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Introduction and school context
Just as teachers across Wales embark on the journey of adapting their pedagogy and assessment practices to meet the changes of the Curriculum for Wales (CfW), so too must the senior management teams (SMT) of their schools reconsider their own evaluative processes to ensure that all aspects of the schools’ development are meeting these changes. That is, there is a clear expectation that Wales’ innovative new curriculum is to be integrated into all levels of school practice, affecting and impacting all stakeholders: the boards of governors and senior management teams, the teachers and support staff, the parents and critically, the students at the heart of all decision-making processes (Welsh Government, 2021). Thus, the importance of honest self-evaluation practices and subsequent actions for improvement becomes integral for effective monitoring of schools’ progress. This analysis therefore seeks to analyse and critically reflect on the use of the School Development Plan (SDP) as a tool for ensuring reflective, evidence-based practice and will examine how one school in particular identifies priorities for improvement and monitors their progress against the framework of the CfW. 
The school is situated in the north Gower area of Swansea, Wales with 350 pupils enrolled in a combination of single-aged and mixed-age classes, with below average percentages of students eligible for free school meals (eFSM) and students with Additional Learning Needs (ALN).
Literature review
	The Welsh Government has outlined in clear documentation, the requirements and responsibilities of SMTs to produce SDPs, monitor and evaluate their progress and be accountable for achieving the priorities set out within them (Welsh Government, 2021). With Graham Donaldson’s Four Purposes at the heart of the CfW, the SDP is intended to contribute to improving outcomes for all learners by ensuring that their academic, physical, mental, emotional and ethical development is fundamental to a school’s policy-making, curriculum and assessment design, as well as forming the foundations of the culture of a school. Schools are encouraged therefore to use both qualitative and quantitative data in consideration of key factors relating to how well their learners are meeting the progression steps identified in the CfW and exhibiting the attributes of the Four Purposes (Welsh Government, 2021). The process of identifying to what extent these areas are being met by a school’s pedagogical practices and extracurricular offerings, is laid out succinctly in the Welsh Government’s School development plan guidance. 
The guidance breaks down the steps into a cycle of four stages: self-evaluation, strategic planning, making improvement/action and finally, reviewing impact. The self-evaluation process is expected to take place annually, during which time the school examines areas for improvement, often following some form of assessment either by external agencies such as an Estyn inspection, or an internal self-assessment process through which data is collected (by staff, parent or pupil questionnaires, for example). However, this process also identifies a school’s areas of strength and giving equal consideration to what structures have been in place to support these successes, is an important aspect of the SDP. 
[bookmark: _GoBack]In order to be most effective, the strategic planning which follows the identification of priorities for improvement, requires involvement from all stakeholders in the school community. It is in this stage that the formal SDP is created through collaboration between the management, staff and pupils. Critical to note however, is that the priorities identified in the SDP are often measured against national priorities. Currently, the Welsh Government identifies the following as national priorities: 
1. “Improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience and
2. Reducing the impact of poverty on learners’ progression and attainment” 
                                                                                            (Welsh Government, 2021)
	There are other initiatives that the Welsh Government places in high priority to bolster the CfW including, but not limited to, the Welsh Language strategy action plan, Cymraeg 2050: A Million Welsh Speakers (2017), The Wellbeing of Future Generations Act (2015) and the Additional Learning Needs and Education Tribunal Act (ALNET) (2018). These documents are developed with the intention to provide guidance for schools to use in their consideration of what areas they may wish to focus on for improvement. The SDP being examined for this report has highlighted these national priorities directly and selected three priorities to develop; i) emotional and mental health and wellbeing, ii) supporting learner progression and iii) implementing the ALNET Act (2018). The last of these, the implementation of the new statutory framework for assessment and support of learners with Additional Learning Needs, will be the focus of this analysis.
