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	Professional Template 1
	Bridging share day on Assessment for Learning

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Prior to the bridging share day experience surrounding Assessment for Learning, I observed several lessons (during my BA2 placement) that involved several AFL strategies. The class teacher discussed these strategies with me, illustrating the positives and limitations of each strategy. Therefore, I could develop a bank of strategies to understand learners' progression. I trialled these strategies in practice. Then, I was able to measure learners' progression and what worked well in the classroom.

During the experience, I collaborated with other student teachers (placed in different schools). Individually, we created a presentation showcasing what we believed as the most efficient AFL strategies or strategies that were fundamental in the classroom to enable progression. We discussed the positives and negatives of the strategies and the importance of using them. It was interesting to seek ideas from other student teachers and expand our bank of AFL strategies.

	What have you learned?
	This experience was fundamental and relevant to my teaching practice. Assessment for Learning is central to students' progression (Black and Wiliam, 1998). It creates feedback which is used to improve students' performance. Studies imply that students become more involved in the learning process; this develops their confidence and they become invested in their learning. I have learnt that there are several benefits to using AFL in the classroom. These comprise of improved student-teacher relationships, increased motivation, improved classroom culture and teaching and learning environments and improved self-esteem and confidence (Wiliam, 2011). This implies that learners' progression is at the centre of the practice and their needs should be met to the highest potential standard. This experience relates to my overall learning and development as it focused on the following strands: Pedagogy- Refining teaching- Assessment, Innovation- Offering expertise and evaluating the impact of changes in practice, Collaboration- enabling improvement. 

Assessment 

Assessment is significant in teaching and learning; it is an essential part of education. It enables teachers, students, and parents to understand the breadth of teaching and what the learner is capable of doing (Hopefenbeck, 2023). Understanding and applying assessment in education is fundamental to one's progression. Progression is supported by the twelve pedagogical principles, principles of progression and the four purposes (Welsh Government, 2022). Assessment for Learning strategies should be implemented throughout a lesson to measure one's understanding and development. For instance, a KWL grid highlights what a learner already knows, what they would like to find out and what they have learnt. This clarifies that progression is continuous and it could be linear (Gardner, 2012; Hattie, 2012). However, it could be difficult to judge the breadth of student’s learning (Chappuis, 2004). This underlines the importance of measuring progression at the start, middle and end of a lesson and a topic.

	What next?
	This experience was beneficial to my teaching practice, and it was interesting to engage with other student teachers to share ideas. Further bridging experiences would be beneficial to aid my professional development. I will continue to engage with other student teachers to collaborate and demonstrate what works well for us. Moving forward, I would like to focus on my professional development, and I would like to engage in different courses to assist this.

















	Professional Template 2
	Observation PTE3

	Pedagogy Standard
	Employing a broad repertoire of teaching and experiences

	What did you do and why?
	Throughout my PTE 3 placement the topic focus was 'Pits and Ponies'. This topic was embedded through the six Areas of Learning and Experience. The pupils had the opportunity to experience Big Pit (a coal mine). Following on from this, I organised and planned a carousel lesson relating to coal mining. I began the lesson with activating the learners knowledge and understanding. For instance, the pupils were given two post-it notes. One where they had to write what they already know about coal mining and the second, what they would like to learn. Then, a hook which involved an email from Big Pit setting three challenges.  

I pitched the activities to the whole class, explaining that they would all have a chance to do the activities. The learners were placed in mixed ability groups, following the more knowledgeable other theory (Vygotsky, 1978). This underlines that pupils had the opportunity to support each other, and the learning was scaffolded for the different levels. The activities consisted of writing a poem about coal mining: the pupils had been working up to writing a poem as they had learned about the different techniques, and they had mapped out a plan. The next activity included charcoal drawings related to coal- mining equipment, these learners were referred to as Creative Contributors. 
The last activity was a research task where the pupils were given a range of questions and sources to find out information about the jobs children worked underground and how children's rights were exploited. Then, they had to create a poster showing the difference of Children's rights today and back in the 18th and 19th century. This activity referred to the pupils as ethical, ambitious and capable learners. 

The activities highlighted the four purposes of the Curriculum for Wales (2022), to emphasise the aim of creating lifelong learners. This teaching and learning opportunity engaged learners and created a meaningful learning experience. The pupils were eager, willing and enthusiastic to complete the tasks.

