	Student Self Evaluation Form 



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS you feel that you need TO DEVELOP

	
I believe I have included a good range of theory.

I believe I have included a good range of literature to back up my ideas. 


	
I believe I could’ve perhaps gone into more detail regarding the ethical considerations.

I believe I could’ve perhaps been more critical and mentioned more specific, targeted strategies. 
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	Common Assessment Criteria Applied

	
	
REFER
	
D
	
C
	
B
	
A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	X
	
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	x
	
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	x
	
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	X
	
	
	




	Student’s Name
	1301205
	Date
	30/5/18

	Student’s Signature
	





Supporting Pupil Progress: A detailed analysis of one child’s holistic development, with justification for the next steps in learning


Holistic child development is where every area of learning, development and growth are entwined with every other. This view is important as it proposes that if there is a delay in one area of development then this will consequently affect other areas of development (Brodie, 2018). Therefore, within this essay one learner will be identified from my Professional Teaching Experience (PTE) and data will be gathered from a range of contexts. This data will then be analysed to allow me to draw conclusions using theory, practice and reflection about the child’s holistic development. These conclusions will result in me subsequently identifying appropriate next steps for the child’s progress. 

The school in which the data will be collected is based within Rhondda Cynon Taf and has 291 pupils on roll aged between 3 and 11. Approximately 20% of the pupils are entitled to free school meals which is well below the local authority figure and 26% are identified as having additional learning needs. No pupils are looked after by the local authority. The learner that this essay will be focused on will be referred to as Pupil A and is a female pupil within a straight year 6 class. She is 11 years old and has been identified by the class teacher as having an ‘average’ attainment level. She is one of two children and lives in the local area. For mathematics and literacy lessons, the whole year 5 and 6 cohort are divided into three classes based on their attainment levels in these areas. Pupil A is currently within the higher class, however there is still differentiation within these lesson of which Pupil A will receive the lower difficulty tasks and more support. Pupil A is often very helpful within class and rarely has issues with other students, she is often hard working and engages during lessons. Pupil A particularly enjoys being creative, she is often drawing and willing to help out with displays and enjoys being given creative writing tasks to complete. 

Data Collection 

In order to collect data that will enable a holistic view of the child’s development this assignment will use the Mosaic approach. The Mosaic approach was developed by Alison Clark and Peter Moss and consists of researchers collecting data through a range of means. The approach entails exploring and listening to children’s views and experiences, entrusting children as competent and reliable commentators, therefore allowing the child’s experience to become the focus of discussion (Clark and Moss, 2005).  There are three stages to the Mosaic approach; 
1. Children and adults gather documentation 
2. Piecing together information for dialogue, reflection and interpretation 
3. Deciding on continuity and change
                                                                                     (Clark and Moss, 2011) 

Stage one consists of collecting and gathering the pieces of the mosaic. This will first involve conducting observations, watching as well as listening to how children spend time in their learning environment is necessary as it can be used for discussion with practitioners and parents. Observing children in various situations echoes the work of theorist Susan Isaacs. Isaacs used theory to understand and interpret her observations of children, carefully recording their progress and highlighting the value of observations in indicating next steps for furthering children’s development and learning (Bruce, Louis and McCall, 2015). However, observation only provides an adult perspective. Therefore, stage one also consists of child conferencing, which provides an opportunity for the child to discuss their learning environment in the form of a structured interview (appendix 1). O’Reilly and Dogra (2017) note the advantage of conducting a structured interview with children over a questionnaire type, stating that a more structured approach seeks to engage the participate more and therefore improve response rates. However, whilst using this method to listen to children it is important to take into consideration different aspects. This includes choosing the setting carefully, taking into consideration where the child will feel most comfortable and at ease, for Pupil A this is within her current classroom and she will be given the opportunity to take the interviewer to any places of interest if she would like.   