	The need for reform of the ALN provision across schools in Wales is evidenced in the Welsh Government’s ALNET (2018) Explanatory Memorandum in which the argument for an update to the previous Special Education Needs Act is expressed as “no longer fit for purpose” (Welsh Government, 2018). Citing stigmatisation of children due to the language of Special Education Needs, lengthy waits for assessment and a process that does not adequately address the needs of all learners, this memorandum makes clear the rationale for Wales’ adoption of new legislation. With the CfW shifting its focus to become more child-centred, with assessment based on a journey of progression as individual as the learners themselves, the ALNET Act (2018) had to be amended and modernised. Thus, the White Paper Legislative Proposals for Additional Learning Needs was first published in May 2014 and addresses some of the shortcomings of the previous system. 
	Among the eleven aims of the paper, the one that most notably links to the changes of the CfW, is the inclusion of the learners and their parents in the decision-making processes relating to their assessment and the allocation of provisions for them within their education. In this way, the ALNET Act also becomes child-centred and considers their views and opinions as integral to fostering their health and wellbeing. The memorandum states “It is imperative that children and young people see the planning process as something which is done with them rather than to them” (Welsh Government, 2018). The introduction of the Individual Development Plan (IDP), which replaces a statement of SEN, is designed to streamline the process for learners and the team that supports them, to acquire the necessary documentation for the provisions they require. In the section that follows, a discussion of the successes and challenges of adopting these changes will be given in the context of this one particular school. 
Developing an action point 
The senior management team (SMT) have carefully considered both the national priorities and their own areas of identified improvement, and in discourse with all stakeholders selected “Wellbeing, Equity and Inclusion: - To continue to develop the school’s Universal Provision and Practice to meet the needs of all learners” (School ‘X’, 2022) as one of their top priorities. The school’s SDP clearly lays out the rationale for their selection as twofold: citing the introduction of the ALNET Act (2018) as fundamental to their decision. Interestingly, they include the Wellbeing of Future Generations Act (2015) as part of their justification as well. Considering the effects of the Covid19 Pandemic as having a negative impact on overall wellbeing, the SDP states that the “SMT recognise[s] the need to invest in staff wellbeing so staff can provide a happy and positive learning environment for [the] children and the need to develop systems to support [their] vulnerable learners as ‘Happy Children Learn’. Thus, it seems that the priority of developing Universal Provision as part of meeting the ALN priority, is seen as coexisting with the priority of developing staff and student wellbeing. The underlying principle here is that if staff are provided with the support and training required to feel confident to meet the needs of their students with ALN, then positive outcomes will follow. 
The majority of the action plans in the SDP revolve around ensuring that the school’s Universal Provision (UP) is consistent across all year groups and that there is monitoring of the UP throughout the school. However, the strategic planning of this priority also includes staff training in delivering intervention programs for students identified as needing additional support. Teaching Assistants (TAs) are designated as leads on individual programs – dyslexia screening, Speechlink assessments and reading interventions. This strategy was developed after emerging themes from professional discussions and self-evaluation activities highlighted that staff felt ill-equipped to manage and support the students with both ALN and challenging behaviour (School ‘X’, 2022). 
To measure the impact of these interventions, the school utilises a range of monitoring strategies to gather data that is both quantitative and qualitative. The quantitative data is recorded through tracking and assessment tools provided by the intervention programs, where students’ progress is charted by attainment of specific targets related to the program’s design. Staff leading the interventions are required to date, sign and comment on each of the sessions and report to class teachers and the ALNCo on successes and barriers to further development. Further, checklists are completed on learning walks throughout the school, where staff visit other teachers’ classrooms to assess what UP are evident. Examples of evidence gathered from these visits are that all classrooms provide reading tables with coloured overlays, listening stations, specialised pen grips and spring-loaded scissors. 
The qualitative data is gathered from feedback from TAs, teachers, students and parents. Questionnaires are sent out regularly and parent feedback forms are always available to be completed. Daily check-ins with students promote student wellbeing and termly check-ins with the class teacher are used to measure student wellbeing over longer periods of time. Pupil progress meetings are held and the meeting notes are kept as evidence of the data used to justify decisions pertaining to any further interventions required. 
