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The Department of Education (2011) recognises that a good school identifies the need for an SDP as it's the school’s responsibility to identify area’s that can be developed to achieve improved outcomes. Similarly, the Welsh Government (2014) provides guidance to ensure that the SDP is of high quality, which includes details of how the school will complete the SDP. Within this assignment, a detailed review of an SDP will be conducted to prepare a written report of one of the targets identified, measuring its impact and how it was addressed. But does the SDP need to be specific to the school? As suggested by the Department of Education (2010), the SDP needs to be specific to every school to ensure the best possible outcomes for the pupils. For this assignment, the school focused on is an amalgamated school with over 500 pupils, based in a deprived area, with around 30% of the pupils eFSM. However, this specific school strives to create a stimulating and challenging learning environment to ensure that pupils reach their full potential. 


The SDP is a continuous process that assists schools to create high quality experiences for all pupils, by encouraging change. As Bolam (1993) suggests, schools in Wales, in recent years have started to encourage change, desiring to encourage development and increased effectiveness in schools. Schools have a vision of where they hope to go and what they hope to achieve in their school, and as Bezzina (1999) recognises, a school that does not plan for future development cannot achieve their goals, as they do not understand how to fulfill them. This is recognised by the Department of Education and Science (1999) when they suggest that the process provides schools with the opportunity to ensure that high quality teaching experiences are achieved, and change is ensured. But what is the purpose of creating an SDP? The Department of Education and Science (1999) and the Welsh Government (2014) suggest the importance of an SDP by recognising what the purpose for it is. They both suggest that there is a great deal of advantages for creating a SDP such as to enable the school to achieve the highest standards for all their pupils, which would be greatly received by the Welsh Government. Additionally, they further suggest that from creating this, it enables schools to reach the aims of the Welsh Curriculum 2022 (2020) by providing a structure for all involved to work towards. 
              
          The structure of the SDP can vary, however there is guidance provided by the Welsh Government (2014) which identifies what the SDP should include and how the process should be conducted. To ensure raising standards and improving learner outcomes is achieved, a vision needs to be identified which is understood by all and acts as a motivational focus. As Tomsett (2018) recognises, a vision is critical to any school and SDP as it can unite and motivate all involved. Critically, this suggests that the vision needs to be co-created by all involved in each school, such as colleagues, pupils, parents, and governors to ensure development. The vision is clearly an integral part of the SDP process, but it needs to be identified that the process incorporates other areas. As the Welsh Government (2014) presents, self-evaluation of the school and its performance needs to be conducted, as it’s central to ensuring school improvement. Esytn (2017) recognise the need for self-evaluation as they suggest that this is the driving force for improvement. The push for self-evaluation suggests that this can stimulate wide and important change. The Welsh Government (2014) further suggests that schools must undertake strategic planning to ensure that partners of the school are involved, and the priorities are focused on, to work towards improvement. Strategic planning is fundamental in the SDP process, however, there are considerations that make the process extremely time consuming, such as the resources and the professional strategy. Therefore, the SDP needs to be collaborative, to ensure that the highest level of effectiveness is achieved. It has been identified that the next stage of the SDP process is making improvements by putting the strategies into action. It’s vitally important that all involved are clear of what is expected of them, regarding their responsibilities, actions, and time to ensure improvement is made. It’s suggested by One Education (2017) that an outstanding SDP ensures that all involved are secure of what they need to do, and each priority is constantly assessed, and this is what will be ensured in this stage of the process. Lastly, reviewing the progress made needs to be monitored and the Welsh Government (2014) suggest that there should come a point where this needs to be completed. However, the Department of Education and Science (1999) suggest that the process is ongoing, and plans could be continuously developed and implemented if need be, so it’s important to note that some priorities might be ongoing, and some may not be. An SDP is a powerful tool in schools, but it’s suggested by Xaba (2006) that there is a limitation to this process. From a case study, it’s suggested that schools felt they lacked the correct understanding of how to ensure that the SDP is conducted, which leads to inadequate actions. This limitation’s alternative could involve making sure that the guidance is available for all schools and partners and support is available if required. 

