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Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research, and examples of excellent practice. 
[bookmark: _Hlk117172630]The United Nations Convention on the Rights of the Child states, “Every child has the right to an education” (UNCRC, 1989). Education continues to adapt for the betterment of the children, including a new approach in suit of an ever-changing society. This means looking at a child’s holistic development rather than solely on their attainment. Holistic development can be defined as “placing emphasis on the whole growth of a learner instead of emphasising only specific parts of human experience” (Loveless, 2019). Additionally, it’s important for educational practitioners to understand the significance of looking at children’s development holistically, and how teachers should “assess the child as an individual, and understand what they have achieved, and understand what they have not achieved, by looking at how the developmental areas link up and how progress in one area can affect the progress of another” (Scottish Social Services Council, 2015). Care for Kids (2018) discusses how Steiner put great emphasis on a holistic approach to learning and that education should respond to children’s needs, especially cognitively, emotionally, spiritually, and physically, placing the child as an individual at the centre of their learning and care.
Ella is four and has been in the Reception class for 6 months. Teachers are required to have a duty of care toward Ella and her needs. Some factors in Ella’s pupil profile could be regarded as concerning. One of these areas is her cognitive development. 
According to Kid Sense (2016) by the age of four, a child should be able to follow basic three-part instructions. Additionally, Piaget argues that “one cannot teacher a five-year-old formal operations: the individual must be ready for them by having developed the proper preliminary cognitive structures.” (Ginsburg and Opper, 2016, 401). Although Ella is not yet five years of age, it’s important to recognise that a five-year-old cannot follow comprehensive instructions, let alone Ella who is four. 
Arguably, Ella should be able to follow basic instructions, but she ‘finds difficulty following classroom routines and appears confused when instructions are given.’ This could be seen as an issue as it suggests Ella fails to understand or recall instructions, arguably, this is not under Ella’s control. Although, Ella could be experiencing cognitive overload when exposed to daily routines or lots of instructions (Roome, 2016, p2). As described by Master Class (2021) cognitive overload is “an onslaught of new information that can lead to a near shut down of ones thinking capacity.” Katherine Bilsborough (2020) would agree as she argues that “ less is more” when it comes to lesson plans with children, suggesting that Ella may need smaller more manageable activities. I observed a method to deal with this within an educational setting, that could greatly assist Ella with her struggles to follow instructions. I have seen several classes having a ‘Now and Next’ board within a classroom setting. This means that there is a display within the classroom that states the task, the class or even just Ella is supposed to complete now and next. These boards are supported with visual representations of the tasks needed to be carried out to further support a child’s ability to recognise the task given. This means Ella does not need to retain the information for the tasks for the entire day, just the tasks that are going ahead now and then next, with the hope that Ella can follow the instructions and routine. 
Additionally, Ella may benefit from being rewarded for completing the activities from the ‘Now and Next’ board. Grimsley (2015) explains the principles of Skinner’s theory of operant conditioning. This would suggest that positive reinforcement would benefit Ella, whereby she is rewarded, with the hope of increasing certain behaviours. A process called scheduling, suggests that when the process of positive reinforcement is applied to Ella often, she will soon learn to follow the class instructions and timetable as she will be rewarded for following the tasks presented on the ‘Now and Next’ board. (Woollard, 2010, p.77). This would be considered a behaviourist approach to education. Whereby, educational settings should set achievable tasks for learners, tasks should be divided into smaller chunks, and learning is step by step and is strengthened by repeated success, perhaps through punishment and reward. Thus suggesting that a behaviourist approach to learning is best suited to Ella as it meets her educational needs. 	Comment by Phoebe Preece: 100% unique
However, the Humanist views contradict the behaviourist approach, as they would argue that learning should be self-directed and that over-helping students encourages dependency, and that co-operative learning should be promoted (Sonja, 2012). Humanistic schools focus on meeting the emotional needs of learners, and that personal growth and development are the most significant within education, putting the child’s holistic development and the centre of their care. Additionally Holt (1991) discusses how children best learn through their motivations and their terms. Therefore suggesting that perhaps a humanistic approach is better suited to Ella’s education. This is because Humanist theorists such as Holt suggest that perhaps the reason why Ella ‘finds difficulty following classroom instructions’ is that she does not have a free choice of activities. Holt argues that children “learn out of curiosity, not to please or appease the adults in power; and that they ought to be in control of their learning” (Holt, 1991 p.141). The humanistic approach suggests that perhaps Ella would benefit from activities she chooses as it would drive her motivation to complete relevant tasks. Therefore, perhaps the humanistic approach is more suited to Ella rather than the behaviourist approach. 