While there is certainly an emphasis on collecting data to support the school’s actions and to evidence that it is aiming to meet its priorities, it is prudent to consider the quality of evidence gathered from student and parent feedback. This is not to criticise this school’s SDP specifically, but rather more globally to consider whether the involvement of students and parents, (so critically a part of the ALNET Act), does not also provide an opportunity for misplaced opinions and feedback that is not indicative of the child’s actual level of need or progress. Students’ self-assessment of their levels of required support (and indeed, parents’ assessment of their children’s needs) are often not well aligned with the teachers’ assessment of those needs. This is often due to a lack of understanding of the complex nature of cognitive development and the specialised expertise required to adequately assess how best to meet the needs of learners who often present in an atypical manner, both academically and behaviourally. To mitigate the effects of this, it might be sensible to combine this qualitative feedback data with the quantitative data gathered from intervention tracking methods. 
Relating to the action plan of developing staff and student wellbeing, the SDP identifies some strategies including Wellbeing Tuesdays (informal sessions with identified students to improve emotional dysregulation) and the implementation of a Staff Wellbeing Team to promote positive news and share ideas for improvement. Again, the evidence for measuring the impact of these might be considered interpretive as the SDP states that identified pupils “have had improved attendance and engagement” (School ‘X’, 2022). While measuring increased attendance rates is arguably indicative of improved outcomes, it could be argued that measuring “engagement” is problematic – improved how? Further, no evidence is given or plans on how to measure it, for the improvement of staff wellbeing and what the intended outcome will be for improving it as it relates to developing the ALN provision. 
Reflection and evaluation 
As part of the ongoing monitoring of the SDP’s priorities, the school creates a mid-year assessment document that outlines for each of its priorities, what progress has been made to date and what the next steps are for meeting the action points. At this stage, they identify progress within three distinct areas: whole school approach, individual pupil approach and ALNCo development. The whole school approach mentions the staff training laid out in the SDP, as well as the introduction of dyslexia and dyscalculia screening for all pupils. Individual approaches that have been put in place include the initial drafting of IDPs and scheduling of Pupil Centred Meetings. The ALNCo development progress points to working with the school’s cluster to collaborate and attend monthly ALN meetings as well as listing various training events that the ALNCo has participated in. 
The ‘Next Steps’ section of this document outlines the action points that have not yet been completed, however much of these are phrased as “Continue to.. [access training], [complete IDPs] and [develop Universal Provision].” (School ‘X’, 2023). This speaks to the intention of SDPs to be working documents that are continually updated and since many of these action points will never be truly complete, as there will always be further opportunity to develop ALN provision and strive for improvements, the wording of this documentation is appropriate. 
Often, SDPs include a system of colour-coding progress of each action point, using a colour scale of Red, Amber, Yellow and Green to display at-a-glance summaries of what stage the school is at in terms of reaching completion of each target. Using this strategy would negate the need for additional documentation such as School ‘X’s mid-year progress report and would provide a more concise overview of what remains to be achieved, with direct links to the actions specified within the document. 

Conclusion 
Schools are dynamic environments, influenced by the constant states of social, cultural and political change that surround them. Thus, they must accept the challenge of being held accountable for the ways they adapt, grow and embrace these changes to meet the needs of the students who are at their centre. With the introduction and implementation of the CfW, a school’s development plan is as important as ever – identifying the school’s priorities for development, action plans to address them and evidence base to justify their decisions. These documents form an integral part of the processes that ensure accountability from boards of governors and senior management teams and provide transparency for all stakeholders to have a shared vision in the direction of a school’s future as well as a commitment to meeting the changes of the CfW and developing Graham Donaldson’s Four Purposes.  
Having the opportunity to discuss the school’s SDP and analyse it in depth has been an invaluable learning experience for me as a beginner teacher. It has given me insight into the processes that support school development and I have gained a deeper appreciation of the need for collaboration between management, staff, parents and students. As I strive to evidence meeting the QTS standard of ‘Leadership: Supporting Formal Leadership Roles’ I am confident I can now “demonstrate an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the school’s ethos and the successful fulfilment of the school’s vision” (Welsh Government 2019). I look forward to being able to contribute to school’s development plans in the future, as I take on teaching roles, making a positive contribution to realising Wales’ vision for future generations. 
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