and Newton House in Llandeilo focusing on the Victorian Era of the house and castle and helping to develop an EBL approach to the humanities. Throughout this planned theme the learners will be developing a wide range of skills from the National Framework for Wales curriculum. The children will be looking to develop their thinking skills (DCELLS, 2008b). They will also be developing a number of skills covered in the History framework (DCELLS, 2008a), and also they will be covering a number of LNF skills throughout the course of the theme (WAG, 2014).  
The ‘S’ Model

For the purpose of this essay, the model which is proposed by Grigg and Hughes (2013) known as the ‘S’ model which looks into historical enquiry within the local area will be the focus model. Although all of the models mentioned previously follow the same principle of discovery, observation, remembering information and asking questions, the ‘S’ model proved the most fitting for this area of study which is designed for Key Stage 2 pupils. The ‘S’ model consists of four elements, those being: Select; Search; Sift and Synthesise; and Share. Each of these elements will be explained in detail throughout the essay, showing the role of the facilitator and the role of the children. Grigg and Hughes (2013, p.24) state how the word ‘guide’ is a prompt to remind practitioners to expect the unexpected and to always approach lessons with a flexible attitude. 
SELECT
In accordance to make sure that an EBL approach is applied throughout this scheme of work, it is important for the children to make the decision on what they would like to find out about Dinefwr Castle/Newton House by generating questions based off a stimulus provided by the teacher. The teachers’ role is the facilitator and therefore will be expected to facilitate the learning and allow the children to investigate their own questions and eventually know the answer to that question. Thornton and Brunton (2005) both state how through a Reggio Emilio approach, the teacher becomes the facilitator in order to let the children become their own teacher in a child-led approach.
The enquiry could begin with numerous hooks, rather than just one. The hooks could include an aerial view video of Dinefwr Castle and Newton House, and Victorian Music playing whilst the children arrive for their class. There could also be a number of costumes provided from gowns to what servants would have worn, and a number of props such as children’s toys. McFahn (2011) states how artefacts can be an effective and memorable way to aid historical work.  These different type of hooks provided by the facilitator will spark excitement and therefore have pupil voice leading the discussion. Burrow (1986) suggests how visual aids can be beneficial when supporting a particular topic, they can make the experience more realistic and more active for the children, and combining both stimuli that are visual and audio is worthwhile as these are considered two important senses. Thus, equipping the children with a number of different sensory stimulus, such as sounds, sight and touch will provide them with the tools to gather their own questions and thoughts. Questions such as, ‘Who would have worn this type of clothing?’, ‘Where do we think this is?’ could be prompted by the facilitator in order to help the children develop some ideas and once the theme of Victorians has been reached this then enables the children to discover more about what they know or what they would like to know. The facilitator could prompt the children to develop their questions and ideas following Blooms Taxonomy, which is a framework developed to show higher order thinking skills, and lower order thinking skills.  This will then support the role of a facilitator as using the Blooms Taxonomy will help to aid the children’s learning (Anderson, L. and Krathwohl, 2001). The children should be given the opportunity after or whilst looking at the items to offer their questions and/or ideas on what they think about the Victorians or what they would like to know. Grigg and Hughes (2013) believe it is vital to make children feel valued when offering information. This is also supported by Pressley (1992) who believes that children’s learning is maximised when they are given opportunities to expand on their ideas through discussions. This shows that by acknowledging the learner’s ideas and questions they then feel like a part of the process and are more likely to contribute more. 
A KWL (What I know, what I want to know and what I have learnt) grid (cited in, Kampa and Vilina, 2016) would be useful for this type of enquiry, and the children will be working in four separate groups and four separate questions. The AFL strategy of Think, Pair, Share (TPS) would also be beneficial when discussing the different items. As stated by Pimm (1987) the TPS strategy increases children’s communication skills when talking with their peers as it is necessary in order for them to retain ideas and process information. When the children are filling out the KWL grid for the Select part of the EBL approach as the children are able to talk about what they know about the Victorians, what they would like to know, and lastly at the end the children will be able to fill out what they have discovered. It is also a useful AFL strategy as the children are able to share with others things that interest them quietly before sharing with the rest of the group and this approach really helps children who are quieter and do not have much confidence to answer questions by putting their hands up. The children will be able to develop their historical enquiry skills of ‘ask and answer relevant questions about the past’ (DCELLS, 2008a, p. 13). Therefore, the children should be able to come to a conclusion on which question or questions intrigues them the most and start to develop ideas on how they would discover the answer to their question.   
Search