Furthermore, an additional area of development that could be argued to be a concern of Ella is her emotional development. Ella’s teacher raised concerns about the fact that Ella is ‘not always happy to separate from her mum’, which could be seen as problematic. It has left teachers to question Ella’s independence as well as her emotional development because it is suggestive that Ella may have difficulty forming trusting relationships with others. Cumbria County Council (2021) argues that it is fundamental for a child to understand and interact with others as they are building blocks for child development. In addition, not being able to form trusting relationships with peers or teachers often means a reduced ability in being able to recognise and understand the emotions of herself and others. “Children who learn to how to understand emotions in themselves and others are better able to regulate their responses to strong emotions” (PennState Extension, 2016). This provides evidence to suggest that Ella may have difficulty in forming relationships, as she may feel she does not have a support system or trusting bonds with her peers or teachers. According to Erikson, Ella should have developed the ability to trust others during the ‘trust verses mistrust’ stage around eighteen months (Cherry, 2021). So, it is likely Ella needs an intervention put in place in order for her to be emotionally stable to meet her holistic development needs. 
Bowlby defined attachment as the “lasting psychological connectedness between human beings” (Bowlby, 1969). Bowlby’s research concluded that the first attachment bond is developed within infancy, or within a ‘critical period’. Of which he argues is innate. A key part of Bowlby’s theory is the ‘Critical Period’. This simply defines the period in which a bond should form with a primary caregiver. The time frame Bowlby established was between the time of birth to the age of two and a half. He also mentions the importance of one role in a child’s life. Due to the time in which Bowlby did the research for this theory, he placed a lot of emphasis on the role of the mother as the primary attachment bond. This is also known as ‘monotropy’ (McLeod, 2017). Children who develop secure attachment bonds tend to become more resilient and grow into competent adults. However, children who do not experience a secure attachment bond “may have difficulty getting along with others and be unable to develop a sense of confidence or trust in others” (Hong & Park, 2012). Therefore, providing evidence to support Ella’s pupil profile in the sense that a potential reason why she does not want to ‘separate from her mum’ is due to a weak bond with her mum. Or, perhaps Ella developed this bond with her mum after the appropriate time frame, as set out by Bowlby. Although, Robison (2019) wrote an article that argued that it’s natural for children to feel anxious when they are being separated from their parents. Additionally, Greenberg (2018) would disagree with Bowlby’s theory because she argues that some children are “simply shy and anxious” and as a result “be avoidant”. Regardless of this, it is important that Ella’s emotional needs within school are met. 
Additionally, a further programme that would be of great benefit to Ella is the PATHS (Providing Alternative Thinking Strategies) programme. PATHS aims to help children control and manage their emotions as well as communicating effectively and problem-solve effectively. Some of the key aims of PATHS that would specifically benefit Ella are; self-esteem and self-confidence, attention, emotional understanding, positively expressing their feelings, and preparing to change (PATHS, 2015). For children in Early Years, it is based on three key principles, feelings, compliments, and problem-solving. Due to the COVID-19 pandemic, children within early years are likely to have a slight delay in their emotional development due to not being able to read and understand emotions. This is because children could not read the emotions of others due to the wearing of masks and not being exposed to people in society. So, I observed a method that was a box of items within each classroom of which contained items that taught children to read and deal with emotions. This included puppets, books, and activities that looked at facial expressions, as well as set lesson plans that are provided by the PATHS organisation to teach children about emotions, enhancing their knowledge of their emotions. This would be beneficial for Ella as it means she will gain an understanding of her emotions which is significant as it lays the foundation for future emotional development, as well as building upon resilience, confidence, acceptance, and a sense of self-identity.