                     For this assignment, raising standards in pupils’ literacy and numeracy skills between eFSM and non-eFSM pupils will be focused on. The Welsh Government (2014) recognises that an eFSM learner in Wales are four times more likely to be absent than their non-eFSM peers. Estyn (2012) also recognises that disadvantaged children are more likely to lack ambition and motivation. This could suggest that there would be an issue with the progress that they are making in education due to lack of support they are receiving. This would lead to the issue that is present in this school, and many more schools, which focuses on the problem of eFSM pupils lacking in their progression and attainment. School X recognises the need for this priority, as they have a high number of pupils who are eFSM, so they aim to ensure that 80% of the pupils make more than the required progress in Foundation Phase and Key Stage 2. This school and Donaldson (2016) recognise the vital need for pupils to have strong skills in these subjects, as they can develop a broader curriculum. To support eFSM pupils, the Welsh Government (2013) can provide schools with the ‘Pupil Deprivation Grant’, which has been created to close the gap between the attainment/progress of pupils who are eFSM and those who are not. It’s important to note that this priority is extremely important for the pupils to reach their full potential, however, it’s also important to note that not all pupils who are eFSM are ‘low ability’ and need extra support, as noted by Pembrokeshire County Council (2016-17), as they suggest when supporting eFSM children, you need to consider where each pupil is in terms of their achievement instead of just considering their social situation. By creating an SDP, it has allowed school X with the opportunity to help their pupils on their education journey to achieve their full potential, and the Joseph Rowntree Foundation (2007) would reinforce this action to support disadvantaged pupils. 


             Within an SDP, careful planning needs to be conducted in all areas, such as self-evaluation, to ensure the priority is met. Firstly, the Welsh Government suggest that schools need to self-evaluate. Chapman and Sammons (2013) and the National College for Teaching and Leadership (2020) recognise the importance of self-evaluation in schools, in relation to developing a certain area, as school effectiveness researchers identify positive effects from schools who do self-evaluate their performance and school X does exactly that. From the SDP, it can be identified that school X does conduct some form of self-evaluation by developing personal school goals. The school identifies a clear hypothesise for focusing on this area, as the school is placed in a very deprived area, with a high number of pupils eFSM, therefore, they suggest that this needs to be focused on to close the gap. The SDP includes information which has influenced the aims/success criteria for the priority, which focuses on the attainment and performance between eFSM and non-FSM and sets clear steps which the stakeholders need to complete to reach this priority. Spacey (2017) suggests that self-evaluation is a fantastic way to set time, goals, and objectives for area’s that you want to focus on, as it provides an opportunity to create shared goals which everyone understands and use as a basis for improvement. Within this self-evaluation opportunity, data analysis comes along with this also. The SDP includes predictive data analysis, as they set out clear aims and predictive data for the priority which all stakeholders can work towards. Rethinam (2014) recognises advantages to schools using predictive data analysis, such as the opportunity for educators to improve institutional efforts. However, it’s imperative to note, that due to this school using predictive analysis, we need to consider that the school might use predictive results, with discrimination, labelling and stigma involved, as noted by Ekowo and Palmer (2016). Following this, the next stage of raising standards and learner outcomes is to focus on strategic planning (Welsh Government, 2014). This specific school has conducted strategic planning to support their SDP, including setting aims, a success criterion and incorporating a detailed action plan. The SDP includes an extremely detailed success criterion and aims for the priority of closing the gap between the attainment and progress of non-FSM and eFSM, by setting out clear steps by which all the stakeholders need to take to ensure this priority is met. Southgloshead (2017) recognises the importance of institutions setting out clear actions, as the aims and success criteria should be the cornerstone of the school and the school’s actions, which suggests that both are imperative to the SDP. The steps which are outlined in the SDP needs to incorporate the information that has derived from the self-evaluation, which is what the school has included. The Department of Education (2020) and the Welsh Government (2014) also recognise the imperative inclusion of all stakeholders throughout the whole process, ensuring that input, feedback, and steps are identified for every stakeholder to ensure effectiveness. The importance of including all stakeholders is a priority within school X’s SDP, as they identify who will be specifically involved with each action, such as parents, staff, and pupils. By the school identifying what steps each of the stakeholders need to take, this can allow clear actions to be accepted to ensure progress is made regarding this priority. The vital inclusion of stakeholders in this schools SDP would be supported by Thompson (2018) as he emphasizes the importance of all stakeholders being included throughout the process, not just in strategic planning. Including stakeholders in the following process of making improvements (Welsh Government, 2014) is vital as suggested by Estyn (2017), as they suggest that involving stakeholders improves standards and the wellbeing of pupils. The schools SDP provides clear details of actions, timescales, and responsibilities to avoid any confusion and to ensure progression in this area. Lastly, the Welsh Government (2014) suggest the final step to completing the SDP process, which focuses on reviewing the impact of the actions taken. This specific schools SDP includes an opportunity for the school and governing body to RAG the actions taken to assess next steps for the target. The SDP has conducted an evaluation of the aims/success criterion that were created prior to the actions – This has provided an opportunity for school X to assess what they achieved and if they need to create next steps for the priority to be achieved. The Department of Education (2010) suggests that to ensure an effective use of the SDP, schools should constantly evaluate their actions upon completion, to recognise how effective their actions have been and their next steps and this is exactly what school X does. But has the school been effective with their use of the SDP? 


