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Targets

	Targets
	How you have worked on this
	An example can be found on

	[bookmark: cysill]Target 1
Read even more relevant and peer reviewed books and journal articles as well as websites when researching.  

	To work on this target I have ensured to use a wider variety of sources to support my writing.
	My reference list

	Target 2
Synthesise research into your writing to aid the support of your key points.
	To work on this I have used the Manchester Academic Phrase bank tool to ensure that I had a bank of sentence structures to support synthesis. This enabled me to use them into my work.
	Therefore, combined, both Erikson’s Eight Stages of Development and Vygotsky’s social constructivism, supports psychosocial traits in a person, which is relating to the interaction between social and psychological factors (www.dictionary.com, 2019). 

	Target 3
Continue to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have worked on this by ensuring to evaluate the benefits, and limitations of all points of discussions.
	Throughout the assignment 



















Intergenerational project: A project to build the community spirit within the village of a school.

Introduction 
This assignment will explore a school community project proposal, for an intergenerational project, where classes from the school will work with the older generation of the community to create a wider sense of community within the village. The project will allow the older, and younger generation to collaborate in activities that will promote relationships, learning and skill development, which is implied by Vigoda (2002). The school I propose the school community project for is a school that has around 430 pupils on roll (King, 2022) pupils. The school is based on the outskirts of a town in a quiet village, the community of the area is one where generations are unintentionally split into various streets within the village. This meaning that the only sense of community is present within the streets of the area and not the whole village. The village that the school is in has a nursing home with over 20 residents (Care Home, 2023) and a retirement home with 33 flats (Housing Care, 2018). I hope that this project will bring the community together, by encouraging the pupils to expand the relationships that they have with the people in their community. Students will benefit from this project in terms of communication and confidence. The St Monica Trust (2018) describe intergenerational activities are activities that brings together young and old for the purpose of social engagement and interaction. Since the development of intergenerational projects in recent years, they have gained an increasing amount of popularity, and have had a number of positive outcomes for both children and the elderly. This intergenerational project will be a positive way of breaking down barriers between young and old, of learning new skills, and of boosting self-esteem and confidence (Children's Commissioner for Wales, n.d.).  
 
Literature Review  
The regular and peaceful interaction between the generations ought to be a straightforward and unplanned action. But, to plan and promote such communication, professional mediation became necessary (Almeida-Pinto, Hatton-Yeo and Marreel, 2009). Intergenerational projects, allow the younger generation, those under 25, and the older generation, typically those over the age of 50 (Springate, Atkinson and Martin, 2008). As stated in Beth Johnson Foundation (2023), intergenerational practices allow two generations to work together in purposeful, mutually beneficial activities that contribute to a greater understanding and respect between the two generations, as well as to building communities that are more cohesive. However, Locke et al. (1989) say that goal-setting studies have indicated that precise, challenging, or high-level objectives provide better results than no goals at all, which suggests that participants without a deeper understanding of the aims, and purposes of the project participants will not be able to understand the value of the project. Moreover, a critical element of intergenerational projects is the involvement of the 25 to 50 something generation, which has a key role to play in facilitating the exchange and ensuring that the process is well conceived and evaluated (Granville, 2002). In the context of a school-community project this would mean the school-teachers, and carers would be playing the key roles of facilitating the activities that both young, and older generations will participate in. Furthermore, in the UK (United Kingdom), intergenerational projects encompass a wide range of activities, particularly school-based initiatives, neighbourhood improvement initiatives, health-related initiatives, learning and knowledge development initiatives, and mentorship activities (Springate, Atkinson and Martin, 2008).  
 
According to Delyth Jewell (Senedd.tv, 2022) intergeneration benefits the elderly by reconnecting and supporting them to combat loneliness and isolation. Delyth Jewell, also said that intergenerational activities benefit communities by forging connections, challenging ageism, and celebrating solidarity between different age groups, all of which are vital for community health and wellbeing. By 2025/6, there will be two million lonely people over the age of 50. This represents a 49% increase in ten years compared to the approximately 1.4 million in 2016–17 (The Campaign to End Loneliness, n.d.). In the UK, there are many elderly individuals who experience chronic loneliness, and this loneliness is a substantial risk factor for a number of health issues (NHS, 2021). The younger generation's presence and participation in activities or conversations with the older generation can help the older generation feel less lonely, which is a benefit of intergenerational projects. On the other hand, the younger generation can benefit from intergenerational activities that relate to topics that they cover in school and encourage a positive working relationship between the generations (Ageing Better, n.d.). A project such as this will also benefit the older generation who may not have any family, Paddison (2017) who discussed ‘the together project’ stated that the statistics from Age UK show that around 200,000 older people have not had a conversation with friends or family for a month, and for around 3.9 million older people the TV is their main form of company. More surprisingly, they share that 60% of people in care homes get no visitors, therefore this project will enable these people to form new relationships with the younger generation and be able to see new faces, other than the people that they are around daily. Intergenerational projects enable young people to have a role-model outside of their family, and school circle that has grown up in the same area as them. The results of intergenerational projects, according to MacCallum et al. (2010), are essential components in establishing a community since they serve as the ties and linkages that bolster networks and relationships. This can support reducing barriers, between both generations, and combat any misconceptions they have of one another (Gwent Police, 2018). 
 
