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ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT 
Level 5 Assessment Criteria Descriptors for BA Primary Education with QTS  

This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module.  

 0-39 (F) 40-49 (P) 50-59 (P) 60-69 (P) 70-79 (P) 80-100 (P) 

Poor / Weak F Satisfactory 3rd Good 2:2 Very good 2:1 Excellent 1st 

Assessment Criteria Poor, superficial, 
unsystematic, 
incomplete and/or 
inaccurate  

Satisfactory 
understanding of main 
issues demonstrated 

Good understanding 
demonstrated with some 
analysis 

Very good understanding of 
basic principles and relevant 
evidence, with a coherent and 
logical argument 

Thoughtful answer 
informed by wider reading, 
showing clarity of thought 
and personal insight 

Outstanding answer, well 
written, highly structured 
and informed, showing 
striking personal insight and 
originality 

Module Learning 
Outcomes matched to: 

0-11 12-14 15-17 18-20 21-23 24-30 

Subject Knowledge 
and Understanding 
 
(Conceptual) 
 
 
(Reading) 

Basic misunderstanding, 
misconceptions,  
misinterpretations 
and/or superficial 
knowledge in places 

Outline knowledge of  
few key issues with 
evidence of 
understanding and 
application 

Defined knowledge of some 
key issues and wider 
implications 

Wider knowledge of most key 
issues, concepts and 
arguments 
 

Clear understanding of the 
key issues under discussion 
with logical discussion 

Excellent knowledge of key 
issues, concepts and 
arguments clearly discussed 
 

Some inappropriate 
literature/material with 
limited reading range 
and lack of accuracy  

Satisfactory range of 
reading drawn from the 
recommended list and 
other sources 

Good range of reading 
drawn from the 
recommended list and 
other sources 

Very good range of relevant 
literature from a variety of 
sources beyond recommended 
list 

Evidence of well-considered 
thinking from a wide 
reading base using a variety 
of sources 

Clear evidence of 
independent thinking 
informed by an excellent 
range of reading from a 
variety of sources 

 0-11 12-14 15-17 18-20 21-23 24-30 

Intellectual skills 

 
(argument) 
 
 
 
 

 
(presentation of 
findings/analysis) 
 
 
(critical /reflective 
evaluation) 

 

Argument is weak, little 

attempt to present 
differing viewpoints.  
Generally too descriptive  

The argument is 

beginning to be balanced 
with a growing  
awareness of other 
viewpoints 

A balanced argument is 

presented while attempting 
to justify other viewpoints  

A balanced argument is 

presented showing an 
understanding of different 
viewpoints and the reasoning 
behind them 

A thoughtful argument is 

presented with appropriate 
consideration of viewpoints 

A well- structured critical 

argument is presented with 
insightful consideration of 
viewpoints 

Findings presented 
within incomplete 
descriptive framework 
and few or inaccurate 
conclusions are drawn 

Findings are beginning to 
be presented in a 
developing framework 
with some analysis and 
reasonable conclusions 

Findings are presented in a 
framework with some 
analysis and interpretation 
of data to form reasonable 
conclusions 

Findings are presented in a 
framework with some analysis, 
interpretation and evaluation 
of data  to form reasonable 
conclusions 

Findings presented with 
some analysis and justified 
conclusions 

Findings presented in a 
critical and analytical 
framework. Thoughtful 
conclusions, firmly based 
upon the evidence 
presented 

Lack of evidence of 
evaluation and/or critical 
reflection 

Evaluation and/or 
reflection are present 
but lacks depth 

Good engagement with 
evaluation and reflection 

Very good evidence of 
beginning to evaluate and 
critically reflect 

Evidence of thoughtful 
critical engagement with 
evaluation and reflection 

Effective and more in-depth 
critical engagement with 
evaluation and reflection 

 0-11 12-14 15-17 18-20 21-23 24-30 

Pedagogic and 
Professional 
applications 
 
 
(linking theory to 
practice) 
 
