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Ethical Issues
Ethics Form:
SECTION A: About You (Principal Researcher)
	Full Name:
	Angharad Rhiannon Boswell

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	
Childhood and Education

	Campus:
	
Carmarthen

	E-mail address:
	
1800739@studnet.uwtsd.ac.uk

	Contact Telephone Number:
	
07305482698

	For students:

	Student Number:
	1800739

	Programme of Study:
	BA Education Studies: Primary

	Director of Studies/Supervisor:
	Helen Griffiths/Lynwen Roberts





SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Faculty Research Committee
	☐	

	
	Other (write in)
Lecturer Lynwen Roberts/Helen Griffiths

	☒	13/12/19



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☐

	BERA Guidelines

	☒



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	
Golden Grove School

	Contact person name
	
Andrew Williams

	Contact person e-mail address

	Head.golden-grove@pembrokeshire.gov.uk

	Has this individual consented to sharing their details on this form?
	YES
	☒
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☒
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☒
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	How effective Nurture Groups are towards individuals overall cognitive development. 

	Proposed start date:
	13/12/19
	Proposed end date:
	29/04/20

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity
The research will find how effective nurture groups are on children’s development. To gain an understanding of how they grow and move past barriers due to their needs. 


(this box should expand as you type)

	Research Question
How effective are nurture groups, are they the best way forward?

(this box should expand as you type)

	Aims of Research Activity
To gain an understanding of different individuals and how they cope with different tasks due to their ALN. Whilst also broadening my knowledge on how practitioners work with ALN pupils to help them achieve their highest potential. 
(this box should expand as you type)

	Objectives of Research Activity
I must research excessively into nurture groups, looking at the purpose, principles and outcomes. Also, I must work closely with both the students and the staff members to gain wider knowledge on how teaching methods can affect their learning. 
(this box should expand as you type)

	Proposed methods (maximum 600 words)
Methods that will be used throughout the research task include:
Questionnaires, reflective diary (to track research during placement days)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	Interview using prepared questions. 
1. In a few words, describe your job role.
2. How well do you think Nurture Groups help children in both their social and academic development?
3. What is the utmost beneficial part of including children in Nurture Groups? 
4. Would you ever reason that Nurture Groups may result in children feeling out of place within their mainstream classes?
5. What is your main aim within the Nurture Group?
6. How would you describe the level of inclusion and diversity within this support system? 
7. Are you aware of relevant policies and legislations that support Nurture Groups? If so, please make a note of them below.




(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	Golden Grove School – Primary School in Pembroke. 

(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	N/A


(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.



(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☐
	☐

	Use of diaries?
	☐
	☐

	Participant observation with their knowledge?
	☒
	☐

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	Unsure of numbers, should be a small group. Between 6 and 15. 

(this box should expand as you type)

	Who will the participants be?

	
A mixed year 5/6 nurture group of individuals

(this box should expand as you type)

	How will you identify the participants?
	
?
(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☒
	☐
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:
If ethical guidelines and sensitive language isn’t used, then participants could feel uncomfortable with the research task. 
(this box should expand as you type)
	How will you mitigate the Risk to Participant
I will remind all participants that their involvement is completely voluntary and they may ask to withdraw from the research activity at any time. 

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
To be aware that sensitive issues may be discussed. 



(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
I shall discuss with the participant and ensure that my research is valid and reliable and without bias. The participant may withdraw their consent at any time. I shall also seek support from tutors and student services if needed. 


(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
The research is being carried out in the name of the university. If ethical guidelines are not followed, the university’s reputation could be at risk. 


(this box should expand as you type)
	How will you mitigate the Risk to  University:
I will ensure that I follow ethical guidelines and the advice of my lecturers. 


(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	Verbal feedback and written feedback will be provided at the end of placement. The participant will be offered a copy of the research findings. 


(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	Consent form and information sheet provided for participants. 

(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	No names of participants will be used as well as the name of the setting. 

(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	☐X

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
☐X

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☒
	☐

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	
The data will be shared only with the module lecturers.

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	The investigator 
The module lecturer

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	The investigator.

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	All data will be stored with the investigator on their password protected computer.

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	Angharad Rhiannon Boswell
	Date: 11/12/19



For STUDENT Submissions:
	Director of Studies/Supervisor:
	Lynwen Roberts
	Date:
13.12.19

	Signature:
	
L.Roberts
	



For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration
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Rhif Adnabod Cyfranogwr: 
Participant Identification Number:
	

	
FFURFLEN GANIATÂD CYFRANOGIAD
	
SAMPLE PARTICIPANT INFORMATION SHEET


	Teitl Y Prosiect: / Project Title: How effective are Nurture Groups, are they the best way forward?




Dear Participant: 
My name is Angharad Boswell and I am studying in the School of Childhood and Education.
I would like to invite you to participate in my research project. This project will study Nurture Groups and aims to look towards the benefits of these groups and how it impacts a child’s development.  
All questionnaires will be kept strictly confidential to the researchers involved and at NO time will individual questionnaires be released to the general public. Your participation in this study is completely voluntary so you can withdraw from the questionnaire at any stage. 
Our questionnaire should take about 15-20 minutes to complete, but there is no time constraint. There are also no right or wrong answers. Attached to this letter along with the questionnaire is a consent form. We understand that your time is at a premium but your opinions are very valuable to us. 
After careful and precise analysis of the data obtained from this questionnaire, I will be happy to provide you with a copy of the findings at your request. The results of this questionnaire will hopefully enhance my understanding of Nurture Groups and will be stored on my password protected laptop. The results of the research will be fed back to my lectures at UWTSD and an external examiner.
We thank you in advance for your time and participation. If any questions do arise, feel free to contact me at your convenience. 
	ENW A CHYFEIRIAD YR YMCHWILYDD
	NAME & ADDRESS OF RESEARCHER
Angharad Rhiannon Boswell
UWTSD College Road, Carmarthen.
SA31 3EP

Email: 1800739@student.uwtsd.ac.uk











	[image: Logo new (bulletin)]
FFURFLEN GANIATÂD CYFRANOGIAD
	





PARTICIPATION CONSENT FORM

	Teitl Y Prosiect: / Project Title:  How effective are Nurture Groups, are they the best way forward?

	Enw'r Ymchwilydd / Name of Researcher:	Angharad Boswell


									    
	1
	Cadarnhaf fy mod wedi darllen a deall y daflen wybodaeth dyddiedig XXXX ar gyfer yr astudiaeth uchod. Rwyf wedi cael y cyfle i ystyried y wybodaeth, gofyn cwestiynau, ac rwyf wedi cael ateb boddhaol i’r rhain.
	I confirm that I have read and understand the information sheet dated for the above study. I have had the opportunity to consider the information, ask questions and have had these answered satisfactorily.
	

	2
	Deallaf fy mod yn cymryd rhan o’m gwirfodd a bod croeso i mi dynnu’n ôl ar unrhyw adeg, heb roi rheswm.

	I understand that my participation is voluntary and that I am free to withdraw at any time, without giving any reason.

	

	3
	Deallaf y gellir defnyddio unrhyw wybodaeth a roddir gennyf mewn adroddiadau, erthyglau neu gyflwyniadau gan y tîm ymchwil.

	I understand that any information given by me may be used in future reports, articles or presentations by the research team.

	

	4
	Deallaf na fydd fy enw’n ymddangos mewn unrhyw adroddiadau, erthyglau neu gyflwyniadau.

	I understand that my name will not appear in any reports, articles or presentations.

	

	5
	Cytunaf i gymryd rhan yn yr astudiaeth uchod.

	I agree to take part in the above study.

	

	Enw’r Cyfranogwr Name of Participant

	
	Llofnodwyd
Signature

	Ymchwilydd
Researcher

	Angharad Boswell
	Llofnodwyd
Signature: 
A.R.Boswell



	Cewch wrthod cymryd rhan yn yr astudiaeth hon. Cewch ddod â’ch cyfranogiad yn yr astudiaeth hon i ben unrhyw bryd. Os penderfynwch barhau’n ddienw, bydd sicrhau hynny’n flaenoriaeth a chymerir pob cam ymarferol i guddio pwy ydych. Os yw’n well gennych fod yn anhysbys, ni fydd unrhyw wybodaeth yn eich enwi ar dapiau sain na thrawsgrifiadau o’r cyfweliad hwn nac o unrhyw un arall.  Ni fydd neb yn clywed unrhyw dapiau sain nac yn gweld unrhyw drawsgrifiadau heb eich cydsyniad o flaen llaw. Bydd deunyddiau a grëir yn sgil y cyfweliad hwn neu unrhyw gyfweliad arall yn aros yn gyfrinachol. 

	You may decline to participate in this study. You may end your participation in this study at any time. If you decide to remain anonymous, maintaining your anonymity will be a priority and every practical precaution will be taken to disguise your identity. If you prefer anonymity, there will not be any identifying information on audiotapes or transcripts of this or any interview. No-one will hear any audiotapes or see any transcripts without your prior consent. All materials generated from this or any interview will remain confidential.


	Ar ôl llenwi’r ffurflen, dychwelwch hi yn yr amlen a ddarperir (lle bo’n berthnasol).  Rhoddir un copi i’r cyfranogwr a chedwir y gwreiddiol yn ffeil y tîm ymchwilio yn:

	When completed please return in the envelope provided (if applicable). One copy will be given to the participant and the original to be kept on the file of the research team at:


	ENW A CHYFEIRIAD YR YMCHWILYDD



	NAME & ADDRESS OF RESEARCHER

Angharad Boswell
UWTSD
College Road
Carmarthen
SA31 3EP











Annotations:
All of the above documents are based on ethical information that would’ve been key during my placement. Within my journal article, on page 8, I have written about how ethics weren’t disturbed and that all children remain undisturbed. The ethics form however still stands as a basic document of what would’ve happened if the circumstances hadn’t have changed due to COVID-19. 

















Topic Based Information:
[image: ](NurtureUK, N.d.)
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Definition of Nurture Groups: 
As stated on page 3 of my journal article, NurtureUK (N.d.) gives a detailed explanation of Nurture Groups, giving an overview of different aspects that are required in order to be successful.  The groups consist of around 12 children, with social, emotional and behavioural difficulties – these are the main target group, whilst also demonstrating an understanding towards their background in home environments. Environments that children spend most of their time can be highly effective towards their development – which is something that Nurture Groups aim to do successfully. 

[image: ]





(NurtureUK, N.d.)

