Key Theoretical Frameworks of Individual Development
Attachment is an affective bond that is shared between a child and their primary care provider (Oppenheim and Shahar-Maharik, 2016). According to Bowlby (1951), early attachment bonds are essential to children’s long-term development, affecting their cognitive, physical, social, and emotional growth. Bowlby believed children who were deprived of attachment relationships, would endure emotive deficiencies in their own relationships later in life. Bowlby later referred to this concept as inter-generational transmission, a notion that became central to his attachment theory (Bowlby, 1998). According to Jones (2015), the theory of attachment is widely utilised in developmental psychology, as a conceptual framework. 
Theories of attachment are based on the work of John Bowlby and Mary Ainsworth (Bretherton, 1992). Attachment theory has been identified for utilisation as a framework to give an understanding on the emotive bonds that emerge between children and their attachment figures (Bowlby, 2008). According to Evans and Keenan (2009), attachment is an essential element of child development as it affects how children will continue to make connections with others.
According to Bowlby (1969), attachment relationships evolve through a series of fixed sequences. Initially, babies direct their pre-cursory attachment signalling behaviours towards the primary carer who responds to signs of distress. Bowlby later evidenced this concept in his theory of monotropy, suggesting children were born with an innate desire to attach to a singular carer (Bowlby, 1958). However, Bowlby’s theory on monotropy has attracted criticism from other theorists who question the role of the primary carer. According to McLeod (2017), infants can form attachment relationships with more than one individual. 
Infants aged six to twelve months display signs of distress, to protest at the absence of their care provider. However, reunion behaviour encompassing joyous emotions is displayed by the infant on their return (Bukatko and Daehler, 2004). At two years of age, the infant will form a goal-corrected partnership with their care provider. During this stage, the infant will be attuned to their care provider’s emotive needs and become insistent with demands. Consequently, the infant becomes aware of their self-worth and dependency on others for care and attention, initiating the formation of an internal working model (IWM) (Bowlby, 1969). According to Kennedy and Kennedy (2004), the quality of attachment relationships during life is dependent upon the formation of an IWM.
Bowlby evidenced his childhood attachment findings to form the basis of his ‘attachment behavioural system’ (Fraley, 2010). Following publication, Bowlby was criticised for solely identifying the mother as the care provider. In defence of Bowlby, the portrayal of the stay-at-home mother was representational of the post-war era in which he carried out his research. However, his findings today could be considered as out-of-date and not reflective of the modern-day family unit.
In contrast, Ainsworth viewed attachment as a process which occurs during the first two years of infancy, encompassing four stages. The first stage ‘pre-attachment’ occurs during the first two months, with no single care provider identified. Adopting the principles of ‘attachment-in-the-making', an infant aged two to seven months will recognise its care provider. During the clear-cut attachment stage, the infant will display a strong preference for their care provider, showing signs of distress during periods of separation. Finally, the ‘goal corrected partnership’ stage encompasses children aged two years who show emotive regard for their chosen attachment figure (Crowley, Evans, and Keenan, 2016).
Bowlby and Ainsworth (1991) later contextualised their findings on attachment to form the basis of attachment theory. According to Bowlby (1969), attachment is a relationship which is established between a child and their primary carer to facilitate cognitive and emotional development. A child that has experienced a positive attachment relationship, will emanate positive empathetic feelings associated with the development of resilience (Adams et al., 2018). Furthermore, they will convey a positive attitude for learning encompassing problem-solving abilities (Atwool, 2006). A securely attached relationship would portray the primary care provider as attentive and committed to the needs of the child. 
In contrast, Bowlby suggested an insecure attachment relationship would portray the primary care provider as an individual who was not attentive to the needs of the child. Furthermore, levels of care would be unpredictable, inconsistent, and not attuned to the communications of the infant (Bowlby, 2008). According to Cibelli, Easterbrooks and Lyons-Ruth (1997), children who have endured an insecure attachment during the first five years of infancy, are at risk of developing traits associated with internal and external behavioural issues. 
