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This section critically reviews literature around transitions of moving into a new room such as going from toddler room to the 2-3 room in a nursery for young children, with regard to their well-being. In addition, it will show how early years’ practitioners are able to help young children’s well-being throughout the transitional period in policies in the setting and current laws.
Peterson et al. (2012) suggests that a change or the process of change in someone’s life can be known as transitions, an example of this is when you move house. Transitions can happen to anyone through doing anything to do with change. This does not have to be physical to the person but also can be mental as well.
In their first few years in their lives within early year settings children go through a lot of transitions and experiences, some being good and others being bad, for example a new sibling coming into the family. MacLeod-Brudenell (2004) comments that there is an increasing amount of children transitioning into childcare settings.  In addition, Fabian and Dunlop (2007) states that transitions are a focus point with the early year’s education and care. This is because this can be the first time that the child is away from their parents. Likewise, it can be the same for the parents as well due to their emotional attachment with their child. Brooker (2008) reflects that transitions for children are like a stepping-stone onto the stage of their education. Showing different ways of learning through different practitioner’s experiences and from new children. Even when children finish in early years settings there will be more transitions throughout their life. 
Research suggests that transitions are central to young children’s development and emotional wellbeing, and the way in which the first transitions are handled could have a significant impact on the child’s capacity to cope with change in the short and long term.
(Wolters Kluwer, 2017)
This is especially, the case when it comes to children moving from one room to another in a setting getting the child used to seeing new practitioners and children instead of knowing their old key person and practitioner in the old room feeling safe with that attachment. Elfer et al. (2003) relates that having a key person in the setting for a child makes sure that all their daily needs are met and they feel valued there. This means that other than the child’s parents the key person should know the child the best. Other practitioners in the room do know about the child’s needs but not as well as the key person does.
According to Mercer (2006) John Bowlby’s attachment theory states that forming attachments with others can help a child to learn and motivates positive behaviour. Furthermore, Golding et al. (2013) comments that Bowlby’s theory has been developed towards the child and practitioner having a form of an attachment which can result in the child having a sense of security. Golding et al. (2013) continues that the child having an early attachment can have an affect on what happens in the child’s future with regard to their later relationships and having support from others. This is why early year’s practitioner has an important job for children who are on transitional period to maintain their wellbeing. In a relation to Bomber (2007), we cannot fast track any children that have had an experience with trauma as well as a loss into their emotional without giving children opportunity to negotiate their development of their dependency. Children at the age of 2 are at a critical stage in development when it comes to their wellbeing and language. Unicef (no date) agree that this age is critical for their health, cognitive and physical and emotional development.
Transitions for children in early year’s settings can happen throughout the day and they can be in the new room for different amounts of time. O’Connor (2013) comments that settings having a flexible approach can help benefit the individual child and their families when they come into the setting for the child’s transition period. However, settings need to think about the ratios of the room when a child is on a transitional period because of them counting in the ratio for the time they are there. Furthermore, 2-3 room can be a busy room without children having settling in periods.
In every childcare setting, when the child moves room such as going from toddlers to 2-3 room, they have a new key person for that specific room. According to McClary (2015) the key person approach is aimed at creating a special relationship which the child and practitioner form so that all the needs of the child are met when the parent is away. Haydon et al. (2010) point out that relationships between a child and key person are built on trust and respect. This can help benefit the transitional child when they have a problem they can come to their key person who they know, and they can resolve it (Goldschmied et al. 2012). However, sometimes when children are on transition period their key person has to change. This is due to practitioners leaving the setting. In addition, this can affect the child’s wellbeing and reforming another attachment with another practitioner. Franklin et al. (2012) agrees that having the loss of a key person can affect key relationships as well as some experience within the workplace to benefit others. Some relationships can be made so quickly but whereas others take more time to form. On the other hand, parents can also withdraw their child from the setting whilst in their settling in period because of personal reasons.
There can be flaws towards Bowlby theory, for example children may not ever form an attachment with an adult or carer.
Poor attachment can significantly affect the relationships that people have throughout their lives, including how they interact with their own children. Early intervention can change attachment patterns, reducing harm to a child and helping them to form positive attachments in adulthood.
 (Howe, 2011)
NSPCC (2017) states that if children do have a poor attachment with family or practitioners then it can have an affect towards their brain development and the way they communicate with others.