 As well as child conferencing, as part of the Mosaic approach children are asked to use cameras to take pictures of take photographs of important places and important things in their learning environment. These photographs provide a different way for children to communicate and also provide a starting point for discussion. However, as Langmann and Pick (2017) state, it is important that the participant is informed about the purpose of the photographs as photographs alone only provide a partial representation of their meaning and therefore require further explanation and discussion. Following the use of cameras, a tour will be taken to further expand upon the participatory techniques being used. The tour will be led by the child and is an exploration of their learning environment. The tour will then be used to create a map which will document the tour, recording the different areas visited and any important points made. As recognised by Clark and Moss (2005) the active and physical nature of this technique is advantageous for children who themselves are natural explorers. It also allows for the recording of emotional as well as physical associations with the different areas indicated and can involve sensory as well as verbal methods of interaction (Groundswater-Smith, Dockett and Bottrell, 2015).  The views of parents and practitioners are used within the Mosaic approach in order to formulate a more detailed view of the child’s experiences within their learning environment. Including their views can add another layer of detail and understanding as they are able to use their own knowledge and perceptions of the child to assist in building up a picture of the child. During these discussions, it is important that the researcher listens and learns from the points of view of the practitioner and or parent (Papatheodorou, Luff and Gill, 2013). 

Stage two of the Mosaic approach consists of piecing together information from stage one to form the whole mosaic and will include both the adult and child collaborating to make meaning of the information gathered. The narratives and visual documentation will be combined to form a better understanding of the child’s priorities and perception of their learning environment. This could occur through a photograph adding weight to a statement made by the child during child conferencing, or interviews with practitioners and parents adding further insight to the child’s comments. This process will allow meaning to be made from the various data or ‘tiles’ gathered during stage one and the child will be central in interpreting what this information can tell us about them. Stage three will involve analysing the research and using this to decide on continuity and change. It will entail making the link between using the results of the research and using them to implement changes that will impact positively on the child’s holistic development. It is important that the relationship between listening and change is highlighted explicitly and applied in way that will give a greater picture of the child’s needs and a clearer understanding of the next steps needed to support the child’s development. 

Ethical considerations have been taken into account throughout the collection and analysis of data with all research being conducted in line with university and BERA guidelines (BERA, 2011). Consent has been gathered form both the class teacher and pupil (appendix 2) , with Pupil A being made aware of her right to withdraw at any time. Both the school and the pupil will be kept anonymous . 

Analysis of Learner 

This section of the essay will critically analyse the data that has been collected that has been collected using the Mosaic approach, considering what it might tell me about Pupil A. The analysis will be justified through reference to the evidence that has been collected and reference to key reading. The evidence will relate to different areas of the child’s development in order to build up a holistic view, these will be the child’s wellbeing, language, maths and ICT development. Pupil A’s strengths and weaknesses in these areas will be identified in order to synthesise this into a comprehensible picture of the her current level of achievement and attitudes towards her learning. 

Mathematical Development

Pupil A is currently on track to reach a level 5 in mathematics by the end of year 6 and her class teacher describes her as “capable but lacking some confidence”. My observations of Pupil A during mathematics lessons reinforce the comments made by the class teacher, as I often noted an apparent lack of confidence from Pupil A, particularly when she was approaching new topics. This was evidenced in her reflections within her mathematics books, whereby children are asked to RAG rate their work and write a reflective comment underneath. As can be seen in her work on area and perimeter (appendix 3), the first session that was spent on this topic there were a few mistakes made by Pupil A. During this first session on the topic, Pupil A was constantly seeking support and seemed unwilling to want to attempt the task independently as she disliked being unsure of an answer. However, the next session Pupil A was more confident when completing the area task that was set and was far more independent when doing so. This can be seen in her reflection of the next day’s work in which she comments “I understand area more than I did yesterday” (appendix 4). From this, it could be said that when beginning to look at a new topic, Pupil A will often be in her Zone of Proximal Development (ZPD), requiring support in order to achieve completion of the task and learn something new. The ZPD is a term formed by theorist Lev Vygotsky and refers to the distance between the actual developmental level of the child working independently and the developmental level determined by the child working with a more capable other (Fleer, 2018). In this instance, the first session provided Pupil A with the opportunity to enter the ZPD and receive the support necessary to advance her knowledge on the topic of area and perimeter, therefore allowing her to use this acquired knowledge to independently complete the tasks the next day. 

