2100103	ECAD6007	WORDCOUNT: 4062
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
Introduction 

As part of this assignment there will be a focus on a ‘critical incident’. It is important to direct attention to this term as it is not what it appears to be. When separated the definition of ‘critical’ is often understood as being “serious, uncertain and possibly dangerous” (Oxford Advanced Learners Dictionary, No Date), which is why in most instances a ‘critical incident’ is thought to be a major event (Tripp, 2011). However, a ‘critical incident’ does not exist unless a typical occurrence is interpreted to have underlying importance in a wider context by an individual who views it as such (Tripp, 2011). Critical incidents are important as they are a means of obtaining deeper knowledge from defined situations, where a seemingly ordinary occurrence allows for a facilitation of interpretation to understand potential usefulness. (Flanagan, 1953). To return to the initial definition of ‘critical’, a critical incident could not be more different. Tripp (2011) emphasises that a critical incident is essentially created by an individual’s interpretation of a wholly routine occurrence. This assignment will introduce the role of a critical incident in education and draw focus on the importance of critical incidents in reflective teaching practice. 
Teachers are subconsciously exposed to an abundance of critical incidents every day and it is their ability to draw upon these occurrences that will influence their reflective practice. Being able to self-reflect will provide teachers with the ability to understand individual “emotions, ideas and thoughts as to future possibilities” (Pollard, 2002).

The role of critical reflection 

Reflection is the main contributor to facilitating self-awareness (Cotton,2001) and in the educational world this self-awareness is vital in its ability to promote an indefinite end point to practitioners learning (Driscoll and Teh, 2001). Although Driscoll and Teh are specifically relating to medical practitioners the concept remains the same in education; reflection promotes continuous learning. 
A definition of reflection is provided by Sellers (2017, p.3) “the deliberate, purposeful, metacognitive thinking and/or action in which educators engage in order to improve their professional practice”. This is shown in Appendix 1: Driscoll’s What Model of reflection (Driscoll, 2007). Driscoll’s What Model of reflection suggests that by asking ourselves three questions we can begin to reflect, analyse, and educate ourselves on the experience. This is further depicted in Gibbs’s Reflective Cycle, drawing attention to Appendix 2: Gibbs’s Reflective Cycle (Gibbs, 1998). However, Gibbs’s model of reflection contains a more holistic approach and provides stimulus for a deeper reflection that is inclusive of feelings and is comparative with Schön’s reflection-on-action and reflection-in-action as is encourages reflection of feelings both during and after the occurrence of the experience. All models of reflection broadly highlight the eventual arrival of self-awareness and it is this self-awareness that provides an internal source of empowerment that can be applied to future experiences (Sellers, 2017). 
	The role of critical reflection is paramount in relation to the Professional Learning standard in the Professional Standards for Teaching and Leadership which states that teachers should “consistently extend knowledge, skills and understanding and can show how reflection…informs professional learning to…develop pedagogy” (Welsh Government, 2019). By using and interlinking the methodology of the reflective models discussed, the Professional learning segment of the Professional Standards for Teaching and Leadership can be immensely developed. If teachers use these models of reflection, they might be able to advance their professional learning greatly, the models give guidance on how to effectively reflect upon any experience for example, practice and pedagogy and applying these steps into teaching can potentially promote self-awareness and in turn increase openness to change.
	The new Curriculum for Wales is built upon Professor Graham Donaldson’s (2015) four core purposes (see Appendix 3), and although the new curriculum is based on subsidiarity there will still be assessment. However, the world of assessment in the new Curriculum contains aspects of reflection, practitioners will observe and gather knowledge on the learner’s progress to provide solutions that will overall aid the learner’s future learning (Welsh Government, 2019). This process mimics that of the reflective cycles discussed previously, reinforcing the importance of the reflection process. Critical reflection is purposeful when applied and followed correctly in facilitating practitioners’ pedagogy to not only improve their professional learning but to facilitate effective learning.

Observation: School & Class context

In line with the British Educational Research Association (BERA) ethical guidelines (2018), all identifying information from the critical incident discussed will be anonymised. 

