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Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research, and examples of excellent practice. 
This essay is going to look at how certain aspects of a child’s holistic development could be met within an educational setting by introducing a range of approaches inspired by many different theorists and identify appropriate strategies that could be fostered by a teacher to aid the development of a child. Andrews et al (2002) and Bose (2010) describe holistic development as attending and addressing the emotional, physical, social, and cognitive needs of a child rather than focusing solely on the individual parts. This approach recognises that children are more than just learners but are seen as unique individuals where each aspect of their development interconnects and influences the other aspects of development. Holistic development occurs through basic interactions with the natural world and aspects around you, which provides opportunities for risk taking, exploration and discovery. In education, one of the key roles of a teacher is to respect a child's rights, creating a positive learning environment and to be a positive role model (Shein and Chiou, 2011). In this essay the cognitive, social, and emotional aspects of holistic development will be explored by referring to different theories and providing a range of strategies that could be adopted by a teacher to promote holistic development. 
A learner’s social development interconnects and acts as a bridge between a learner’s cognitive development. Both aspects act simultaneously with one another, and many theorists have linked these two aspects instead of aiming to develop them as individuals as both go hand in hand (Blake, 2015). It is noticeable that Ella’s social skills are underdeveloped for her age as her engagement levels when playing alongside her peers is not what is expected for her age, and this could be down to many factors such as a lack of engagement with family members (Batra, 2013). Following on from this if this is the case, she could be modeling what she thinks is correct by not engaging with her peers as she could view her family as the ‘more knowledgeable other’ and think this is the normal behavior when around people. Based on Erikson’s psychological theory it could be argued that Ella could suffer self-doubt and a tendency to steer away from leading conversations, tasks, and other leadership roles if she does not start to initiate conversation when playing with her peers. (Batra, 2013). To aid Ella’s social development and to ensure she stays on track, Erikson’s psychological theory, introducing more collaborative activities and model learning could be used to achieve this. According to Nabavi (2012) our interactions with people in social situations act as a stimulus for learning. The social learning theory proposed by Bandura (1977) identifies strategies that could positively contribute to Ella’s social development (Newman,2007). One of the strategies identified in the social learning theory is observation and it has been proven that people who watch and interact with others learn added information and behaviors (Nabavi, 2012). In addition to this Lovaas et al (1966) explains that observational learning is seen as a positive and effective way of learning early language skills.
A strategy that a teacher could utilize in a classroom to improve Ella’s social skills could be encouraging Ella to observe her peers in a role play activity. To ensure that this will have a positive impact the teacher will have to ensure that the content of the role play is something that Ella can relate to and remember, ability to copy what has been observed, and ensuring it is something meaningful so that Ella can have the motivation to imitate the same behaviors as her peers, these are known as retention, reproduction and motivation (Amoyedo-Peter, 2023). The next step for the teacher could be to find out what Ella specifically likes and enjoys creating a role play activity to encourage her to get involved and stay engaged throughout to ensure optimal development using this strategy. In contrast, Bronfenbrenner’s theory explains that factors around the child such as their social, political, and economic environments have a greater importance to enhance social development whereas Bandura’s social learning theory is based and focus on universal principles (Gray and Macblain, 2015, P.113). Also, it is worth mentioning that certain factors such as genetics and cognitive structure play a greater role in social learning than what Bandura’s theory proposes. 
As mentioned previously, a child’s social and cultural layers combine to shape a child’s cognitive process of learning in education (Phan, 2012). Cognitive development in education focuses on many aspects such as how children think, how they explore and how they solve problems. It is the beginning of their development where they start to think, recognize, and understand the world around them through developing a variety of skills and gaining knowledge. The leading theorists behind cognitive development are Jean Piaget and Lev Vygotsky, both being constructivists, however both have their own viewpoints of cognitive development. According to Cole and Wertsch (1996), Piaget believes that children establish knowledge through interaction with the world around them, however Vygotsky argues that the knowledge children gain is through social origin. Jean Piaget’s theory of cognitive development has four distinct stages of where children should be at based on their age whilst providing distinct learning capabilities for that specific stage (Pakpahan and Saragih, 2022). The pre-operational stage of Piaget's cognitive development theory is used for children between the ages of two and seven and is characterized by symbolic functioning and curiosity, these being a few of what occurs at this stage (Huitt and Hummel, 2003). Based on Ella’s profile, she is doing certain things such as applying thinking through objects, using her imagination more frequently and banging on instruments at music time, this suggesting she knows it is related to music. However, it could be argued that Ella also shows characteristics that represent the sensorimotor stage where her language she is using is limited and her interactions with others is proving difficult based on where she should currently be at (Huitt and Hummel, 2003). Ella is thinking in an egocentric way because she is finding it difficult to understand how her own decisions affect others but also herself. Being egocentric means that Ella thinks that whatever actions she does, the people around her feel and see what she sees. In contrast, Vygotsky’s sociocultural theory of cognitive development argues that cognitive learning occurs when helped by a more knowledgeable other, this being the zone of proximal development instead of what is mentioned in Piaget’s theory where cognitive development must occur before the child has started to learn (McLeod, 2018). 