Language Development
Pupil A is  expected to reach a level 5 in oracy, reading and writing by the end of year 6 and she has verbally expressed that this is a subject she enjoys. In the child conference, Pupil A stated that she particularly enjoyed extended writing and being able to complete writing tasks independently. However, when asked what helps her learn language, Pupil A identified warm up activities at the beginning of the lesson as helpful. She found them particularly helpful if they involved using the interactive whiteboard (IWB) or individual whiteboards, both of which she photographed when identifying things important to her learning (appendix 5).  Currently, Pupil A’s work is at a level 4 with some aspects of level 5. From the language work that has been recorded, spelling is generally accurate and in line with the key stage 2 English curriculum which states a level 4 child’s writing includes “full stops, capital letters and question marks are used accurately and they are beginning to use punctuation within the sentence, including inverted commas for speech.” (DfES, 2015, p. 16). Pupil A in particular enjoys being given creative writing tasks, however, as with mathematics lessons, her class teacher also identified a lack of confidence when beginning these creative tasks. This is evidenced within a piece of work (appendix 6) that required Pupil A to write a character description of a dragon, without having much stimulus as inspiration. As can be seen within her reflection on that piece of work, she found it difficult to think of words. 
However, when given stimuli and resources as inspiration for a piece of work, Pupil A seemed able to produce a much stronger piece of writing. As can be seen in appendix 7, in which Pupil A was required to plan out a character’s daydream and pictures were used as stimuli. Pupil A was able to independently plan out the day dream, understanding what was initially quite a difficult concept for most of the class. This is in contrast to Jean Piaget’s theory of cognitive development which states that children develop in stages. In accordance to this theory, Pupil A would be in the concrete operational stage which is characterised by a difficulty in understanding abstract concepts such as daydreams (Keenan, Evans and Crowley, 2016).

Information Communication Technology (ICT) 
Pupil A is currently working at a level 4 in ICT and from observations it is clear she is confident and competent when using ICT, both during explicit ICT lessons and across the curriculum. In line with the ks2 level 4 expectations stated within the ICT national curriculum (DfCELLS, 2008 ), Pupil A has evidenced she is able to broadly plan a task with a sense of purpose and audience as shown in appendix 8, whereby she has used a storyboard to plan a stop motion animation independently. As well as this, she has also evidenced consistently throughout her work across the curriculum that she is able to “use ICT to select relevant information from a range of given sources”, often questioning the reliability of these sources and recognising the importance of reliable information (DfCELLS, 2008, p. 17). This can be seen in appendix 9 whereby Pupil A has used the internet to research historical figures and recorded the information accurately within her book. 
When interviewing the class teacher, she explained that often due to a lack of ICT resources, tasks that require the use of ICT are collaborative tasks requiring pupils to work in pairs or groups. She stated that Pupil A works very well with others, remaining on task, contributing ideas and discussion and providing support to peers. Learning through collaboration with others is in line with Lev Vygotsky’s theory of social constructivism. Vygotsky believed the role of others was significant in children’s learning and that it was through children’s interactions with others that they collaboratively construct knowledge and understanding (Charlesworth, 2017). Therefore, by working collaboratively with others, it could be said that Pupil A is able to construct her knowledge and understanding of ICT. 
The use of ICT within lessons across the curriculum was identified as important by Pupil A during the child conference. Pupil A also took photographs of the iPad trolley and IWB, identifying them as important to her learning. She stated that she enjoyed using the IWB for starter activities and the iPads to conduct research. Pupil A will also often stay during her own time to use the IWB to play educational games. This could suggest that Pupil A is intrinsically motivated to develop her ICT skills as she enjoys using them and is also willing to do so. This is in line with Piaget’s theory of constructivism which sees learning as intrinsically motivated rather than motivated by a reward of some type, stating that resources must be provided in order for children to guide themselves (Gray and MacBlain, 2015). 