 
(professional 
reflection) 
 
 
(ethical conduct  
where appropriate) 

 

Superficial or lack of 
understanding of 
pedagogic and 
professional context(s) 

Relates principles and 
concepts to underlying 
theoretical frameworks 
and approaches with 
respect to the pedagogic 
and professional 
context(s)  

Identifies principles/  
concepts underlying 
theoretical frameworks and 
begins to identify their 
strengths and weaknesses 
with respect to the 
pedagogic and professional 
context(s)  

Evidence of the use of relevant 
research or developments to 
inform actions with respect to 
the pedagogic and 
professional context(s)  
 

Clear evidence of 
integration of theory and 
practice with respect to the 
pedagogic and professional 
context(s)  
 

Effective integration of 
theory and practice with 
respect to the pedagogic 
and professional context(s) 
 

Little or no evidence of 
reflection 

Reflection is evident   Evidence of good reflection  Beginning to critically reflect Critical reflection is evident Effective and in-depth 
logical and critical reflection 
is evident 

Little or no awareness of 
ethical issues  

Awareness of ethical 
issues 

Awareness of ethical issues 
and able to discuss these in 
relation to personal beliefs 
and values  

Ethical issues have been 
discussed showing an 
awareness of personal 
responsibility and professional 

codes of conduct 

Ethical issues have been 
clearly discussed in the 
context of  personal 
responsibility and 

professional codes of 
conduct 

Ethical issues have been 
effectively addressed 
especially in the context of 
personal responsibility and 

professional codes of 
conduct 

 0-3 4 5 6 7 8-10 

Key/Transferable 
Skills  
 
 
 
 

 
 
(Referencing 
techniques) 

 

Weak presentation of 
written work 

Satisfactory presentation of 
written work  

Good presentation of 
written work 

Very good presentation of 
written work  

Effective presentation of 
written work 

Outstanding presentation of 
written work 

A number of basic errors 
in spelling, punctuation 
or grammar 

Some errors in spelling, 
punctuation or grammar 

Few errors in spelling, 
punctuation or grammar 

Very few errors in written 
language 

Minor errors in written 
language  

No errors in written 
language 

Weak structure with 
unclear writing style in 
parts 

Satisfactory structure 
with a mostly coherent 
writing style 

Good structure with a 
coherent writing style  
 

Very good structure which 
supports the reader  

Effective structure which 
supports the reader  

Highly coherent and mature 
writing style which fully 
engages the reader 

Little or no use of 
protocols and 
conventions of Harvard 

referencing 

Satisfactory use of 
Harvard referencing 
protocols and 

conventions 

Good use of Harvard 
referencing protocols and 
conventions 

Harvard system mainly used 
accurately, with some 
secondary sources 

Harvard system used 
accurately including 
secondary sources 

Harvard system used 
accurately, consistently and 
effectively with all sources  



1402094 15/12/17 ECAD6004 

 6 

 



1402094 15/12/17 ECAD6004 

 7 

Within this essay the importance of creativity and enterprise in the primary school 

curriculum will be discussed with the strengths and limitations of the practitioners’ 

competences in accordance to the EntreComp Framework (Bacigalupo, et al, 2016).  

 

Creativity is the freedom of thought, allowing one to be inventive and imaginative in 

their work (Oxford Dictionary, 2016). Additionally, creativity sparks imagination and 

allows the children to learn in different ways as it is common knowledge that children 

do not learn the same, thus raising the child’s self-esteem and confidence in their own 

progression (Desailly, 2012). In agreement, Robinson (2006) states that the children 

must be perceived as creative beings in order to achieve to their full capabilities. Craft 

(cited by Wilson, 2015) defined teaching creatively as approaching teaching and 

learning in an innovative manner and using engaging methods for effectiveness of 

lessons. Robinson (2011) discovered that teachers are in fact incarcerated by 

‘standardized education’ and teaching for nationalized tests. When in reality the 

creativity from educators is being jeopardised, in contrast to Donaldson’s’ views (2015) 

that various teaching approaches should be utilised to evoke ‘curiosity and 

enthusiasm’ amongst the learners. Finally, Tony Blair once reported that education 

must ensure that creativity amongst learners to construct an ‘enterprise economy’ is 

now a goal for future schooling (cited by Hewitt and Tarrant, 2015).  