Practitioners try to find different ways to help the children who are moving up to 2-3 room from the toddlers, such as the child having their own peg with their picture on it. Bilmes (2012) states that within the room, practitioners have two challenges to overcome, which are to get the child to socialise with others so that they make friends and to make the child to feel part of the room’s community. It shows that practitioners and the child’s key person want to get to know the child. Teach Preschool (2017) comments that practitioners get to know their transitional child by getting to know their family and what experiences they have at home, as well as what the child likes to do. This can resolve in the key person and child so that it can help the child’s wellbeing in the setting as well as at home. However, each child’s experience is different because they may not have had the best upbringing and may react differently when coming into the setting, for example if their parents are getting a divorce. Likewise, it can be that the child feels safer in the setting than they do at home, due to not knowing what happened before they came in. In this case, the practitioners must manage the risk of the physical and mental wellbeing of the child within the setting to maintain safety.
Each early year’s practitioner, can have experience or have a lack of experienced in any room in a childcare setting and settle the child in differently because of how they have been up brought as a child. This can also have an affect on how the practitioner can form an attachment with the transitional child, which relates back to Mercer (2006) and Golding et al’s. (2013) comments about Bowlby’s theory and how it affects behaviour of the child in later life. This is because practitioners are just as much as a role model to the child as their parents and need to teach the child what is right and wrong.
Children need to have role models within the setting because of helping the child develop holistically and improve their life skills for adulthood. This can be a practitioner or their key person when forming an attachment with the child. Likewise, the practitioners, especially the child’s new key person, also needs to form an attachment with the child’s parent or carer to get what is best for child’s wellbeing. 
Practitioners and key persons can help children improve their knowledge through Vygotsky’s theory Zone of Proximal Development. Balakrishnan and Claiborne (2012) suggests that Vygotsky’s theory has an impact on education, and looks at how practitioners and children think about expanding new knowledge they have learnt. Dolya (2010) also agrees that the Zone of Proximal Development points out the differences between the levels of revolving task with a person guidance or being independent to overcome it. This can be the new child coming in teaching the practitioners new skills and topics, for example new shows on television.
Relating to role models and Bronfenbrenner’s ecological theory, Aubrey and Riley (2016) comment that children having positive role models can have a relationship with having positive behaviour. This is also when Bandura’s work on social learning comes in for the key person being a role model towards the child settling in to the 2-3 room, because the child will copy what the practitioner does and this may affect/impact how they  act in the future. This can be shown through Bandura’s experiment with the bobo doll. Association for Psychological Science (2012) relates that the experiment showed adults hitting a doll whilst the children were watching and then the children behaved similarly when the adult left the room. However, when the adult came back in and looked after the doll, the children would copy that as well because they thought that was the correct thing to do.
There are many different ways of promoting wellbeing for transitional children. Newman and Blackburn (2002) states that practitioners have different effective strategies to help the child to maintain their health and wellbeing during periods of change. Newman and Blackburn (2002) continue that children who are resilient are better at coping with stress and change than other children who do not have it in the setting. 
One strategy is to have effective communication between the practitioners, which can be as important as having a professional relationship with the child’s parents with regards to the child. This is because there can be all sorts of different barriers for which the practitioners and the key person need to overcome, such as knowing the child’s dietary requirements and sleeping patterns. Ancona et al. (2007) comments that practitioners can learn so much from others by sharing skills. The reason for this is so that all members of staff in the 2-3 room know about all needs for the child in order to maintain their wellbeing when other staff are away. 
According to Watson (2006) Every Child Matters is an holistic approach towards the outcomes of children’s care and having the right to improve their life decisions. Through this approach, there are five different domains that have to be fulfilled around the health and wellbeing for children in early year’s settings. This so that more children can be more protected through transitions. Erricker and Erricker (2000) agrees that it is necessary that children do have a voice and are able to tell anything that concerns them to the practitioners, which would mean that early year’s practitioners need to help the children resolve those issues. However, some transitional children’s needs do not get met, which can affect them. Furthermore, some children do still not feel valued by the setting, which does little to improve in their development.
Effective communicating can also be a problem when transitions happen for example parents’ understanding of how the current education can help benefit transitional children, and when parents need to tell about the child’s needs. Gaunt (2009) states that only 60 per cent of parents feel that they did received enough information to understand about the benefits around the Early Years Foundation Stage. This is because of early years practitioners not having enough time to communicate because of how busy 2-3 room can be throughout the day. However, Department of Education (2017) argues that when children go through transition periods or settling into a new room, settings should show good practice by telling parents or carers clear information about the room and the way everything is structure throughout the day by the staff.
