1811680	ECEY500C	Word Count-2340
As early years practitioners a key part their role is to have the ability to engage children into the world of books and promote them into literate young people(Early Years Wales 2022). Following from the 2003 American study ‘The Early Catastrophe’ (Professor Hart and Risley,2003) there was a finding that children from professional backgrounds experienced 2,153 words an hour by the age of 3 years old where children from more disadvantaged backgrounds only experienced 616 words an hour by the age of 3 years old. This amounts to a 30-million-word gap between the 3-year-olds within the 2003 study. These findings are similar to those done within the UK. These findings show the importance of storytelling as these widen children’s vocabulary which guides them into becoming confident readers(GOV.UK 2022). Linking within this research done by Dr Alice Sullivan and Dr Matt Brown from the institute of Education analysed outcomes from over 6,000 children who participated within the British Cohort Study. This led to results which showed reading for pleasure is 10 to 16 times greater for a child’s cognitive development than their parent’s level of education. Combining these findings, it is clear that the gift of reading and storytelling ensures that the child’s life chances are not limited by social or economic backgrounds with the incalculable benefits that stories create through the widening of a child’s imagination, discovering the world and social skills. (British Council,2022). There are various methods of storytelling , some more modern whilst some follow more traditional roots, with digital storytelling being integrated into learning with the modern age. Digital storytelling is a relatively new term to describe the practice of those who use digital tools to tell a story(University of Brighton, date unknown). Where traditional storytelling is defined as a narrator transmitting a fixed story to an audience. (Future Learn, 2022.) This paper shall take an in-depth look into the similarities and differences with traditional storytelling and digital age storytelling following two recordings of a practitioner reading ‘The Very Hungry Caterpillar’.
There is parallelism throughout the recordings between the two methods; one of which is the gestures used throughout both. 12 studies report gestural elements in storytelling (Aksoy& Baran,2020; Binder,2014; Cremin et al,2018; Duncan et al, Kara& Eveyik-Aydin 2019, Koivula et al,2020; Lenhart et al,2018; Lwin,2016; Reed et al,2015; Sadiye&Feryal,2014; Temiz,2019) in one of these reports (Binder, 2014) states that children enjoy ‘ multimodal lens of understanding’ by practitioners acting stories out. Through acting stories out, it can also offer collaborative opportunities for all involved including children and practitioners as it can assist others in how they should present their actions. Through this report it also highlights the use of gestures in storytelling increases children’s engagement within the story and the child’s development such as their ability to be able to make efficient and valuable choices as well as being able to be a part of class collaboration. Gestures can include positioning of the head, hands and arms as well as the facial expressions made during the story an example of the importance of these is through Lwin’s report (Lwin,2016) where it was reported that teachers who use skills such as mimicking, metaphorical skills and deictic gestures as well as facial expressions are able to accompany words to better children’s understanding of the meaning behind words as well as drawing their attention to certain key words or phrases(Ray Birdwhistell,2009) . This accentuates the importance that gestures and actions work together to generate better listeners in which it leads to a greater understanding of not only the story but the purpose behind the story, the words included and the language included(Edward Hall,2009). The practitioner within the recordings use of gestures in both videos is frequent and efficient; holding the focus of the children. Using gestures and linking them with key words to give children that better understanding of the meaning; an example of this is during the two videos the practitioner uses hand gestures to show the sun and the rain , this can give young children the understandable link of the verbs used and what the child visually sees when it is sunny or raining. This simply allows them to link the word to the thing and give them the opportunity to use the word/words again in other sentences or conversations. By using gestures this supports non-verbal or children with additional needs in which the child is able to communicate through the use of the gesture rather than verbally communication as today’s children are surrounded by multiple modes of efficient communication(Bruce Perry,2009). Furthermore to support the practitioners gestures within the two recordings (Goldin-Meadows 1999) McNeill’s 4 types of gestures are used frequently throughout both the videos; these include deictic- through the Practitioner pointing out what they are referencing within the story, iconic- through the practitioner visually representing the feature the story or word is relating too, metaphorical- through the practitioner visually representing of a metaphor and beat- through the practitioner using independent signs which contains meaning through social context. Research also supports the practitioners use of gestures as people use communication to portray thoughts and feelings through gestures in isolation or in combination of speech; in which gestures are known as a precursor to speech in young people. This includes infants who use gestures such as pointing to communicate before their appropriate age follows. This draws a connection with more recent studies(Goldin-Meadows 1999)that show deep ties that gestures have with cognitive developments in infants; extending children’s abilities to tell and comprehend literary activities which are equally important and meaningful in a child’s development. Kendon(1997). The use of gestures used by the practitioner lastly links with (Jean Piaget 1962)’s cognitive theory in which the use of gestures in combination of words links to later construction of multi-word combination (Iverson, Caprici and Caselli 1994)  in addition there are further links between early gestures and syntactic developments (Rowe,2009). Piaget’s theory proposes that all symbols are able to be manifested either in vocal or gestural domains (Werner and Kaplan 1963); these list the importance of the practitioner’s use of positive and appropriate gestures during the traditional and digital storytelling recordings. 