	What have you learned?
	This teaching and learning practice were relevant and beneficial to my professional development and the learners' progression. The lesson was assessed through the use of steps to success/success criteria and the learning intention (each activity had a differing LI/ success criteria) the learners assessed themselves and they had a peer assess their. Then, I assessed their work and included a way forward, Besides, this experience linked to the following professional standards: Exploiting subject disciplines in areas of learning and sustained effort and resilience in learners. 

Pedagogy-Advancing learning- Exploiting subject disciplines in areas of learning

Essentially, planning appropriate lessons that hit different subject areas is fundamental to learners' knowledge, understanding and overall progression. Exploiting the six areas of learning and cross-curricular themes ensures that the learning intention is met and expanded upon. Learning and progression is a journey which can be connected to different pathways, meaning that planning lessons that involve different areas of learning and experience/ cross-curricular themes are beneficial to increase student's retention, engagement and eagerness to learn (March, 1991). Although, this could be time consuming to plan, prepare and develop the lessons due to the lack of re-sources and lack of staff support. As well as this, educators should recognise the challenge of classroom management change due to an overload of work. Nevertheless, it is beneficial to build links to different areas of learning as it provides learners with the opportunity to explore and dis-cover new things. This implies that learners' knowledge and understanding is positively impacted, and their needs are met to the highest potential standard (Welsh Government, 2023).

	What next?
	From the feedback, I have gathered that: I use Welsh naturally for commands in my lessons, perhaps I could extend this further now by incorporating more incidental Welsh, familiar sentence patterns and key vocabulary linked to coal mines into my sessions. To improve my teaching pedagogy: as all of the groups were going to be completing the same tasks, it may have been an idea to introduce each task to the whole class together to keep their full attention. An idea for the pupil voice post-its used at the start may have been for pupils who had finished their tasks to answer one of the peer’s questions.  









	Professional Template 3
	Real-life teaching and learning

	Pedagogy Standard
	Real-life authentic context

	What did you do and why?
	Every day is a learning day, and it is essential to recognise that different pupils will require different levels of support. It is necessary to meet the needs of every learner. Therefore, I have chosen to discuss a specific lesson where every learner described the lesson as their 'favourite' from the year. 

Firstly, the topic focus in Mathematics (this particular week) was centimetres and millimetres. The lesson began with recapping and activating prior knowledge with conversions. The learners had to mark out different lengths in centimetres and millimetres on their whiteboard table. Then, in learning partners the pupils were set a challenge to think of real-life scenarios where they would need to measure. Following on from this, the pupils fed back to the class, and they mentioned jobs where they would use this skill. It is beneficial to link learning to the real world; this will develop learners' understanding (Renaud, 2020). Implying that they will be able to transfer their knowledge and skills outside of the classroom. Essentially, connecting classroom learning to real-life scenarios encourages learners to become outside of the box thinkers, critical thinkers and it increases their engagement in the classroom.

Moreover, the lesson was then moved to the outdoor area. The main task involved learners collecting a variety of different leaves; the activity was pitched at different levels (this is differentiated three ways). It is crucial to create successful outcomes for our learners, this ensures that they develop a love for learning and a desire to progress and be challenged. The outdoor environment should be an extension of the classroom; there are a vast number of benefits, and it supports learners' holistic development. This underlines the importance of creating meaningful learning opportunities to support learning and development inside and outside of the classroom.

	What have you learned?
	Preparing, planning and providing this teaching and learning experience was fundamental to develop the learners' understanding and knowledge of the specific topic. It is crucial to relate learning to real-life concepts as it facilitates learning, meaning that the teaching pedagogy was appropriate and relevant to aid progression inside and outside of the classroom. This experience related to the following professional standards: real life, authentic contexts, differentiation and challenge and expectations.

Pedagogy- Advancing learning- Real life, authentic contexts

As an educator, I have perceived, observed and delivered authentic learning. Throughout my practices, it was evident that authentic teaching and learning engages learners, and it develops their enthusiasm and desire to learn. This is known to increase their preparation for the real-world. For instance, real-life authentic contexts provide an active learning environment that strives for successful outcomes (Laur, 2013). An active learning approach encourages learners to play a central role in their education journey. This enhances their skillset and their understanding of the world around them (Stanley, 2021). Although, through advocating for this teaching and learning approach, I encountered limitations that involve a lack of funding for resources and supporting staff. As well as this, many educators express the increase workload that could make it difficult to plan, prepare and discuss (Burke, 2009). Besides, real-life, authentic context gives learning a purpose.

