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	Module Learning Outcomes 
(from module syllabus)

	Professional Standards
· Compare professional standards requirements within the police service to similar professional organisations 
· How policies and procedures to reduce the possibility of professional malpractice and increase community confidence.
· Role of independent bodies such as the IOPC or HMICFRS in holding the police accountable 
· Why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· How misconduct & malpractice can influence future professional policing 
· Progress being made within the police service to improve professional standard
Criminal Justice
•	How diversity (individual & social) impacts on criminal justice system
•	Effective partnership/collaboration regarding offender rehabilitation
Wellbeing & Resilience
•	Potential impact of organisational justice on a police constable
•	Organisational culture 
•	Strategies for dealing with organisational culture within policing
Leadership & Teamwork.
· Team-building skills based on objective analysis of models currently deployed in policing
· Theories of team dynamics as a means of developing team cohesion
· Why inter-personal conflict can occur and strategies to enhance individual and team performance
Communication Skills
•	Evaluate and apply a range of theories and practices associated with communication 
•	Non-verbal communication skills for use in professional contexts
•	appropriate and effective presentations to an audience
•	Conducting an operational briefing
Decision Making
•	NDM
•	Importance of accountability in assessing risk 
•	Impact of risk aversion and risk avoidance 
•	how varying circumstances can exert influence upon the decision-making process 
•	Ethical considerations being crucial to decision-making process
Public Protection
•	Impact of abuse on victims 
•	Current public protection practices in investigating public protection incidents
•	Role and impact of MAPPA and use of community intelligence in managing offenders
•	Potential links between serious/organised crime and public protection 
•	Misuse of police role/authority/ police powers to commit sexual offences
•	Effect of media coverage on public protection policing strategy
Vulnerability & Risk
· Concepts and theories of how a person becomes a victim
· Theories about the onset of offending
· Early intervention - effect on offending curve
· What works regarding tackling repeat victimisation/repeat offending
· Appropriateness of different approaches in supporting or managing vulnerable people or people at risk 
· Youth gangs targeting vulnerable people, or people at risk of harm
Valuing Difference & Inclusion
•	Theories and concepts linked to ethics 
•	Impact upon policing of differing values, ethics and norms within diverse communities 
•	Professional approaches to policing, demonstrating fairness, ethics and integrity
Research Methods & Skills
•	planning research activities
•	strengths and weaknesses of research methodologies and approaches
•	evaluation of qualitative and quantitative data
•	academic skills








	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000). 
Submit this in a word document via ‘Turnitin’ bearing your name, student number and your 4000 word submission only – please do not include this document as it adds to and skews the similarity percentage score. 
Your submission should include one 1000 word essay under each of the following titles: 


Essay one title:
Analyse the role of independent bodies (i.e., IOPC/HMICFRS) in holding the police accountable to those they serve. (1000 words)

ACPO defined corruption as; ‘The abuse of one’s role or position held in the service for personal gain or gain for others’. Newburn (1999) considered ‘bribery, violence and brutality, fabrication and destruction of evidence, racism and favouritism or nepotism” to be forms of corruption. The way the police behave, react and handle situations influences the way in which the public view and engage with them. Police corruption and malpractice can lead to catastrophic breakdowns in the relationship between the public and the police and the effects can be seriously damaging and long lasting resulting in the public losing faith, trust and confidence in the police. Mcvean, Spindler and Solf (2012) stated that there are numerous publicised events surrounding the in justice of police action (which include the Brixton Riots , Stephen Lawrence murder and recently the death of George Floyd) that bring the effects of police corruption and malpractice to light. Events such as the ones mentioned above had detrimental effects upon the relationship between the police and public and they resulted in public mistrust, public order, increased community tensions and uncooperative behaviour from the public as it impacted upon their trust and confidence in the police.

In 1829 the then home sectary Sir Robert Peel introduced the concept of professional policing and he formed the first ever full-time organised professional policing force, the Metropolitan Police. He further introduced the nine policing principles (Gov.uk, 2012), which are now outlined within the policing Code of Ethics, in order to help achieve a more defined and ethical force. These nine principles then introduced the concept behind policing by consent which formed a new and unique approach that derived, not from fear but from public co-operation. 