Furthermore, the practitioner’s choice of story in both the traditional and digital storytelling is efficient for the early years through its use of repetition. ‘The Very Hungry Caterpillar’ is selected as an ideal language story as it has a clear potential to be highly generative by allowing several themes and concepts to be created by children. The story contains repetitious language through its use of days of the week and numbers 1 to 5.  Repetition use in books is beneficial to children in many forms as children follow 3 stages of repetition, these are; stage 1 children repeat after, stage 2 children repeat with others  and the 3rd stage is children repeat the word without a teacher or practitioner. (BBC Teaching English 2022) This provides scaffolding to children which links with Piaget’s theory (1960) in which it supports the learning of collocation and pronunciation. Repetition also supports the learning of effective language acquisitions as children learn through methods of repetition and practicing that of which they’ve learnt in their short memory. With this, stories which include repetition prove important as they provide essential elements to a child’s development (Ellis and Brewster,2002). Use of repetition following from the practitioners in both the traditional and digital recording also enhances a child’s brain development; during a young child’s development they experience formative years where the brain is especially active and is wired to receive substantial amounts of new stimulation. In which the information the child collects travels down the neural pathways to the brain; each time new information is collected the pathway which travels down to the brain thickens this means the brain recognises thicker pathways which contain repetitive  information; the more information which is repeated the more likely it is to be retained in the brain (Schater et al 2004; Wig et al 2009) . Again, repetition within stories reinforces valuable memory and sequencing skills with the ability to increase vocabulary; these skills create the foundation to ensure there is opportunities for other learning and skills to occur efficiently (Taylor&Francis,2019). Stories which include repetition have greater impacts on children’s relationships with reading in the future; they challenge children as well as allowing them to build positive outcomes to things such as a second language (Ellis&Brewster,2002). Connecting with this, repeating words and phrase is the first known step in memorized reading; this process inspires children by first leading them to pretending to read to then recognising the words in familiar stories which then leads to the desire and curiosity to learn and discover additional words and phrases(McLeod&McCade, 2011).  A recent study (Horset et al, 2011) demonstrated that children learnt more new words during shared story book reading if they read the same story repeatedly than if they read different stories with the equal number of target words in them. ‘The Very Hungry Caterpillar’ uses a combination of repetition with rhythm which is an excellent tool for language development including allowing children to play with sounds and words and increasing memory skills as well as enhancing vocabulary skills and pre-reading concepts(Rea Lea Schaper,2022). This also includes phonological skills and increasing attention spans with the ability to recite the book multiple times without boredom(Crawley,1999; Mares, 2006; Perra-chione at al, 2011). Through the Practitioners choice of story and stories similar to ‘The Very Hungry Caterpillar’ it can also aid practitioners to better teach new vocabulary, new phrases, sentence structures and gain familiarity with new context ( Ellis and Brewster,2002). The Practitioner also takes into consideration the modern age by continuing to use these important stories through using technological instruments in teaching. 
A 3rd finding which the practitioner did similar in both the digital and traditional storytelling recordings was the use of a second language; the practitioner narrated both stories with the first and main language being English, which in this case study is the children’s main spoken language although whilst following both videos the practitioner incorporated the use of words and phrases in a second language which was Welsh. The technique used by the practitioner Is known as language immersion. It has been widely studied (Colin Baker,2017) that young children pick up new languages easier than adults through it being acquired naturally and subconsciously; this is simply known as the language being caught rather than taught. Within Wales (Welsh Government,2022) children through the welsh-medium education acquire the welsh language through language immersion. This immersion is through play, interactions and taking part in activities which means they acquire the language in a natural way whilst being surrounded by the language without realising it. Many techniques are used to support this method, many of which the practitioner uses throughout both recordings (Alva,2012) . By following the (WJEC,2022)it shows with correct training language immersion should be done through using actions to show meaning to words, reading books in addition to using props, praising children as well as repeating the vocabulary used within the book with emphasis and to ask children questions throughout; all of which the practitioner frequently did during both recordings. Through this method the practitioner ensured each child was able to use their preferred language and did not correct or punish the children for the language they used following the Equality Act 2010, United Nations Conventions on the Right of the Child 1989 and The Welsh Governments Seven Core Aims. However linking back to prior findings made within this paper physical bonds, rhythmic movements, socialization by singing, gestures and  facial expressions are effective ways of language immersions as it allows children to understand the story’s deeper meanings, phrases and words included whilst enjoying and to participate with the class ( Lee,2017; Pourkalhor&Tavakoli,2017). Introducing language immersion to young children, infants show discrimination between their two languages before birth with language sounds operating in the foetal(Baker,2002), following this infants between 4-6 months will then respond differently to the two languages with infants at 10-12 months who were exposed to the two languages from pre-birth follow a tendency in which they are likely to babble confidently in their stronger language(Baker&H.Hornberger 2001). By the time a child is 4 years old they can quickly understand that the two languages are valued differently within their family and society and can be used confidently and efficiently through life as they grow (Anderson et al,2021; Cartmill et al,2013; Pan et al,2005). Literacy themes such as repetition and rhyme can be powerful tools for creating language and literacy rich environments(Mordsley, 2017) . A child’s familiarity to things such as rhyme has many positive effects on their reading, writing and oracy development (Barton-Husley,Sevcik and Romski,2018). Dr Brian Cambourne 2020 follows 8 conditions that underpin effective learning which include, immersion, demonstrations, engagement, expectations, responsibility, approximation and opportunities which he links back to story reading. 
To conclude this paper, it is clear the practitioner who read the stories had a clear understanding of the importance of reading to children of any age by using the appropriate tools to follow. The importance of reading is exhibited throughout this paper as children who are read to on a regular basis exhibit enhanced skills such as listening, sequencing and better understand how to organize and write compared to those who are less exposed to reading (Speaker,2000). Speech, language and communication skills are considered critical building blocks for children to be able to create positive relationships and for a lifetime of learning with future academic success (Welsh Government,2017). This paper also highlights the similarity between the reading methods which were used, with no clear differences between the traditional method of storytelling and the digital method. This indicates the importance of the storyteller themselves rather than the method or tool of which is used (National Literacy Trust,2017). Many core skills are needed to narrate any kind of story to any age; bringing them skills into awareness promptly allows us the ability to use effective tools on the story to open a gateway for the imagination of children and their future  development (Micheal Harvery, 2022). 
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