 

Enterprise is defined as a skill where an individual or a group of people can take risks, 

show initiative and undertake new ventures according to BBC Bitesize (2014). 

Furthermore, enterprise education which is now being integrated in primary schools is 

outlined as being the approach to training students to ‘generate ideas and skills’ to 

make the children perform to their full capability (QAA, 2012). If a teacher educates 

children creatively through Problem-Based Learning, through play and through subject 

areas then children are able to be innovative and take risks within their work to tackle 

challenges they encounter. Moreover, there is a higher demand in our ever-evolving 

industry for learners who can be innovative and flexible with a wide range of skills 

(QAA, 2012). Enterprise Education lends itself greatly to the new curriculum proposals 

from Donaldson (2015), as one of the four purposes of the new curriculum is for us as 

educators to create ‘enterprising and creative contributors’ to the global industry after 

they leave education. In agreement with Donaldson, Enabling Enterprise (2015) 

declares that enterprise in primary school allows for children to face challenges, take 
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ownership for their learning and become lifelong learners for the future workforce. 

Grigg (2010) also states that effective teaching occurs when children are able to take 

‘ownership’ over their learning. 

 

The EntreComp Framework (Bacigalupo, et al (2016) was designed due to the 

demanding needs for entrepreneurial skills and innovation in todays economy. The 

authors comprised a framework with entrepreneurship as a competence, for educators 

and places of work to utilise, in order for skills such as ‘learning through experience, 

motivation and perseverance and valuing ideas’ to be enhanced to create citizens with 

this competence. The framework comprises 15 competences of entrepreneurship into 

3 competence areas (Into action, Resources and Ideas & Opportunities). Bacigalupo 

et al (2016) do not suggest that a learner is highly skilled in each competence area of 

the framework, however they must be able to make progress and develop these skills 

through their education to ‘build the bridge’ between education and work. A large 

implication to the introduction of this framework into a primary school setting is that 

this approach has never been tested in a real life setting and it could prove to fail 

amongst all other pressures and new curriculum approaches which schools in Wales 

are integrating at this current time. Within a primary classroom, many children are 

given the opportunities to work with peers and learn through experience (two 

competences within the framework), especially within the Foundation Phase. Thus, 

meaning that even from a young age, children are already advancing these key skills 

for their future careers. Donaldson (2015) drives the ambition to allow students the 

opportunity to learn by doing and through communication. Hewitt and Tarrant (2015) 

similarly testify that the quality of relationships made in schools are in fact a crucial 

factor to the learners and school setting. 

 

One competence I aim to focus on is creativity and developing my skills to be able to 

teach creatively within my class. I must incorporate ways for my children to remain 

engaged during classroom activities and opportunities for them to be challenged in 

their learning in order to remain motivated. Bacigalupo et al (2016) described being 

creative as being able to utilise resources in order to create invaluable experiences for 

the learning to take place. When on Professional Teaching Experience (2015/2016) I 

enhanced a board game (Appendix 1) in order for the children to utilise their 

knowledge of using money to pay for items whilst playing the game. I had to think 
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creatively in order for the children to remain engaged whilst interacting in the 

mathematics lesson. Desailly (2012) believes that teaching creatively encourages an 

educator to create real-life situations during activities and be able to revolutionise 

education, making links where accountable. Furthermore, when teaching at Ysgol Y 

Castell (PTE, 2017) I noticed that children in my plenary for mathematics became 

disengaged and eager to finish the session, thus meaning that I could not assess the 

learning taken place. Thinking creatively, I created games for pairs or individuals such 

as Who wants to be a millionaire? (Appendix 2) in order for the children to become 

motivated to answer questions and become challenged by questions posed to them. 