Policing by consent is based upon the concept of the police gaining the public’s trust and confidence within their service. Gaining the public’s trust and confidence impacts upon the public’s willingness to engage and co-operate with the police which ultimately helps increase police ability to prevent crime and disorder, which ultimately helps to achieve a more effective Criminal Justice System (Jackson, Jonathan and Bradford, Ben 2010). Police officers and all police personnel that engage in malpractice and corruption undermine the concept of policing by consent as it impacts upon the public’s trust and confidence which leads to a breakdown in relationships. It is therefore, considered to be essential that the police are held accountable and are dealt with accordingly in an open and robust manner which falls in line with the Code of Ethics (College of policing, 2017).  

The Code of Ethics “sets and defines the exemplary standards of behaviour” for all those who work within policing (College of Policing, 2014). It details the nine policing principles that outline the correct ethical manner that all police personnel must abide by as well as the ten standards of behaviour that are expected of all police personnel that must be adhered to at all times, both when on and off duty. 

Accountability, honesty and integrity are three principles outlined within the Code of Ethics and they play a significant role within holding the police accountable for their actions. Abiding to these principles alone can help to increase the chances of gaining public trust and confidence as it provides transpiracy within their practice. The police being held accountable for their actions can be done by ensuring that the police’s main focus remains upon acting within the public’s best interest as stated by the police federation (2017). 

Independent bodies such as the IPOC and HMICFRS along with the Code of Ethics play a crucial role in ensuring that all police personnel and police officers behave in line with the standard that is expected of them, it further holds those who do not comply correctly and engage in malpractice and misconduct liable for their actions, or in some cases lack of actions as highlighted in the handling of the 2011 London Riots in which the police were heavily criticised for lack of force and control. HMICFRS concluded that there was lack of policing numbers on the streets from the very beginning of the riots that broke out across London and other cities. The IPOC played a crucial role in this investigation-; they made it very clear that all allegations would be investigated and how seriously they would be dealt with. 

Independent bodies such as the Independent Office for Police Conduct (IPOC) and Professional Standards Department (PSD) play an essential role within maintaining public trust and confidence within the police force. 

HMICFRS are an external governing body that conduct routine inspections and auditing in order to help encourage future development within the services that the police and fire and rescue departments provide. They publicise their findings and hold the services accountable for the results which in turn should actively encourage the need for improvements within their services (HMICFRS, 2018). 

HMICFRS (2019) state that the Professional Standards Department (PSD) document, manage and investigate all complaints made against police personnel and police officers. They usually deal with the majority of police complaints, in the first instance. They are an internal governing body within the police and all forces across England and Wales have one. They handle complaints that are made both internally and externally against all police personal and officers including that of misconduct allegations. (College of Policing, 2015). 

The IPOC is an external governing body that monitors and supervises the process surrounding the handling of complaints made against police personal and officers within England and Wales; They also investigate the complaints that are deemed to be of a more sensitive and serious nature which could bring the force into distribute and draw attention from the public such as a death that occurred following police conduct and state the way in which the police should manage complaints. All its investigations and reports are publicised. (IPOC, 2020)

The independent governing bodies that oversee police complaints play an essential role within promoting public trust and confidence. Due to the significant role the police play within society along with the powers they hold it is important for the public to know and see that any reports of misconduct or malpractice will be dealt with accordingly. 

In conclusion, it is evident to see that police corruption and malpractice impacts upon the relationship between police and public and that it has a knock on effect upon the public’s perception and relationship with them. It’s also clear to see the important role external inspectorate independent bodies such as the IPOC and HMICFRS play in holding the police accountable to their actions which in turn helps to maintain and increase public trust and confidence.
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Essay two title: 
Examine the ethical dimension of ‘real time’ operational decisions. (1000 words)

Real time operational decisions are by necessity made by officers at the scene of incidents with no time to plan strategies. Such decisions can range in severity, for example, from a decision to stop and search (Section 1 PACE, 1984) to those that impose severe risk such as the involvement of firearms. Whilst the National Decision Model (NDM) assists with the cognitive process of reaching an ideal operational outcome there are other matters at play, often involving ethics. 