Mcleod (2023) describes Erik Erikson's eight stages of development, which describe how personalities develop from childhood to adulthood, completing each stage successfully results in a healthy personality and the acquisition of fundamental virtues, which are traits and skills that the ego can use to deal with subsequent crisis. One should possess hope, will, purpose, and competency by the age of twelve. This implies that by the end of year 6 students will still be cultivating these virtues. Fidelity, love, compassion, and wisdom are additional fundamental values that one should possess by the time they are 65 or older. Through intergenerational activities, students can learn the qualities they should have acquired by their age and gain understanding of how virtues manifest in different persons. Integrity vs. despair is the last stage of Erikson's theory, which happens in late adulthood. Mcloed (2023) suggests while older people who feel remorse and unfulfilled may experience despair, those who feel success and fulfilment may develop a feeling of integrity. Intergenerational projects that include older generations passing on their expertise to younger generations can support the development of a feeling of integrity and accomplishment. However, the limitations to this theory, is that adults can reach an ‘identity crises’ which is likely to affect other aspects of their lives also (WEILAND, 1993). Cremin and Burnett (2018, pp.71–72) describe Vygotsky's Social Constructivist Theory, learning occurs through social interaction and contexts. They go on to explain e very function in a kid's cultural development occurs twice: once on the level within the child, and once on the level between individuals. Since intergenerational projects start as genuine human connections, children who participate in them are likely to form relationships with the older generations. Intergenerational projects support learning through a social process which occurs through interaction and collaboration, by allowing the younger and older generation to connect, therefore allowing learning, and developments in social awareness and improved communication skills (Gwent Police, 2018). Moreover, intergenerational projects support Social Constructivism theory through learning, which entails the child’s potential development. This is the level of development that the learner can reach under the guidance of teachers or in collaboration with peers (Cremin and Burnett, 2018, pp.71–72). Intergenerational projects enable children to learn through the guidance of the older generation. Research has revealed that language is essential to knowledge and the generation of meaning, and that both take place through connections, according to Kuehne and Melville (2014). The limitations of social constructivist theory within this project come from the participants who may struggle with their communication, and are not understood by others. Together these studies provide important insights into how intergenerational programmes can give students of all ages the chance to work together, exchange knowledge and skills, and gain from one another. By working together on intergenerational projects, people of different ages can assist one another in resolving the psychological conflicts that occur within each stage of Erikson's theory. Therefore, combined, both Erikson’s Eight Stages of Development and Vygotsky’s social constructivism, supports psychosocial traits in a person, which is relating to the interaction between social and psychological factors (www.dictionary.com, 2019). 
 
Donaldson (2015) implies that one of the distinctive purposes of the curriculum for Wales is the community and civic role of schools in Wales’ society, which has resulted in the four purposes within the curriculum. Intergenerational practice supports the aim to give young people the opportunity to learn from expertise and experiences gathered outside of the classroom. Intergenerational practice fosters collaboration, generate authentic learning environments, support social and emotional growth, and foster healthy connections (Gwent Police, 2018). Considering this, it is implied that children will benefit from an intergenerational project, where activities, and conversations are focussed on the topic, and specific curriculum links that the pupils are learning about in school. According to Griffiths (2023), the Welsh word "Cynhefin" means "habitat," but for the Welsh people, it also refers to the historical, cultural, and social setting that has shaped and continues to shape the community in which it exists. In an intergenerational program, this entails both the creation of new history and the inheritance of the history, culture, and social position of the community. 
 
