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This essay will discuss the advantages of extra measures for promoting and guaranteeing quality over and above legal requirements. Examine quality assurance techniques critically, paying particular attention to the bare minimum. They can include authorised quality assurance labels or professional development tools based on research (Cottle, M. and Alexander, E., 2012). According to Moss, P. (2016b) quality is working professionally to maintain a high standard of care in early year settings. According to Tayler, C. (2015), a high-quality environment can help children and young people feel accepted for who they are, regardless of their skills or cultural background. According to Harms, T., Clifford, R.M., and Debcryer (2015), it requires a variety of engaging, exciting, and stimulating activities, as well as having dependable friends and adults in one's life. Children and young people n have a right to a healthy and secure environment in which to grow up. 
There are many high-quality toys, tools, and resources accessible, as well as a variety of indoor and outdoor possibilities for play and learning, according to Early Education, (No Date). Schedules that are predetermined and a regulated, organised atmosphere. Food that is nourishing and delightful, social mealtimes. Research has shown that giving young children effective, high-quality experiences will have a major positive impact on their development, academic performance, and eventual transition into adulthood. Pascal, C. and Bertram, T. (2018) believes that quality is crucial as it helps children develop the social, emotional, and cognitive skills needed for lifelong learning as well as greater academic performance. Children who receive high quality care are also more likely to succeed in their studies (MacDonald, N., Gealy, A.M. and Tinney, G, 2019). 
Artino, A.R., et al, (2014) says that parent questionnaires are questions that are asked to parent and guardians to gain better understand of their viewpoints, attitudes, and perceptions on issues that affect their children. Schools, flying start and other early years settings utilise questionnaires to gather important information that will become useful for issues affecting their children within the setting. Schools, flying start and other early years settings most frequently use parents’ questionnaire. According to Cleave, P. (2021), parents questionnaires benefit the learning environment that children and young people go to, in so many ways by gaining an awareness of parents' viewpoints and attitudes on subjects, as evidenced by their participation in the educational system and in the lives of their children. Several studies have demonstrated the beneficial effects that parents and guardians who are actively involved in their children's lives and education have on their behaviour, academic performance, and social skills.
‌ 
According to Jones, T., Baxter, M. and Khanduja, V. (2013) managers within childcare settings, send out parents’ questionnaire to ask parents and guardians about what they think about the quality of care within the setting. They also send out parents’ questionnaire to find out how parents and guardians see the setting and the leadership within the setting. The leadership of the childcare setting can then analyse several aspects of the setting, for example innovation, process simplification, and better learning efforts. According to Team Varthana (2023), questionnaires for parents in childcare settings could be useful in this case for example, how they can improve on the quality of care within the setting. Parents' opinions are being gathered using Parent Questionaries, which also provide a fast snapshot of how children and young people are performing in key areas including children’s communication skills, their physical ability, problem-solving abilities, and their social skills.

The Welsh Government, (2022) states that parents’ questionnaires are used to maintain quality within childcare setting as the management observe parents and guardians’ opinions, attitudes, and perceptions on issues that affect their children. This enables the childcare setting to have a better understanding on what parents and guardians’ opinion are of what should change within the setting which this helps them improve the learning environment for children and young people which this leads to them providing a better quality of care for the children and young people within the setting. Edwards, F., (2008) argues that parents questionnaires enable settings to reflect and identifying areas that need improvement, carrying out improvement strategies, and evaluating the results, this leads to maintain high quality of care within the setting. 
According to Jenn, N.C. (2006) the advantages of parent questionnaires include that they can be used to learn more about abstract notions or ideas that would be difficult to assess, like beliefs, attitudes, and opinions. Moreover, questionnaires can be helpful for gathering data about the level of care provided in the childcare environment. Dudovskiy, J. (2019) states that parent questionnaire also helps practitioners to know the child better and what their child likes and dislikes are, this provides them with better quality of care. Parent questionnaires have the advantage of allowing for anonymity, which immediately puts parents at ease and motivates them to answer truthfully, which is fantastic when you're trying to get more accurate and frank thoughts on the quality of care. 
Deignan, S. (2021) believes that the benefits of parent’s questionnaires are that they are a quick way to get results from parents and guardians within the setting. Also, they give the parents and guardians the opportunity to have their input while working together with professionals and it enables specialists to help parents and children feel a sense of belonging. The child's identity is strengthened, and their learning is improved as a result.
Debois, S. (2022) suggest that to prevent the development of a rift, parents that fill out the questionnaire may give fictitious responses about how they feel about the environment. The parents of the child may not be able to read and may come from a family who lives in a low-income neighbourhood or may have English as an additional language. Mcleod, S. (2022) believes that a drawback of utilising questionnaires to examine the reading abilities of parents is that the respondents may not be able to read the questions, and since the researcher is not present, the respondents cannot request explanation. Participants filling out the questionnaires may complete them erroneously if they are unable to clarify any unclear questions so they can respond accurately. In that case, the settings are preventing the questionnaires from returning accurate data.
According to Riley, J. (2016), parent questionnaires have the drawback that respondents may lie to appear more desirable in society. Most parents want to project a nice image to their children; thus, they may embellish or tell lies to avoid causing a divide or being perceived as a bad parent or in the fear of being judged. Phillips, M. (2021) believes that a disadvantage of questionnaire is they do not incorporate the child's perspective or input from other stakeholders, for example teachers or healthcare providers, and only records the parents' perspective. Inaccurate reporting, for example due to memory lapses or a lack of awareness, parents may not appropriately describe their child's behaviour, emotions, or activities.