The second process of the ‘S’ model is ‘Search’. In this part of the process the children will use this as a chance to further develop their investigations. Once each group have decided on which question they would like to research they can finally start their primary research. The learners will be given a range of resources to choose from in order to conduct their learning and understanding. Due to the nature of EBL with the facilitator facilitating the learning, rather than teaching it, they should encourage the children to use a number of different resources. Books such as Pages from the History of Llandeilo. Vol. 2 written by Alfred Theodore Arber-Cooke can be used, or websites such as Llandeilo Past and Present (https://llandeilo.org/pl_dinefwrpark.html) to gain a knowledge and understanding of the history of Dinefwr House. IPads can also be supplied to help aid the children’s research. This will be developing their skills of ‘planning the investigative approach to be used, suggesting how to find relevant information’ (DCELLS, 2008b, p.13). Furthermore, this could provide a perfect opportunity for the children to go on an educational visit to Newton House/ Dinefwr Castle. Catling (2017) states how in the humanities educational visits provide high-quality opportunities for the learners in order to investigate their topic. This shows that the humanities can be developed outside of the classroom, where the children can take their own notes and they can participate in active-learning. The children will have previously split themselves into groups and will be able to go on tours depending on the question they have decided to look at, for example if the children want to know more about Victorian children and how they used to live, they would go on a tour of Newton House discovering how children used to live. Another tour the children could do is of the house and discovering the people who used to live there such as the Lord and the Lady, the servants and they could discover about their lives used to run and compare it to today. They could also look at the grounds of the house and imagine they were going to sell it, looking at the different features and also comparing it to their house, for example using an aerial view of Newton House and Dinefwr Castle and using an aerial view of their house and seeing the differences. ‘In history, learners develop their thinking skills through historical enquiry and reflection on key questions, ideas and interpretations.’ (DCELLS, 2008a, p.6). Therefore, the children will be able to take iPad’s as well and take photos as they go around to help support their evidence and will be useful when sharing their discoveries at the end. The children can also use these tours to gain more information from the tour guide and to discover and understand if what they have already previously learnt is correct. Cobb et al (1991) argues that when children share their ideas and take ownership of their own learning, it creates more meaningful understanding rather than relying completely on their teacher. 
Estyn (2017) states how the most effective facilitators ensure there are equal access to educational visits and fieldwork that are made available to all students. Therefore, this shows that children regardless of their ability, will benefit greatly from being able to listen to an expert in the field in which they want to become experts in themselves. The tour will enhance the children’s interests and provide them with an opportunity to immerse themselves in information and how the Victorians would have lived. Offering the children to the opportunity to ask an expert questions is also helping develop their oracy skills. Through EBL many opportunities arise to use cross-curricular skills such as developing their literacy and numeracy skills. Brophy, Alleman and Knighton (2009) suggest how involving cross-curricular opportunities throughout the humanities and providing engaging activities and continuous communication is the key to effective teaching, learning and understanding. 
As the facilitator, the job role is to ensure that children are referring back to the question ‘Do you have enough of an understanding for the end results?’
Sift and Synthesise
When the children come to the process of ‘Sift and Synthesise’ they will need to reflect on their personal research which they have produced and use resources such as ICT and books to finalise and to create their end pieces. The children will need to critically reflect on the evidence which they have discovered through their enquiry, finding out how reliable the information is, how useful it is and how relevant it is. If the children were going to answer the questions of ‘Who would live in a house such as Newton House? And what were their roles?’ the children could use photographs of a Lord and Lady, a servant and the children and discuss the roles of each person. This could be a chance for the children to develop their ICT skills by dressing up as the different roles of the household from the Victorian era and taking photos and describing each person’s role. This could also develop their drama skills, as the children could video one another describing their household role giving the children the opportunity to enhance their skills of ‘exploring issues and themes through role play’ (Welsh Government, 2016, p.3). The children’s reflection upon their learning is vital when it comes to EBL. The children should be encouraged to reflect critically throughout the process, checking if the sources where they have gathered the evidence is reliable, and whether the information is needed for the area which they are studying. 
When looking at Gardner’s multiple intelligence theory it is clear to see that children have different ways of learning and understanding (Gardner, 2006). From reviewing Gardner’s theory it is clear that the children will have different ways of wanting to express how they will present their findings in the ‘Share’ aspect of the ‘S’ model. By understanding the multiple intelligence theory, it is understood that the children will therefore record their information differently and in ways in which they understand. Different examples of how they may record their work is through writing, lists, recording themselves, videos, pictures, mind maps, role play etc. the children will be able to use a wide range of recording depending on their personal preference. Having considered this point, it is clear to see that an EBL approach is a positive way to adhere to the different learning needs of children in the class. 