Project Aims
As previously discussed, this project will entail the three-year 5/6 classes visiting the local nursing home. While on these visits the two generations will come together in sessions, participating in activities, centred around music and singing, which for the children will explore the Expressive Arts Area of Learning and Experience (AoLE), this entails engaging in singing together, and creating a performance, which will develop further ‘creative, artistic and performance skills’ (Welsh Government, 2020b). This enables the pupils to continue their statutory learning outside of the school environment, while engaging with the older generation, who will also be participating. The Welsh Government (2020a), outline one of the four purposes as ‘healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’ this purpose fosters attributes including building mental and emotional well-being by developing confidence, resilience and empathy, facing challenges and forming positive relationships. This project provides pupils with the opportunity to learn, and exhibit these attributes. The goal of this project would be to put on a performance for the children at school, and for the families of the older generation. I believe that this project will provide the participants to prosper, gain artistic skills, and express their creativity, not only within the project but also in other aspects of their lives. This project will take place, during the lunch days that the nursing home hold, this is where the older generation living in the village can come and have lunch in the nursing home, to prevent loneliness as much as possible, this also creates the sense of ‘Cynhefin’ among residents and the older generation living independently within the village, adding children into this, will enable the wider sense of community. The proposal is to start with three classes participating in the project, all three of the year 5/6 classes, all of which will visit the nursing home on one of the lunch days, every other week, Appendix A shows a suggested timetable for the projects sessions. I trust that this will provide students the opportunity to acknowledge that the older generation of their community are just like them and will remove the misconceptions they have about the older generation.  
 
The aims of this project are in line with those of the school, which include educating the complete child and focusing on the social, moral, physical, and intellectual growth of each student. The school believe that the pupils' education should be an enjoyable continuous process with strong home/school links providing vital community (King, 2022). Considering this, the aims for this project are as follows; fostering social relationships and understanding will be the first project aim. The goal of the project is to bring together young and elderly generations to promote relationships. Young and older generations will be able to develop empathy, benefit from one another's experiences, and forge a feeling of community through intergenerational practice, thus creating an understanding of each other and combatting any misconceptions that are present of the other generation; for example children might think that the older generation can’t learn new things, when they do still have the ability to learn new things (National Institute on Aging, n.d.). The second aim of the project is to encourage mutual support and learning. In the context of this project, mutual support would entail a child and an older person working as a team with the goal of learning something new or enhancing skills or knowledge (Apa.org, 2021). This project seeks to promote communication, understanding, and learning among the two generations, through music. Communication among the participants will be inevitable, and the older generation will begin to feel valued, as they are making an important contribution to the younger generations' lives (Veblen et al., 2013, p.121).  
 
The staffing required for this project would be the teachers from the pupils' classes, and the nursing home staff. The role of these would be to encourage collaboration and engagement of the young, and older generations in the activities. The Government (1998), as stated by the NEU (n.d.) suggest that ratios for school children in year 5/6 should be one adult to ten – fifteen children (1:10 to 1:15). Therefore, for a class of 24 children there should be a minimum of two teachers. the pupils will be walking to the nursing home, therefore there will be a requirement for three members of staff, to ensure pupils safety. Also, there will be staffing within the care homes which is approximately 1:1.24 members of staff to every resident, this is general staff within the care home which expands from the care home workers to the cleaners within the care home (Donnelly, 2022), therefore the true number of care home staff would be difficult to estimate. This project will not require any funding, this is due to the school already having musical instruments that can be used, for both practicing and the performance, the pupils can transport these with them while walking, to and from the nursing home. The performance will take place at the local church, as it is accessible to the whole community, and it will be able to seat more people who wish to watch the performance. Due to the relationship between the school, and the church, this will also not require any funding. 
 
Measuring impact  
To measure the impact of this project, surveys, interviews and observations, will be carried out which will provide us an insight into the success of the project, and hopefully give us points to improve, and points to continue implementing. 
 
Firstly, this projects impact could be measured is through carrying out surveys, throughout the project before it starts, in the middle of the sessions, and at the end of the project. Gathering information through surveys is beneficial as we will be able to see the on a quantitative basis, where the general opinions of all participants will be able to be viewed. In this study, quantitative data enables us to reduce the possibility of bias or subjectivity (Surendran, 2018). In this case, there could be bias from the older generation based on which groups of children are at a given session, or there could be subjectivity based on the choice of music selected by the groups. Additionally, quantitative data provides an insight to the effectiveness of the project as well as the factors that contribute to the success or failure of the project,  which can provide points that can be worked on, and adapted to ensure that participants are getting the outcomes that they would like. These points will be able to be identified easily due to the information being analysed quickly (Survey Monkey, 2021). The information we find from these surveys will allow us to adapt the way we carry out the project, to ensure that participants can benefit from the project. However, the downfalls that surveys hold is accessibility for the older generation, while pupils can do them online, not all the older generation will have access to technology to complete the survey. Therefore, either paper surveys could be handed out, or ensuring that they can complete the survey via a iPad or laptop to complete the survey with support if required.  
 