Ethics are defined as ‘moral principles that governs .. the conducting of an activity’ (Oxford dictionary). The Code of Ethics and assessment of risk and threat are inextricably linked. The need for evaluation of risk, possible outcomes and potential consequences of police actions arises before, during and after operational decisions are made. 

The Code of Ethics (College of Policing, 2014) contains the Policing Principles and Standards of Behaviour that are expected of officers and staff within the force. Briefly, the Code of Ethics encompasses the expected behaviour; Honesty and Integrity in that officers must only use their public position when undertaking official duties and must not use it for any gain. Authority, Respect and Courtesy within the code recognises that whist officers may act in ways that the public do not understand. If actions can be justified, then officers will be deemed to have acted appropriately. This element imposes issues for officers as with the use of force which must be deemed necessary and proportionate under the circumstances and the level of force and powers used must be based upon the officer’s honest belief at time of use. This allows scope for error of judgement but can cause issues for officers unless objectively it can be proven that the force was necessary.

Officers must be impartial and deal with every encounter with respect which is particularly important when dealing with members of the public with protected characteristics such as gender identity, age and sexual orientation as they may have specific needs/concerns. This comes under the remit of equality and diversity. Other behaviours within the code are obeying orders and instructions (where lawful), ensuring no outside interests’ conflict with officer’s duties and responsibilities as well as ensuring that they are fit for work medically, physically and mentally. Additionally, confidentiality of information including access and disclosure must be for legitimate operational reasons only and in line with the Data Protection Act, 1998.

Some issues arise within the Code of Ethics itself. Honesty and Integrity is in conflict within the role of covert operations as the whole concept is to ‘dupe’ the suspect. Paragraph 1.6 states that tactics must be appropriately authorised, and deployment must be proportionate, lawful, accountable, necessary, and ethical. Officers performing covert roles must bear the code in mind when carrying out duties as they may find themselves in positions whereby, they can’t contact senior officers to have actions authorised. There are cases whereby; officers have had relationships with those that they surveyed. In 2015 the former Home Secretary, Theresa May, announced an inquiry into undercover policing from 1968 in England and Wales, investigating the role of undercover operations, as well as their scope and impact upon individuals and the public due to complaints surrounding officers breaching Human Rights. As recently as 2021 (Wilson V Commissioner) the Investigatory Powers Tribunal found that an undercover officer’s (UCO) actions in having an intimate relationship with the claimant were in breach of Articles 3, 8, 10, 11 and 14 of the European Convention on Human Rights (ECHR). The code of ethics is silent on relationships within a covert operation surveillance. Indeed, Authorised Professional Practice (College of Policing, 2021) statement states that intimate sexual relationships between UCO’s and those they are employed to infiltrate is never acceptable but has the caveat that if there would be an immediate threat if they did not do so, the relationship may be retrospectively authorised by the Authorising Officer. This puts the UCO in a very difficult position of accepting the threat of discovery or starting a relationship that may result in disciplinary or legal action. In addition, the reputation of the force will be undermined by any investigation into conduct.

