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Reflective Report 
For the purpose of this reflective report, I will use Graham Gibbs’ Reflective Cycle as the reflective framework to structure the report.

Description:
As part of my module for the PGCE PCET course, I was required to plan and deliver a 30 minute micro-teaching session to five others students. After several weeks of researching, the topic I decided to cover was “First Aid: Diabetic Emergency”. The lesson plan (appendix D) included teaching styles from lecture to demonstrator along with question and answer tasks. The session was delivered in a lecture room using a PowerPoint presentation (appendix B) and visual learning aids (appendix C) in the form of medical identifications. 

At the beginning of the session, students were asked to self-score their confidence level on whether they would carry out first aid in a diabetic emergency. At the end of the session, the same question was repeated to compare whether students had gained knowledge and confidence throughout the session to benchmark against the aims and objectives. Tasks were set near the end of the session asking students to list signs and symptoms of a diabetic emergency. Students were able to recall this information and also demonstrated their knowledge on the drinks required to apply first aid to an individual with diabetes in a medical emergency. Whilst I took the opportunity to gather feedback from the observing tutor and students regarding my teaching and delivery style, the session finished earlier than I expected. 

Feelings:
I chose a familiar topic due to family members with diabetes and having previously undergone First Aid training, both experience and knowledge made me feel prepared and confident to plan and deliver this session without the need for prompt cards or notes.  

However, on the day, I was keen to be first in the group to deliver the session in case I would become nervous by comparing myself to others. After delivering the session, I regret not making the session more engaging by asking questions to the group on their prior knowledge. At the time, I felt as though asking questions about health and disabilities could be intrusive, however upon reflection, the students were freely able to choose if they wanted to share information with the group. 

When the group rated their confidence level, I was surprised most scored a zero. I felt as though this moved my focus to reassure the group that the session was deliberately aimed to be simple yet informative. I was worried I would lose the interest of the group if I focused too much on medical jargon. At the end of the session, I was pleasantly surprised and relieved that the group scored themselves significantly higher on their level of confidence. 

After the session, I was disappointed when I realised that I missed one or two key points during the presentation which could have been delivered in the form of questions to promote the importance of diabetes being protected under the Equality Act 2010 in an education setting. An example used by Phil Race (2007) emphasised that “despite the notices on the doors of many teaching rooms in post-compulsory education about ‘no eating or drinking in this room’, the most satisfactory solution for a diabetic’s problem in a pre-lunch break teaching session may well be to eat a banana or have a suitable drink. Indeed, confident diabetics may well  come up to you and explain that they need to take such action from time to time. It is worth making sure that our response to any such unexpected behaviours is restrained” (Race, 2007, p. 217). 

Evaluation: 
The main positive was that the three learning objectives listed in the lesson plan were met. Testing the students at the end of the session against each learning objective resulted in correct and timely answers to the tasks. 

The resources used during the session was also useful as the PowerPoint presentation clearly displayed credible text and images supported by a range of external organisations such as Diabetes UK and St Johns Ambulance. The use of visual learning aids to demonstrate different types of medical identification encouraged the group to participate and ask questions. “For a lesson based on knowledge there needs to be an emphasis on verbal or visual association ” (Reece & Walker, 2007, p. 16). I thought the demonstration of visual learning aids on the human body was positively helpful as this teaching style is “highly motivating – better than a verbal description” (Reece & Walker, 2007, p. 111).

On a negative, spare time at the end of the session highlighted the need to manage my time effectively. Questions could have been asked throughout the session to not only gauge prior knowledge of the topic, but to also ensure the pace was not rushed and that the information was clear before moving on to the next PowerPoint slide.

Analysis: 
Upon reflection, asking questions or encouraging the group to share prior knowledge and experience of diabetes could have opened the floor for discussions. If the group were hesitant or reluctant, I could have shared my own personal experience of family members with diabetes. It is apparent that “questioning is a skill which needs to be developed” (Reece & Walker, 2007, p. 281). With various techniques of questioning from asking open or closed questions to asking questions on knowledge to comprehension, Reece & Walker (2007) explained that to develop this skill, teachers should practice and to ask questions not just at the start of a lesson or during the development phase, it is also useful to pose open questions at the end of the lesson which stimulates curiosity about the lesson. Brockbank & McGill (2000) also emphasised that practice is required, and I need to be mindful that “rhetorical or leading questions may divert the learner from their own learning path, and multiple questions just confuse everybody” (Brockbank & McGill, 2000, p. 199).

Conclusions:
From this session, I realise the importance of thoroughly researching a topic, using credibility resources and spending time putting together the lesson plan and teaching resources. Positive feedback was received that my lesson plan contained excellent detail and demonstrated good practice, however the observing tutor highlighted that I did not introduce the aims and objectives in the session. I understand this is important and will be factored into future sessions as it is evident that “when you are planning a lesson where information is to be remembered, tell the students what is expected to be learned and why it is important that it is learned” (Reece & Walker, 2007, p. 16).

Feedback from the group at the end of the session was positive as they highlighted my confidence level and was surprised that I had no previous teaching experience. This was reassuring to hear, as my strong accent could cause confusion or difficulty with the pace of the lecture. This again reiterates the need to ask questions throughout the session to gather feedback on the content and delivery. As mentioned in the observation report (appendix A), I will aim to practice questioning skills by exploring techniques such as Point and Pounce, which are also supported by Reece & Walker’s (2007) questioning technique to Pose, Pause and Point to engage “the whole class so that answering is not left to a few students” (Reece & Walker, 2007, p. 282). 

Action Plan:
After the session, I appreciated the feedback received and will aim to improve my skills as part of my professional development. In particular, time management, questions techniques and to include the introduction of aims and objectives at the beginning of all future sessions. In align with professional standards, “in my practice and with others, I will maintain and update knowledge of my subject and how best to teach and assess them by actively participating in professional development activities” (Welsh Government, 2017) as outlined in appendix E. 
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Appendices 
Appendix A – Lesson assessment form
Appendix B – PowerPoint 
Appendix C - Visual learning aids
Appendix D – Lesson plan
Appendix E – Action Plan
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