A strategy to overcome barriers in early year’s settings such as nurseries is that they have their own policies and produces around transitions and how their staff should work within their rooms and setting when settling in transitional children. According to Department for Education (2014) early years settings have to provider to children equal opportunities as well as anti discrimination practices so that they can ensure all children are included and supported throughout. Tassoni (2004) notes that all settings explain their policies as what they value and aim for to achieve. Every childcare setting does this in their own way but this has to relate to current legislation. However, some practitioners may not follow the policy correctly in the setting, which can affect the attachment of the child. Especially, when the practitioner focuses more on the development of their key children. There is always going to be a bias around practitioners with regards to attachment of children, especially when transitional children are coming into the room. However, some practitioners show equal attitudes towards every child in any room in the setting to show that they do not have favourites.
Another strategy that practitioners can do for the transitional children is to make them feel valued with in the 2-3 room, for example having their own identity in the room like their own peg with the child’s picture above it. Elfer et al. (2012) relate that some children find it difficult and demanding in settings. However, UNCRC Article 8 states that children have the right to an identity in life. (Children & Young People’s Commissioner Scotland, 2017) How the child’s key person might show their identity in the setting is to do some transitional activities so that the child can start to feel part of the room, for example doing a group activity with all the children in the key person’s group. Burnham (2016) relates that there needs to be an enabling environment to respond to the child’s needs so that it can promote a better relationship with the practitioner and the child settling in.
Through Ofsted in England or Estyn in Wales, Gov (no date) comments that it is a requirement of every childcare setting’s in England and Wales to display excellence towards the children’s education and develop high standards of skills in all ages, to give the best care for children and young people. This can be shown in what is required and the specific qualifications for practitioners towards looking after young children. National Careers Service (2017) comments that early years practitioners are normally level 2 or 3 qualified in childcare. Ofsted normally observe childcare settings on average every three and half years depending on what rating the setting has in previous inspections. Gov (2016) states that the inspections can happen after the first week of the autumn term and last for 2 days. However, some early year’s settings do not have the high standards of care for children in 2-3 room or when new children come to the setting. Furthermore, it can also affect the practitioner’s practices towards the care of all the children in the room because of the inspection, which affects the child’s development and needs. This is because some practitioners do not like being observed and this can alter what they do with the children in the setting. Even some practitioners showing the lack of qualifications relating to childcare can show a factor around the settings standards of care. 
Transitions can link into Maslow’s theory of the Hierarchy of Needs. According to Zepeda (2007) Maslow’s theory talks about how different levels of people’s well being can be met such as their basic needs so that they can help children and practitioners reach to adulthood, which is known as self-actualization. However, according to Maslow’s theory some children as well as practitioners can be affected by staying at the physiological stage in their everyday life. Furthmore, some people do not even get to the self-actualization stage in their lifetime, although the everyone can get to that level at any time in their experience. Kvalsund (2004) agrees that people think that self-actualization can be a process towards reaching their potential through the different levels or stages in their experiences. On the hand, practitioners try to overcome Maslow’s theory for the needs of the child whilst they settle in to the room such as giving them warmth, shelter and food. This is because this is the only time in the day they may go up the stages of the Hierarchy of Needs.
Although this may happen to everyone on getting to self-actualization level, children and practitioners can drop back down according to Maslow’s theory because their needs are not being met in their personal life as well as during their time in the setting. This is why relating back to Gov (no date), Ofsted’s requirements expecting settings to have such a high standards of care that needs to be done for children and young people can put pressure on early years practitioners, which can affect their well being as well. If the wellbeing of the practitioner is being affected then so will the all the children’s in the room, especially ones who are on their transitional period in the room.
Professionalism is an important matter in the early year’s sector because of showing what is right and wrong to young people, which can affect their future. Early years practitioners should show respect to everyone, especially to transitional children and their parents who come into the setting, plus positive body language and eye contact. Pei-Wen et al. (2015) notes that there has been a long lasting concern around some early year’s practitioners with how they show their professionalism. Martin et al. (2010) relates that practitioners need to have years of experience in the early years sector so they can understand what children need as well as maintain standards of professionalism. 
There can be early year’s practitioners who may have only a little bit of experience in the field but can have a wide range and depth of knowledge towards the child’s wellbeing compared to more experienced practitioners.  If practitioners keep showing the lack of professionalism in the setting, the child’s parent will take their child out of the setting because of the standards in care there. On the other hand, having the child leave the setting can relate back to Bowlby’s theory of attachment with regards to maintaining the wellbeing and mental health of the child.