Wellbeing
Pupil A is described by the class teacher as a “kind and considerate member of the class, always happy and willing to help others”. From observations, it is clear that Pupil A is a quieter member of the class, however is comfortable collaborating and contributing to discussions. During observations, it became apparent that Pupil A was very good at providing support for those with a lower attainment level. Pupils would often sit in mixed ability ‘kagan’ groups, which Pupil A stated that she enjoyed working in as she enjoyed being able to help others with their work. Pupil A is therefore able to act as a ‘scaffold’ for the lower attaining pupils, a term created by theorist Jerome Bruner, providing them with small steps of guidance which can be removed when the child she is assisting can work independently (Smidt, 2011). Pupil A’s teacher often praises her when she is working within these situations and commented during the interview that Pupil A often shows high levels of confidence and self esteem when doing this. This may link with Harter’s theory of self esteem, whereby the social support of others correlates with a child’s sense of self-worth (Harter, 1986). By working well with others, perhaps Pupil A is feeling a sense of social support which is having a positive impact on her self esteem and worth. 
When taking photographs of things important to her learning, Pupil A took a photograph of a paper mache heart that we were making for a classroom display and that she had been helping me paint. She had commented that she liked being a part of making something for the classroom and that it made her feel important that she had been asked to assist. This links in with Maslow’s hierarchy of needs theory, in which he proposes that there are 5 categories of basic needs that appear sequentially as a human develops (Lester, 2013). In this case, by being included in creating a display for the classroom Pupil A is feeling a sense of importance and inclusion. Therefore, she is displaying a need for the social category of the triangle (the need for belonging and inclusion) and also the ego category (the need for self-esteem, power and recognition). 
When undertaking the tour of the school, Pupil A identified the school’s outdoor learning area,which is referred to as “den dysgu”,  as somewhere she enjoyed learning. This is supported with her photographs (appendix 10) of the area. She commented that she particulary enjoyed the “freedom and being able to just have a go at things out here”. A theorist who noted the importance of the outdoors as a learning environment was Fredrich Froebel. Froebel believed that experience with the outdoor environment everyday is necessary so that children can appreciate its wonders and understand the relationship between all living things, allowing them to eventually participate fully in their community and wider world (Tovey, 2017). He also believed it is important for children to learn without external pressure from practitioners, connecting with Pupil A’s comments about the sense of freedom she feels when working outdoors.  

Next Steps for Learner 
In this section next steps will be suggested for Pupil A in order to support her in making progress. The implications of the suggested approaches will be considered, reflecting on possible limitations or alternative suggestions. 
Mathematical Development
The main issue identified within Pupil A’s mathematical development was her apparent lack of confidence with approaching new topics. Whilst it does not have to be seen as a negative that she is often in her ZPD during these first sessions covering a topic, in order to move forward it will be important for the practitioner to ensure she is in her ZPD and is receiving the appropriate support needed to achieve the developmental level she could achieve with a more capable other’s assistance. This could be achieved by sitting Pupil A with her kagan (mixed ability) group during more math sessions, encouraging a more able pupil to work closely with her and provide the assistance she needs. However, this could be difficult as it is not the usual way the pupils are grouped for maths and could have an impact on other students who may not benefit from this approach. 
As well as this, providing more opportunities for scaffolding to occur may help Pupil A develop her confidence gradually and lead to more independence. As a practitioner, providing  more opportunities within math lessons to provide scaffolding for Pupil A could occur through giving one to one support and the provision of resources. However, this could be time consuming and it can be difficult to provide one child with targeted support within a whole class. An alternative suggestion to this would again be to use competent peers as scaffolders. MacNaughton and Williams (2008) agree with this, stating the importance of grouping children to provide opportunities for peer scaffolding. 
A way that that the  issue of differentiation in mathematics lessons could be amended is through the mastery approach. Rather than teaching mathematics in ability groups as it currently is, the pupils could remain in their kagan groups. Through the mastery approach, the differentiation would then occur in the support and intervention provided, rather than the topics taught (NCETM, 2014). The support for pupils will differ rather than the content taught and higher attainers will be challenged  with more demanding problems that will deepen their knowledge of the same topic. This would then overcome the issue of sitting the children in mixed ability groups and allow more opportunities for Pupil A to receive scaffolding opportunities. 