Another way that this projects impact will be carried out is by interviews, these interviews will be held informally. Teachers will watch from the side-lines and may even participate in the activities, but they will also keep an eye out for the key participants to interview frequently and take notes while doing so (DiCicco-Bloom and Crabtree, 2006). Dr Paul Howard-Jones, suggests that observation is how they seen the ways that small interventions made by teachers, and parents could bring out behavioural change in children (Bristol, 2015). The key participants will form a focus group, who will be selected to have interviews, before, during and after the intergenerational singing sessions. Interviews will be carried out through conversations with participants, both the younger and older generations, I have opted to do a focus group of participants for the interviews because it will provide an insight to the progression of both opinions, and behaviours displayed throughout the project. Interviews provides qualitative data, which allows us to gain an in-depth understanding of ones opinion, and experience which can often support, and provide context for the quantitative data, which is suggested by Rubin and Babbie (2017). Using interviews as a method of measuring impact can provide us with different perspectives from the participants, a clear difference between the older and younger generations, however this could also be a different perspectives into needs, concerns or priorities. However, LeCompte (2000) suggested that qualitative data is collected by humans, who are more ‘interested in certain things and not in others’ are more likely to select and record information that makes sense and interests people, therefore not discussing everything the person being interviewed says. 
 
Evaluation 
There are several strengths, and opportunities that can arise as a result of carrying out a school-community project. However, there are also weakness, and threat factors which can affect the outcome of the project, however these factors can be overcome. Appendix B shows a SWOT (Strengths, Weaknesses, Opportunities and threats) analysis of carrying out the project.  
 
One strength of this project is that it stands out in its emphasis on the Expressive Arts AoLE. The young, and old generation can explore their creativity, self-expression, and problem-solving abilities through this project's rich and engaging framework. Focussing on music, and performance it enables both generations to come together, allowing them to step out of their comfort zone. Having a focus on music enables the participants to work together as a group, in a choir, rather than individually coming together. The sessions would follow the pattern of warm-up songs, rehearsing of the songs being sang at the performance and then informal time at the end for pupils to socialise with the residents (Estyn, 2019). Creative Scotland (2017) describes creative learning, as something that arts and cultural activities, lead to intentional development of understanding, knowledge and skills. This project has endless possibilities, with the broad curriculum that is implemented in Wales, the curriculum enables learners to explore the links between specific subjects, and to better ‘understand the interconnectivity and breadth of their learning’ (Gov.Wales, 2022). The focus on music enables participants to be creative with what music they decide to focus on, allowing them to change the tempo, rhythm or beat of the various pieces of music.  
  
A weakness to the project might be the difficulty in maintaining the interest and motivation of pupils. This weakness will impact the children, due to the children possibly not being interested in the type of music they will be performing. To overcome this threat, pupils will vote on which music they want to perform, based on three to four options. Also, some pupils may not be interested in performing, therefore these pupils could be partnered up with some of the enthusiastic residents of the nursing home which will hopefully encourage them to participate. Parents will also have an impact on this weakness, the parents may not see the benefit of this project, therefore, might not be enthusiastic about the opportunity to their children, therefore discouraging them from being interested in the project (Raising Children Network, 2021). In comparison, Estyn (2019), who carried out a similar project imply that the residents at the care home thrive when the children visit, and it has become ‘the highlight’ of their week this suggests that this weakness will not effect the older generations engagement with the project. Which suggests that this weakness will depend on how the teachers and parents promote it to the pupils. 
 
This project is that it allows the old and young generation to come together, to have the opportunity to learn from one another and share their experiences, fostering a sense of belonging, together and in the community. This opportunity categorises the interactions the participants have, it is inevitable that they will engage in interactions with one another, gaining relationships with one-another throughout the project. I believe that this project will provide pupils the opportunity for both pupils, and elderly to prosper, and gain a sense of community. Pruneau et al. (1999) did a study on intergenerational links with individuals' relationships with their environment, he found that the activities contributed to sustaining the children’s interest, however for the senior citizens, it was the intergenerational link to the study that motivated them to participate. This suggests that the older generation want the connection with the younger generation and want to learn and share experiences with them. Piaget (1977/1995) as referenced in Carpendale and Lewis (2004) explains that the key to relationships is accepting that they will constantly be modified based on individual consciousness, therefore it is imperative that that the sessions are continuous throughout the academic year to pre-serve as many of the relationships as possible. 
 