Six Principles of Nurture:  
As stated on page 3 of my journal article, NurtureUK (N.d.) state the six principles of nurture. These six principles are the structure of Nurture Groups, making sure that all aims are clear and effective. 




[image: ](Falkirk Council, 2015, p. 6)







Intervene Approaches:
As stated on page 3 of my journal article, Falkirk Council (2015, p. 6) have stated that children with social, emotional and behavioural development difficulties require successful intervene approaches to fit their individual needs. 

[image: ][image: ][image: ](NurtureUK, N.d.)
(Welsh Government, 2015, p. 4)
(Welsh Government, 2015, p. 3)

Pupil Deprivation Grant (PDG): 
As stated on page 3 of my journal article, the Pupil Deprivation Grant (PDG) has been created to improve overall outcomes for children whom are disadvantaged compared to other children (Welsh Government, 2015, p. 3). Whilst the PDG is highly effective in financing schools around the UK, funding can also come from Local Authority funding, Government funding or a combination of both (NurtureUK, N.d.). As it stands, schools must complete online plans and outcomes to demonstrate their credibility for the PDG in order to help their students (Welsh Government, 2015, p. 4). 

[image: ][image: ][image: ][image: ](Ciccetti et al, N.d.)
(Falkirk Council, 2016, p. 2)
(McLeod, 2017)
(Sloan et al, 2020, p. 2)
Bowlby’s Attachment Theory: 
As stated on page 4 of my journal article, Bowlby’s Attachment theory (1969) is based around the idea that children must have a close emotional bond (Sloan et al, 2020, p. 2) in order to develop positively. A website extract written by McLeod (2017) stated that attachment does not have to be reciprocated – which is important to understand when looking at children with attachment difficulties. Nurture Group leaders must demonstrate how important it is for children to feel loved and cared for; developing a one-to-one relationship between the child and adult (Falkirk Council, 2016, p. 2). 

[image: ](Falkirk Council, 2016, p. 3)

Maslow’s Hierarchy of Needs:  
As stated on page 4 of my journal article, Maslow’s Hierarchy of Needs (1943) is a childhood theory that demonstrates the understanding that children require basic needs in order to achieve further developments such as academic success (Falkirk Council, 2016, p. 3).  The above diagram demonstrating the theory, shows the three main aspects of needs: Safety needs, esteem needs and self-actualisation (Falkirk Council, 2016, p. 4). 
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(Siegler, 2020)
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(Siegler, 2020)
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(Learner, 2011)



Piaget and Cognitive Development:   
As stated on page 5 of my journal article, Siegler (2020) states that cognitive development is a crucial part of a child’s overall development. The above extract from Siegler (2020), states that Piaget’s theory looks at the speed in which children develop; that it occurs over a variation of stages. Following this, the extract by Learner (2011) states that without basic needs, cognitive development will slow down and the discontinuous stages can suffer. 
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(TDA, N.d.)



Every Child Matters:
As stated on page 5 of my journal article, GOV (2003) states that Every Child Matters is a key policy used to allow children who have experienced negatives situations to have a fair chance. As it stands, within Nurture Groups, this policy enables children to be protected whilst also making sure they are safe, healthy and happy (TDA, N.d.). 



[image: ](Falkirk Council, 2016, p. 13)









[image: ](Falkirk Council, 2016, p. 14)





Getting It Right For Every Child: 
As stated on page 6 of my journal article, Getting it Right for Every Child is a policy that is at the centre of educational establishments. The Falkirk Council (2015, p. 13) shows a diagram demonstrating that children need to be nurtured, be resilient and confident in order to achieve in life. Following from this, a summary of key points from the Falkirk Council (2015, p. 14) states that all Nurture Groups must be following the local authority guidelines, whilst meeting all needs from both a ecological and systematic approach. 

[image: ][image: ][image: ](National Assembly for Wales, 2010)







(Children in Wales, 2012)
(Children in Wales, 2012)

Children and Families (Wales) Measure: 
As stated on page 6 of my journal article, the National Assembly of Wales (2010) introduced the Children and Families (Wales) Measure 2010 to help support vulnerable children using various strategies. The above extracts from Children in Wales (2012) shows how the legislative framework is applied to children, looking at several prime aspects such as safeguarding and promoting welfare.

[image: ][image: ](UNICEF, N.d.)
UN Convention of the Rights of the Child (Article 28):
As stated on page 9 of my journal article, the UNICEF (N.d) extract from above demonstrates how article 28 of the Un Convention on the Rights of the Child is extremely important when understanding how children should be treated within an education setting. Nurture Groups must follow all articles, in order to understand the rights and values of each child. 






(UNICEF, N.d.)
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(NurtureUK, N.d.)
(NurtureUK, N.d.)
(Welsh Government, 2010, p. 45)




Benefits of Nurture Groups: 
As stated on page 9 of my journal article, the benefits of Nurture Groups have been proved by various sources. The Welsh Government (2010, p. 22) included a case study by Neath Port Talbot Authority that brought together a well-written extract about how the pupils are benefiting from the groups, learning new skills and improving the whole school image. Also, an extract from the Welsh Government (2015, p. 45) states that the Nurture groups have a huge impact on the atmosphere whilst including cognitive restructuring (NurtureUK, N.d.).  
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(Learner, 2011)

[image: ][image: ]	Financial Issues:
As stated on page 10 of my journal article, financial sustainability is something that can cause issues if there is a lack of budget availability. Learner (2011), wrote that approximately 100 Nurture Groups have closed due to budget cuts, which is going to have a strain on overall academic success for schools. An Ofsted report suggests that children may ‘lose their way at school’ (Learner, 2011), if the budget cuts continue to cause a closure of Nurture Groups. 

(Learner, 2011)





(Learner, 2011)
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(NurtureUK, 2016)
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(Bennett, 2014, p. 3)


Are Secondary Nurture Groups as Effective?
As stated on page 11 of my journal article, it has always been questioned whether secondary schools will be benefited from the Nurture Groups schemes compared to primary schools. Bennett (2014, p. 3) wrote an extract that states that younger children showed more of a development in academic studies compared to older children. This is also backed up by an extract from NurtureUK (2016) which states that early intervene is more effective than in later life. The bar graph above created by NurtureUK (2016) demonstrates the uprising in negative economic outcomes from adults with social, emotional and behavioural difficulties from childhood – the point of this graph is to explain that if children are approached at an earlier age, then the likelihood of negative behaviour in adult life will be limited. 



Methodological Approach: 
Action Plan for Work Placement
In work placement as part of the module, Lines of Enquiry, I intend to research how Nurture Groups can benefit a child’s development within their education. I will be using interviews to help gain a first-hand insight towards Nurture Groups and how effective they are. I intend to access the person I shall interview by identifying a staff member who works closely with Nurture Groups within the facility and ask their permission, as well as handing them a participants consent form and letter as well as offering the chance to review and overlook the questions of which I have written in advance of attending the placement. I shall make it clear they have each right to withdraw from the interview at any stage. As well as the interview I shall also be doing a structured observation over the course of ten days. 
What bias have I got about the subject?
N/A
How can I ensure that my bias will not be reflected in my research methods?
N/A
I expect to discover that children who attend Nurture Groups are gaining more confidence and understanding towards their academic success. On the other hand, I will keep an open mind to the idea that Nurture Groups could be limiting a child’s engagement and inclusion with mainstream peers. Developing my own knowledge towards ALN students, will be of great help towards my future career aspiration of working with children with ALN or EBD. 
Objectives 
	Activity
	Date 
	Status

	Find out the named child protection officer 
	N/A
	N/A

	On the first day of placement show my DBS certificate to the inclusion officer
	N/A
	N/A

	Tour the facility  
	N/A
	N/A


	Meet members of staff
	N/A
	N/A

	Find out how the Nurture Group supports a child’s development   
	N/A
	N/A

	Give a questionnaire to staff member who works closely with ALN children 
	N/A
	N/A

	Structured observation of both staff and children within the Nurture Group 
	N/A
	N/A



Annotations:
Although I was unable to complete my action plan in the way I would’ve wanted, I am happy with the way my assignment panned out. On the other hand, I was able to broaden my knowledge on ALN and how Nurture Groups help children – which was the main outcome of my assignment, so I am happy that I was able to come to a conclusion despite having to adapt to the current circumstances. Page 7 in my journal article explains about having to adapt the action plan to suit the current situation. 












Questionnaire for Placement                                           Date:________________
This questionnaire has been written with great care and consideration for my research during my time within the facility. Please be aware that no names shall be used in my final document due to ethical reasonings. It is with great gratitude that you have taken time to complete the questionnaire, to help my research and knowledge further.
(There is also a continuation page at the end of this document if any further writing is needed)

1. In a few words, describe your job role . 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

2. How well do you think Nurture Groups help children in both their social and academic development?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

3. What is the utmost beneficial part of including children in Nurture Groups? 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

4. Would you ever reason that Nurture Groups may result in children feeling out of place within their mainstream classes?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

5. What is your main aim within the Nurture Group?
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

6. How would you describe the level of inclusion and diversity within this support system? 
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

7. Are you aware of relevant policies and legislations that support Nurture Groups? If so, please make a note of them below.
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________






[bookmark: _Hlk39612085]Reflective Diary

Reflection is a key process in any research project. There are several models of reflection, and each have their own preferences of reflection stages. The following models that will be discussed are; The ERA Cycle and Driscoll’s What Model. 
[image: ]The ERA Cycle (Figure 1) is a simple, yet effective process that follows three main stages: Experience, Reflection, Action. The ongoing process of those three stages allows a continuous improvement of learning new skills and information (The University of Edinburgh, 2020). (University of Cambridge, 2019)
Figure 1

[image: ]Driscoll’s What Model (Figure 2) is similar to that of the ERA Cycle. The model was based on three key stages (following Terry Barton’s interrogation in 1970): What? Now What? And So what? Individuals are expected to ask themselves these three simple questions in order to reflect and look at an experience in an open-minded manner (Jason, 2020). (University of Cambridge, 2019)
Figure 2