The facilitator should be checking that what the children are preparing for their end result is relevant. The children could make their own evidence folder, whereby they put in each stage of their investigation, from the beginning to the end. This way, the facilitator is able to check the children’s thought processes and see where they are heading with their discoveries. It is also a useful tool for the children, as they can all look back on what they have done in order to prepare their work for the last stage of the ‘S’ model. This allows the teacher to still follow the role of the facilitator and look over the children’s research and help guide them if needs be.

Share

For the role of the facilitator, they should be ensuring that the children have all prepared and feel confident in what they are presenting and how they are presenting it. The facilitator should ensure a safe environment for the children where they feel comfortable to present to the other children and enjoy the experience (Thornton and Brunton, 2005). The way the children share their final project should be exciting for both the children involved and their peers watching. They shouldn’t be afraid to be wrong and should enjoy the experience as a whole.
Dewey (1963) says how EBL gives learners the opportunities to have experiences that will allow them to grow creatively. The children will be given the opportunity to decide the best way they want to share their work. By this stage the children should have decided how they would like to present their work depending on the topic and question they had picked. This process will help their skills of ‘using a range of sources, including ICT. E.g. artefacts, buildings and sites, adults talking about their own past, visual sources, data and appropriate written sources’ and ‘select, record and organise historical information’ (DCELLS. 2008a, p.13). The ways in which the children can present their work is endless, as it can range from writing about their experiences or presenting it using a power point. 
Sadler (2013) states that feedback is crucial to the success of pupils. Thus, the children could decide to have a ‘Victorian Day’ in school where they invite parents/carers in and the children become tour guides becoming experts in their specific field teaching the others, be it understanding the roles of the different people from a Victorian household, or comparing how Victorians lived to how we live, and present their findings to the rest of the class. The children will then develop an understanding to draw upon the differences of children’s lives and entertainment in the past and how much it has changed compared to now. This will provide children with the opportunity to carry out ‘investigations into the history around them and into the life of people at different times and places in the past’ (DCELLS, 2008a, p.13). The children could have previously made a video explaining their findings, or they could act out their information through a role play activity. This provides an opportunity for the children to not just show off their historical enquiry skills, but also their oracy skills, listening skills and their writing and preparation skills. This will allow for the children to use their skills of ‘speaking clearly, using formal language and projecting voice effectively to a large audience, e.g. event for parents/carers, presentation to visitors’ (Welsh Government, 2014). 
The children who are watching their peers could then make notes on what they have learnt from the other children’s presentation and use the AFL strategy of questioning. Black and Wiliam (1998) discuss how questioning by teachers is often ineffective as they do not give the pupils enough time to reply, hence if the children are asking their peers questions they will understand more the need for more time and more understanding. This is a good opportunity to allow the ‘experts’ to really test their knowledge and in turn teach the rest of their class. Therefore when children evaluate each-others work, and when it is evaluated by themselves, the feedback is given is vital to knowing how well the learners understood their topic. As mentioned previously, how the children present their work is entirely up to them and the ways in which they can show their work is endless. Scoffham (2010) suggests how creativity lies at the heart of brilliant teaching, thus allowing the children to decide however they want the others to learn. By the time the children come to showcase their work they will have a better understanding about their topic, and will be able to explain their findings from their first-hand experiences and their primary research.
Conclusion
In conclusion, it is understood that Enquiry-based Learning is a fundamental approach to areas of learning and experience such as the Humanities and Science and Technology as shown throughout this piece of writing. It allows learners to take full responsibility for their own learning in order for them to develop skills through a pupil-led approach. EBL encourages collaborative working, thus developing not only subject specific skills, but skills across the curriculum such as literacy, numeracy and ICT skills. EBL offers a wide range of positive outcomes for both the facilitator and the learners, it allows children to identify their own issues and investigate their own questions and questions posed by their peers and/or the facilitator. Subject knowledge is vital in the humanities to ensure that children are on task and will provide the children with high-quality learning and knowledge. By facilitators having high expectations of children and drawing upon their prior knowledge is crucial to their education, teachers also need to use a wide range of resources and understand how best children learn. These characteristics encompass the best quality of teaching, learning and delivery of the curriculum (James and Pollard 2012, and Alexander 2010). Thus, showing that although these features are essential to EBL they are not particular to just this approach. 
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