Adding to the work of Bowlby, Mary Ainsworth identified three additional forms of attachment otherwise known as insecure avoidant, insecure ambivalent/resistant and disorganised (Ainsworth and Bell, 1970). Children who experience insecure avoidant attachment difficulties do not seek comfort from their attachment figure during periods of stress. During childhood, the attachment figure would have been insensitive and resentful of the child’s needs (Ainsworth, 1979). According to Kennedy and Kennedy (2004), children who possess tendencies associated with insecure avoidant attachment fail to develop trustful relationships with other individuals. Subsequently, children feel socially and emotionally isolated.
Insecure resistant attachment encompasses emotive feelings associated with distress, which are diminished upon the care provider’s return. Additionally, children may be reticent in strange situations and become socially isolated from their friends and peers (Hofmann and Jacobsen, 1997). Subsequently, children become overstimulated and easily frustrated, which has potential implications for the learning environment (Fox, Pancake and Scroufe, 1983) (Kennedy and Kennedy, 2004).
Finally, Ainsworth’s ‘disorganised attachment’ portrays children as possessing no predictable patterns of attachment behaviour. Children lack strategies permitting them to cope with periods of distress, potentially impacting their long-term outcomes (Kennedy and Kennedy, 2004) (Hesse and Main, 1990). According to Alpern, Lyons-Ruth and Repacholi (1993), within the school environment children could display disruptive and aggressive behaviour. Furthermore, they perceive others as potential threats, which permits them from responding to offers of support (Hazen and Jacobite, 1999).
Bowlby conceptualised the long-term impact of attachment experiences utilising the concept of the internal working model (IWM) (Bowlby, 1969). According to Bowlby, the IWM provides a conceptual framework which is utilised to form an understanding on affective experiences (Crittenden, 1990). Children who have received positive attachment experiences in childhood are likely to develop positive IWMs. A child with a positive IWM would perceive society as a safe and interesting place where they can interact with others. In periods of distress, children learn to cope utilising strategies associated with affect-regulation (Atwool, 2006).
In contrast, a child who has endured a negative attachment experience may perceive society as a hostile environment, encompassing untrustworthy persons. Furthermore, the child could possess inadequate social skills, preventing them from engaging in positive social experiences (Feiring, Lewis and Rosenthal, 2000). According to Bretherton (1999), IWMs are an essential element of child development as they influence behavioural and emotive actions. Furthermore, IWMs are essential to the development feelings of self-worth.
According to Schore (2000), the right hemisphere of the brain is responsible for controlling emotive responses and is influenced by early childhood attachment experiences. Subsequently, a lack of positive attachment experiences could potentially impact a child’s psychosocial development. Erik Erikson recognised the importance of personality development during early childhood and looked at how the child’s environment may influence it. Erikson later theorised his findings, basing his findings on the principles of ‘epigenetics’ (Tatlılıoğlu, 2018).
Erikson’s theory of psychosocial development encompasses a series of eight developmental stages which unfold in a pre-determined order, building upon each of the previous stages. Five of the stages are encountered during childhood, whilst the other three become salient throughout life (Dunkel and Sefcek, 2009). According to Erikson (1958), during each stage individuals encounter a positive or negative psychosocial experience, which is utilised to determine their future personality development. Furthermore, virtues are acquired during each stage which are utilised resolve episodes of crisis (Erikson, 1963). Failure to engage in all eight stages could have implications for the individual’s long-term personality development (Pattison and Robson, 2018).
Erikson’s first stage ‘trust versus mistrust,’ perceives the role of the care provider as responsive to the needs of the infant. Subsequently, adaptive strengths of hope are developed (Erikson, 1958). In the absence of hope, subsequent psychosocial stages are affected (Pattison and Robson, 2018). The second stage ‘autonomy versus shame and doubt’ permits the development of personality traits associated with self-control and will-power. The third stage ‘initiative versus guilt’ enables the infant to develop a sense of purpose via the initialisation of goal-directed actions. During the fourth stage ’industry versus inferiority,’ a sense of determination is developed as children strive to master a set of specific skills, to develop the virtue of competence (Dunkel and Sefcek, 2009). According to Knight (2017), stages two to four are parallel to attachment theory and promote the development of the IWM.