Hewitt and Tarrant (2015) wrote that creativity and innovation lend themselves to each 

other and without one the other cannot function. Levitt (cited by Hewitt and Tarrant, 

2015) stated that ‘creativity is thinking up new things’ which I believed I portrayed 

whilst reflecting on the plenary sessions delivered.  

In accordance to the level descriptors which classify at which level one would stand 

with their creativity on the EntreComp Framework (Bacigalupo et al, 2016), I would 

firmly place myself at an intermediate level. Reasoning being that I am able to work 

individually or with team members to identify ways to integrate creativity into my 

lessons, I am confidently able to use existing resources as well as new resources to 

create new ways of use for these resources and I am able to tackle open-ended 

problems sparked from curiosity by my learners. On the contrary, following reading 

literature about personal characteristics of a creative teacher, I would classify myself 

as being of a higher level due to me being a confident and enthusiastic teacher whilst 

always engaging with my learners, as well as being open to taking risks on a regular 

basis in order to improve my practice and the learning undertaken by the pupils 

(Wilson, 2015). In order to strengthen my creativity in accordance with the EntreComp 

Framework (Bacigalupo et al, 2016), I must encourage my pupils to channel their 

creative minds and innovate ideas into their work, whilst listening to their ideas and 

creatively incorporating them into my teaching. Encouraging problem-solving tasks 

and provoking critical thinking will also improve my creative teaching. Mann (cited by 

Wilson, 2015) portrays that problem-solving opportunities in fact strengthen the 

teaching and learning experience and in turn generate ‘creative learners’. 

I will be able to discuss my ways for improvement with future school placements and 

hold regular meetings with the class teacher to ensure I am making progress alongside 

the EntreComp Framework.  
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The second competence within the EntreComp Framework I intend to discuss is self-

awareness and self-efficacy. It requires me as a practitioner to believe in what I am 

doing and believing in myself in order to progress. I must look at my personal strengths 

and weaknesses as well as those of my class and believe that I am able to help myself 

and my learners to improve through the teaching and learning experiences 

(Bacigalupo et al, 2016). Self-efficacy can have an impact on not only one’s 

achievements but also those of the people you are teaching, for example, if you are 

not confident to achieve your own goals, how can one expect their students to strive 

to achieve? Hartney (cited by Grigg, 2010) declared that in order to overcome negative 

stress, teachers must obtain self-efficacy and strive to achieve. A raise in self-efficacy 

enhances one’s well-being and willingness to achieve in mastering new tasks and 

challenges (Pajares,cited by NU 600, 2017). On the other hand, if a practitioner 

obtains high self-efficacy it does not always mean that their ambition to achieve will 

have an impact on the feelings of the pupils in their class (Pajares, cited by NU 600, 

2017). 

In accordance with the EntreComp Framework (Bacigalupo et al, 2016) I would 

confidently place myself on the borderline between an intermediate level and an 

advanced level. I believe that I am able to identify my strengths and weaknesses whilst 

on teaching practice and when teaching in the classroom and I can recognise where I 

am currently with my teaching and where I would like to be. Additionally, I can classify 

the steps that I must undertake to achieve my goals and aspirations (Appendix 3). If I 

set myself high expectations and aspirations as a practitioner then setting high 

expectations with my learners will prove to be a key to success in school (Hattie, cited 

by Hewitt and Tarrant, 2015). Hattie (2014) alleged that exceptional teachers are those 

who set expectations for themselves and their learners to exceed their potential and 

work beyond their predicted grades. 

In order to progress in future practice, I must continue to set goals for both my 

progression and development and for my learners. The EntreComp Framework 

(Bacigalupo et al, 2016) suggests that in order to advance, I should be able to assist 

the learners in identifying their strengths and weaknesses and be able to set targets 

alongside pupils, as well as focusing on the positives in experiences rather than 

viewing the negatives as a means of complete failure. In future, when working closely 

with groups of children to identify their targets I will be able to communicate my own 
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self-efficacy and confidence in order for the children to be aspirational learners in the 

school environment. 