The observation of the critical incident took place in mixed-gender English-medium Primary school based in the local authority of the Vale of Glamorgan. The school has 21 full-time teachers and an additional 8 part-time teachers. As a three-form entry Primary school, there are 21 single aged classes and 4 additional part-time nursery classes that make up the 700 pupils on roll aged from 3 to 11. It has been identified that the average level of pupils eligible for free school meals (FSM) is 11%, considerably lower than the national average of 21%. To continue, the school identifies that 10% of pupils as having Additional Learning Needs (ALN) again notably lower than the national average of 22% (Estyn, 2015).

The observed incident was recorded just after 9:30am and was the first session of the day. The classroom was minimally decorated, and the environment was noticeably calm. The incident was observed in a year 5 classroom where pupils were grouped by ability on tables of six, completing differentiated mathematics tasks that were projected on the wall. The pupils were conversing with each other on the tables about the task at hand. The incident was observed at a table of 6 pupils at the front of the class, identified by teacher-X as the lower ability pupils. The pupils are also accompanied by an additional member of non-teaching staff.

Critical incident linked to Donaldson’s Four purposes

To follow the BERA ethical consideration guidelines and ensure that participants data is treated with confidentiality and anonymity (BERA, 2018), when the critical is incident is discussed all students and teachers’ identity will be anonymised. 

The following incident is focused around two students and a teacher who will be referred to as: Student-A, student-B and Teacher-X. (For more information on the critical incident see Appendix:4c)

Teacher-X was engaged with student-A going through a sum on the dry wipe white board. Student-A had chosen to challenge themselves and choose a more difficult sum from the ‘spicy’ column on the board (the math work was differentiated on the board as mild/spicy/hot to signify increasing difficulty). After teacher-X had demonstrated an example on the board teacher-X then proceeded to walk around the class to engage with other students. Student-A then stands at the whiteboard and rubs out what teacher-X had written. Student-A then sets out a new sum as teacher-X had previously shown them and continued to help a peer (student-B) work through a sum that student-B was finding difficult. Student-A is stood at the board with a whiteboard pen, imitating teacher-X’s movements (e.g., tapping board with pen to indicate where the answer is in the sum) and working through the sum as teacher-X showed student-A prior. The critical incident that is observed is the action of student-A peer teaching student-B by copying teacher-X.
	Healthy, confident individuals
The first Core Purpose of the New Curriculum for Wales that this critical incident links into is healthy, confident individuals. Under the healthy, confident individuals’ umbrella, the Successful Futures report suggest that all children and young people will “have the confidence to participate in performance” (Donaldson, 2015, p.30), whilst also outlining for all children and young people to be able to construct their mental and emotional well-being through actively engaging the development of their empathy, resilience and in direct response to the critical incident observed, confidence (Donaldson, 2015). Student-A demonstrated the qualities of the healthy, confident individual core purpose by taking the position of the More Knowledgeable Other (MKO) to apply his learnt knowledge and teach student-B. This recognition that student-B did not fully understand, and the following action of scaffolding student-B’s learning also demonstrates empathy, with an understanding of student-B’s emotional state of confusion prompting the support.  
	Ambitious, capable learners
Student-A initially demonstrates the core purpose of being an ambitious, capable learner by seeking the challenge of completing the ‘spicy’ column. Student-A then continues to demonstrate being an ambitious, capable learner by deeply engaging with teacher-X’s explanation to develop the knowledge that enables the transfer of skill to assist student-B with the same work. But even further, student-A clearly meets the ability to “understand how to interpret data and apply mathematical concepts” (Donaldson, 2015, p.31), student-A is capable of using the knowledge learnt and apply it to teaching student-B the concept. Student-A shows several traits of an ambitious, capable learner as discussed student-A can demonstrate several of the criteria for the core purpose. 

Literature Review

From the observed critical incident there are many themes that can be explored, this assignment will draw focus on the following two themes: Well-being, and social learning. 