Erikson’s fifth stage ‘role versus confusion,’ permits the transition to adulthood. During this stage, children develop ethical skills which are associated with personal values and beliefs (Erikson, 1963). According to Dunkel and Sefcek (2009), Erikson’s three remaining stages commence in late adulthood and progress through to the end of life encompassing the virtues of love, care, and wisdom. Adopting this approach is representative of personality development across the lifespan (McAdams, 2001). However, Erikson (1964) does not appear to provide an explanation as to why or how psychosocial development influences a person’s personality at a later stage. In contrast, Erikson’s supports the development of children's self-worth, language, and cognition during stages one to four, when the infant actively engages in attachment relationships (Pattison and Robson, 2018). 
According to Burke and Cast (2002), self-worth encompasses empathetic feelings that permit individuals to exert control during periods of stress. Furthermore, it is a perceived as a component of self-esteem. Within the construct of psychology, self-esteem is defined as a connection between a person’s aspirations and achievements. Empathetic feelings associated with self-esteem originate in early childhood, following exposure to environmental experiences and behaviours (Litvinenko, 2020).
Abraham Maslow incorporated self-esteem into one the components of Maslow’s hierarchy pyramid of needs. Each tier represents a hierarchy of needs, which is based upon human deficiency and growth requirements. Encompassing motivational tendencies, the pyramid is actuated in a hierarchical manner to ensure the lower deficit tiers are satisfied before progression can be made towards the higher levels (Maslow, 1943). Maslow identified the lower deficiency tiers as psychological, safety and social needs. In contrast. the higher tiers incorporated growth needs including self-esteem and self-actualisation (Kaur, 2013). 
According to Maslow (1943) every individual has the potential to progress to the top of the pyramid towards a level of self-actualisation. Maslow classified self-actualisation as a process where individuals strive for success, to reach their full potential. In addition, self-actualised individuals possess elevated levels self-esteem (Akün and Ordun 2017). According to Maslow (1962), self-actualised individuals are portrayed as positive outcomes for society. However, it could be suggested that very few individuals reach this point during their lifespan (D’Souza, 2018).
Individuals who are repeatedly exposed to low levels of motivation and self-esteem are at risk of developing a sense of learned helplessness (Fowler and Peterson, 1981). Enduring repeated failures can negatively impact a person’s self-confidence, preventing them from engaging in new challenges, due to a lack of motivation. Subsequently, individuals experience empathetic emotions that are associated with an inability to achieve success (Sideridis, 2003). According to Fowler and Peterson (1981), children experiencing learned helplessness become stagnated with their learning and adopt the use of negative behavioural traits to avoid engagement in school-based learning tasks. 
According to Kaur (2013), if children maturate in an environment where their needs are not fulfilled, they could develop into adults who encompass negative empathetic feelings. Furthermore, exposure to insecure attachment relationships could negatively affect children's socio-emotional well-being and academic attainment. According to Zilberstein (2013), clinicians use attachment theory as a foundation for structuring support interventions. However, practitioners should be cautious during the initial stages of therapy as there is a high precedence the child will display hostile behavioural traits, associated with attachment patterns (Pattison and Robson, 2018). To build resilience and facilitate growth, the therapist would gradually build a therapeutic relationship with the child (Lee et al., 2009).