Nurture Groups and cognitive development was at the core of my research project. It would be appropriate to initially mention the disruption caused by COVID-19. The consequence of the pandemic resulted in the closure of all schools across the United Kingdom. Notably, this caused disturbance for parts of the methodology. With no access to placement in my planned school, it was clear that the only form of methodology that was available was desktop research. In terms of the ERA Cycle, COVID-19 was an experience that, in turn caused me to reflect on the current circumstances, and finally to take action with a different form of methodology than planned. Similarly, COVID-19 allowed the use of Driscoll’s What Model. Asking myself what has happened, followed by now what – allowing a reflection towards not being able to go on placement, and finally so what – the use of desktop research, adapting the resources that are available compared to being disadvantaged by unavailable sources. 
Following the current circumstances, I personally feel very proud following the work that I have produced. The initial doubts of not being able to find enough research, or not having liable resources consequently caused a lot of anxiety towards the research project. However, the challenges that I faced has, in turn, allowed me to adapt accessible resources appropriately – looking at the positives compared to negatives following COVID-19. The challenges were based around the credibility of some forms of the methodology, and the risk that it could show biased research. However, I was surprised with the in-depth information that desktop research equipped me with – allowing myself to feel at ease with different types of methodology, as there are always positives that will out-weigh the negatives (this is explained further in my journal article). My anxiety towards completing placement was daunting, so I was happy to continue with desktop research where I could take my time. Although if I were to carry out the research investigation again, I would organise a telephone call with Nurture Group Leaders to have a primary insight on questions and queries.
Managing emotions and expectations throughout the methodology section of the task was hard, especially with time management due to stress and anxiety. However, after having online video chats and telephone conversations with my lecturer, I was able to become more confident and carried out the task – slowly, but effectively. My lecturer gave me feedback and advice following my research task, and this made me feel calm and happy with the work that I have submitted. 
In terms of future tasks, I will be open to wider reading, broadening my knowledge further – incorporating the ERA Cycle model, as I was able to experience the task as a whole, reflect on what I did well or what could’ve gone better, and finally planning an action plan for my next research project – taking all aspects into consideration. After reflecting on my completed work, I would also find ways to be calm during frightening and unknown times. I would also take further investigation, looking at local statistics to show a local authority study, and to demonstrate that even in small, remote areas, nurture groups are used. Key lessons learnt throughout this task consist of mainly keeping calm and finding adaptations that fit to changed circumstances. 
Despite COVID-19 and the affect it had on my research task, it has given me multiple lessons and understandings on how to adapt and suit learning to a confusing situation. The more experiences that are available, the more chance there is to reflect. As reflection is built, it is clear that reflective skills and habits will become more effective; therefore, allowing an easier way in which the brain identifies opportunities for reflection (The University of Edinburgh, 2020). 
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(BBC, 2020)
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(Steber, 2017)


Desktop Research Vs Observational Research
As stated on page 7 of my journal article, it is important to look at the differences between desktop research and observational research. The above extracts have been collected from various websites. The BBC (2020) looks at the advantages and disadvantages of desktop research, stating that desktop research is less time-consuming, however may result in bias information. Following from this, the table from Sharna (2017) looks at the opposite research method, observational research – looking at how this form of methodology is non-bias, however is very time consuming - similarly said in the extract by Steber (2017).
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NURTURE & sHaRe

What is nurture?

The concept of nurture highlights the importance of social environments — who you're
with, and not who you're born to — and its significant influence on social emotional
skills, wellbeing and behaviour. Children and young people who have a good start in life
are shown to have significant advantages over those who have experienced missing or
distorted early attachments. They tend to do better at school, attend regularly, form
more meaningful friendships and are significantly less likely to offend or

experience physical or mental health problems.

The nurturing approach offers a range of opportunities for children and young people
to engage with missing early nurturing experiences, giving them the social and
emotional skills to do well at school and with peers, develop their resilience and their
capacity to deal more confidently with the trials and tribulations of life, for life.
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relating to and receiving instructions from others and working in groups, as is expected in a
‘mainstream classroom. In the nurture approach professionals understanding of the child is
holistic and based their strengths and areas for development rather than on purely
academic targets. There is also an awareness of the importance of the ecosystem?® around
the child in contributing to their development. In this way it fits with current government
policy such as the Curriculum for Excellence® and Getting it Right for Every Child.

Children experiencing difficulties in their social, emotional and behavioural development
can be described as requiring support or intervention across three broad areas. These can
overlap (see Diagram 1 below).
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Diagram | — areas for intervention leading to successful outcomes for children
experiencing social, emotional and behavioural development difficultes

Assessment within the Getting it Right for Every Child approach will help to identify the

appropriate area for intervention for each child and their circumstances. Social and

emotional difficulties in children do not occur in a vacuum, but have a highly dynamic
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uniform and predictable; actvities undertaken include emotional lteracy sessions, news-sharing, group
activtes, curriculum tasks and nurture breakfast.

Nurture Groups in Welsh national policy

Wales
There are 144 nurture groups on Wales. This s  rato of 1 nurture group for every 11.8 schaols.

The Welsh Government published ‘Nurture Groups: A handbook for schools’(2010), which outlines how to set
up and run a nurture group, s well as providing an overview of how they operate.

‘The Department for Education and Sl ‘Inclsion and Pupil Support Guidance’ (2006)” highlights the use of
nurture groups as an effective strategy in aiding pupils who are experiencing behaviour and attendance isues.
Estyn's recent report on ‘Attendance i Secondary Schools’(2014) recommends nurture groups as an
intervention.  They described nurture groups as a mut-agency strategy that can engage the families of
Vulnerable new learners and create a welcoming environment where children can learn with ther amiles
Estyn highlighted nurture groups within ‘Guidance for using the Pupil Deprvation Grant: What really works?
(2014)

Costs and funding.

Most nurture groups cost ess than £10,000 for schools to establish. As shown by a recent survey of nurture groups in
schools, the most popular option n terms of funding for nurture group provision is annually via the Pupil Deprivation
Grant, followed by Local Authority funding and then by individual school funding streams, Government funding or a

combination of these different sources.

‘About the Nurture Group Network

The Nurture Group Network s a charitythat aims to break cycles of low achievement and tackle socia exclusion by
‘ensuring that an unequal start n fe does not mean an unequal chance to engage with learning. The Nurture Group
Network works to ensure that every disadvantaged or disengaged child has access to  nurturing Intervention t0 equip.
them with the skils and resence they need to make the most of learning and school. We do this by supporting the
development of nurturing interventions in schools through training, resources and support; making the case for
nurture in schools with policymakers and politicians; and has an on-going research and evaluation programme to

monitor evidence of outcomes. For futher information please Vit http:/ /s nurturegroups.org
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What schools must do

Al schools must publish online their PDG allocation and an outline of their plans to use t
funding to improve outcomes for deprived children

Where a school does not have a dedicated website it must make the information available
via the local authority or consortium website or as part of school information published in
hard copy.

Where a school has fewer than five eFSM learners it should publish a statement about the use
and impact of the grant but should not disclose the number of eFSM learners or the amount
of PDG allocation.

What successful schools do

Successful schools plan interventions that fa the attainment of children from
ally those who are eFSM. They hat they expect
monitor progress and evaluate the effectiveness of it

essful schools integrate their plans for using the PDG into their school development plan
DP), dra ntions and as part of  whole-school
strategy

These schools balance whole school and targeted interventions to ensure that ex
learner benefits as an individual and the

all learners to reach their full potential. &

studies hosted on Learning Wales

Eligible uses for PDG
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Purpose of the grant

The purpose of the PDG is to improve outcomes for learners eligible for free school meals
ter Children (LAC). It is intended to overcome the additional barriers
that prevent learners from disadvantaged backgrounds achieving their full potential

PDG 2015-16

« For each child aged 5 10 15 who is eligible for free school meals (e-FsM), as reported
in the January 2014 Pupil Level Annual School Census (PLASC) return, their school will
receive £1,05
For each child who was Looked After (LAC) as reported in the April 2014 Children in Need
census, the regional consortium wil receive €
For each eligible child aged 3 to 4 in in the Foundation Phase in maintained and
non-maintained settings an allocation of £300 will be made. Detail of the mechanisms
for identifying eligible chidren and distributing funding are currently being finalised and
regional consortia will be notified shortly

PDG 2016-17

« For each child aged 5 1o 15 who is eligible for free school meals (e-FSM), as reported
in the January 2015 Pupil Level Annual School Census (PLASC) return, their school will
receive £1,15

« For each child who was Looked After (LAC) as reported in the April 2015 Children in Need
census, the regional consortium will receive £1,15C

eligible child aged 3 to 4 in in the Foundation Phase in maintained and
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if left without intervention can present children and young people with lifelong
barriers to leaming and development that affects how a person communicates
with and relates to other people and future employment prospects. Nurture
encompasses specific approaches that have produced effective results in
assisting children and families overcome a wide range of barriers to the child's
learning across the social, emotional and development (The Falkirk Council,
2015, p. 5).

Other theories used within the development and performance of Nurture Groups
include Maslow's hierarchy of needs (1943), which has highly contributed in the
development of Nurture Groups. Maslow explains that in order to develop successful
needs for learning, then all children must have achieved basic needs; which can
include warmth, food and love (Marshall et al. 2015, p. 5). Nurture Groups use
Maslow’s theory to help develop physical and psychological needs as a top priority,
before moving on to cognitive development. It is unrealistic to assume that all
children come to school with having their basic needs met at home. Having said that,
Nurture Groups can provide a safe space during snack time or breakfast club, where
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week. There has been innovation in the area to extend the practices from within a small
group to a whole school approach. This paper outlines the key approaches used.

What theories have supported the development of Nurturing Approaches?

Attachment theory? has become widely regarded as an important framework for
understanding children’s social and emotional development. Attachment theory postulates
that as part of the human condition we have an innate need for closeness to others. The
conceptual rationale underpinning the nurture approach emphasises the importance of the
relationship between the child and the adult in developing a sense of the autonomous self.
‘The work of Bowlby (1969) is an evolutionary theory which pertains that attachment
behaviour has ethological benefits. Normal infant behaviour is characterised by egocentrism
which manifests in a disregard for the needs and feelings of others?. Children need to
develop internal working models of consistent and predictable adults which subsequently
influences the child’s predictions of how they and significant others are expected to behave
and interact. Boxall hypothesised that when children are appropriately nurtured and valued
they progress from the early egocentric stage of development to a level of social
competence that is required in the standard infant school classroom. This process is
essential to healthy psychological development in general, since without such progress
individuals will be impaired in their ability to understand and regulate their behaviour, form
relationships, and communicate with others.

‘The relationships that are developed in nurture groups model the interactive process
between child and primary care giver commensurate with the developmental level of the
child. The adults in a nurturing environment provide opportunities to engage in
conversation and model reciprocal behaviours and positive relationships. The process can
be seen as having a vital role in forming the social and psychological foundations for
learning as conceptualised from a sociocultural perspective®. Activities are appropriate to
each child's developmental level; routines are predictable; and there are many
opportunities for the consolidation of each new skill. According to Boxall through this
process the child is able to develop an attachment to one or more key adults outside of the
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Attachment Theory

By Saul McLeod, updated Feb 05, 2017

(> Attachment is a deep and enduring
- emotional bond that connects one person to

— another across time and space (Ainsworth, @ ezoic
1973; Bowlby, 1969).