Language Development
It was identified through the data collected that Pupil A enjoys creative writing tasks and writing independently. However, similarily to mathematics it was found that she also lacked confidence when beginning these pieces of work. It was clear through the examples of work collected that when given resources that acted as stimuli and inspiration for writing, the quality of her work was strengthened. Therefore, in order to allow Pupil A to produce work that is of her best quality, it is important that she is provided with appropriate resources and stimuli that will allow her to do this (e.g. pictures, videos, stories). Brownhill (2016) also recommends that children be appropriately inspired for writing, commenting that children should use ideas that they know are good and attempt to adapt it in a setting they know and understand. Therefore, this suggests that allowing Pupil A to use ideas they are familiar with and reproducing them in a way they understand may be a good way to stimulate writing. 
As well as providing engaging and interesting stimuli that will inspire her writing, Chamberlain and Kerrigan-Draper (2016) state that it is the teachers role to model writing. They believe that this includes demonstrating excellence by modelling the writing task and showing the subject knowledge needed and also show emotional intelligence by exhibiting how to return to a piece of writing to evaluate, refine and further improve it. This approach corresponds with Albert Bandura’s social learning theory, which also poses that children learn from adult modelling. Bandura believed that children’s behaviours are learned from observing the environment, paying attention to people (models) and encoding their behaviours (Sternszus and Cruess, 2016). Therefore, in order to further develop Pupil A’s writing, modelling writing to provide inspiration and a clear idea of expectation may improve her confidence levels and in turn her independence. 

Information Communication Technology 
As was discovered from the data collected, Pupil A is confident and competent using ICT during explicit ICT lessons and across the curriculum. Therefore, in order to further this area of learning it is necessary to begin develop skills within the level 5 level descriptor. An example of this would be “Pupils create their own databases and search or sort on more than one field to follow particular lines of enquiry.” (DfCELLS. 2008. p.17). As  she is now confident with the level 4 requirements for databases, extending her knowledge to the requirements of level 5 would be the next step. 
Also identified was the collaborative nature of most of the ICT tasks within the classroom. It was recognised that Pupil A was comfortable with collaboration  and her confidence when working with ICT was good. To build on this competence, Grigg (2015) suggests that teachers must think about how they can build on the sociability and playability of technologies. A 2001 study by Dr. Sugata Mitra showed that children are able to educate themselves to a very high level with technologies by playing around on them independently (Grigg, 2015). This could imply that group tasks that have minimal teacher input may give Pupil A the chance to work with peers to self-educate to a high level, furthering the knowledge she has already acquired. 
Pupil A identified ICT as important to her learning both during the tour and through photographs and it was observed that she was often willing to use her own time to engage with ICT. This suggests an intrinsic motivation to engage with ICT and therefore a need to use this motivation to engage Pupil A in her learning. Jean Piaget also recognised the intrinsic motivation of children, stating that they have an innate desire to explore and interact with their environment. He believed  that it is the teachers role to capitalise on this intrinsic motivation through their design of the learning environment, stating that they should mainly provide the resources and guidance in order for children to teach themselves (Biddle, et al., 2014). This implies that in order to use this intrinsic motivation to benefit Pupil A’s learning, the teacher should ensure that ICT resources are readily accessible within the learning environment. However, as previously noted this can be difficult due to lack of funding and resources, although striving to include ICT resources across the curriculum should be endeavoured. 
Wellbeing 
From the data it was realised that Pupil A was seen as a kind and considerate pupil who enjoys working with others and is skilled at providing others with support. She has shown the ability to act as a ‘scaffold’ for lower attaining pupils and does so in a supportive way. Therefore, she could be further supported in this area by providing her with more opportunities to act as a scaffold. However, Gartrell (2014) identifies some potential issues with this approach. One concern is that by using ‘more able/less able’ in a more formal way, children may start to self identify as more or less able, resulting in negative self labels and group dynamics. Despite this, it is clear Pupil A enjoys providing support to others, therefore to avoid the potential for negative group dynamics she could scaffold the learning of those in younger year groups/ classes. 
Pupil A also identified the classroom display she was assisting making as important to her learning. As previously stated, this may contribute to her sense of belonging within the class and provide her with a sense of responsibility. This was linked with Maslow’s hierarchy of needs, contributing to the social and ego categories of the triangle. As each category of the triangle needs to met in sequential order, it is necessary for Pupil A to continue to meet the needs of these two categories to reach self actualisation at the top of the triangle. In order to do this, providing Pupil A with further opportunities to achieve self-recognition, feelings of accomplishment and a sense of inclusion may be necessary. This could be achieved by giving Pupil A more responsible roles within the classroom, such as a book monitor, and including her in decisions about the classroom such as lesson content or display designs. 
Another area Pupil A acknowledged as important to her learning was the outdoor learning area or ‘den dysgu’. The role of the outdoors is noted as significant by Froebel, particularly in the healthy development of children. As well as providing physical exercise, Froebel noted the use of the outdoors in providing children with the opportunities to engage in real world applications of mathematics, language and literacy to identifying links between the environment, food and health (Conkbayir and Pascal, 2014). Therefore, the outdoors has an important role in the holistic development of the child and in order to further support Pupil A’s development, regular opportunities should be provided for her to engage within the outdoor learning environment. 