	What next?
	As a result of this experience, I will continue to provide meaningful learning opportunities. I will ensure to use the outdoor environment as an extension to the classroom. I will continue to relate teaching and learning to real-life scenarios to develop the learners' understanding and knowledge of the world around them. This will provide them with a greater skillset. I will promote the im-portance of active learning and the difference it makes to students' engagement levels. I will continue to make a difference and meet the needs of all learners to the highest potential standard.











	Professional Experience 4
	Inquiry based learning

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Throughout my teaching practice, I have experienced inquiry-based teaching and learning. This involves a process of learning which engages learners through real-life connections. Inquiry based learning emphasises the importance of exploration and experiential learning. Implying that it promotes high levels of questioning and independent work. For instance, during the well-being week at school, the pupils' chosen focus was healthy relationships. The learners participated in a workshop with  Cardiff City-rainbow laces. They had to draw a football shoe, or they were given a template and they had to write healthy words to describe a relationship. Following on from this workshop, they were shown a video (as a hook) which was called Love has no labels. This video conveyed the different types of relationships. Then, independently, the learners had to write a question that they would like to research or find out. There were many activities set for the learners to complete, although they could explore the topic of healthy and unhealthy relation-ships. This was significant to teach the learners the meaning of healthy relationships, equity, equality, and their rights (UNICEF, 2023).

	What have you learned?
	This teaching and learning experience are relevant to my practice and future developments. The learners understood the importance of healthy relationships and their rights as individuals. They recognised that they are supported in the school setting and beyond regardless of who they are and what they believe in. This experience relates to the professional standard being cross-curricular themes. 

Pedagogy- Advancing learning- Cross-curricular themes

Cross-curricular themes are promoted in the Curriculum for Wales (2022). The cross-curricular responsibilities correspond with good teaching and learning practice. Inquiry learning incorporates literacy, numeracy and digital competency into all topics. This underlines that learners have the opportunity to practice many skills through inquiry learning. The learners' independence and progression are visible, and the pupils are encouraged to explore and inquire different elements in their learning. This clarifies that the learners were benefitted through the coverage of different themes and topics and their skillset was enhanced. However, educators could be challenged from the lack of confidence to incorporate cross curricular skills and the classroom management could differ due to learners’ enthusiasm.  Besides, the cross-curricular skills framework supports schools and practitioners in providing opportunities and meaningful learning experience to apply and extend their skills (Welsh Government, 2022).

	What next?
	Throughout my future practice, I will continue to promote inquiry-based learning. I will continue to learn about the three cross-cutting themes: equal opportunities, gender mainstreaming, sustainable development and tackling poverty and social exclusion (Welsh Government, 2023). This practice ensures that I will promote the four purposes of the Curriculum for Wales (2022), with the aim for educators and pupils to become lifelong learners.
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	Targedau/ Targets
	Sut rydych wedi gweithio ar hwn/ How you have worked on this
	Ceir enghraifft ar/ An example can be found on

	
Continue to develop your "critical voice" by adopting a more tentative stance when discussing the findings from research.
	
I have continued to develop my critical voice through reflecting on the opposing perspective. I have used tentative language such as ‘could’.
	
This can be explored throughout the paper. 

	
Continue to critique, analyse and synthesise your sources.
	
I have explored a great number of sources (approximately 85) and I have analysed and reflected on different viewpoints. 
	
This can be viewed throughout the paper and within the reference list.

	
Proofread your work carefully as it is already at a high standard and these tiny errors could be sorted out prior to submission.
	
I have ensured to read over my paper numerous times, this should increase the accuracy of my writing. 
	
This can be seen through the lack of errors.


ECAD6008- Part 2


Critically reflect on your progress in planning,     preparing, and teaching lessons that incorporate  specific pedagogical principles. Identify up to three of these pedagogical principles as an area for  development and justify the next steps in your development.