School X provides a detailed evaluation of the aims and success criterion which were set prior to the commencement of actions, which is recognised by the Department of Education (2010) as an imperative part of the SDP process. The importance of being reflective is supported by Dewey (2004) as he suggests that it supports development in all areas of education, which is vital when developing an SDP. The school uses quantitative data to represent the progress that they have made throughout the year, such as the use of statistics, which highlights the view that this priority needs to be continued as there are areas that have not reached the statistical aims. It’s clear from the evaluation that the priority is on-going and needs to be focused on in the next academic year. It’s important that a review is honest and identifies if any priorities need to be on-going, and this is a strength of this schools SDP. It's also made clear that this priority is on-going and needs further review, as the SDP includes an opportunity for the school to RAG rate all actions that were made clear within the action plan. However, none are completed which supports the understanding that the priorities actions and aims are on-going and need to be further developed to ensure that there is a reduction in progression and attainment between those eFSM and non-FSM. Regarding the action plan, the tasks are detailed and descriptive with exact timings, budget, and those involved, however, the statistics within the evaluation, represent that the actions were not enough to ensure that this priority was successful. Therefore, the actions and support for pupils eFSM needs to be developed and one way to support the development of this priority is to incorporate the ‘Pupil Deprivation Grant’ into the school (Welsh Government, 2013). This grant would provide funding for the school to provide 1:1 support and guidance to those pupils who are eFSM, to ensure that progression is made regarding this priority. Ahmed (2016) reflects the view that 1:1 support can allow pupils to reach their full potential, so this would prove to be an asset to the priority’s actions. However, as Balanskat et al. (2013) recognises, if this was to be incorporated, then staff would need to be provided with sufficient pedagogy and training to ensure that they can support pupils correctly. Additionally, another way to improve the actions within this priority is to strengthen the links with families to support their children. This could be done by providing specific family engagement meetings to encourage parents to be active participants in their child’s learning, by conducting individual meetings to provide guidance to how parents can support their child. Donaldson (2015) and Grigg (2013) recognise the benefits that can come from strong links with families regarding the progression and development of pupils, especially those who are eFSM. Although school X has made outstanding progress towards closing the gap, there are still aspects that need to be improved for the completion of this priority. 


Throughout this assignment, it’s evident that the SDP can improve a range of areas in education, specifically the attainment and progress of pupils who are eFSM. Therefore, it can act as an imperative vehicle for not only school improvement, but to develop the community also, as recognised by the Department of Education (2020). By critically reflecting on the SDP, it has provided the opportunity to understand the importance of creating an SDP, with all stakeholders involved, to improve area’s that will support pupil progress, but will assist the whole community too and this is recognised by the Welsh Government (2014). In addition, I now understand the considerations that are required to construct the SDP, and this will encourage me to offer my expertise to contribute to the planning of the SDP, as there is a great deal of planning to be conducted. Regarding my professional development as an educator, this assignment has provided suggestions of how to support learners who are eFSM, such as creating strong links with families to ensure that pupils are supported inside and out of school, as recognised by Rouse (2012), as she suggests that there is considerable research that promotes the inclusion of families to improve outcomes. To conclude, this assignment has widened my knowledge of SDPs and will allow myself to use these skills during my career to support the development of students. 
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