Conclusion 
In conclusion, I have found the Mosaic approach to be an interesting method of research that has given me valuable insights into the child’s own perception of their learning. Having the child play a central role within the approach was beneficial and therefore in the future I will strive to include all children within their own learning. Pupil A in particular appeared to enjoy the process, valuing her opinion being considered and enjoying the chance to contribute to the research. Therefore this implies that including children in research into their learning not only has a positive impact on practitioners but also the pupils themselves. 
I was interested in particular to discover Pupil A’s own attitude towards her learning and in doing so discovered what she believes are important to her learning. This will now allow me to think more carefully about my teaching and pedagogical practices and tailor these to better support Pupil A’s holistic development. This will be something I continue using within my practice as it gives me a clearer picture of the whole child and the most effective ways I can support their development. 
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Appendix
1. Child conference structured interview questions 
2. Consent form
3. Pupil’s work - first session’s work on area and perimeter
4. Pupil’s work - Second session’s work on area and perimeter
5. Pupil’s work - Photographs of Interactive Whiteboard and Individual Whiteboard
6. Pupil’s work - Character description of dragon
7. Pupil’s work - Day dream plan
8. Pupil’s work - Storyboard plan
9. Pupil’s work - Research of historical figures
10. Photograph of den dysgu
































Appendix 1 


Child Conferencing Structured Interview Questions


* Why do you come to school?
* What do you enjoy best?
* What don't you like about being here?
* Who are your favourite people?
* Who don't you like?
* What do you find difficult?
· What helps you learn mathematics/ language/ ICT? 
· What do think is important in your learning environment? 
·  Is there anything else I need to know?
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Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David

RE: PPGCE (with QTS), permission and confirmation that work has been undertaken in
school for assignment Datblygiad Ysgol a Chynnydd Disgyblion - School Development and
Pupil Progress (M6X02151-C) (M7X02153-C)

Dear class/senior mentor,

For the university module ‘School Development and Pupil Progress’, trainees are required to
identify one ‘average’ attaining learner within the class in which they are based and, over
the PTE, explore what helps the pupil to learn language and mathematics. Such exploration
could involve:

* observation;

* asking the learner to identify places/things that help him/her learn language and
mathematics;

* discussing what helps the pupil learn language/mathematics and how they feel about
those areas with the pupil and/or teacher;

* collecting samples of work which might show something about the learner’s language
and mathematics learning.

Undertaking this work should support trainees in understanding how children learn and
how they can develop their teaching to ensure effective learning. Trainees are expected to
be independent in undertaking this work and they have been given strict ethical guidelines
to follow although we anticipate that undertaking the work above would be in line with
typical day-to-day classroom practice. The trainees have been asked not to reveal the
identity of the learner or the school within their assignment.

Students have been asked to:
1. Seek permission for this work (by consulting with the class teacher and learner)
2. Provide verification that the exploration work has taken place.

We would therefore be grateful if you could confirm that permission has been sought and
that exploration tasks have been undertaken by signing below.

STUDENT NAME (PLEASE PRINT): 30 P\(\(e Eduwads

SCHOOL NAME (PLEASE PRINT): _(_| 1)) QLN (Y\P 39\110 P Ln\_% 5\4 SCY\OOL ’
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