Effective pedagogy should be at the heart of every curriculum. The term ‘pedagogy of            teaching’ refers to the different methods, teaching styles and how the educator delivers the             curriculum (Welsh Government, 2023; Waring and Evans, 2014). Every school in Wales should design and implement a curriculum that fulfils the twelve pedagogical principles and the five principles of progression. Schools should develop a sharp vision that supports teaching and learning; this should be underpinned by the four purposes (Welsh Government, 2023). Educators could assess, evaluate, and reflect on the different pedagogical approaches for best practice. It is essential for educators to develop a deep understanding of pedagogy and how they will select the most appropriate pedagogical approach in their classroom (Hattie, 2012). This underlines the importance of a flexible and reflective educator. Professional development is crucial for education quality; there should be more opportunities for educators to gain knowledge and understanding of new teaching methods. This could improve the teaching and learning for students (Education Endowment Foundation, 2021). Careful planning is crucial to support learners’ progression and meet the differentiated needs to the highest standard. All stakeholders are responsible for developing a purposeful curriculum and an inclusive environment (OECD, 2009). This implies that the learning environment and pedagogy should cater for all individuals.

This paper aims to critically evaluate the educators’ progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. The educator has identified two pedagogical standards as an area of interest and development. The first pedagogical principle: real life authentic context highlights the importance of transferable learning experiences (Main, 2023). This suggests that learners’ knowledge and understanding is advanced through a real-world approach. To incorporate authentic learning experiences, educators should work towards bringing the real world into their classroom instead of stimulating the real world; this could reframe a space for learning where students are immersed in their learning experiences (Bilham et al., 2019). Similarly, the pedagogical principle: cross-curricular themes involve creative approaches where the curriculum is connected. This approach aims to make links between subjects, experiences, and the world around us, implying that educators are responsible for the quality of the learning environment, the development of cross curricular links, and the progress in these skills (Barnes, 2015). Educators should employ pedagogical approaches that raise the standards of teaching and learning. 

The concept of practice could be referred to as education or pedagogy. For instance, education could be defined as learning with no intended outcome, whereas pedagogy could be defined as learning towards social goals (Hinchliffe, 2000). This clarifies that exercising pedagogy could enable educators to measure their learners’ progress and achieve identifiable targets. Consequently, pedagogy is shaped by an educators beliefs, their knowledge and understanding of teaching strategies, and how they impact their learners (Corney and Reid, 2007). Although, if educators are unfamiliar with a specific theory or practice, they could debase their ability to provide engaging, diverse and meaningful learning experiences (Dewey, 2013). This underlines the importance of educators strengthening their professional development for successful outcomes. 

According to Gardner (1991), the education system involves a drill and response method, meaning that students have a lack of understanding of what they are expected to learn; this clarifies the importance of educational change. It is vital to apply theory to practical application; this could increase student’s learning retention (Artino and Konopasky, 2018). Dewey (2013), Piaget (1936, in Brame, 2016) and Vygotsky (1934, in Levine and Munsch, 2011) outline the significance of active learning; this enables the learner to become motivated and engaged in real learning. Whereas a traditional learning environment would advocate for passive learners; they could have a lack of understanding and experiences to connect their knowledge (Nouri, 2016). This illustrates that learning is a process of interaction with real-life experiences and different learning environments. 

The pedagogical approach: real-life, authentic context provides students with the opportunity to explore and inquire about real-world projects and problems. This approach could actively encourage students to construct their own learning, implying that authentic tasks should be of interest of the learners; this could increase their intrinsic motivation (Stanley, 2021). Besides, the concept of ‘authenticity’ in teaching could be defined as being genuine and real, implying that learning is connected to real-life examples and experiences (Mims, 2003). Yet, Chavez (1998, in Shomoossi and Ketabi , 2007) outlines that authenticity cannot be defined clearly as it is taken out of the original context. This implies the importance of a knowledgeable teacher who brings learning experiences to life. 

An authentic learning environment connects classroom experiences with real-life complexity, suggesting that students participate in realistic tasks using real-life materials; this could improve their knowledge and skills (Herrington, Parker and Boase-Jelinek, 2014). This learning approach could develop higher order thinking skills such as critical thinking and problem-solving skills, meaning that authentic learning could increase learner’s cognitive domain; this is supported by Blooms taxonomy (Krathwohl, 2002). Although, this could present an inaccurate vision for learning, progression does not involve a hierarchy of skills or a linear process (Adey, 1997; Koo, 2008). Experiential and vocational learning are connected to authentic learning, implying that there are several benefits for students. For instance, learning is student-centred and driven; learners demonstrate improved attitudes towards learning (Ark, Liebtag and Mcclennen, 2020). Although, if students are working freely and independently, there could be missed opportunities for collaboration and communication with their peers, meaning that a balanced learning experience is necessary (Jaranović, 2013). Yet, all stake-holders are involved in the learning process. 