The first time children had a voice on what happens with their rights was from the United Nations Convention on the Rights of the Child 1989 (UNCRC). Gillett-Swan and Coppock (2016) outlines that UNCRC provides a global context for the principles of children’s rights being considered for the last 25 years. These articles can help the likes of children transitioning into a new room or setting, which everyone needs to follow to provide an education. An important article for children going through transitions is Article 13, which relates to the child having the right to finding out things and expressing what they think about it through their own communication such as speaking and writing. (Children & Young People’s Commissioner Scotland, 2017) This can show how the child feels whilst the transitional period is happening expressed through the activities and can change throughout being there. In addition, the key person can be doing the same as the child and expressing their feeling and viewpoints within the setting. However, some children do not have these article rights from UNCRC because of it being a guideline and some countries have not made it into legislation to protect children’s wellbeing. Roose and Bouverne-De Bie (2007) agrees that UNCRC is not an effective instrument towards the development of meeting the needs and right for all young children.
Current legislation such as Equality Act 2010 and Data Protection Act 1998 can also be a factor towards transitions for children. The reason for this is because the legislation is concerned with protecting both the child and practitioner through their transition and being safe in the setting as well as the practitioner be non-judgemental and protecting information on themselves and their key child from going outside the setting. Gov (2015) comments that Equality Act 2010 gives the right to protect everyone from being discriminated by others in society and in the workforce such as in the nursery for child and practitioner. This means that everyone is being treated equally around the setting as well as in society. Ford (1999) states that childcare workforces do collect up a lot of information on everyone who works there or have had children in the setting. Furthermore, Gov (no date) states that Data Protection Act 1998 talks about how settings can keep practitioners and children’s’ personal information is and the information only there for when it is necessary within the setting. This can safeguard both practitioners and childrens’ information in a safe place in the setting so that only specific people can see the personal information in hand. This can relate to Article 2 in UNCRC which talks about the right to be protected from discrimination. Markopoulos et al. (2008) states that personal information regarding children or practitioners who are in the setting should be kept for around 5 years until it is necessary, for example when the child leaves the setting. However, this can be stored for less in a childcare setting because of some children transitioning into there at different ages. Markopoulos et al. (2008) continues that once the data is not needed anymore then the setting need to dispose of it, for example deleting it on the computer as well as the back up of it.
Another legislation that benefits, transitional children is the Children Act 2004. According to Harris (2006) compared to the old Children Act the law is about transforming the service for children around the United Kingdom in 5 defined outcomes: being healthy, being safe, to enjoy and achieve, make a positive contribution and achieve economic well-being. Furthermore, relating back to effective communication, through this law it shows how better communication with other professions can help improve the care of children. Likewise, if the practitioner feels the transitional child is unsafe or their needs not being met they can talk to other professions in resolve it for the child. However, although this law is current in use some settings do not fulfil all the aspects, which can affect the protection of the child’s wellbeing.
As a result of the Children Act 2004 there was an inquiry, which gave us the Children’s Commissioner for England and Wales. According to Children’s Commissioner (2017) the role of The Children’s Commissioner for England is to speak up for children and young people in regards to laws so that there can be an improved impact on the child’s lives. This is to show how child have a view on their awareness as well for their protection and wellbeing, for example UNCRC. However, Powell and Uppal (2012) notes that having an England’s Children Commissioner was limited in its effectiveness on the awareness of children’s needs and protection within current frameworks.
The current curriculum in early years, such as The Early Years Foundation Stages in England and Foundation Phase in Wales tries to help children’s health and wellbeing throughout their time in the early year’s sector. Welsh Government (2015) states that practitioners must understand how to development a child and their needs to overcome barriers, which relates to Article 3 in UNCRC stating that children have the right to expect adults to do what is best for them. However, children are unique in how their development goes and how their wellbeing is to be maintained. Some children develop quicker than others do at their age and when going through transitions are affected by what they have experienced. Therefore, the curriculum can reflect that by it being amended from when it came out in 2008. This relating back to practitioners and especially the child’s key person needing to know about the child to develop through education as well as helping them to feel safe in the setting.
To conclude, there are many different outcomes for children going through transitions concerning early year’s practitioners attitudes to maintaining their welfare. In addition, having all sorts of policies and legislation can protect both child and practitioner within the childcare setting through transitions and everyday life. Everyone has their own experience of going through transitions in the early year’s sector as a child or as a practitioner, some being good and some bad, and the way to overcome them for their future.
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