
UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME

APPLICATION FOR ASSOCIATE FELLOW

Before you start, you will need to refer to the following documents/guidance:
The Advance HE Fellowship Category Tool will help you to determine whether Associate Fellow is the most appropriate category of Fellowship for you at this point;
+ The Professional Standards Framework for teaching and supporting learning in higher education (PSF 2023) – the award of Fellow is based on the criteria of Descriptor 2 (PSF 2023) being evidenced;
+ Fellowship Applicant Guidance and Guide to the PSF 2023 Dimensions -  Associate Fellowship (D1).

Associate Fellow is based on meeting Descriptor 1 (D1) of the PSF 2023.

Your application for Associate Fellowship consists of a 1,400-word reflective narrative shared across two Areas of Activity plus citations (overall maximum of 1,600 words - please note that the online system will not exceed this limit), along with a Supporting Statement from one referee.

You will need to continue to refer to the applicant guidance and Descriptor 1 of the PSF 2023 as you draft your application to ensure that you are writing to meet the requirements. 

You must structure your reflective narrative on two of the five Areas of Activity. Please write your Reflective Narrative in each of the boxes below, and change the heading to indicate each Area of Activity you have chosen to evidence, e.g. change the blue heading ‘A[ ]’ to be ‘A1’ if you are choosing Area of Activity 1.
 
D1 is suitable for individuals	whose	practice enables them	 to evidence some dimensions. Effectiveness of practice in teaching and/or support of learning is demonstrated through  evidence of:  
· D1.1 use of appropriate Professional Values, including at least V1 and V3 
· D1.2 application of appropriate Core Knowledge, including at least K1, K2 and K3 
· D1.3 effective and inclusive practice in at least two of the five Areas of Activity

When you have finalised your application you will need to send the completed form to your referee so that they can write their Supporting Statement. Please direct your referee to the Fellowship Guidance for Referees writing a Supporting Statement. The referee needs to return their Supporting Statement for you to upload with your application. 

Your application is submitted first to the Academic Office via the appropriate submission link on Moodle (Advance HE Fellowship module).





SECTION ONE:

	NAME
	
Anita Chiafi

	INSTITUTE/CENTRE/UNIT

	
University of Wales Trinity Saint David – London Campus

	POSITION
	
Assessment Officer

	ROLE (E.g. Lecturer/Programme Manager/Admissions Tutor/Module Leader/Librarian/Student Support/Other (please specify)
	
Student Officer

	Referee
Please could you tick the box if you have submitted your referee’s statement?  (Please be aware if we do not receive your referee’s statement at the time of the submission or a maximum of 2 days after the panel submission date then your application will be passed to the next Panel submission).
If you supporting statement is not included with your application, you must ensure your referee sends their supporting statements to the Academic Office by the deadline. The Academic Office will not chase referees. 
	

Yes    √                         No ☐

	Date of Training
	28th November 2025

	Mentor
	Errietta Bissa





SECTION 2: CONTEXT STATEMENT  

	Context Statement (300 Words)


	Write your context statement here
I am an Assessment Officer within Higher Education, supporting students and academic staff throughout the assessment lifecycle. My responsibilities include coordinating assessment processes, managing assessment information, supporting examination activities, responding to student enquiries, maintaining assessment records, and ensuring institutional regulations are applied consistently and fairly.
I primarily support students studying on Certificate of Higher Education Level 4 programmes, many of whom are progressing into higher education for the first time before advancing to Levels 5 and 7. The student population includes mature learners, international students, first-generation university students, and students with disabilities or specific learning differences. Many have limited experience of higher education systems, assessment processes, and digital learning platforms such as Moodle and Turnitin.
A significant aspect of my role involves using Moodle to create and publish assessment briefs, schedules and submission points, ensuring students can access assessment information and submit work successfully. I also support academic staff by providing access to marking and feedback systems. Student support is delivered through email, telephone and a hot-desk service, where I provide both individual and group guidance on issues such as assignment submission, navigating Moodle, accessing learning materials, understanding assessment requirements, and communicating with programme teams.
To address these challenges, I provide assessment workshops, digital guidance, and one-to-one support tailored to individual circumstances. Through collaboration with colleagues and support services, I help students access appropriate resources and navigate assessment requirements confidently. My previous experience within the NHS strengthened my ability to support individuals from diverse cultural, linguistic and socioeconomic backgrounds. This experience continues to inform my commitment to providing equitable and inclusive support. 