Attachment does not have to be reciprocal.

Fila One person may have an attachment to an

el individual which is not shared. Attachmentis Background
characterized by specific behaviors in

Stages of Attachment
children, such as seeking proximity to the 9

attachment figure when upset or threatened Attachment Theories
(Bowlby, 1969).

Attachment behavior in adults towards the child includes responding Harry Harlow

sensitively and appropriately to the child’s needs. Such behavior appears References
universal across cultures. Attachment theory explains how the parent-

child relationship emerges and influences subsequent development.
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The Application of Attachment Theory
to Risk and Psychopathology EPED

Buy chapter (PDF)

DANTE CICCHETTI, SHEREE L. TOTH,

AND MICHAEL LYNCH 8P 2304

* Instant download
* Readable on all devices

+ Ownitforever
1. Introduction + Localsales taxincluded
I formulating his theoretical perspective on the development of human ifapplicable
attachment relationships, Bowlby incorporated knowledge from a variety
of disciplines, viewpoints, and research paradigms (Ainsworth & Bowlby,
1991; Bretherton, 1992). Psychoanalysis, object relations theory, Sullivan-
{an interpersonal psychiatry, socil, experimental and developmental psy- Subscriptions.
chology, evolutionary theory, and ethology all exerted major impacts on

Bowlby's hypotheses regarding the origins, course, and sequelae of secure

Learn about institutional

and insecure attachment relationships (Ainsworth, 1967, 1969; Ainsworth, Cite chapter “
Blehar, Waters, & Wall, 1978; Bowlby, 1969/1982, 1973, 1980; Bretherton,
1987, 1991).

‘As depicted in his article, “The Making and Breaking of Affectional
Bonds,” Bowlby (1977a) described attachment theory as a “way of con-
ceptualizing the propensity of human beings to make strong affectional
bonds to particular others and of explaining the many forms of emotional
distress and personality disturbance ... to which unwilling separation and
loss give rise” (p. 201). Throughout his career, Bowlby articulated how
attachment theory could inform our understanding of the different path-
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barriers to the child’s learning across the social, emotional and development.

Adapted summary of Maslow’s (1970) Hierarchy of Needs

Selfactualisation (moralty,creativty,
problem solving)

Esteem needs (confidence, achievement,
respect)

Socialneeds (lov, friendship, family)

Safety needs (securiy,resources, heaith)

Physiological needs (food, water, sleep)

Maslow’s (1970) theory of self-actualisation is another theory which has contributed to the
development of nurture groups and nurturing Approaches®. Maslow described a hierarchy
of needs in which basic needs for food and warmth had to be met in order for higher order
needs such as motivation for learning to develop. Nurture groups and nurturing
establishments seek to meet the physical and psychological needs of the children first
through activities such as snack and breakfast club and by providing spaces for them to feel
safe and settled to learn in their environment before expecting them to progress onto
higher order learning activities.

Modern schooling systems are based on many assumptions, one of which is that children
will have had their basic needs met on coming to school and that they will be willing to trust
and develop relationships with their teachers. For various reasons, neither of these
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Figure 1: Continuous and discontinuous development. Some researchers see development as a
continuous gradual process, much like a maple tree growing steadily in height and cross-sectional area.
Other researchers see development as a progression of discontinuous stages, involving rapid
discontinuous changes, such as those in the life cycle of a ladybug. separated by longer periods of slow,

gradual change.

The great Swiss psychologist Jean Piaget proposed that children’s thinking progresses through a series of four
discrete stages. By “stages,” he meant periods during which children reasoned similarly about many superficially
different problems, with the stages occurring in a fixed order and the thinking within different stages differing in
fundamental ways. The four stages that Piaget hypothesized were the sensorimotor stage (birth to 2 years), the
preoperational reasoning stage (2 to 6 or 7 years), the concrete operational reasoning stage (6 or 7to 11 or 12
years), and the formal operational reasoning stage (11 or 12 years and throughout the rest of life).

During the sensorimotor stage, children's thinking is largely realized through their perceptions of the world and
their physical interactions with it. Their mental representations are very limited. Consider Piaget's object
permanence task, which is one of his most famous problems. If an infant younger than 9 months of age is
playing with a favorite toy, and another person removes the toy from view, for example by putting it under an
opaque cover and not letting the infant immediately reach for it, the infant is very likely to make no effort to
retrieve it and to show no emotional distress (Piaget, 1954). This is not due to their being uninterested in the toy
or unable to reach for it; if the same toy is put under a clear cover, infants below 9 months readily retrieve it
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throughout adolescence (Blakemore & Choudnury, 2006). SUCh new research domains, as well as enduring Issues
such as nature and nurture, continuity and discontinuity, and how to apply cognitive development research to
education, insure that cognitive development will continue to be an exciting area of research in the coming years.

Conclusion

Research into cognitive development has shown us that minds don't just form according to a uniform blueprint or
innate intellect, but through a combination of influencing factors. For instance, if we want our kids to have a
strong grasp of language we could concentrate on phonemic awareness early on. If we want them to be good at
math and science we could engage them in numerical games and activities early on. Perhaps most importantly,
we no longer think of brains as empty vessels waiting to be filled up with knowledge but as adaptable organs that
develop all the way through early adulthood.

Outside Resources

Book: Frye, D., Baroody, A, Burchinal, M., Carver, S. M., Jordan, N. C., & McDowell, J. (2013). Teaching math to
young children: A practice guide. Washington, DC: National Center for Education Evaluation and Regional
Assistance (NCEE), Institute of Education Sciences, U.S. Department of Education.

Book: Goswami, U. G. (2010). The Blackwell Handbook of Childhood Cognitive Development. New York: John Wiley
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“cognitive development occurs over a sequence of discontinuous stages:
sensorimotor, preoperational, concrete operational and formal operational (Siegler,
2020). The basic needs of all children are at the beginning of all chid development,
and without these, cognitive development will suffer.

Basic things like reading facial expressions are very hard for some of these
children, so we practise doing angry faces and happy faces. A lot of these
children are either just happy or sad. Life is very black and white for them
Some children are withdrawn, some have very low self-confidence and self-
esteem, and some behave aggressively (Learner, 2011).

After all basic needs are met, the development of the brain can slowly start to grow —
expanding each day. All children require attention and love, as this is one of the main
aspects that allows the cognitive development to begin

Itis important to also look at the impact of policies. Policies are key aspects within
Nurture Groups, looking at ways to ensure children are kept safe and follow
appropriate procedures. Every Child Matters is a key principle policy that enables all
children (until the age of 19), no matter their background or circumstances to have

PageSof1s  4134words

&

P Type here to search

HalzzeeskEeRe i

< C @ theguardian.com/education/2011/jul/12/nurture-groups-hit-by-cuts
ney can nave a “Tamily-Type experience .

Zle[gEmETeeeE « g +

Denise Bultitude, assistant leader of the group, says: "We have children who
don't even have a table at home and never sit at a table to eat, so it is very
alien to them.”

Many of these children are unable to do simple social interactions, so the
group begins with an exercise called “stand and greet", where the children
take it in turns to go up to another child and shake their hand and say hello.

"Basic things like reading facial expressions are very hard for some of these
children, so we practise doing angry faces and happy faces. A lot of these
children are either just happy or sad. Life is very black and white for them.
Some children are withdrawn, some have very low self-confidence and self-
esteem, and some behave aggressively.” One of the children is in care and
five are on the child protection register, says Kennedy.

The group works on turn-taking, sharing and feelings such as empathy and
eye contact. They learn about cooperation and teamwork through parachute
games, and the children get lots of praise and encouragement.

"We give them things to do that they can achieve at, which boosts their
confidence. We have children who were permanent fixtures in the head's
office and once they start coming here, she never sees them again. We find if
we build up a relationship with them and gain their trust, we don't get them
Kicking off. Their listening and concentration skills improve, which helps
them to access the curriculum,” she adds.

There are arannd 1 500 nirtire oranne in the 1K with the mainrity in
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Every Child Matters, informed much policy
development around services for children and young
people in England after it appeared in 2004. The
Government’s aim, it was stated, was for every
child, whatever their background or their
circumstances, to have the support they need to: be
healthy; stay safe; enjoy and achieve; make a e
positive contribution; and achieve economic well-being. 1
download: every child matters: change for children.
infed is independent, not for
profit, and cookie-free. More
HM Government (2004) Every Child Matters: Change for children. London: Department for than a million people vsit us
Education and Skills. oy
new: Richard Sennett: Class
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Ancther way ofocking t the needsof chiken and young peoples trough the lns of the
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Getting it Right for Every Child is now at the core of thinking in every educational
establishment. Getting it right for every child means working at the universal level to
support all children within schools which is where a Nurturing Approach fits as a Nurturing
Approach is about early intervention, prevention and building capacity in all staff and
children. At the heart of the approach is the concept of Early Intervention which means
providing support and the least obtrusive manner at the earliest point in the child's life.
When this is achieved at a universal level such s through a nurturing approach children are
not singled out or stigmatised. Children in Scottish schools all now follow the Curriculum for
Excellence which also recognises the role of cross curricular development and the holistic
nature of child development alongside the importance of health and wellbeing in a Scottish
curriculum.
2
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approach into local practice means critically examining procedures and practices across all
agencies working with children and reviewing where they fit with the principles, values and
core components as set out in the national guide and practice model. It also means working
with some of the great resources we have within Falkirk such as family support workers as
partners in supporting parents and vulnerable families. Within Falkirk there is a strong
network of partners who work together to promote positive outcomes for children in school
and being a Nurturing School means recognising their contribution and importantly seeking
feedback from each member of a child’s team to support planning around the family and
child.

Summary of Key Points

Nurturing Schools should be following local authority guidance on Getting it Right for Every
Child and Team Around the Child Processes

Sharing information with other professionals and meeting children's needs from an
ecological and systemic approach s key to a successful Nurturing School

Parents/carers are central to the Nurture Approach and need to be included in any planning
that takes place for a child

A plan, do, review approach with clear social and emotional targets best meets the needs of
a child who requires Nurture

As part of the GIRFEC processes and a Nurture Approach the view of the child or young.
person is paramount. They should be represented in the form they feel most comfortable
at every meeting and should be aware of and involved in Team Around the Child planning
processes.

