                              How Psychological Theory Impacts upon the role of a School Teacher

The impact of psychological theory on the role of a school teacher is quite numerous. It can not be quantified, not only have these theories helped the society in interpreting behaviours, but it has also enabled in understanding why and how humans think. School teachers, as agents of change, play a crucial role in achieving successful changes in education (  van der Heijden et al. 2015 ). This essay will further examine some of the approaches to behaviour and how school teachers have been able to apply them as a tool across various aspects of teaching alongside managing the responsibilities that come with the role. Citing articles from reputable resources will help throw more light on how these theories can influence strategies that would be effective for schools and learning in general.
Keiler (2018) explains the role of a schoolteacher as a person who educates pupils and students. Teaching as a formal role can be undertaking in a school or other standard place of learning; it can also be described as a method of training because it requires impacting knowledge into other people. The role of a teacher is numerous, but majorly, a teacher teaches knowledge to students, can also be a part-time parent, in some aspects counsellor, a mentor, or a motivator.
Glassman and Hadid (2009) described Behaviourist approach as the scientific study of all behaviours; it can also be explained with emphasis on the link between behaviour by observation and events in and around one's environment. This approach developed by  Watson (1913) and backed up by  Skinner (1930) both recognised as the major theorists in behaviourism, both believe behaviour is scientifically inclined and knowledge achieved through learning. Some aspects of the approach are classical conditioning, operant conditioning, token economy and social learning theory/ role modelling.
Robacker, Rivera and Warren (2017) believe that token economy is a classroom management strategy to reinforce good behaviour in students, this method could be in the form of a reward sticker or class dojo to motivate students during learning. Becker, Thomas and Carnine (1969) disagree on the basis that appropriate behaviour should not only be rewarded because ignoring unsuitable behaviour will discourage the continuance and suggests rewards be withdrawn following unsuitable behaviours.
 Ayers ( 1995) states that "positive behaviour changes can be reinforced through observing positive behaviour by peers". However, in the case of children with emotional and learning disabilities like Autism, Tarbox, Ghezzi and Wilson (2006) advises that conditioned reinforcers as tokens are essential in dealing with children with autism as "it helps to increase the attending behaviour of a child with autism". 
According to Yakovleva and Yakovlev (2014), there are different methods of teaching, for example,  training, storytelling and group discussions,  together with other active learning methods which makes learning more engaging, interactive and less complicated for learners. The teacher who is responsible for planning activities according to the needs of the students, by creating a safe and supportive learning environment for learners, and working together with other members of different teams onboard academic learning to achieve this 
Ayers et al. (1995) advise that teachers should create a comfortable learning environment, organise sitting arrangement to encourage peer interaction, minimise potential disruptions that might cause distractions during learning, and limiting task durations as these would help enhance student engagement. 
According to Lindon (2012), Professional behaviour at all times is essential because children learn new behaviours mainly through the process of role modelling, and adults portray how they would prefer children to behave through their actions too. One widespread criticism of the behaviourist approach is that it concentrates more on the external stimuli, the thought patterns and individual personality has not been put into consideration ( Mcdonnell, 2011).
Giere (2010)believes the history of Cognitive psychology traced back to the foundation of psychology which is also the scientific study of the human mind, how the brain is involved in processing information, memory, language and problem-solving. This approach aims to understand the human cognitive process through behavioural evidence. Aspects of this approach are information processing, problem-solving, schema approach and cognitive behavioural therapy. According to Mujis and Reynolds (2017), the most important aspect of the cognitive approach is the role of memory in the process of learning as is actively used at different times.
Baillargeon and DeVos (1991) identifies with Piaget (1936) theory of a child's cognitive developmental stages but disagreed with the idea that cognitive development was due to a child's interaction with the environment or merely a biological process of maturation. Piaget (1936) theories are more child-centred than other learners because it is more focused on development.
Rumelhart (1977) describes schema as knowledge packed in units and plays an essential role in processing information, further explains the ability to shuffle through information already stored and apply them in situations needed. "When a child's existing schema can interpret what it perceives around it, is said to be a cognitive or mental balance" ( Piaget 1932).
Lindon (2012) believes that children are best supported when an adult cares more about their well being, and such commitment is evident when a teacher has the basic knowledge of child development. 
According to Moyles (2010), learning is in stages, early education for children ages 3-8 is a playful experience, not only is it essential to early childhood learning, but it is also a natural way by which children learn and develop. A teachers quality of language, small groups and one to one interactions is essential in early years development and helpful to the tutors' strategy of developing teaching methods. Bransford et al., (2001) advise teachers to develop themselves as well in other to be in tune with the developmental stages of children in their classrooms, by having in-depth foundational facts of knowledge, organise knowledge and be able to facilitate and apply it when needed. 
In conclusion, the approaches above have their different method of delivery via teachers to students. With the increasing number of students with various learning abilities, some with challenging behaviours, there is a greater need for more awareness through training on behaviour issues among students in our schools, and the approach on managing behaviour would be individually tailored.  The quality of learning, making children more motivated in wanting to gain knowledge and also viewing the child as an individual in order to cater to individual needs, should remain the key factor of every academic institution.
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