Ella feeling unsettled in the mornings after she leaves her mum is an issue that needs to be dealt with as it can prolong detrimental effects to her emotional well-being. Although people like Robinson (2019) suggest that the feelings Ella gets when she leaves her mum are natural, it’s important for Ella to feel comfortable and safe within her educational setting. So, by Ella participating in lessons such as the PATHS programme, she can learn the basics of emotions and talk to her peers and teachers about them. This will allow her to understand and build relationships and begin to trust others and as she trusts her mum, with the hope that she will begin to feel happy and more comfortable in school. 
	Ella’s physical development can also be seen as delayed or concerning.  The pupil profile states that Ella ‘can hold a pencil with a ‘splayed’ four finger grip and scribble on paper’. Between the ages thirty to fifty months a child should be able to “engage in activities requiring hand-eye coordination” and “use one handed tools and equipment”, including the ability to write basic words or their name. The pincer grip should have been formed and can be used to manipulate materials between the ages of forty and sixty months (Nurse, 2009, p.131). Being more specific to Ella’s ability to write, one should be able to “grasp pencil maturely but write or draws with stiffness and concentration” (Bee and Boyd, 2006, p103). Although this should be set at the age of five, Ella should be near the ability to write, but she is yet to discover her hand preference and is yet to have the ability to hold a pencil where appropriately for writing. 
	Gesell created the ‘Maturation Theory’. Essentially, this is the argument that children development in stages, which are based from Gesell’s work and set out normative trends for children to develop physically. Gesell’s argument “opposed efforts to teach children things ahead of schedule.” (Crain, 2010, p.24) as he argued that children will develop when they are biologically ready to, rather than when they are taught to do so. Crain also discusses how Gesell suggested that a child will meet milestones when their neurological systems are matured, and that teaching children skills or trying to enhance their development before they are biologically ready will “be of little value, and may create tensions between caretakers and children.” (Crain, 2010, p.24). Therefore, suggesting that perhaps Ella is biologically unprepared to be on track with the set milestones Nurse mentions. However, if educational practitioners were to teach Ella the pincer grip for example, in order for her to develop a hand preference and learn to write, it would not have a great impact and benefit Ella. 
	I observed methods that would perhaps speed up the process that Ella becomes biologically prepared for physical development, especially with Ella’s ability to hold a pencil. I feel this is essential for Ella as it means she is yet to learn to write, which is vital for academic success, which is an aspect of her holistic development. One of the methods I observed is called ‘Finger Gym’. The younger the age of the child, the weaker the bones in the fingers and hands, meaning a child’s fine motor skills are not fully developed. Finger Gym is a method of “improving fine motor skills, language and handwriting” (Early Years Education, 2016) by allowing a child to practice activities that involve the movement of their fingers. On my bridging experience, each morning, members of staff would put on a video with music that meant a child could copy the video and the finger movements. Additionally, the school provided activities that are known as ‘Funky Fingers.’ These activities were also placed in a box or area within the classroom that meant a child could access these activities when they wanted to. The activities contained plastic tweezers, small building blocks, scissors, or other tasks that involved children engaging in their fine motor skills. These activities would be useful for Ella because it means she can use her fingers in both hands with the goal of strengthening the bones and muscles in her fingers so she can learn to hold and write using the pincer grip rather than with four fingers. Furthermore, this would work alongside Gesell’s theory of the maturation, in the sense that it means Ella can be provided with the tools so when she is biologically ready to develop her ability to write with the use of the pincer grip and develop a preferred hand to write with, she can do so. 
	This can also be supported by the behaviourist approach to education. As Ella seems to be delayed with her ability to write and therefore engage in literacy based activities, it would be of great benefit to Ella to work alongside a teaching assistant or other member of staff, to spend more time providing Ella with the knowledge and skills to learn to write. Perhaps, Ella would benefit from being rewarded by positive reinforcement for showing progress in her ability to write or spending time completing ‘funky fingers’ activities. This could occur via the use of sticker charts, straw buckets or even simple verbal praises, to try and encourage Ella to learn to write with the appropriate hand and grip on the pencil. Hopefully, this would give Ella the chance to engage in other areas of her learning such as literacy.
	To conclude, it is safe to say that Ella may need some additional support in some areas of her holistic development in order for her to reach her full potential. This may require additional tasks, members of staff or methods of teaching that better support Ella and her holistic needs. 
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