Module number  ECEY4001/C						Student number 2108847

A guide to successful transitions in the 	                    early years


[image: ]
(source: Patterson, 2021)

“Children learn as they play. Most importantly, in play children learn to learn.”
Learning through play quotes (The open school, 2020).
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         		  Introduction


This handbook has been produced as a guidance for early years practitioners to ease transitions for two-year-olds, from the home into a Flying Start setting. The role of the practitioner is to help the child and their family have a positive experience, that is centred around the child as an individual, when a child feels happy, safe, and secure they are more likely to have positive experiences that will support their learning and future development. (Department for Children, Education, Lifelong Learning and Skills, no date).

Transition is for a young child a significant event of change in their day-to-day life, not only will they be away from their primary care giver and need to develop relationships with the practitioners in setting, but they are also being introduced to a complete new physical environment with different routines that they will need to adapt to. This can be a stressful time for both the child and their care giver, fostering positive relationships with the child and their families that are built on effective communication, trust and respect, can aid in a smooth transition and therefore support better outcomes for that child. (Flying Start 2017)
A child’s experiences in their early years can play a pivotal role in their future, including but not limited to engagement with academic studies, social, economic and lifelong learning. (Dunlop and Fabian, 2002).

 




                     The needs of the child
 

Maslow’s hierarchy of needs is made up of a pyramid of five levels, the first describes the child physiological needs or basic needs, these are what the child would need to survive, Maslow suggested that the needs of the child must be achieved at each stage before the child could move onto the next, until eventually realising self-actualization. Pichère, P. Cadiat, A.-C. and Probert, C. (2015).
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John Bowlby's theory on attachment supports Maslow’s ideas around a child needing to feel safe, loved and have sense of belonging. Through his research Bowlby found that social and emotional development was reliant on strong attachments in the early years of a child's life with their mother, we now know that this relationship does not necessarily have to be between the mother and child, children can develop positive attachments with their fathers, other family members, non-related adults with whom the parents or primary caregiver, have a trusting relationship such as a key worker in a childcare setting. (Lindon 2012).
Lindon (2012) goes on to suggest that Elinor Goldschmied was instrumental in the implication of the key worker system that we see and model in childcare settings today. 
Mary Ainsworth, who once worked with Bowlby brought forward the four types of attachments that children may experience, those being described as: secure, ambivalent, avoidant, and disorganised. (McLeod, S.2018).
Ainsworth believed that the secure base phenomenon was central to the theory. And that outcomes of a positive attachment would afford the child the ability to be confident and take on challenges, whilst having the knowledge that the primary caregiver would be there to provide support to them in times of difficulty or uncertainty, also that this secure attachment would form a lifelong bond that will influence future relationships. (Davidson and Davidson (2005).
It was also suggested by Lindon (2012), that children who are exposed to low levels of stress or uncertain situations is not always negative as these experiences can help children to develop problem solving skills, as well risk-taking and developing their resilience. However, when children are deprived of positive attachments in the early years, and they may have experienced a lack of or inconsistent emotional response from their caregiver, they are at an increased risk of stress that can result in higher levels of cortisol. Elevated levels of cortisol can hinder the child's cognitive development, as well as having implication for their health. (Bergland Psychology today 2015).







Article 31 of the United Nations Convention on the Rights of the Child States “that children and young people have a right to have fun in the way they want to.” (Save the children, no date)
Maria Montessori suggested that for children to learn they should be given access to a wide range of real materials that would allow them to mimic real life and be able to choose their play in an environment that is centred around the child. Allowing Them to develop at their own pace. (Aubrey and Riley, 2019). 
Jean Piaget also agrees that children learn from their environment but went on to describe that babies and children learn about the world around them through schemas. He believed babies are born with schemas that allows them to communicate with others such as crying or babbling, and the more experiences a child has the more schemas they develop. Piaget theory of the four stages of development centred around a child’s play and learning he believed were sequential, that is that each stage should be achieved before moving on to the next. (Aubrey and Riley 2019).
 In practice supplying experiences that are rich and engaging as well as providing access to free play with a wealth of resources will give the children the opportunity to make their own choices of child led experiences and give them time to explore at their own pace to learn and develop.