Developing authentic learning environments could promote opportunities for creativity, reflection and self-assessment; this could deepen learners’ understanding (Herrington, Reeves and Oliver, 2013). Through this approach, learners could gain valuable learning tools from understanding how every mistake transforms into a life lesson. This exemplifies that from authentic experiences, students could develop greater depth and long-lasting knowledge; this could encourage individuals to become lifelong learners (Passarelli and Kolb, 2011). Authentic learning could be scaffolded, this enables the learner to understand new information and content; it empowers learners to move from dependent to independent learning (Laur, 2013). Correspondingly, Vygotsky’s Zone of Proximal development and scaffolding theory implies what a child could achieve with support from a more knowledgeable adult (1978, in McLeod, 2024). 

Yet, the original theory of scaffolding was not applied to a classroom scenario, suggesting that an educator could find it challenging to ‘scaffold’ the needs of learners with different backgrounds, strengths and weaknesses (Malik, 2017). Besides, it is crucial to meet the needs of every learner, therefore educators should differentiate the task to suit and challenge the student’s level (Asthana, 2023). Authentic learning could be broad, meaning that there is no set answer and there could be several outcomes or solutions to a problem (Roach, Tilley and Mitchell, 2018). This underlines that students are encouraged to ask questions; this is an intellectual tool that could enable the students to take ownership of their learning (Dillon, 2004). Yet, it could be difficult to align certain tasks with curriculum standards and learning intentions, suggesting that educators could find it difficult to assess and evaluate authentic learning experiences (Burke, 2009). 

Nevertheless, authentic learning has nine components that illustrate the expectations of teaching and learning. The components determine the effectiveness and the meaning of authentic contexts; they underline how educators could incorporate realistic tasks that develop learner’s understanding of the real world (Aynas and Aslan, 2021). Although, this could be challenging for educators to plan, prepare and deliver lessons which reflect the way the knowledge could be used in real life; this is due to the lack of resources (Abate et al., 2023). This emphasises the importance of additional funding for educational settings; this could enable educators to provide further opportunities and meaningful learning experiences (Education & Skills Funding Agency, 2024). Educators should provide purposeful reasons and specific learning intentions to ensure students are aware of what they are learning (Herrington and Oliver, 2000). Yet, educators could experience difficulty in replicating certain problems or projects, highlighting the importance of referring to realistic scenarios and real-world events (Keiler, 2018). 

Educators have the responsibility to inform their students about past and present events,   however it could be difficult to address topics (Darling-Hammond et al., 2020). Therefore, it is crucial for educators to be ethical when teaching a real-life authentic approach; this could create an inclusive and safe environment, where an educator respects the diverse perceptions and experiences (BERA, 2018). Essentially, educators could include research methods to help students understand the full context. This could encourage the students to critically think, analyse and create balanced conclusions. Correspondingly, authentic thinking enables students to think about real world events; Freire (2005, in Stanistreet, 2021) believed that learning begins with students understanding the reality of what is happening around them. This underlines that educators should provide meaningful learning experiences, instead of narrating real-world scenarios. 

Consequently, education is referred to as the act of depositing, implying the importance of understanding how the curriculum evolves; this is supported by the ‘banking’ concept of education (Freire, 1999). Although, the process of an authentic approach could be time consuming to design and implement; this is because educators create differentiated tasks and materials. The activities could be difficult and time consuming to assess as they are not standardised (Choo, 2007). Still, an authentic context enables learning, emphasising the importance of a meaningful curriculum design to ensure all learners are progressing at their own pace (Dar-ling-Hammond and Snyder, 2000). Holistically, there are five developmental pathways which support authentic and purposeful learning as well as progression for all learners across the different AoLEs (Welsh Government, 2023). This demonstrates the importance of an educator having great pedagogical knowledge and experience for best practice. Yet, without pedagogical training educators could struggle to improve the quality of teaching and learning and this could have a negative impact on the learners’ knowledge, understanding and progress (DeMonte, 2013). 