Nurturing Each Other
Forming a Nurture Team

“It's all about bringing a team together who complement and support each other - we
wanted people in the group who could inspire and motivate us.”

As part of the Nurturing Schools pilot each establishment i tasked with establishing a
Nurture Team of key staff who are given different roles in taking forwards the Nurturing
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Children and Families (Wales)
Measure: Registration and
Regulation

“The legislative framework fo the registration and
regulation o chldminders and providers of day care for
children under the age of 8 in Wales is povided through
the Children and Families (Wales) Measure 2010. This
legislation replaced, but in many cases clsely mirrored,
the previous legisative framework that was established
though the Chldren Act 199, and subsequently
‘amended by the Care Standards Act 2000.

“The legislation requirs the Welsh Government to keep
a register of all hild minders and those who provide day
care forchidren. Thi roe is carred out by the Care and
Socal Services Inspectorate for Wales (CSSIW) which

is part of a Department with the Welsh Government
Chid minders and providers o day care for children are
required to register with the CSSIW, and are not allowed
10 operate unless they do so. Those wishing to become
child minders o day care providers must make
applcation and fulil a number of prescribed conditions.
Ifthese are fulfiled and there are na other reasons for
the applicant to be disqualfied they will be added to the
regiter and given a certfcate of registration

Definitions
“The Children and Families Measure provides the following
Gefnitons or childminders and providers of day carefor
chidren:

A person acts as  chid minder i the person ok after
‘one or more chidren under the age of eight on domestic
premisesfor eward

A person provides doy carefor children  the person
rovides care at any time forchildren under the age of
eight on premises other than domestic premises”

Welsh Ministers have the power to make an order to
specify exceptions to this, and such an order The Child
Minding and Day Care Exceptions (Wales) Order 2010,
came nto force on 1 April 11

means that aperson i not a childminder i
‘They are the parent,reltive or foster parent of the
chid

they look after a chid forless than two hours
fthey look ater the child in the childs home

IFthey look afer the child between Gpm on any

‘one day and finishes looking afte them by 2am the
following day.

fthey are friends with the parents and no payment s
‘made for the service.

A person i not providing day care to children
" They provide the care on the particular premises for
lss than six days a year and the Welsh Government
has been informed before the first accasion on which
aareis provided
‘Where the care does not exceed two hours on any
one day
If care s provided in a childrens home
fthe care i provided to a child who s
accommodated in a care home, 2 hospita
patient,or  residential family centre
fthe care is provided at a hotelor guest house in
certain circumstances
I the care is provided at school andis incdental to
the provision of education
fthe person s providing coaching to the child on a
range of areas e.g. sports of art

Disqualification from Registration
‘The Children and Familes (Wales) Measure aso sts out
the icumstances in which registration with the CSSW
might be cancelled o suspended, and how a person m:
Setflag Archive
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Regulations and National Minimum
Standards

“The Chidren and Familles (Wales) Measure gives the
‘Welsh Government Ministers the powers to make
egulaions relating to the actvitesof hidminders and
providersof day care . The actitesare currently set out
in the Chid Minding and Day Care (Wales) Regulatons
2010 which came into force in April 2011. These
regulaions cover

“The requirements fo registraton, including the
suitabilty of the applicant

“The information and documentation to accompany
‘applications for regisration and what will be
contained on the cerificate of registration

“The records to be maintained

“The appointment of a person in charge of a day care
facilty and their suitabilty

“The registered person to compile a statement of
purpose including thei aims and objectives, and
other detals of the services that they provide
Systems for monitaring, eviewing and improving the
quality of care

‘Safeguarding and promoting children's welfare
Food provided for chidren

Policies relating to safegurding children
Behaviour management, discipine and restraint
Health needs of chidren

The use and storage of medicines

Staffing and the suitabilty of workers

Record keeping.

Events which the Welsh Government needs to be
notifed about

‘Complaints procedures

“The fitness of premises

Fie precaution

Powers tosuspend registration

‘The Child Minding and Day Care (Wales) Reguiations
2010 require the registered person to have regard to the
National Minimum Standards which rlate o the type of
care they provide. The National Minimum Standards for

“The Children and Families (Wales) Measure 2010 aiso
gives Welsh Miniters the power to make regulations,
concerning the nspection of child minders and day
care. Such regulations, The Child Minding and Day
Care (Inspection and Information for Local Authorities)
(Wales) Regulations 2010 came into force on 1 April
2011

“They set out both the arrangements fo inspections of
those providing child minding and day care and also the
information which the Welsh Ministers must provide

103 loca authority when granting a registration and

when ending or suspending a registraton taken. The
regulations confer the function of organising inspections
of child minding and day care settngs on the Welsh
Ministers (his function iscarred out by CSSIW) and Her
Majesty's Chief Inspector of Education and Trainig in
Wales (Estyn). A report isprepared afte each inspection
and sent o the regstered person. Inspection reports of
day care provision must be published, while those relting
o child minders may be provided either o parents.
prospective parents or the localauthority forthe aréa in
question

Information for Local Authorities
When the CSSIW intends to register a childminder or day
care provider they must provide cerain nformation to
the relevant local authority. The information they must
provide is set out n the The Child Minding and Day
Care (Inspection and Information for Local Authorities)
(Wales) Regulations 2010. This includes detal such as
the providers name and address and the type of care to
be provided.

‘The same regulations st out the information to be
provided tolocal authorites if the CSSIW intendsto end
o suspend a providers registration. This information s
needed by the local authority as they are required to carry
outa child care sufficency assessment of thei aea. (ee
below)
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> Calendar
> Plenary Children and Families (Wales) Measure 2010
R Govemment Proposed Measure — Introduced by Dr Brian Gibbons AM Minister for Social Justice and

P — Local Government

5 Erermars Braserd About the Proposed Measure
Reports The Children and Families (Wales) Measure makes statutory provision, through a legislative framework,
X o take forward the Welsh Assembly Government's commitment in terms of child poverty, and to take
> Legislation forward early development of its strategy for vuinerable children by bringing forward legislation to provide
- greater support to families where children may be at risk, and strengthened regulatory enforcement in
> Consulations children settings.
> Conduct Rules and Guidance | o\
> Record of Proceedings Following agreement by the National Assembly of the text of the proposed Measure, it received Royal
Approval on 10 February 2010. The proposed Measure is now a Measure of the National Assembly (a
> Research Welsh law)
7 AL AT L K TR Record of Passage in the National Assembly for Wales
The following table sets out the dates for each stage of the Measure's passage through the National
Assembly for Wales.
Stage Date
> Proposed Measure introduced > 2 March 2009 8}
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ights of the Child, the body of experts that monitors the
implementation of the Convention, published a paper (called a General Comment) that explained and
elaborated on the right to education.

The General Comment 1 on the aims of education provides a very clear overview of what the right to
education means in practice. It said that:

+ Education must be child-centred and empowering. This applies to the curriculum as well as the
educational processes, the pedagogical methods and the environment where education takes
place.

« Education must be provided in a way that respects the inherent dignity of the child and enables the
child to express his or her views in accordance with article 12 (1) and to participate in school life.

+ Education must respect the strict limits on discipline reflected in article 28 and promote non-
violence in school.

« Education must include not only literacy and numeracy but also life skills such as the ability to
make well-balanced decisions; to resolve conflicts in a non-violent manner; and to develop a
healthy lifestyle, good social relationships and responsibility, critical thinking, creative talents, and
other abilities which give children the tools needed to pursue their options in life.

It's important to remember that the Convention must be seen as a whole and so articles 28 and 29
should not be looked at or considered in isolation. Particular regard should be paid to the General
Principles and other closely related articles for example: article 16 : protection of privacy, article 24
health (including health education), article 31 rest, leisure, play, recreation and culture.
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Articles 28 and 29 of the Convention on the Rights of the Child

Articles 28 and 29 focus on a child's right to an education and on the quality and content of
education. Article 28 says that “State Parties recognise the right of children to education” and “should
take all appropriate measures to ensure that school discipline is administered in a manner consistent
with the child’s human dignity.” Article 29 focuses on the aims of education and says that
governments agree that “the education of the child shall be directed to:

The development of the child's personality, talents and mental and physical abilities to their fullest
potential.

The development of respect for human rights and fundamental freedoms and the principles
enshrined in the Charter of the United Nations.

The development of respect for the child’s parents, his or her own cultural identity, language and
values, for the national values of the country in which the child is living, the country from which he
or she may originate and for civilisations different from his or her own.

The preparation of the child for responsible life in a free society in the spirit of understanding,
peace, tolerance, equality of sexes and friendship among all peoples, ethnic, national and religious
groups and persons of indigenous origin.

The development of respect for the natural environment.

‘The 1990 World Declaration on Education for All described education as consisting of essential
learning tools such as literacy, numeracy and problem solving combined with knowledge, skills, values

and attitudes required by human beings to survive, develop potential, to improve the quality of their

lives, to make informed decisions and to continue learning. -
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laugh more. It makes me feel calm’ (Learner, 2011).

Overall, as stated by NurtureUk (N.d.), ‘underlying the development of social
and friendship skills are a specific and evolving set of social and cognitive
capacities', with the help of Nurture Groups, children with social, emotional and
behavioural complications can slowly reintegrate into mainstream classrooms
following their improvement throughout Nurture Group sessions. Whilst improving

10

overall cognitive development, Nurture Groups benefit in both internalising and
externalising behaviours (NurtureUK, n.d.), slowly helping children to manage their
emotions in more appropriate ways — especially using cognitive restructuring,
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« Reviewing/reinforcing target behaviour/skills

Modelling

« Role modelling of appropriate behaviour/social skills between two adults participating
in constructive interaction
« Peer modelling

Coping template / Positive self-instruction / Cognitive restructuring

« Methods to generate alternative solutions/evaluate options

« Perspective taking

« Recognising triggers of anger

« Forecasting future setbacks

« Deliberate exposure to what triggers negative thoughts/reactions along with a coping
template

« Distinguishing between helpful and unhelpful thoughts

« Graded hierarchy approach (breaking-down worrying situations into manageable
steps)

« Identifying other people who use good coping models

Rewards

« Behavioural reward systems: marble jars, team targets, sticker charts
« Prizes/gifts/books (dependant on behaviour and achievable targets)
« Golden time

« Extra play time

« Time with favourite teacher/class pet

« Taking the class toy home

Role-play exercises / Social skill training.
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Within the brief written by the Welsh Government (2010, p. 22), Neath Port Talbot
Local Authority states that, ‘there is growing evidence of the direct benefits of nurture
groups to pupils, parents and schools, not only on individual pupils but also
contributing directly to whole school improvement. The fact that children begin to
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inclusion and positivity. The more inclusive schools are, the higher acadermic
success rate there is following an up rise in cognitive development amongst pupils.