In addition, the practitioner would require a sound knowledge of developmental theory when considering the use of effective therapy. According to the British Association for Counselling and Psychotherapy (BACP) (2019), an adept therapist would possess relevant background knowledge applicable to their area of practice. Subsequently, this would enable them to make an informed decision regarding the selection of age-appropriate therapeutic practices, in accordance with Piaget’s developmental stage theory (Pattison and Robson, 2018). Core to therapeutic practice is the capacity to discern between age-appropriateness and problematic behaviours (BACP, 2019). Adopting a pluralistic approach would enable the therapist to introduce various techniques and concepts, in accordance with the child’s therapeutic needs (Cooper and McLeod, 2007).
Adopting a systemic approach to therapy considers the holistic needs of children. Geldard and Geldard’s ‘Sequentially Planned Integrative Counselling for Children’ (2013) model encompasses a person-centred approach to therapy, to develop children’s adaptive functioning skills and build attachment relationships. During the process, the therapist will adopt the utilisation of strategies, to elicit therapeutic changes in accordance with the child’s needs. Furthermore, the child will engage in age-appropriate aspects of cognitive-behavioural approaches, to allow them to reflect upon their previous ways of thinking and behavioural actions. Within the model, play therapy is recommended for utilisation with younger children and cognitive behavioural therapy (CBT) for children of adolescent age (Chan, 2017). However, some therapists are fearful of adopting a family approach to therapy due to concerns regarding the child’s level of interaction and possible behavioural issues (Lowensteing and Spunk, 2021).
In support of Geldard and Geldard, the BACP advocates the utilisation of systemic therapy, play therapy and CBT as holistic approaches that utilise humanistic principles to promote the development of self-awareness. Humanistic approaches consider the developmental stages of children, the formation of attachment relationships, and associated problematic behaviours. However, the relationship between the therapist and child could be perceived as a limiting factor to success (BACP, 2019). 
Play therapy has been identified as a viable intervention for children under the age of eleven (Anderson et al., 2015). According to Piaget (1952), children of this age do not possess the cognitive ability to understand abstract reasoning. Subsequently, utilisation of talk therapy for children in this age group would ineffective (Pattison and Robson, 2018). Play therapy provides children with opportunities to express their emotive feelings, using play as a form of communication (Landreth, 2012). However, there appears to be insufficient empirical evidence to support its suitability and effectiveness as a therapeutic intervention (Carroll, 2000).
In contrast, CBT has been approved by the National Institute for Health and Clinical Excellence as an effective psychological treatment for children over seven (Dubicka, Goodyer and Wilkinson, 2007). According to Mladenović (2018), CBT is ineffective in children younger than seven as they do not possess sufficient cognitive skills. CBT is an effective therapy to reduce the adverse effects of emotional disorders. However, further research is recommended to examine the potential long-term adverse effects of CBT, when used with children (Delaney, 2009).
Children’s development is dependent upon the quality of early attachment relationships. Attachment bonds are essential to ensure the child’s physiological and psychological needs are met. Furthermore, attachment bonds facilitate children’s emotional, and cognitive development. Early childhood experiences encompass emotions and behaviours which are utilised by the child to implicit a positive mindset throughout their lifecycle. 
In contrast, a lack of positive attachment relationships could potentially impact upon a child’s psychosocial development. Subsequently, children negatively perceive society as an environment with untrustworthy persons. Due to a lack of self-worth, insecurely attached children display emotive responses which do not permit control during periods of stress. Consequently, they may engage in problematic behavioural traits which could potentially impact their learning environment and cognitive development. Furthermore, they may maturate into adults who encompass negative empathetic feelings. 
To address issues arising from a lack of secure attachments in early childhood, children can access therapeutic interventions. Drawing upon an array of knowledge, an adept therapist would make an informed decision regarding the appropriateness of therapy in relation to age and stage. Furthermore, adopting a pluralistic approach the therapist would introduce a techniques and concepts in accordance with the child’s therapeutic needs. Humanistic approaches to therapy appear to address the formation of attachment relationships, whilst considering the child’s developmental stages and problematic behaviours. However, there appears to be a lack of empirical evidence to support its utilisation with children. Further research in this field of interest would ensure children develop and maturate, to live a happy life.
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