The National Decision Model and all it entails states that force needs to be ‘necessary, proportionate and reasonable under the circumstances. Whilst on the face of it logical and sensible terms, they come without the benefit of hindsight. The perception of threat can be different to the reality. Following the death of George Floyd in May 2020 HM Inspectorate (HMICFRS, 2021) completed a review of the police use of force and stop and search and the findings found a correlation between ethnicity and the increased use of police powers. In 2019/20 data suggests that ‘Black people were about 5.7 times more likely to have force used on them than White people. The report also confirms that BAME survey respondents had less confidence that the police would use proportionate force than non-BAME respondents and that people perceived to be Black are 8.9 times more likely to be stopped and searched that those perceived as White. Clearly these statistics also show that the equality and diversity code of ethic is not being followed. The 2017 legitimacy inspection found that ‘drug searches involving Black people were less likely to result in drugs being found compared with those involving White people or other ethnic groups. The disparity was more pronounced in searches where the suspicion was possession rather than supply. Analysis of the 2019/20 data and a review of records indicate that the disparities have reduced and the find rates are now statistically similar. Whilst the latter figures appear to suggest that stop and search is being used increasingly proportionately, previous experiences or unconscious bias that officers may retain cannot be easily challenged by the force. Officers must ensure that as well as attending training they address their own prejudices.  This is one of the most difficult things for any individual to acknowledge and address. 
[bookmark: _GoBack]
Whilst there are others that can be analysed the overwhelming concept in the code of ethics (and subsequent disciplinary proceedings) is that it is based on objective principals. Whilst this is the only logical basis, review of an officer’s actions is always made after the event and cannot replicate the emotions or fear of an officer in that moment. It is also reviewed with the benefit of knowledge of all the facts of the circumstances, even if the investigator takes all reasonable steps to consciously disregard these when assessing an officer’s actions.  Consequently, it is essential that officers have it at the forefront of their minds for their own protection as well as that of the public.
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Essay three title: 
Assess the impact of organisational justice on police agency. (1000 words)

For the public to have a co-operative and supportive attitude to the police, they must be treated fairly by them. As identified in the Police Legitimacy Report (2017) officers are more likely to treat the public this way if they themselves are treated fairly and respectfully within their force. As well as procedural justice which ensures rules are imposed openly, honestly, and fairly on police staff, there is the concept of distributive justice which should be adhered to when decisions are made about issues that affect officers. Distributive justice includes issues such as the allocation of work, payments, and benefits such as recognition. These two elements together are referred to as organisation justice and is an essential part of achieving public confidence as well as encouraging officer’s adherence to organisational rules and policies such as the code of ethics.

PEEL (2017) confirmed that because of the London Police challenge forum senior leaders have a strong commitment to ethical decision making as ‘officers and staff felt confident about challenging leaders, and we were given examples of policies that had changed after staff challenged leaders’ decisions on matters relating to promotion. In addition, forces and Police and Crime Commissioners produce registers of interests which list salaries, expense claims, hospitality given and any gifts or benefits. These registers are published ensuring the public and officers alike are reassured that there is openness and transparency as to the integrity of senior officers. Each force has an ethics and integrity panel/ standards board that reviews the registers and produces a report to its own force. Less senior officers can be confident that the ethical decisions of senior officers are as subject to scrutiny as themselves and this increases confidence in making decisions in line with the code of ethics, knowing that it is applied equally to all. 

Officers should also have confidence in the decisions they make as all policies and procedures that comply with the Equality Act 2011. Also, any policy must be assessed with reference to equality and the Code of Ethics. As confirmed by PEEL forces will also have policies and procedures approved by the ethical standards board.  This means if an officer is complying with a policy or procedure, even if a complaint is made, they will have confidence that they have behaved lawfully and ethically and will be dismissed from any wrongdoing. This confidence in the integrity of the rules translates into confidence in organisational justice and therefore individual confidence to make operational decisions.