Educators could transform their curriculum through an authentic approach; this is associated with cross-curricular skills (Kerry, 2010). There are three mandatory cross-curricular skills, these consist of literacy, numeracy and digital competencies. These skills should be embedded and developed across all areas of learning and experiences (Welsh Government, 2022). It is crucial to highlight how the curriculum is no longer a set of separate subject areas, instead concept, skills and knowledge are integrated for learners to access the whole curriculum (Drake and Burns, 2004). Although, this could hinder learner’s core knowledge and understanding, implying the importance of educators not overloading the learning experiences, instead focusing on concise learning intentions for an in-depth understanding (OECD, 2020). Still, Dewey (1902, in Plate, 2012) conveyed the relationship between ‘subjects’ and ‘learners’ as mutually interdependent, this underlines that cross curricular learning is based on topics and themes which spark learners’ interests. Therefore, cross curricular learning could be used as a motivator; it provides more depth to a topic using different skills, instead of using a single subject (Kerry, 2015). Evidently, a cross curricular approach is broad and balanced; (Barnes, 2015) underlines that there are eight different types of cross curricular approaches, meaning that there are many elements and purposes to learning experiences. Although, if educators are unfamiliar with integrating subjects, they could perceive the approach as complex, this implies the importance of additional training (Lam et al., 2013).

The cross-curricular skills equip learners with lifelong skills to realise the four purposes. Cross curricular learning is a powerful approach that motivates learners to enhance their knowledge and understanding across the curriculum. It enables inter-connected learning that activates learners’ imagination, implying that they could recognise patterns of information between key concepts to apply their knowledge, understanding and skills (Rowley and Cooper, 2009). The cross curricular approach creates an environment where learners could deepen and extent their learning, it could boost their curiosity to make links between subjects; this could create lifelong learners (Jiusto and DiBiasio, 2006). 

A whole school approach is vital for the teaching and learning of literacy, numeracy and digital skills, suggesting that the curriculum should follow a consistent and shared approach (Knight and Benson, 2013). Although, it could be difficult for educators to collaborate and communicate due to the potential barriers such as the lack of time, lack of information and experiences, and the lack of resources to execute their ideas (DaRosa et al., 2011). Planning and preparing cross curricular lessons could be more time consuming; educators could face difficulties in aligning subjects’ content with the demands of the curriculum (Richards and Taylor, 2005). This clarifies that educators roles and responsibilities are broad and unlimited, meaning that there should be structured time to enhance educator’s collaboration skills and priorities in the curriculum. Educators should work towards finding a balance between their professional knowledge and trusting others’ expertise to create subject links. This implies that educators could use their professional judgement, yet it should be necessary to follow school policies to ease the pressure and the workload of assessing learner’s progress (Protsiv and Pipola, 2018). To effectively implement cross curricular learning, educators should be given the opportunity to develop long term planning with other educators; this would provide time, space and the resources to develop innovative teaching methods (Merritt, 2016). Still, cross curricular teaching should be assessed with appropriate evaluation tools; learners’ progress should be assessed across the curriculum and not specifically for literacy and numeracy (Timmerman, 2019). This clarifies that a holistic approach should be taken to determine learners’ knowledge, understanding and skillset for all areas of learning experiences. Besides, when measuring learners’ progress, educators should consider the progress that has been made, the next steps in their progression and how the teaching and learning could be adapted to meet the learners’ needs (Black and Wiliam, 1998).

Implementation of an authentic and meaningful context provides a ‘vehicle’ for the cross curricular skills, suggesting that learners’ understanding increases, and they could transfer and adapt these skills in the world of work (Mims, 2003). Educators should refer to the cross curricular skills framework for supporting guidance and a structure of how they could provide cross curricular opportunities (Welsh Government, 2023). Although, the frameworks are no longer statutory, implying that there could be a lack of support for educators to develop their expertise (Janssen and Lazonder, 2015). This highlights the importance of additional training for educators, then this could improve their teaching and learning experiences and they could provide best practice for their students. It is crucial to highlight that the curriculum design should not be exclusively cross curricular; different pedagogical approaches meet the needs of diverse learners (Barnes, 2018).