A strategy that could be adopted to improve and support Ella’s cognitive development is play. For instance, Gmintrova and Gmitrov (2003) highlight that attributes of cognition such as problem solving are demonstrated through pretend play. To support this claim, in Vygotsky’s sociocultural theory of cognitive development it is mentioned that pretend play where children can actively use their imagination provides a positive effect and that this occurs during the ages of three and four (Vygotsky, 1966). In addition, both Piaget and Vygotsky agree that pretend pay where there could be some sort of basic rules is a way to promote safe play. However, Piaget and Vygotsky disagree with each other when mentioning the period in which cognitive development can occur through play. Davison (2006) mentions how the work of Vygotsky’s shows that children playing develop cognitively throughout their journey of life rather than during a set stage proposed by Piaget. There are many things that can be done in the classroom to promote pretend play such as the teacher acting as a facilitator to provide resources and materials such as dressing up outfits, toys, different areas in the classroom where children can express themselves and be themselves. According to Bento and Dias (2017) pretend play is essential for promoting holistic development. When teachers promote pretend play in the school setting, the children adapt to their surroundings, which in turn develops their readiness to learn and their behaviors towards learning (Whitebread and O’Sullivan, 2012). 

Another aspect of human development is emotional. Emotional development is when you learn what feelings and emotions are and understand why and how these emotions may occur. According to Bowlby (1973) and Busch and Lieberman (2010) the child to adult attachment has irreparable consequences suggesting that a child will either have confidence and is stable emotionally or a child that will suffer with many problems such as behavioral, social, and cognitive problems. Based on Ella’s profile it shows that she has a good and trustworthy relationship with her mother as she does not want to separate from her when coming to school and this is supported by Bowlby (1988) where he mentions that children that are attached securely, see their mothers as a base for opportunities to explore and learn from everything that’s around them. However, as Ella struggles to leave her mother when arriving at school, it could be argued that Ella does not feel the same trust in the teachers at the school that she experiences with her mother. According to Lui (2022) to support Ella’s emotional development she could build up a secondary attachment with a teacher for example so that the transition from mother to school is not such an issue as what is being made out. It has been proven that if a child has two attachments, it will have a positive effect on both attachments as one will support the other.  According to Sabol and Pianta (2012) the theory presented by Bronfenbrenner supports the theory of attachment by agreeing that support and the emotional connection the mother provides are essential for a child’s development. The teachers in Ella’s school need to prove to Ella that they are like her mother and that they can also act as a secure base for her, which then in turn will positively support Ella socially (Munoz et al, 2016). 
One strategy that could be implemented by the teacher to help Ella’s attachment is to promote playfulness when interacting with Ella. The meaning of this is to create an environment where the teacher is using a lighter tone of voice and expressing joy in the classroom. An activity that could potentially be used and one that was observed in “bridging” is MISP (Massage in school programme). This activity is used as a calming mechanism where children massage their peers on their arms, hands, head and back, however, to make this more beneficial and help Ella, her teacher could do it to her, so they start to build that trust up between one another and potentially Ella could start to see her teacher as that secondary attachment to her mother. 

To conclude, for Ella to develop holistically, a range of strategies must be adopted that target each development area. Theorists such as Bandura, Bronfenbrenner, Piaget, Vygotsky, and Bowlby have laid the foundation for what is expected from each development area and how they could be promoted through a variety of activities or strategies to optimize holistic development. Holistic development occurs when the social, cognitive, emotional, and physical needs of a child are addressed instead of viewing them as individual parts (Andrews et al, 2002) and Bose (2010). Research suggests that for one area to be developed, development in another area must occur, they work hand in hand meaning that holistic development can occur if the correct strategies are used rather than trying to develop them solely (Blake, 2015) and (Phan, 2012). 
To support Ella, the teacher in her classroom could adopt many strategies within her routine so that Ella can familiarise herself with them and use them to her own advantage. To support Ella’s social development, the teacher needs to afford time for Ella to observe her peers in role play where she can start to copy her peers and understand that individuals are unique (Amoyedo- peter, 2023). To support Ella’s cognitive development the teacher needs to provide time where Ella can experience pretend play and use her imagination. Through pretend play, Ella will learn about her school surroundings and develop behaviors in relation to learning (Whitebread and O’Sullivan, 2012). To support Ella’s emotional development the teacher must promote playfulness when interacting with Ella. An activity that was identified is MISP where it acts as calming mechanism. To make it more authentic if the teacher has time, she could do this activity with Ella. In agreement, to develop holistically each area must be enhanced and this is down to teachers when children attend school, the foundations have been set and a range of strategies have been provided for this to occur. 
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