Organisational justice entails fairness within the workplace itself. Officers are clearly an integral and essential part of the force but to feel this way it is important that they are openly treated as such and are involved in decision making, listened to and respected. Fair cop 2: Organisational justice, behaviour and ethical policing (College of Policing, 2015) stated that such approach by forces ‘suggests that perceptions of fairness and respect within police organisations have an important and consistently positive effect on the attitudes and reported behaviours of the workforce’ and that ‘fairness and respect – particularly that shown by supervisors – had a crucial role, alongside the perceived risk of organisational sanctions, in encouraging officers and staff to follow instructions and policies’. This report confirms that it was this research that led to the 2014 Code of Ethics containing fairness and respect as key principles. The positive effect and influence on organisational justice on positive work behaviours can be seen in the chart below taken from the Fair Cop:2 report. It shows that belief in organisational justice results in positive personal identification of officers as a crucial member of the force, which in turn leads to positive belief and attitudes towards the process. 
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The chart also applies to senior leader procedural justice. Research has been carried out into the influence of leadership styles on police staff behaviour.  ‘The role of leadership in promoting ethical police behaviour: The findings of qualitative case study research’.  Porter, L., Webb, S. Prenzler, T. and Gill, M. (2015) confirmed the importance of a senior officer’s approach to leadership and that officers were more responsive to a participative approach than a directive one. This approach is also important when in relation to the support of officers both in fulfilling training needs and supporting officers in their decision making. The 2015 report interviewed officers at all levels with regards to risk management and response to errors of judgement made whilst on duty. A  Chief Officer (unnamed) reported their concern that if a senior officer was risk averse, officers would consequently follow and avoid making any decisions for fear or repercussions, even if was an honest mistake. There was also a concern from interviewees that this could lead to officers covering up errors. Both consequences go against the principal of integrity which is an overriding principal of police conduct. Senior officers’ admission of their own errors was seen as a positive example of conduct. One frontline officer is quoted as saying ‘I think that’s a massive message to people that, yeah, we can make mistakes, providing we learn from them’.

PEEL assessments focus on individual forces effectiveness, efficiency and legitimacy and the performance of each pillar is judged as either outstanding, good or requires improvement. The overview for all forces allows for comparative analysis of all 43 police forces in England and Wales (PEEL Assessment 2017 – HMICFRS) from 2014 onwards. Review of the data from 2014 onwards shows that there has been an overall improvement in all categories. Whilst this can be evaluated in greater depth, there is little doubt that that the correlation with greater entrenchment of the Code of Ethics and National Decision Model has created greater perceived organisational justice, resulting in increased individual officer confidence in decision making and more positive outcomes

Word count: 959



Essay four title: 
Analyse potential links between serious and organised crime and public protection issues (1000 words)


Serious Organised Crime (SOC) can be defined as being an organised group of individuals who work together to plan, coordinate, and conduct serious acts of crime with the sole purpose of potential financial gain. According to the Home Office SOC costs the UK £37 billion annually which impacts upon our public services, communities, and our way of life (Home Office, 2019). 

The National Crime Agency (NCA) have identified six national priorities; Modern day slavery and human trafficking, organised immigration crime, cybercrime, child sexual exploitation (CSE) and money laundering in the tackling of SOC and the National Auditing Office (NOA, 2019) have deemed these as having the most damaging effect upon the economy. The NCA further stated that SOC has more affect upon British citizens than any other national security threat and the impacts also affect our public services, institutions, businesses, national reputation and infrastructure. 

Organised Crime Groups (OCGs) work on a national level and they tend to recruit the most vulnerable of people within society. OCGs form an imbalance in power dynamics between themselves and their recruits. This imbalance can be formed due to a number of personal characteristics in the recruit, such as, gender, cognitive ability, age, physical strength, etc. They use intimidating and threatening behaviours as well as the use of violence to assert their dominance.

A public protection strategy known as the ‘Serious and Organised Crime Strategy (SOCS)’ was implemented by HM Government in 2018 and the framework instilled within it is known as the ‘4 Ps’; Pursue, Prepare, Protect and Prevent. This strategy aims to; prevent the engagement of people within SOC, protect the victims, organisations and systems from harm and mitigate the impacts of SOC.  This strategy also actively encourages the use of a multi-agency approach in the prevention and disruption of criminal networks (Gov, UK).

[image: ]

In order to better protect victims of SOC and our communities Public Protection arrangements needed to be put in place to better help reduce the impact crime has upon its victims. According to College of Policing (2017) the Criminal Justice Act 2003 introduced the concept behind Multi-Agency Public Protection Arrangement (MAPPA). MAPPA was formed to help safeguard the public, reduce reoffending and rehabilitate offenders upon their return to society. MAPPA allowed the police, probation and prison service to work collectively with other agencies, such as local authorities, to better help manage the threat and risk imposed to the public upon the release of violent and sexual offenders into communities in order to help better protect and safeguard the general public. 

MAPPA aim to minimise the chances of re-offending behaviour from dangerous, sexual and violent offenders by managing them upon their release from prison. 