Theme 1: Well-being
The term well-being is associated with both mental and physical health and the concept of well-being is much more complex than for one to be simply in the emotional state of happiness (Fattore et al, 2016). It is for this reason that well-being has a strong and direct link to children, performance and behaviour, poor mental well-being can result in lack of concentration but also reduce interactions with peers and decreasing engagement with educational opportunities in the classroom. To begin, it is explored by Yuniarni (2019) that for children to be able to actively and meaningfully engaged in the classroom they must possess good mental health and in turn good well-being. Without the possession of these traits, it is suggested that children as learners will not benefit from the classroom environment due to decreased concentration caused by low mental health and well-being (Leavers, 2005). Furthermore, there is evidence that children with good mental-health and well-being can internally develop holistically, build, and maintain positive relationships and, also solve problems with a face on approach recognising that setbacks are learning opportunities (Alexander, 2002) meaning that children who have good health and well-being are more likely to optimally achieve. This evidence depicts the importance of intertwining health and well-being into children and young people’s education because of the known life-long impacts that good or bad mental health and overall well-being can cause. 
Maslow and the Health and Well-being AOLE
Well-being has been incorporated into the new curriculum for Wales as one of the six areas for learning and experience (AOLE), Health and Well-being. Justifiably in its position due to the evidence that supports recognising children and young people’s well-being as a contributor to their educational experiences. This is explored in the work of Maslow, who examined the effects that followed once basic needs such as security, food, love, and self-esteem (vital for the context of this essay) were achieved. Maslow developed the hierarchy of needs (See Appendix:5) which are comprised of five tiers each developing onto one another, Maslow determined that once “one has some measure of self-esteem and confidence” (Maslow, 1987, p21-22.) that there is an opening to self-actualisation, this is where learners can freely experience internal growth and creativity. Therefore, it can be discussed that an educational environment that provides support for well-being will in turn provide learners with the ability to develop into the self-actualisation tier of Maslow’s Hierarchy of Needs and develop as creative contributors. 
	Although the above points portray strong arguments for the incorporation of well-being into the educational context, there is little to no suggestions as to how to develop this theme within the environment. The explanations of the benefits are coherent, but it is the effective incorporation into the educational environment that will allow health and well-being to be purposeful. It is known that there are many barriers when trying to embed well-being into education, one barrier is the stigma that surrounds well-being having such a strong influence that it halts conversation. This is evident in the ‘#iamwhole’ report from the Young Men’s Christian Association (YMCA, 2016) which finds that especially in relation to mental well-being in children and young people there is a stigma around getting help. The YMCA (2016) report discusses how a high volume [70%] of young people are less likely to talk about how they are feeling due to experiencing stigma at school with a further 85% of young people revealing that from this stigma the most negatively impacted attribute was confidence. It is known from exploring Maslow in this essay that confidence is the tier in the hierarchy of needs that must be met before creative and psychological freedom can be obtained (Maslow, 1987), therefore the stigma surrounding well-being in young people is at great risk of halting potential educational progress because of the impact it has on young people’s confidence. 
Theme 2: Social Learning
Schools are no longer a vision of rows of tables and chairs all facing the front of the classrooms, in many modern schools there will be free flow of activity, grouped desks and encouragement to engage with peers (Adedokun, 2017) The reasoning behind this can be drawn from Vygotsky and the social learning theory, Vygotsky (1987) deciphers that who children optimally engage with each other benefit in their learning and that knowledge is passed through conversation between peers. An open and free flow classroom provides the foundations for collaboration to occur and so instituting active learning (Beichner, 2014), this in turn encourages social interaction which forms the vital connections in a learner’s psychological development (Vygotsky, 1987). Vygotsky’s Social Learning theory is also applicable to the Zone of Proximal Development (ZPD), Vygotsky defined the ZPD as:
	…the distance between the actual development level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peer.
- (Vygotsky, 1978, p.86)
This definition provided by Vygotsky allows us to view not only an adult, such as a teacher, as the More Knowledgeable Other (MKO) but a peer no matter the age difference can also facilitate learning if in the situation they hold more knowledge on the task at hand. Vygotsky’s method was explored by Bruner who named this action ‘scaffolding’ whereby another person may provide missing context or knowledge to another for advancement to be made in learning (Bruner, 1978). This further supports the implementation of modern classroom arrangements that encourage collaboration. 
	To explore the role of the teacher/adult in the classroom further, it is notable to explore Bandura’s social cognitive theory and the role of modelling in the classroom. Bandura believes in ‘fortuitous’ events, explainable as whereby every small interaction has an influence to produce a certain outcome, when paired with Banduras observational learning theory this results in an individual [A model] being observed by children (Bandura, 1989). Children are then subconsciously provided with a model of behaviour of which they observe and imitate these actions ultimately promote children’s cognitive ability (Bandura, 1986). This also relies on the modelled behaviours being of significance to the children, Bandura highlights that the connection between the input [behaviour observed] and the output [behaviour imitated] is the mediational process whereby cognitive processes occur to determine the importance of the information processed through observation. This is where the decision is made by a thought process of the observation on its subsequent consequences, if the consequence is a reward or beneficial then the observation id more than likely going to be imitated (Bandura, 1977). 
	Unfortunately, the potential benefits of social learning theory are not always harnessed. Over the past ten years the world has technologically advanced at a rapid rate (Kahveci, 2015) and coincidingly social media presence. Although, social media has broken the barrier of the outdated one way streaming and is now capable of connecting people around the world and it provides the opportunity for student achievement to grow due to the stimulative cognitive advancements in attention and motivation (Social Learning Theory, 2014), it has been found that educators face challenges when attempting to transfer the fundamental constructivist approach of interaction (Vygotsky, 1962). Faja (2013) discusses that a challenge faced is the potential loss of essential skills that prepare young people for the interactions associated with future job roles, and although there is a growing instructional approach of collaboration during online learning (Lee et al, 2006), the absence of human interaction and collaboration in a face-to-face setting removes the associated emotions and feelings that define human beings’ engagements. This is supported by Baum and McPherson (2019) who discuss the challenge of a growing socioeconomic outcome gap between those that receive a traditional classroom education and those who experience online learning, Baum and McPherson find that the root of the problem is associated with the absence of meaningful human interaction that provides the personal interpersonal skills. It is therefore important that as the world continues to develop technologically, advancements must be made that develop the ability to meaningfully interact with one another when engaged with a digital education. Vygotsky and Bandura draw focus on the vitality of the interaction and collaboration with peers to harness the cognitive power of development through social learning, but to ensure these grounded theories can continue to thrive throughout a modern educational world there needs to be a focus from educators to try and provide collaborative educational opportunities to ensure that the socioeconomic gap doesn’t cause detriment to any future learner. 