Through clear communication, accessible guidance and personalised assistance, I help students overcome barriers to engagement, develop confidence in navigating university systems, and successfully progress through their studies. My role extends beyond administrative processes, contributing to an inclusive learning environment in which students feel supported, informed and empowered to achieve their academic potential.
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SECTION THREE: 	Your Reflective Narrative

For each of the two Areas of Activity that you choose, you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet at least K1, K2 and K3 of Core Knowledge and appropriate Professional Values, including specifically V2 and V3, and map these as appropriate. Your application should show successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice as well as successful engagement in relation to teaching, learning and assessment and appropriate related professional practices.

References/citations should be included in an overall list at the end of section 3 of the document and is not included in your word count.

As you type in the document the sections will expand.

	First Area of Activity: A[…]A4 Support and Guide Learners

	Write your reflective narrative for your first chosen Area of Activity here. References and citations are to be listed in a dedicated field below: 
Supporting and guiding learners is central to my role as an Assessment Officer. Through regular interactions with students, I identified recurring difficulties relating to assessment regulations, assignment submission procedures and the use of digital platforms. Recognising that effective support should respond to learners’ diverse needs and prior experiences (Merriam and Bierema, 2014), I adopted a proactive approach that promotes accessibility, confidence and engagement (V1, V2, K1).
A key aspect of my practice is delivering assessment workshops that help students understand assessment requirements and use Moodle and Turnitin effectively. I introduced these sessions after noticing a high volume of enquiries from students who were unsure how to submit assignments or locate assessment information. Using step-by-step demonstrations, practical examples and opportunities for students to practice using the systems, I provide structured support that develops confidence and understanding (K2). Research suggests that clear guidance and support can enhance student engagement, particularly during the transition into higher education (Thomas, 2012).
The workshops are designed to be inclusive and accessible. Many students have English as an additional language or limited experience of digital learning systems. To support these learners, I use plain language, visual demonstrations and practical examples to simplify complex processes (V1). Students are encouraged to ask questions and engage actively during sessions, reflecting evidence that participation improves learning and retention (Hattie, 2012).
The effectiveness of this approach is demonstrated through outcomes observed across successive teaching terms. At the start of each academic year, I typically support around 50 students through the hot-desk service who require assistance with Moodle navigation and assignment submission. During individual and small-group sessions, students are guided through the submission process using their own devices and encouraged to complete each stage independently. By the following term, enquiries from the same student cohort typically reduce to around ten students. This reduction indicates that students have developed the confidence and skills required to navigate Moodle independently and submit assessments successfully. Evaluating these outcomes informs ongoing improvements to workshop materials and guidance resources (K3).
Some students require personalised support beyond workshop provision. I therefore provide one-to-one guidance for learners experiencing language barriers, learning differences, disabilities or low confidence with digital systems. By adapting explanations, checking understanding and providing additional guidance where needed, I ensure learners can engage with assessment processes equitably (V1).
Supporting learner wellbeing is another important element of my practice. Following Mental Health First Aid training, I became more confident in recognising when a student may require additional support. For example, a student attending the hot-desk service became visibly distressed when discussing concerns about assessment deadlines and personal circumstances. After listening to their concerns, I explained the available support options and referred them to the University's wellbeing service while also directing them to relevant academic support. The student later contacted the team to confirm they had accessed support and were able to continue their studies successfully. This experience reinforced the importance of timely intervention, collaborative working and effective signposting in promoting student success and belonging (V2, V5).
I continually evaluate feedback, enquiry trends and workshop outcomes to refine my support strategies, ensuring learner support remains responsive, inclusive and effective (K3).