There are three categories of offenders enlisted within MAPPA;

Category 1 – Registered sex offender 
Category 2 – Offenders received a 12 months plus custodial sentence for violent or sexual offences
Category 3 – Any other dangerous convicted offender who presents a risk of serious harm to the public and whose risk would be better managed by the multi-agency approach. 

As well as three identified levels of risk management.

Level 1 – Ordinary agency management
Level 2 – Multi-agency management
Level 3 – Active enhance multi-agency management. 

Once an offender has been categorised the level of risk management required for them will be imposed. The level of risk imposed can be changed over time and that decision will be based upon continuous dynamic risk assessing (College of Policing, 2017).

Unfortunately, the population of MAPPA offenders has increased. The Ministry of Justice (2021) recorded 87,657 MAPPA offenders within England Wales in March 2021, representing a 2% increase to those recorded in 2020 and a 70% increase since 2011. However, the figures reflect the success MAPPA has upon the identification and management of serious and dangerous offenders living within communities. It was also recorded in March 2021 that serious further offence (SFO) charges were at the lowest they had been in 8 years; representing a decrease of 13%. 

Harfield (2014) stated that key members of communities should be involved in the obtaining and sharing of information and intelligence in order to help prevent the sharing of misinformation. As stated by the College of Policing (2013) community intelligence is essential in the management of offenders and fight against crime. The building of relations between the police and public is vital within policing in order to better understand community needs and expectations. Building relationships with our local communities is essential in gaining the public’s trust and confidence within the service police provide. This ultimately further increases the chances of local communities engaging and reporting to the police which in turn improves the fight against crime and offender management and helps the police be more proactive. This highlights the important role that our Neighbourhood Policing Teams (NPT) play within local communities.

A good working relationship between the media and the police is essential within the tackling of crime as the coverage that they supply surrounding the work the police are conducting provides transpiracy within the service they provide (College of Policing, 2013).

Unfortunately, the risks imposed to the public from serious and dangerous offenders can never be fully removed despite prevention strategies being implemented, they can only merely manage the risks imposed to the best of their ability. There are many high risk offenders which continue to engage in crime despite the strategies put in place by our public protection agencies. There are numerous highly publicised events which highlight the failings of public protection, such as the 2019 London Bridge terror attack. As reported by Daniel De Simone (2019) on behalf of the BBC News Usman Khan was known to the police due to him having served numerous years in prison for terror related offences. He was at the time, out on licence and was under the supervision of the National Probation Service.  Furthermore, he was a subject of MAPPA. This incident significantly increased public concern and as a response Jonathan Hall QC conducted an investigation into the effectiveness of MAPPA and its management of offenders involved within terrorism. Overall, he found MAPPA to be a well-established process and did not feel the need to make significant changes. He did however, make recommendations that he felt would be beneficial in enhancing the agencies capabilities within their management of such offenders. 

In conclusion, the effectiveness of public protection strategies such as MAPPA and SOC and the role they play within protecting and safeguarding the public from serious and dangerous offenders is clear to see. A multi-agency approach towards the gathering and sharing of information and the handling of such serious and dangerous offenders is crucial. It’s vital that all agencies involved within public protection communicate in an effective manner in order to maximise their potential. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	




[bookmark: TITUS2HeaderFirstPage] 


[bookmark: TITUS2HeaderEvenPages] 


[bookmark: TITUS2HeaderPrimary] 


[bookmark: TITUS2FooterFirstPage] 

[bookmark: TITUS2FooterEvenPages] 

Page 20 of 20


[bookmark: TITUS2FooterPrimary] 

[bookmark: TITUS3HeaderFirstPage] 


[bookmark: TITUS3HeaderEvenPages] 


[bookmark: TITUS3HeaderPrimary] 


[bookmark: TITUS3FooterFirstPage] 


[bookmark: TITUS3FooterEvenPages] 

Page 10 of 19


[bookmark: TITUS3FooterPrimary] 



	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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Figure 2. The influence of organisational justice on cooperative work attitudes and behaviours
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