Reflection/Evaluation & Next Steps
Driscoll’s What Model of Reflection (Driscoll, 2007) indicates that to begin reflection we must ask ourselves three questions:
· What? - Describing the situation or experience in its context
· So what? – Reflecting on what we have learnt from the experience
And finally
· Now what? – Making suggestions to oneself based on the reflections of the incident. Changes to behaviour or approaches.
I found this model of reflection was simple and allowed for a complete reflection of the incidents I observed it was also effective, as it highlights the importance that sometimes there is no need for alterations after reflection. To continue, the critical incident observed brought conversation that incorporated many theories. As explored in the literature review, well-being is a hidden but vitally important contributor to the occurrence of the observed critical incident. Well-being is at the heart of the new curriculum and so it can only be expected that its many positive outcomes suggested in the literature review from Alexander, 2002) such as increased concentration, formation of positive relationships and holistic development will be benefitted. This is further supported where Maslow’s hierarchy of needs were discussed, suggesting that once confidence is obtained, children can reach self-actualisation hereby they are holistically developed and have cognitive freedom to creatively develop (Maslow, 1943). To reach this children’s well-being must be catered for, as is evident in the observed critical incident whereby student-A reached self-actualisation and was able to use this to further aid peers. Here I have found that this critical incident means that the students have displayed being healthy and confident individuals. From reflecting on the critical incident and the surrounding literature I have learnt that a focus on well-being will benefit my future practice. To meet the final step of Driscoll’s What Model of Reflection ‘Now What?’ I would not suggest any changes to the critical incident however I would actively aim to incorporate and nurture well-being into my future classroom and be open to professional growth through developing my own learning in line with (2019) Welsh Governments Professional Standards for Teaching and Leadership (PSTL). From the literature discussed I can see the great benefits that well-being has to offer, promoting well-being will also address the new AOLE and to meet the Pedagogy section of the PSTL as I will “consistently secure the best outcomes for learners through progressively refining teaching…” (Welsh Government, 2019). As a practitioner adapting my pedagogy to meet the needs of the pupils within my future class will be of paramount importance.
	The literature review also discussed the importance of social learning, although touched upon above social learning must be discussed as a theme of its own. The concepts that surround the encouragement of social learning have allowed me to appreciate the importance of conversation between peers in the classroom. Firstly, the environment provided support for student-A to obtain confidence which I have now learnt supported the positive formation of relationships, this in turn accommodated for collaboration between peers that resulted in optimal cognitive functioning. From my observed critical incident, I have learnt that each incident is an interlinking sequence of events that provided the overall outcome of student-A teaching student-B. From this observation and exploration of the critical incident I learnt that the theory behind the occurrence of the critical incident is paramount, in support of Vygotsky’s theory Bruner (1978) has been found to suggest that without collaboration and conversation learners are not able to advance in their learning which provides them with the opportunity to reach their potential. 
I am now aware of the importance of collaborative leaning and in future practice I would aim to provide a collaborative classroom environment where learners are provided with the opportunity to excel with each other, again in this case I would not suggest any change but only reflect upon my own practice to maintain a steady level of collaboration in my future classroom. Furthermore, I would collaborate with colleagues to build positive relationships within the school environment and share my ideas in relation to the encouragement of collaborative learning in order to improve learner’s outcomes, this would contribute to my PLP as it meets the collaboration section of the PSTL. In relation to the digital disconnect that is suggested by Baum and McPherson (2019) and in association with the current climate of the COVID-19 pandemic, to develop the pedagogy section of the PSTL, I would aim to be prepared for the realm of online learning to ensure that the learning environment is established and managed effectively, alongside provisions to incorporate collaborative learning where possible I would also promote positives of remote learning, as research suggest lack of these positive provisions poses detriment to remote learning.
My final reflection of the critical incident is the most important from a personal perspective and it is that no single occurrence no matter how minute, can be ignored. There are explanations for almost anything that happens, and these explanations are the key to continually developing my professional teaching practice, so that my pedagogical approaches and understanding of my learners are up to date, accurate and most of all beneficial to both me as a teacher and my future pupils. 