As stated by the Welsh Government in 2010 (p. 45), ‘Nurture has had a huge impact
on the atmosphere in schools. After a period of intervention pupils are able to access

‘Such has been th impact of cur developmentof e groups that many schools
o er authonies nave been keen 1 v and laam rom ur experence. Even
more mportanty ou pupls. parents and stafacknowledge thal out schocls are
succeeding asnever befoe

the curriculum alongside their peers’, it is important to always keep the child at the Contctduats
Hw Davios

Development Offcr fo Inclusion

Nert o Tt Gounty Borough Councl

centre of the system, making sure they feel comfortable and valuing all their rights ad
ethical beliefs. One child stated that: ‘It makes me feel happy coming here and |
laugh more. It makes me feel calm’ (Learner, 2011).

Emai:

Overall, as stated by NurtureUk (N.d.), ‘underlying the development of social
and friendship skills are a specific and evolving set of social and cognitive
capacities', with the help of Nurture Groups, children with social, emotional and
behavioural complications can slowly reintearate into mainstream classrooms
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laugh more. It makes me feel calm’ (Learner, 2011).

Overall, as stated by NurtureUk (N.d.), ‘underlying the development of social

and friendship skills are a specific and evolving set of social and cognitive
capacities', with the help of Nurture Groups, children with social, emotional and
behavioural complications can slowly reintegrate into mainstream classrooms
following their improvement throughout Nurture Group sessions. Whilst improving

10

overall cognitive development, Nurture Groups benefit in both internalising and
externalising behaviours (NurtureUK, n.d.), slowly helping children to manage their
emotions in more appropriate ways — especially using cognitive restructuring,
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Why has there been such a significant improvement for students with SEBD in nurture
group provision compared to students in mainstream classrooms?

Seth-Smith et al. (2010)

“The overall decrease in SEBD features in nurture group children may be due to
improved social skills. The small group facilitates the development of interactive skills
such as turn taking. The sustained emphasis on considerate behaviour facilitates
positive social interactions between children that are mutually rewarding ... Pro-social
behaviour is known to predict peer acceptance (Dodge, 1983; Ladd et al., 1988)
Children in nurture groups learn behaviour that renders them more rewarding and
likable to both peers and adults. Underlying the development of social and friendship
skills are a specific and evolving set of social and cognitive capacities, including
empathy (Hay etal., 2004). Nurture groups place particular emphasis on promoting
children’s ability to recognise and communicate about feeling states in themselves and
their peers. Improvements in peer group relationships have a protective function if they
generalise into children’s lives. Evidence suggests that these improvements are
sustained in nurture group children; reintegration into the mainstream class has shown
to be successful following time in nurture groups (Iszatt & Wasileska, 1997). Nurture
group children’s interactions are also likely to be influenced by the teacher’s attitudes
to their peers, many of whom would in a mainstream classroom be experienced as
‘disruptive.” Evidence suggests that peers make use of their observations of teacher-
child interactions to inform their own interactions with a particular child (Hughes etal.,
2001; Meehan et al., 2003), therefore, changed teacher attitudes can impact on peer
acceptance (Zionts et al., 2004).” (p. 30)

Cooper and Whitebread (2007).
“Both quantitative and qualitative data ... point to the strong possibility that the

presence of an effective NG adds value to the work that schools do with the wider
population of children with SEBD. The qualitative data in particular indicate that
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Within the brief written by the Welsh Government (2010, p. 22), Neath Port Talbot
Local Authority states that, ‘there is growing evidence of the direct benefits of nurture
groups to pupils, parents and schools, not only on individual pupils but also
contributing directly to whole school improvement. The fact that children begin to
feel more involved with their leaders and peers creates a whole school ethos of
inclusion and positivity. The more inclusive schools are, the higher acadermic
success rate there is following an up rise in cognitive development amongst pupils.
As stated by the Welsh Government in 2010 (p. 45), ‘Nurture has had a huge impact
on the atmosphere in schools. After a period of intervention pupils are able to access
the curriculum alongside their peers’, it is important to always keep the child at the
centre of the system, making sure they feel comfortable and valuing all their rights ad
ethical beliefs. One child stated that: ‘It makes me feel happy coming here and |
laugh more. It makes me feel calm’ (Learner, 2011).

Overall, as stated by NurtureUk (N.d.), ‘underlying the development of social
and friendship skills are a specific and evolving set of social and cognitive
capacities', with the help of Nurture Groups, children with social, emotional and
behavioural complications can slowly reintearate into mainstream classrooms

Pagegof16  4134words [k & 5

P Type here to search

Egaiaiee/ale i cle|ee/=
c

[Bl<

E@lels *x Eaa(alH| +

& gov.wales/sites/default/files/publications/2018-12/nurture-groups-a-hand...

o o e oAU O CrARGES T pRTSEA YSChools Opar GayS I
Siay and Play Days give the opporuni or teachers 0 seethe chiren in the
e sting and for parens t see sl rom both schocis - promoting
artnrship i thei cridren's development

See Case Study @ for furthe information

Yogol Glancegin

Nuture groups ae relaively now to Guyniedd and vitual urksoun to the
mejortyof £ scocis. In collaboration wih the LA and ough RAISE funcing, it
 has been possivi o st up a custer group of schoos o nroduce the nurturing
 concept since October 2008. Glancegn Welsh medium Primary School s the ead
schoo in s project and i the nly School where a urtuing oom has been set
up. i 2 growing schocl of 200 pupilsdrawn from the Massgeichen cound
siatecn he utskits of Bangor Pupils n th ot school, 3 secondary school
 fooder prmary and an fant school, share  teaching assitant 0 deler
rusturing acties.

See Case Study W for further intormation
44 Local authority perspective
At ocal autorty i

concuded that hey are having an impact both on nGvidua pupls and on
hole-school impravement.

Neatn Port Taloo recenty evaluated s rurure roups and

Neath Port Tatbot Local Autority

ince apering s st nurure group n 2005, Neath Pt Talbl has made great
progress in geting nurture n s schoois To dat more than 80 5T have
Shended he Nortu Group Netwrk lury iraining course. Thare & rowing
vidence of e drect benefis of nurture roups 1 pupls, parents and schools, not
iy on indiidual pupis bt ko contuting Gectly o whele schodl improverent.
There was evidence of marked mprovement i schookparent and staftoupl
restonsnps. nighe atndance 3 changed Smospnere i mproved
Commnication amiong it whG have developed s rester undersanding of
hicren win s,

Pupis have shown ncreased confdence and sefesteem and improved socaland
eracy sils. Benaviour towarcs s and oer pupis has mproved and
exclugons have decresse as s refera 1o specalit povsin. i1

: ooszn B




image30.png
& Adal vz v o

il B I U-acx x %

Paste N L " Syles | Ediing
| A-wA-ma K| DA s -

Cipboard 15 Font 5 Faragaph 5l syies

Undoubtably, there will always be arguments and judgements towards the overall
beneficial outcome of Nurture Groups, however the main form of discussion is
financial stabilty and the effectiveness towards older children in a secondary school
setting

Through the review of literature, it was found that financial sustainabilty is critically
required within such systematic intervention groups such as Nurture Groups. Ofsted
has made an early intervention to call for more financial support towards young
people, as approximately 100 Nurture Groups have closed due to budget cuts, whilst
others are reducing hours whilst under threat of closure (Learner, 2011). In terms of
expenses, it costs £5,500 per child per year — three times less expensive than full-
time local authority support (Learner, 2011), which can create an uprising argument
from parents and cares due to the exclusive level of support from financial
stabilisers. If all Nurture Groups were to close due to budget cuts, schools would
definitely feel strain on their academic success. An Ofsted report states that Nurture
Groups are having a highly significant and far-reaching” impact on children who
might otherwise be at risk of losing their way at school, of behaviour problems, or
even of exclusion’ (Learner, 2011)
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"Nurture groups help to support some of the
country's most vulnerable children,” says
Ofsted's chief inspector, Miriam Rosen. "Well-

<« C @ theguardian.com/education/2011/jul/12/nurture-groups-hit-by-cuts
planned, rigorous intervention that focuses on
academic as well as social, emotional and

children who might otherwise be at 11sk of '
losing their way at school, of behaviour
problems, or even of exclusion. 9‘

!(N

- 50 -

behavioural progress can make a huge
difference to the lives of children who might otherwise be left behind."
And yet while Ofsted is lauding the success of nurture groups, and MP

Graham Allen s calling for more spending on early intervention, nearly 100
nurture groups have already closed this year due to cuts in funding.

A survey carried out by the Nurture Group Network (NGN) found that 87
have closed, while others are running reduced hours or are under threat of
closure.