Pertaining to the educator’s knowledge and understanding of pedagogical approaches, the educator acknowledges the link between real-life authentic contexts and cross curricular themes. Evidently, the benefits, limitations and solutions to the approaches are connected. Nevertheless, reflective practice plays a central role in professional development. Reflective practice enables educators to participate in continuous learning, implying that they could reflect on their teaching methods and strategies that they use in their classroom (Sellars, 2017). The process of reflective practice develops educator’s understanding of their students’ strengths, weaknesses and areas of improvement; this enables educators to adapt their practice to meet the needs of their learners (Geng et al., 2019). In teaching, educators are encouraged to collaborate, meaning that they reflect on their own practice as well as other practitioners’ (Mintrop, 2020). During practice, the educator completed daily and weekly reflections, identifying what worked well and how they could improve their pedagogical approach. Using Gibbs (1998, in Suphasri and Chinokul, 2021) reflective cycle, the educator had professional conversations with their mentor, they reflected and compared teaching methods, classroom management techniques and the impact on the learners’ progression. It is crucial to seek advice and support from others, this will enable educators to identify barriers to their teaching and enhance their practice, this links to the professional standards of teaching and learning (Welsh Government, 2019). 

Throughout practice, the educator perceived and recognised learners’ engagement levels increase when real-life authentic contexts were implemented into their learning experiences. This involved active learning and a hands-on approach, suggesting that students could make connections between the information and the concepts they had learned with real life experiences (Keengwe, 2014). Students had the opportunity to use manipulation of materials, suggesting that the concept could be learned in a concrete way (Kolb, 1984). The educator utilised the outdoor environment as an extension of the classroom, this could enrich learners’ educational experiences and it could improve academic attainment (Montessori, 1907 in Cadwell, 2009). Through fostering real-life applications outside of the classroom, learners’ concentration improved (North, 2020). They had the opportunity to transfer the skills they learned in an engaging and stimulating environment. Although, the outdoor learning environment could be perceived as a ‘forgotten’ resource, many educators lack the confidence and expertise to change their learning environments; this could be due to their classroom management and the lack of support staff (Cooper, 2015). This underlines the importance of additional pedagogical training to enhance educator’s confidence, knowledge and understanding to trial different teaching methods (Gravells, 2017). In future practice, the educator will promote real-life authentic contexts in their classroom. For instance, learning experiences will be relevant to real world situations, teaching will be personalised to the learners’ needs and interests, and  community issues (Abawi, 2015). To improve and develop future practice, the educator will expand their knowledge and understanding of authentic assessment strategies to aid pupil’s progression (Chapman and King, 2012). 

Similarly, cross curricular teaching and learning increases student’s engagement levels. Students are motivated and inspired to develop their knowledge, understanding and skills through stimulating and interconnected subjects (Verma, 2005). Throughout practice, the educator used inquiry-based learning for cross curricular teaching; this is a student-centred approach which strengthens the links between teaching and research methods. For instance, this approach engages learners with real-life connections through exploration and high-level questioning (Barnes, 2018). Learners’ independence improved and they developed problem solving skills and critical thinking skills as well as a sense of curiosity and wonder, meaning that they could discover knowledge on their own. This clarifies that learners’ developed and progressed through a cross curricular approach (Kerry, 2010). In future practice, it is essential to ensure that there is a whole school approach to embed the cross curricular skills across all areas of learning and experiences. It is vital for educators to have collaborative planning time to create a well-rounded curriculum (Ogier, 2022). To improve future practice, it is crucial for educators to participate in appropriate pedagogical training. This will assist the development of their expertise, classroom management, assessment strategies, and it will increase their confidence to deliver a broad and balanced curriculum (Lemov, 2015).

In summary, the educator demonstrated the meaning and importance of a flexible and reflective practitioner during their practice. It was challenging to incorporate different pedagogical approaches due to barriers involving the demands of the curriculum, time constraints, and the lack of resources to execute the lessons (Taylor, 2006). Yet, the educator collaborated with other practitioners to seek guidance and support with developing their pedagogical content.  The educator could carefully plan and prepare meaningful learning opportunities for students to recognise their progression and realise the four purposes (Welsh Government, 2023). Teaching techniques form a classroom environment, every teacher holds their own beliefs and teaching philosophy, meaning that there is no guide to effective teaching (Whitton, 2015). Still, the professional standards for teaching and learning indicate an educators’ strengths, weaknesses and areas for improvement. In future teaching experiences, the educator will navigate their way through their learning journey, striving to develop their pedagogical knowledge and understanding (Postholm, 2012). Teachers and students are on their own progressive journey; teacher training should be supported to improve student’s learning. Educators are lifelong learners; they must be willing to learn, teach and critically reflect on their practice. Therefore, teacher education breaks down the barriers to pedagogical approaches and it enhances the quality of teaching and learning (Day, 2021). 
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