Conclusion

Overall, this essay has approached the idea of a critical incident with openness to what can evolve from an observation. Through this essay there has been an examination of potential reasons for the occurrence of the observed critical incident and a wide range of literature has been explored. This essay found that in relation to the observed critical incident well-being was a vital component to its occurrence but also that well-being is vital in the development of all learners. It was found that if well-being is incorporated into the classroom, a safe space is provided to break the stigma surrounding it and so children can develop freely.  This essay also revealed the importance of the teacher’s role in the implementation of well-being, by professionally developing and reflecting on practice not only are the PSTL met but educational contexts are additionally improved, and all learners will receive the refined, highly effective teaching stipulated in the PSTL. Furthermore, this essay discovered a strong link between social learning theory, its linking theories such as collaborative learning and Maslow’s hierarchy of needs, and learners’ development. The theme of social learning intertwined with well-being as without well-being social learning cannot occur, it is important to recognise the impact that these two coexisting themes have on learners and their holistic development. They should be used hand in hand to provide all learners with the opportunity to reach their potential and no child should be left behind because of poor well-being or social skills. This is a focus, and with the new curriculum providing well-being a pedestal as a core AOLE, there should always be an aim from practitioners to incorporate this so that all learners no matter their personal situations are provided with the opportunity to develop the four core purposes and to be citizens of Wales and the world.
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Appendices