The final competence I intend to unravel is learning through experience, a sector of 

the into action competence area. This competence is based on learning by doing and 

reflecting on experiences in order to improve in future practices. Learning through 

experience means to learn and grow as an individual and with peers, reflecting on both 

successes and failures to progress in future and valuing experiences undertaken as a 

learning opportunity (Bacigalupo et al, 2016). Piaget (cited by Pound, 2006) theory 

suggests that we as learners can only learn by experimenting and investigating to 

structure the learning processes ourselves. In addition to this, we gain new ideas and 

knowledge from learning by doing in real-life situations. Experiential learning lends 

itself greatly to creativity and enterprise as one is able to construct their own learning 

in a task using one’s creative thinking. 

With the EntreComp Framework in mind (Bacigalupo et al, 2016), I would currently 

grade myself at an advanced level. I would grade myself at this level as undertaking 

this course, I have received the opportunity to be critical about my teaching 

experiences and I have been able to reflect daily on the lessons I have taught in order 

to overcome failures and work towards my goals. It can be seen through my ARC 

reflection forms and from observations undertaken by mentors that I am able to reflect 

on my progress and develop between each lesson taught. 

During my PTE (2017) (Appendix 4) I constantly reflected on my teaching experiences 

in regular discussions with my class mentor and when completing ARC reflection 

forms. Thompson and Thompson (2008) stated that regular reflection allows you to 

obtain greater control and confidence, which will in turn give a positive effect on your 

teaching and allows you to gradually become familiar with situations to spot successes 

and failures before they occur. Thus, meaning that you progressively become a 

critically reflective practitioner. I could identify my strengths and weaknesses from 

each session and identify ways forward for both myself and the learners in my class 

to ensure that this is a lifelong lesson, one which I will remember when undertaking 

other lessons similar to the ones which had been taught. 

To progress in both my EntreComp level and for personal development plans, I must 

continue to reflect before, during and after sessions in order to benefit my pupils and 

my own teaching experiences to eliminate errors and overcome failures. I must always 

view failures as means for improvement and never let disappointments affect the 
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teaching and learning experience as mistakes will inevitably be made. Regular 

meetings with class mentors and pupils will allow for regular reflection to take place to 

develop in future practices. Feedback proves to be one way of creating a positive 

learning environment for both teachers and pupils if it is conducted effectively and 

sensitively, reflection and feedback work in connection to overcome problems and 

tackle challenges in learning (Hayes, 2012). 

 

To conclude, creativity and enterprise must now be key focuses alongside the 

proposals and the introduction of the new curriculum into our primary schools in Wales. 

Robinson (2006) implied that public education is rooted from teaching children how to 

be industrial beings in order to fit the industrialized environment in which we live, it is 

teaching them outside of their creative abilities. Thus meaning that we are in fact failing 

our children the opportunities to become creative beings and to embrace their ideas 

and views. The sixteen habits of minds (Anderson, 2014) describe ways in which 

minds of successful people work when encountered with a situation where they are 

unsure of what to do. One of the sixteen habits of mind is ‘creating, imagining and 

innovating’, therefore meaning that us as successful practitioners and learners have 

the capability as humans to think creatively in unknown situations. So, why should we 

sacrifice this in education just to regulate with standardised education and national 

testing? Finally, although the EntreComp Framework is proven to be a way in which 

to build the gap between education and work (Bacigalupo et al, 2016) I believe that it 

is not the best framework to integrate into the primary school curriculum. Teaching 

staff are able to incorporate some of the competences into their teaching, however 

with the pressures and constraints of amalgamating the new curriculum into their 

classrooms, a new framework such as this could be sacrificed and introduced in 

forthcoming years.  

Robinson (2006)  

 ‘We have to rethink the fundamental principles on which we’re educating our children.’ 
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