Some nurture groups are funded by their local authority;
some schools use their own budget, while others get

grants from charities.
mi‘;‘yfff‘y‘ Hannah Millinship, executive assistant at NGN, says:
me e "Some of these groups were given very little warning and

publicservice
professionals

there has been very little time for them to find alternative
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Undoubtably, there will always be arguments and judgements towards the overall
beneficial outcome of Nurture Groups, however the main form of discussion is
financial stabilty and the effectiveness towards older children in a secondary school
setting

Through the review of literature, it was found that financial sustainabilty is critically
required within such systematic intervention groups such as Nurture Groups. Ofsted
has made an early intervention to call for more financial support towards young
people, as approximately 100 Nurture Groups have closed due to budget cuts, whilst
others are reducing hours whilst under threat of closure (Learner, 2011). In terms of
expenses, it costs £5,500 per child per year — three times less expensive than full-
time local authority support (Learner, 2011), which can create an uprising argument
from parents and cares due to the exclusive level of support from financial

stabilisers. If all Nurture Groups were to close due to budget cuts, schools would
definitely feel strain on their academic success. An Ofsted report states that Nurture
Groups are having a highly significant and far-reaching” impact on children who
might otherwise be at risk of losing their way at school, of behaviour problems, or
even of exclusion’ (Learner, 2011)
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The two children are talking about the time they have spent in the nurture
group at Hayesdown First school in Frome, Somerset. The nurture group is a
class of eight to 12 children, separate from other classes, and designed to give
special care and attention to children who are struggling because of
problems at home, family bereavement, abuse or other difficulties. Among
the nurture group they learn social skills such as listening, sharing and turn
taking and they are given the attention they need to improve their self-
esteem. In most of these groups children stay for up to four terms and are

then reintegrated back into the classroom.
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An Ofsted report out today has found that Advertisement
these early intervention groups can have a

“highly significant and far-reaching"” impact on

children who might otherwise be at risk of

losing their way at school, of behaviour

problems, or even of exclusion.
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"Nurture groups help to support some of the
country's most vulnerable children,” says
Ofsted's chief inspector, Miriam Rosen. "Well-
planned, rigorous intervention that focuses on
academic as well as social, emotional and
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behavioural progress can make a huge

difference to the lives of children who might otherwise be left behind."
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And yet while Ofsted is lauding the success of nurture groups, and MP
Graham Allen s calling for more spending on early intervention, nearly 100
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Undoubtably, there will always be arguments and judgements towards the overall
beneficial outcome of Nurture Groups, however the main form of discussion is
financial stabilty and the effectiveness towards older children in a secondary school
setting

Through the review of literature, it was found that financial sustainabilty is critically
required within such systematic intervention groups such as Nurture Groups. Ofsted
has made an early intervention to call for more financial support towards young
people, as approximately 100 Nurture Groups have closed due to budget cuts, whilst
others are reducing hours whilst under threat of closure (Learner, 2011). In terms of
expenses, it costs £5,500 per child per year — three times less expensive than full-
time local authority support (Learner, 2011), which can create an uprising argument
from parents and cares due to the exclusive level of support from financial
stabilisers. If all Nurture Groups were to close due to budget cuts, schools would
definitely feel strain on their academic success. An Ofsted report states that Nurture
Groups are having a highly significant and far-reaching” impact on children who
might otherwise be at risk of losing their way at school, of behaviour problems, or
even of exclusion’ (Learner, 2011)
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@ theguardian.com/education/2011/jul/12/nurture-groups-hit-by-cuts

INUTTUTe groups ao need tneir own Classroom and
dedicated, trained staff, and generally cost around £50,000 a year to run, but
NGN's national director, Irene Grant, is adamant they are cost-effective. "In
this time of economic constraint, research has shown that nurturing is one of
the most cost-effective methods of early intervention for young people with
arange of social, emotional and behavioural difficulties,” she says. "Graham
Allen MP talks about the importance of early intervention. With nurture
groups, we can turn these kids around so quickly if we get them at an early
age."

= @

Grant points to figures from the London Borough of Enfield, which show the
price of running a place in a nurture group is £5,500 per child per year - three
times less expensive than full-time local authority support.

Grant hopes that things will improve with more schools seeking academy
status and receiving more funding. "In theory, this should be good news for
nurture groups as schools will have more money and more flexibility,” she
says. "We have found that schools which run them quickly recognise their
value and fight tooth and nail to keep them,” she says.

Glasgow city council has vowed to protect the 69 nurture groups it funds
although it is making cuts in other areas, and even wants to roll out the
scheme to nursery and secondary schools.

In Scotland, all nurture groups are run by a teacher and a teaching assistant.
In England and Wales, the model is slightly different. Sometimes they are run
by a teacher, but sometimes by two teaching assistants, making them

marginally cheaver. The nurture group at Havesdown First school runs for

200 ez




image33.png
B =

Q Telime

N insert | Desigr | Layou | Referer| Mailin| Review | View | Help | Format

f- % | il R A, o

Dy B e, Z4

Paste Styles | Editing
i A- -lgl] . ’ B

Cloboara 15 Font Paragraph styes

st also being more financially effective
than Nurture Groups are costing

Figure 1: A demonstration of adults who are
involved in high, negative, economic
outcomes. Showing that without early
intervention, children who are experiences any

form of ACES at home, do not know how to cope with their behaviour, emotions and
social skills (NurtureUK, 2016). Schools are beginning to realise the highly beneficial
outcomes of Nurture Groups and are consequently raising the idea to include them
within nurseries and secondary schools (Learner, 2011). In light of this, to improve
cognitive development in older children as well as younger, all operational groups
must be aware of ‘what mechanisms would work best in secondary school settings
could enhance NGs’ presence in secondary schools and uncover the most efficient
tools for supporting pupils’ (Bennett, 2014, p. 5). But of course, ‘the younger the pupil
accessed the nurture group, the more significant the gains in social functioning and
academic performance’ (NurfureUK, n.d.).
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Grant points to figures from the London Borough of Enfield, which show the
price of running a place in a nurture group is £5,500 per child per year - three
times less expensive than full-time local authority support.

Grant hopes that things will improve with more schools seeking academy
status and receiving more funding. "In theory, this should be good news for
nurture groups as schools will have more money and more flexibility,” she
says. "We have found that schools which run them quickly recognise their
value and fight tooth and nail to keep them,” she says.

Glasgow city council has vowed to protect the 69 nurture groups it funds
although it is making cuts in other areas, and even wants to roll out the
scheme to nursery and secondary schools.

In Scotland, all nurture groups are run by a teacher and a teaching assistant.
In England and Wales, the model is slightly different. Sometimes they are run
by a teacher, but sometimes by two teaching assistants, making them
marginally cheaper. The nurture group at Hayesdown First school runs for
four afternoons a week and is completely funded by the school budget.

The headteacher, Liz Stokes, says: "I would love to run it full-time, but I can’t
afford to. We did have problems originally convincing the other staff, as it
meant taking two teaching assistants away from the classroom. But if I tried
to get rid of it now, there would be an outcry. It is vital for the child and it
also helps the other classes as it gives them a breather, as some of these
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outcomes of Nurture Groups and are consequently raising the idea to include them
within nurseries and secondary schools (Learner, 2011). In light of this, to improve
cognitive development in older children as well as younger, all operational groups
must be aware of ‘what mechanisms would work best in secondary school settings
could enhance NGs’ presence in secondary schools and uncover the most efficient
tools for supporting pupils’ (Bennett, 2014, p. 5). But of course, ‘the younger the pupil
accessed the nurture group, the more significant the gains in social functioning and
academic performance’ (NurfureUK, n.d.).
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severity and scale of the problem. Currently, one in 10 children and young people aged
five to 16 suffer from a diagnosable mental health disorder (around three children in
every class),5 and the costs of long-term mental disorders over a lifetime are currently
costing the UK an estimated £70 billion annually.6

So the earlier the intervention the better?

There is a wide consensus that the foundation years are a critical period for a

truly preventative approach. For example, in Early Intervention: The Next Steps,
Graham Allen made a compelling case for investing in policies and programmes that
promote early intervention, particularly in the foundation years. Graham Allen argues
that, “Building their essential social and emotional capabilities means children are
less likely to adopt antisocial or violent behaviour throughout life. It means

fewer disruptive toddlers, fewer unmanageable school children, fewer young

people engaging in crime and antisocial behaviour. Early intervention can forestall
the physical and mental health problems that commonly perpetuate a cycle

of dysfunction”. However, nurture group provision is never too late. Children and
young people have the same basic needs — to be loved, accepted and encouraged —
whether they are four or 14. Secondary nurture groups support all these needs

and minimise the chances of young people becoming non-attendees further through
the school system

What evidence do you have that nurture group provision works?

There are over 62 academic studies in the last two decades researching nurture group
provision, including five non-randomised studies that have shown children and young
people attending nurture groups are more likely to improve in social and emotional
functioning than their peers that remain in the mainstream class.
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Although, as educational professionals are looking at incorporating Nurture Groups
into secondary schools, research has found that ‘younger children showed more
improvement in behavioural, emotional and social skills and the older children
showed more improvement in academic skills' (Bennett, 2014, p. 3). In turn, this
allows an understanding that behavioural skills are easier to adapt with younger
children, and the use of Nurture Groups may be too late in a secondary school
setting — especially if early intervention was not completed during their early years.
Following from this, within an article written by NurtureUK, (2016), the Nurture Group
Network states that ‘the earlier we intervene, the more effective and cost-effective
the support becomes’, indicating that if behavioural issues are approached during
early intervention compared to during teenage years, this can result in less
teenagers involving themselves with drugs and alcohol — which furthermore
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children could benefit all members of a society.”

Overall, the findings show that early years factors are strongly tied to adult outcomes
and as a consequence, early-interventions providing support to disadvantaged children
could “yield very large returns on investment”. In a BBC news report about the
research, the authors emphasised that “society should rethink their view of these
people who are often condemned as ‘losers’ and ‘dropouts’ and instead offer more
support.” In addition, Caspi hoped that the study would persuade governments to
invest in those in most need early on in life’

The Nurture Group Network CEO Kevin Kibble said: ‘This research supports previous
studies showing the long-term effects of not supporting the most disadvantaged
children especially in terms of accessing education - one of the key elements to being
able to live a more successful life. At NGN we have been campaigning for many years
for children and young people with social, emotional and mental health barriers to
learning in order to get the nurturing support that would help them overcome these
barriers” Furthermore, it is clear from previous studies that the earlier we intervene,
the more effective and cost-effective the support becomes."

NGN echoes the call from Caspi for governments to invest in early support. A couple of
weeks ago, NGN launched the Nurture Portrait, the first edition of an annual portrayal
of the social, emotional and behavioural difficulties (SEBD) experienced by children and
young people across the UK. In the report, NGN recommended using the Boxall Profile
in all schools to identify and respond as early as possible to pupils’ SEBD needs.

If you would like to know more about the research presented here or about the Nurture
Portrait, you can contact our Researcher, Florence Ruby at florence@nurtureuk.org

ment of the population
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Although, as educational professionals are looking at incorporating Nurture Groups
into secondary schools, research has found that ‘younger children showed more
improvement in behavioural, emotional and social skills and the older children
showed more improvement in academic skills' (Bennett, 2014, p. 3). In turn, this
allows an understanding that behavioural skills are easier to adapt with younger
children, and the use of Nurture Groups may be too late in a secondary school
setting — especially if early intervention was not completed during their early years.
Following from this, within an article written by NurtureUK, (2016), the Nurture Group
Network states that ‘the earlier we intervene, the more effective and cost-effective
the support becomes’, indicating that if behavioural issues are approached during
early intervention compared to during teenage years, this can result in less
teenagers involving themselves with drugs and alcohol — which furthermore
decrease cognitive intelligence and
achievement during crucial years of education
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through comparion of SEBD score of pupls with SEB 5sues Who
didnotattend NG even though there was 2 NG in the school,
compared tostudens with SEB isues who attended schools
Without NG (Coopes & Whitebread 2007).Chenay (201 1) however,
points outthattheresits of Cooper & Whitebread's (2007) study
should beinterpreted with caution a direct causalty could not be
determined by theircata because it may be equaly ey that
schoolschoosing o host NGs were those thataready prcritseda
Purturing approach.