Planning and coordinating the sessions, particularly when some participants might not be able to attend every session, could be a threat for this project. It is likely that some participants won't be able to attend all the sessions due to conflicting commitments or schedules since this project is voluntary for the older generation. This can result in inconsistent attendance, which would make it challenging to keep the project moving forward and maintaining interest. To overcome this difficulty, it can be beneficial to schedule the sessions far in advance and give participants a timetable so that they can make appropriate plans. Appendix A shows a suggested outline of sessions that the project could run on, this would enable the older generation to have time to have their lunch days, while also having the opportunity to participate in the project. Additionally, forgetfulness among the older generation can also occur, therefore having a timetable of sessions would be beneficial for them to ensure they remember what they have on each day (National Institute on Aging, 2020). Another way of overcoming this barrier is to provide the older generation from the community a variety of participation alternatives, which could be through an online intervention, allowing the older generation to access the same opportunities from their homes. During the COVID-19 pandemic, one school carried out an intergenerational project through the zoom platform, which they found to be a success (Healthier West Wales Case Studies, 2021).  
 
Conclusion 
To conclude this project will provide an opportunity for the young, and older generation of the community to work together, to entertain members of the community in a performance. This will provide the two generations something to both look forward to and be proud of. Allowing this project will positively impact everyone involved, including the staff that is needed to carry the project out. According to Fukushima, Uchida, and Takemura (2021), one's impression of others' happiness can be influenced by their own pleasure, which suggests that the staff would be affected by the participants' happiness.  
 
Throughout, completing this assignment I have deepened my knowledge in intergenerational practice, which is something I have always been interested in, and now that I have a strong foundation of understanding, ready to present when required. I believe that the intergenerational project will allow the community to come together as one, this project has many possibilities and can be expanded into many areas, such as sharing hobbies and interests, befriending one another, community events and getting creative.  I hope that this project will expand into something that the care home takes on, outside of this project, inviting the younger generation in to engage with the residents.  
 
From researching, and planning a school-community project I can see that it can be difficult to plan and put into action, however, I also see from the case studies that the benefits do outweigh the planning and preparation. Having to plan a school-community project will positively impact my future practice, this assignment has given me an insight into seeking the positives and negatives of different initiatives. Allowing me to research projects I believe in, in order to be pre-pared for future questions and ideas that I may require.  
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Appendix 

Appendix A
 
	Week  
	Monday   
(Lunch day)  
	Tuesay   
	Wednesday (Lunch day)  
	Thursday  
	Friday  
(Lunch day)  

	1  
	Class A  
	  
	  
	  
	Class B  

	2  
	  
	  
	Class C  
	  
	  


· Appendix A shows a possible timetable for the year 5/6 classes to attend the nursing home. This timetable allows the older generation to interact without children being present, this also allows for them to participate in the project.   


Appendix B 

[image: Text

Description automatically generated]


13

image1.png
HELPFUL HARMFUL
INTERNAL Strengths Weaknesses
(within the school)
- Community engagement. - Pupil behaviour and motivation.
- Successful projects within the school. - Staffing —on the days going out to the nursing homes.
- Staff expertise — TA’s who are also carers, and teachers who - Other projects that may run at the same time.
have singing background. - Unplanned incidents.
- Equipment and facilities. - Estynreports.
- Relationships with nursing home and the Church. - The project's inclusivity and efficiency may be constrained
- Curriculum for Wales outlined with projects planned. by cultural or societal hurdles, such as language or
- The Expressive Arts AoLE of curriculum for Wales is a communication barriers.
comprehensive and interesting framework that promotes
creativity, self-expression, and discovery.
EXTERNAL Opportunities Threats

(outside the school)

Strengthen community relationship in school, and out of
school.

Engaging the community in children’s education.

Focus on the development of the four purposes.

Helping to establish connections between different
generations, allowing an improved understanding and
appreciation of each other's perspectives and experiences.
The project could be extended to incorporate other
AoLE's such as the humanities or Science and technology,
creating chances for interdisciplinary study.

Some community members may oppose to the project
because they don't think intergenerational learning, or the
arts are important.

Policies.

If there are problems with the nursing home or the
equipment, the project may run into logistical problems
when delivering sessions.