Article 12 of the UNCRC sets out that “When important decisions are being made that affect you, you have the right to give your opinion and be taken seriously.”  (Save the children). Even if children are non-verbal in practice this right can be respected by paying close attention the child's choices, emotions and feelings through regular observations, talking to and listening to them or looking out for cues they might display. Also involving parents, asking them for their opinions as the primary care givers the parents or carers know the child best. Practitioner will then ensure that the views of the child are implemented in their future development, this could include planning for activities, and their next stage. (Cardiff council 2019).

Article 2 of UNCRC state’s that “The Convention applies to every child without discrimination, whatever their ethnicity, gender, religion, language, abilities or any other status, whatever they think or say, whatever their family background.” (Save the children, no date). All children should feel valued and represented, affording them to feel included and feel proud of who they feel worthy and have self-esteem. An example of this in practice could be:
Recruiting staff from the local community 


Displaying pictures of the children and their families in the setting
Offering a wide range of books that depict:
Diverse cultures from around the world.
 People with additional needs or disabilities. 
Families that have same gender couples.
Multicultural dolls
Dolls that have physical disabilities
Photos that shown people in non-gender specific roles E.G a female working on a construction site.


















                          Role of the adult

Key worker
The role of the key worker during the transition process is firstly to gather as much information from the parents, family and any other agencies that may be involved with the child, to gain knowledge of the child and their family life. Considering their interests to plan and help their development. Always considering each child individually and being aware of their current stage of development when planning for activities. (Essex County Council 2021).
Develop relationships with parents and families that are based on respect and are non-judgemental. Having a clear process of communication with parents during the transition process and through-out their child’s time at the setting.

Manager
The manager has the responsibility to ensure that all staff recruited are not only suited to working with children, but also have an in-depth knowledge of child development. Ensuring that all policies and procedure in the setting are inclusive to all that use the service and support and promote the transitions process, such as a settling in policy.

Parents
The parent's role is to provide the key worker and manager with as much information about their child as possible, this should not just be for the transition stage but ongoing, an example of how this might work in practice is a home to setting book, or class dojo providing a two-way line of sharing information. (Tassoni 2014)










                        
                              Partnership

Bronfenbrenner’s ecological systems theory show how a child’s development may be directly influenced by not only their interactions but also their environment. This can be with their immediate contact with parents, siblings and teachers as well as the wider environment, such as parents work, health care professional, moving home or school. The child is at the centre of this system, and it is therefore paramount that all that are involved with the child work in partnership for the best possible outcomes. (Simply psychology 2020)

Practitioners should build positive relationships, by being compassionate and understanding to any concerns or worries they may have. be respectful and have a non-judgemental approach. Listen to what the parents are saying and reflect on what they say to avoid any miscommunication. Acknowledge how they are feeling, or any emotions being shown will help the practitioner to understand any support the parent may need. Be open and honest and make sure the parent knows the routines and practices of the setting. And the separate roles of the staff in the setting and those of other professionals or agencies that may be involved with their child. Working alongside the parents and asking for their opinion and getting them involved in their child's learning and development. (Cardiff Council 2021).













                              Interventions

Interventions for positive transitions

Home visit
Setting manager and key worker to visit the child and family at home, as well as giving an insight into the child’s home life, both child and their parents may feel more at ease in familiar surroundings. During this visit the settings handbook, settling in policy and inclusion policy given to and discussed with the parent. Application and consent forms are completed as well as a one-page profile that allows the practitioner to gather vital information about the child, such as likes and dislike, what's important to them, the make-up of the family. Manager to complete paperwork with parent, whilst the key worker plays with the child, this is the start of building the relationship between the child and their key worker.

Induction visits
The child will be invited into setting with parents for a stay and play session, these can be repeated several times until both child and parent feel ready. On these visits practitioner would be sure to provide activities that the child likes, this information would have been gathered from the one-page profile previously completed. These visits provide opportunities for the relationship between child and keyworker to develop, and for the parents and keywork to become more familiar, if the child see that their parent is comfortable with the adults in the setting the child is likely to feel safe with them.
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