Qualtatve studiesfurther eported ncresed capaciy o the
school tosupport pupis with SEB isues (Binnie & Allen 2008) and
anincrease in the dilogue i regard to addressing SEB needs in
schools (Doyle 2001).itwas ao found tht inschools here there
were NGs classoom teachersreported more commitmentn their
work and earing opportunies (Binnie & Alen 2008) andin
general beter behaviour management and more curiciar and
pedagogical adaptations Sanders 2007) I addiion,by cestinga
caimer classroom NGs were found o provide resite 0 css
teachers pees and parents (Bshop & Swain 2000 Cooper & Tikrnaz
2005, Cooper et l 01,2004 Binnie & Allen 2008 Cooper & Tiknaz
2005, Papamichael 2012) While evdence shows these posiive
contibutions o the whole school environment thesereuls
should beinerpreted with cautiona thse schools migh have
aready had an improved ehos and capactyto support hidren
with SEBsues. (Cooper 2004, Goodiman 1997, 1993 Walker 2010

The benefsof NGs were o found fa reach beyond theschacl
environment and some evidence was aso valable ot
improvements na hids behaviour i the home context @innie &
‘Allen 2008 Sanders 2007, SthSmith et l 2010) Teachers were:
found o be abe o exert a ponerful influence o the development
and behaviour of young childen evenifthey have contiving
negativ infences at home (Colwell&0/Connor 2000,

Ttcan o be supgested that NGs have had a wider socieal
impact because when NGs have been compared o other
educationsl nterventions,they have been found o be the most
costefective (B0l &Lucas 2002 szatt & Wasewska 1997,
(OComnor & Colwell 202, Forinstance 8oval &Lucas (2009:4)
argued that in comparson to E8D out of orough residential
placement,which costs around £40000+ per chid,or th fulltime
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elted factors.

Fis, the revew identifed some particulr characterstics of
pupils which couk be elvant for NG efiectivnesssuch s their
Engish il and natonal curicuium attainment eves the
challenges thechilden havetheir age and gender.

Sofar thereis some evidence thatvratons i childrens luency
n Englishand national curiculum attainment eves have.
‘Gemonstated erences i chicren' progress n NGs (autenbach
2010 Pintele 2009, Cooper & Tiknaz 2005 Frther researchs
needc Howeve,t determine how other factors such as chidrens
charactrstics age and gender atternterms of NG impact as 10
consensus o thesefators has been reached.

Forinstance,chidren whose emotionsl needs were nked to
sefesteem and anger management (Remwick & Spalding 2002) 5
wella those who were quiet and ithdrawn have bothseemed to
benefitfom NGs (Cooper & Tknaz 2005, Sanders 2007 Athough
‘when chichen have been asessed thiough the Boval profle:
including both the developmenta and diagnosti stand,the
previous eseatch has mosty demonsirated tht the developmental
srand hasshow the most consiten and easy improvement,
‘wheres diagnstic trands did notshow as much progress
(Sanders 2007 and OConnor & Colwell 2002 Rauthenbach 2010,
Cooke et 1 2008 Broachead et 2011, Cooke et 1 2008 Farrel et al
2009 Oy one eseatch Papamichaels 2012)id the diagnostc
srand improve lightly more than the development siand Tis
suggests that those with challenges eaturing inthe Gevelopmena
srand e moe ey to beneft more

Furthermore whie in general there s evidence of younger
chidien beneiting morefom NGs some research demonstates
thatoder chidren beneft from them and feent age groups may.
evelopdiferent aspects of thei behiour or academic eels
(Cooperand Tiknaz 2005 Gerrard 2006 Sanders 2007).Fornstance,
Sanders (2007)found that younger childen showed more:
improvement than oder chidren.Tris view was supported with
esearch by Scott L ee (2009) which found that the eaterchidren
accessed theintervention the more readily thy wer nfluenced by
tIn addion theyargued that NG i ot produce sigiicant
improvements for KS2 chidren even though  had some
improvement and it noted that hose school samples containing
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childcare, has allowed a firm understanding of weaknesses and strengths, whilst
also looking at limitations due to current circumstances

Itis important to comment on the benefits of desktop research rather than the lack of
observational research. Desktop research is easily accessible. There is litle to no
limit when involving time and cost, which is extremely beneficial during an in-depth
investigation. Desktop research is widely available and can range from websites, to
Government publications. On the other hand, disadvantages may include bias
information, out of date research and non-reliable sources (BBC, 2020). When
comparing desktop and observational research there are both positive and negative
elements of each methodology. Of course, it is crucial to put into consideration the
benefits of primary research through observation, as it allows a first-hand, naturalistic
experience. Revealing a positive validity of participants behaviours, in a non-bias
way. However, this process of methodology is extremely time consuming and can
sometimes be somewhat costly (Sharna, 2017).

Similarly, within an Action Plan that was created months prior to the outbreak of the
virus that consequently prohibited me to go to placement, I had included forms of
ethnoaraphic research. This involved a auestionnaire that was aimed at the leader of
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Advantages and Disadvantages of Observational Methods

Advantages

« Naturalistic- Participants are in there normal
environment so are more likely to reactina
realistic/ genuine way.

« Naturalistic- Useful for obtaining research in
situations where intervention would be
unethical or where co-operation from
participants would be unlikely.

« Controlled- Extraneous variables can be
controlled easily therefore validity is higher
than naturalistic observations.

- Controlled- When being compared to
experiments a greater range of behaviours
can may be expressed

« Participant- Being involved in the social
group can give the observer insight into the
emotions and motives of the participants
behaviours.

« Participant- If the participants are unaware of
the observers dual role then they may reveal
more than they would otherwise.

« Non participant- Observer can remain more
objective about the situation as they aren't

Disadvantages

« Naturalistic- If observers are identified or
suspected by participants validity is
compromised

« Naturalistic- Extraneous variables are harder
to control which means that the research
may not be valid or have a high level of
validity.

« Controlled- Responses may not be realistic or,
genuine as the participants is in a artificial
environment so they would react differently
from how they normally would.

« Controlled- The social situation is limited so
cannot completely represent the reality of a
complex social setting

« Participant- Being involved in the social
group may mean that the observer is
subjective.

« Participant-If a participant observer has to be
hidden it raises ethical issues as the
participants can't give informed consent to
the research.

Non participant- If participants aren't aware
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childcare, has allowed a firm understanding of weaknesses and strengths, whilst
also looking at limitations due to current circumstances

Itis important to comment on the benefits of desktop research rather than the lack of
observational research. Desktop research is easily accessible. There is litle to no
limit when involving time and cost, which is extremely beneficial during an in-depth
investigation. Desktop research is widely available and can range from websites, to
Government publications. On the other hand, disadvantages may include bias
information, out of date research and non-reliable sources (BBC, 2020). When
comparing desktop and observational research there are both positive and negative
elements of each methodology. Of course, it is crucial to put into consideration the
benefits of primary research through observation, as it allows a first-hand, naturalistic
experience. Revealing a positive validity of participants behaviours, in a non-bias
way. However, this process of methodology is extremely time consuming and can
sometimes be somewhat costly (Sharna, 2017).

Similarly, within an Action Plan that was created months prior to the outbreak of the
virus that consequently prohibited me to go to placement, I had included forms of
ethnoaraphic research. This involved a auestionnaire that was aimed at the leader of
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Desk research involves analysing information from secondary sources

Methods of collecting desk research include:

= sales figures
= newspapers

= websites

= government publications e.q. social trends

= commercial publications e.g. Keynote and Mintel reports

Advantages Disadvantages

Saves time Not specifically gathered for the business
Relatively inexpensive May be out of date

Widely available May contain bias
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no apparent ethical Issues within my research. However, this Is actually very
beneficial to many participants that would've been involved within the placement. In
tun, | have avoided all issues that could've occurred when completing my
placement

In terms of personal reflection, it is clear to see that | have adapted and reflected on
how | carried out my research, using methods of primarily secondary research. Due
to the change in methodology, it is important to reflect on how the current situation
has made individuals feel. When looking at myself the pre-planning of my
ethnographic research, it made me feel anxious following the one-to-one interview;
whereas the desktop research made me feel at ease, knowing | could take my time
with no limitations. In terms of ethnic issues, this is the main section that has made
the investigation a lot easier, with no complications. Avoiding all ethnic issues allows
both myself and children to feel more comfortable. Involving myself in a placement
environment could cause immediate stress and discomfort for children within the
Nurture Group — therefore no placement allows me to feel comfortable knowing that
all children in the school system remain undisturbed following my investigation
towards cognitive development in young people.
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The biggest advantage of observational research has already been noted: it enables businesses to observe
potential customers in a natural setting, which can reveal penetrating insights unavailable through other
methods such as focus groups and surveys. This is especially the case when research participants have a
conscious or unconscious bias towards presenting their “best self” to a researcher.

For example, focus group participants may claim (and even believe the claim when they make it) that when they
visit a car dealership, they are “immune” from any form of sales pressure and start browsing floor models
without paying any attention to sales people. However, observational research may reveal that the majority of
customers — even those who plan on being “immune” — will nevertheless respond to a salesperson's invitation
to engage (ie. customers may truly want to be left alone, but they will not insist on this i it means breaching the
basic norms of social etiquette). Based on this insight, dealerships that want to minimize the number of
customers who walk in/out without engaging a salesperson may choose to place floor models further away from
the entrance or deploy staff close to the entrance.

Another key advantage of observational research is that researchers can modify their vantage point based on
reaktime varizbles. For example, i their view is obstructed by crowds or other barriers, they can simply move toa
better location.

Disadvantages of Observational Research

Unlike structured focus groups (i.e. even “spontaneous and informal* focus groups are structured, justin a
different way), the inherent organic nature of observational research means that researchers have little control
over the environment. As such, the insights that are ultimately gleaned may not be justified by the time and cost
investment.

Additionally, unless the research is designed and carried out by experts, there s a high potential for subjective
bias. For example, a researcher may unconsciously “want” to see that customers are open and agreeable to being
‘engaged by retail staff while they are shopping and may therefore misinterpret smiles of politeness (or even
nervousness) as signs of approval. As such, using other qualitative data gathering methods to control and
eliminate bias is essential,
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