	Second Area of Activity : A[…] A5 Enhance Practice Through Own Continuing Professional Development

	Write your reflective narrative for your second chosen Area of Activity here. References and citations are to be listed in a dedicated field below:  
Effective learner support requires continuous professional development. To ensure my practice remains informed and responsive, I engage in formal training, professional reading, reflective practice and collaboration with colleagues. These activities enable me to improve the support I provide and enhance student experience in higher education (V3).
A significant area of professional development has been training focused on inclusivity, accessibility and student wellbeing. Through this training, I developed a deeper understanding of the barriers experienced by international students, first-generation learners and students with disabilities. As a result, I adapted my communication methods by simplifying institutional terminology, using clearer explanations and checking understanding during student appointments. This enabled students to engage more effectively with assessment information and university processes (V1, K1).
Mental Health First Aid training also enhanced my ability to recognise indicators of student distress and respond appropriately. Prior to this training, I often focused primarily on resolving procedural assessment queries. Following the training, I became more confident in recognising circumstances where students required specialist well-being support and in making appropriate referrals. This has strengthened my ability to support learners holistically while maintaining professional boundaries (V1, V2).
Collaboration with colleagues has also significantly influenced my practice. Through discussions with Assessment, Registry and Student Support teams, recurring student concerns regarding assignment submission and navigation of Moodle were identified. As a result, we revised guidance materials by introducing clearer step-by-step instructions and screenshots to support students throughout the submission process. These enhancements complemented workshop delivery and reduced the number of repeated enquiries received through the helpdesk. The improvements demonstrated how collaborative learning can contribute to positive changes in learner support (K2).
Professional reading has further informed my practice. Research on student belonging, engagement and transition highlighted the importance of early intervention and accessible communication (Thomas, 2012; Velden et al., 2023). Consequently, I place greater emphasis on proactive communication with students who appear uncertain about assessment processes, helping to address concerns before they become barriers to engagement.
I routinely evaluate the impact of my professional development through reflection on specific aspects of practice, including workshop attendance, common enquiry themes, student confidence during appointments and feedback received from students. For example, following revisions to workshop content and guidance materials, I observed a reduction in repeated questions relating to assignment submission and greater independence among students accessing Moodle. Reflecting on these outcomes enabled me to identify successful approaches and make further improvements to learner support (K3; Brookfield, 2017).
Through targeted professional development, reflective practice and collaborative learning, I have enhanced the quality, accessibility and effectiveness of the support I provide to students, demonstrating the direct relationship between CPD and improved learner experiences and outcomes (V3). Moreover, I stay up to date with the university policies and assessment changes accordingly, to ensure I am able to provide better communication with students and explain any changes that may have occurred. In addition, reading has taught me better communication with students, academics, and other stakeholders that I work with through written correspondence and face to face dialogue.






	Citations
(200 Words)

	Advance HE (2023) Professional Standards Framework (PSF 2023) for Teaching and Supporting Learning in Higher Education. York: Advance HE.
Brookfield, S.D. (2017) Becoming a Critically Reflective Teacher. 2nd edn. San Francisco: Jossey-Bass.
Bubb, S. and Earley, P. (2007) Leading and Managing Continuing Professional Development. London: Paul Chapman Publishing.
Hattie, J. (2012) Visible Learning for Teachers: Maximising Impact on Learning. London: Routledge.
Merriam, S.B. and Bierema, L.L. (2014) Adult Learning: Linking Theory and Practice. San Francisco: Jossey-Bass.
Thomas, L. (2012) Building Student Engagement and Belonging in Higher Education at a Time of Change: What Works? Student Retention and Success Programme. London: Paul Hamlyn Foundation.
Velden, G. van der, Meeuwsen, J.A.L., Fox, C.M., Stolte, C. and Dilaver, G. (2023) Peer-mentorship and first-year inclusion: Building belonging in higher education’, BMC Medical Education, 23(1), pp. 1-14.





SECTION FOUR: 	Referee

Your application must be accompanied by one supporting statement from a person who is in a position to comment on your teaching and learning practices and achievements.

The function of your Referee is to provide an informed peer review of your eligibility for Associate Fellow, using their knowledge of your work and the context in which you teach and/or support learning. The Referee are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken.  Your Referee should either be a Fellow, Senior Fellow or Principal Fellow of Advance HE, or an appropriately experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the PSF2023.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	Referee:


	Name
	Olusoyi Ashaye

	Job Title
	Business Management Lecturer 

	Fellowship Status
	Fellow (FHEA)

	Institution/Institute/Centre/Unit
	University of Wales Trinity Saint David – London Campus

	Email address
	O.ashaye@uwtsd.ac.uk



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://my.advance-he.ac.uk/
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.

SECTION FIVE: 	Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	Anita Chiafi

	Date 
	29 July 2026
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