Northgate High School (2023) believes that one of the drawbacks of parent questionnaires is that they take a lot of time, for instance. A parent questionnaire can take a lot of time to complete, which may deter busy parents from doing so fully. Parental questionnaires have several drawbacks, including the fact that they are expensive. A parent survey's creation and distribution can be expensive for educational institutions, academics, or medical facilities.


According to Siraj, I. et al, (2015), Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2– 5-year-olds provision is what Early settings use to rate the effectiveness of adult–child interactions. The rating system assesses how successfully teachers interact with students in continuous, deliberate conversations that foster emotional health, problem-solving, and critical thinking. It examines how sensitive teachers are to the needs, feelings, and interests of the students. Welsh Government, (2018) states that the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2– 5-year-olds provision which is used within high-quality settings, can facilitate the creation of high-quality early childhood programmes by pointing up areas that need to be improved in adult-child interactions.
According to Siraj, I. et al. (2019), the SSTEW scale was created as a measure to evaluate the effectiveness of early years settings by gauging how much practitioners participate in sustained shared thinking with children and how effectively they can support those children's emotional health. The scale consists of five domains: sustained shared thinking, interaction, learning opportunities, and emotional support in the classroom. Early years settings can determine their strengths and areas for improvement by using the SSTEW scale. Anders, Y. and Wieduwilt, N. (2018) suggest that with the use of this knowledge, practitioners can make adjustments that will better their interactions with children and raise the standard of care given as a whole. This kind of evaluation aides in ensuring that children receive high-quality care and instruction that promotes their growth and gets them ready for the future.

The Welsh Government, (2020) states the benefits of the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2– 5-year-olds is that it promotes healthy interactions between practitioners, parents/guardians, and children within the childcare setting. The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale has the advantage of encouraging the development of language and communication abilities in children and young adults. Welsh Government, (2018), suggests that the Sustained Shared Thinking and Emotional Well-being Scale has the additional benefit of assisting children and young people in developing respect and self-assurance. The advantages of the Scale for Sustained Shared Thinking and Emotional Well-being provide chances to investigate, inquiry, and original problem-solving. According to winkl.co.uk (2022) Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2- to 5-year-olds in a high-quality setting has the advantage of allowing for the monitoring of changes in children's and young people’s emotional wellbeing over time. 
According to Iles, R. (2019), one of the advantages of the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for children and young people is that it enables them within a high-quality setting to assess their own emotional wellbeing. The Sustained Shared Thinking and Emotional Well-being Scale also facilitates the identification of areas where children and young people may require support or intervention by practitioners working in high-quality settings. Brodie, K. (No Date) says that another advantage of The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for children and young people who are ages 2 to 5 years has the benefit of being a screening tool for children and young people development. One of the benefits of the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for children and young people in high-quality settings is that it offers a framework for talking about their emotional wellness with others, for example professionals in the setting.
According to Kingston, D. and Siraj, I. (2015), the disadvantages of the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for children and young people is that it restricted scope, for example as the primary attention to sustained shared thinking and emotional well-being, it may be easy to ignore other areas of early childhood education and development. The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale for 2- to 5-year-olds in a high-quality setting is that it demands a lot of time as the SSTEW Scale needs a lot of time and work to administer, which may deter some practitioners from utilising it frequently. Mackenzie, M. (No Date), states that other disadvantages of the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale is there is always a chance that different observers would interpret activities differently, which could result in inconsistent scoring, as with any observational instrument. Several detractors claim that the SSTEW Scale represents Western cultural norms and is less applicable to non-Western cultures, which is one of the SSTEW Scale's drawbacks. Despite these limitations, the SSTEW Scale is nevertheless a useful tool for evaluating and enhancing adult-child relationships in early years settings.

To conclude from the information above the parent questionnaires and the Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale are two measures used in early childhood education to evaluate students' social-emotional growth. One evaluation instrument for observing interactions between adults and children in early childhood settings is the SSTEW Scale. It emphasises self-control, emotional stability, and persistent common thought. The scale offers professionals a framework for self-reflection and enhancing the calibre of adult-child interactions. Parent questionnaires, on the other hand, are often filled out by parents or other carers to provide information about their child's behaviour, emotions, and social skills at home. These questions might be helpful in determining areas where children might require more help or intervention. However, the SSTEW Scale and parent questionnaires have different goals, they both are essential for promoting children's social and emotional development. Together, the two technologies enable instructors to get a more thorough understanding of each child's unique needs and adjust their approach accordingly.
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