Appendix 1: Driscoll’s What Model of reflection 
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Appendix 2: Gibb’s Reflective Cycle.
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Appendix 3: The Four Core Purposes
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Appendix: 4 Critical incident Observations

Record 4A
	Date and time, year group:2 Year 3 on 22/09/2021 



	Where and When: Context of the observation – subject/AOLE, general classroom context
-Occurred 11.00AM after first break, pupils have just come in from play. Children enter class and have snack. There is differentiated mathematic work on the board, Classroom is a year 3 classroom, with an open and bright environment.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

When the pupils entered the class after play, Teacher-O asked student-1 to go out into the hallways for a chat. The chat included Teacher-O, student-1 and student-2, The chat was a aimed to be a resolution to an occurrence that had happened prior to entering the classroom and had occurred outside. The two students were sat on the sofa in the hallway and the teacher adjusted their Hight to the students sat level to be more engaging. The talk was calm with no obvious indicators of who was being ‘told off’. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Using nurturing modelling to demonstrate that conflicts can be solved without shouting. Shows how talking can be a resolution. Children feel comfortable talking as they are not in the classroom environment. Behaviour management strategies can be explored. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· After break
· Quite hallway 
· Class is busy
· Students are excitable
· No distractions in hall 
· No students interrupt the resolution chat
















Record 4B
	Date and time, year group: All classes on 22/09/2021


	Where and When: Context of the observation – subject/AOLE, general classroom context

Every classroom in the school has music playing in the background of all lessons, the classrooms also all have aroma diffusers that create a sensory stimulating environment. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

When entering each class, the ambiance was mellow and calm. Music played in the background whilst children completed work that was differentiated for ability. There are aroma diffusers in the class that are diffusing pleasant smells into the classroom. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Health and well-being new curriculum
· Benefits of health and well-being in the classroom
· Why is well-being important
· Maslow’s hierarchy of needs
· Focus of new curriculum 
· Foundation phase approach
· Inquiry based learning


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


· Calm environment
· No Hussle
· Children are relaxed 
· Children are engaged in their tasks 
· Children engage with music 


















Record 4C
	Date and time, year group: 23/09/2021, Year 5


	Where and When: Context of the observation – subject/AOLE, general classroom context

Critical incident takes place in the morning session in a year 5 classroom who are in the middle of a mathematics lesson. 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
The critical incident occurs in a year five classroom of primary school located any more affluent area the year five class was traditionally sat at desks in groups of six that had already been arranged into ability by the teacher. The class was completing the math work that was set up on the Interactive Whiteboard into three categories. The three categories are labelled mild spicy and hot for the differentiated difficulties student a was receiving help as they had chosen to push themselves by choosing the more difficult set of math questions. Teacher X demonstrated on the whiteboard how to work out the question to student a who was actively trying to challenge themselves student-A then went on to demonstrate how to figure out the math question to student A’s peers who did not understand 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Could be related back to desirable difficulty and how an individual determines what difficulty is desirable to them.

This could also lead to an area of exploration in relation to Galton’s theory of nature behaviour fostered through education modelling could also be explored in relation to bandura social learning theory observing rehearsing and imitating the observed actions of other people as student a was imitating teacher X by using the whiteboard to explain the work but also imitating teacher X’s movements such as tapping the pen on the board to signal where the answer was Another area of exploration is Maslow’s hierarchy of needs in particular self-transcendence located at the peak of the pyramid Maslow described this as a connection to something higher than ourselves such as helping others reach their potential which is what student A was doing when assisting their peers with their work. Student A had reached a Level of understanding by using ZPD and MKO and then used deeper knowledge to make a connection and teach Student B.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Colourful classroom
· Grouped on ability 
· Talk classroom 
· Busy but controlled
· Use of non-verbal cues to gain attention of students used throughout school









Appendix 5: Maslow’s Hierarchy of Needs [image: Diagram

Description automatically generated]
McLeod, S.A. (2018, May 21). Maslow’s hierarchy of needs. Available at: https://www.simplypsychology.org/maslow.html  (Accessed: 27 October 2021)
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