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Outdoor Learning Entrepreneurial Education Opportunity.

Introduction
This portfolio will discuss an opportunity for a cross-curricular, entrepreneurial education project. Islam, Ali and Kham Niazi (2018) define entrepreneurial education as an educational approach which aims to give students futures as entrepreneurial professionals. This occurs through a focus on entrepreneurial skills and creative and critical thinking within the education. The aim of this project is to prompt creative, critical and entrepreneurial thinking skills in young people. Also discussed will be additional skills children will gain from this entrepreneurial education opportunity. Jones and Colwill (2013) report that entrepreneurial education is a topic which appears to be gaining a lot of focus within education. This is therefore a topic which is at the forefront of 21st Century education and needs to be discussed. 

The Educational Opportunity Brief
[bookmark: _GoBack]The entrepreneurial education opportunity which will be discussed relates to the topic of outdoor learning/ forest schooling. Essentially, children from upper Key Stage 2 (years 5 and 6), in schools with access to outdoor spaces, will be producing kindling. This opportunity will be named The Kindling Project. Kindling will be acquired by sawing down small, dead trees and the product created will be sold to parents.  This project has numerous links to the national Key Stage 2 curriculum and other curriculum documents and government initiatives.  In addition, it allows children the opportunity to work in the outdoor environment whilst developing their entrepreneurial skills. Outdoor learning refers to education taking place in the outdoor environment in which children learn through experience, exploration and discovery state Mundilarto and Pamulasari (2017). This is also known as experiential learning. Experiential learning is a key topic when it comes to entrepreneurial education. 

The project will run for five weeks with students spending one two-hour session per week taking part as seen in appendix 2. Sessions will run with the end goal of a successful entrepreneurial education for all individuals involved. The use of short entrepreneurial education schemes appears popular in 21st century education. A prime example of this is the Micro-Tyco initiative which takes place over four weeks states Belgutay (2012). Appendix 2 shows a five-week lesson plan on how sessions will run. In the fifth session students will sell the product they have produced. The group who raise the most money will win the scheme. 

Safety
The use of tools such as saws may cause huge safety concern for some parents (see appendix 3). Attarian (2012) notes that outdoor education practitioners face huge decisions regarding children’s safety. Although learning outdoors is based on a child centred philosophy there are scenarios in which practitioners and teachers must take control. Unfortunately, due to the use of saws, practitioners will have to be heavily involved in the tree harvesting process. For this reason, there will need to be a very low student to teacher/ practitioner ratio to ensure all children are safe. Schwartz, Schmitt and Lose (2012) report that low student-teacher ratios allow children to engage on a more personal level, thereby enhancing educational performance whilst also ensuring the safety of all students. 

As well as additional support, children will also be briefed every session about safety. Session Three (see appendix 2) aims to provide students with the knowledge of how to correctly use safety clothing such as gloves and eye protection. With the additional supervision and focus on safety, students will have the knowledge they need for safe practice. Although this appears sufficient provision, informed consent will still be required from parents. See appendix 5 for an exemplar parental consent form. 


Chapter 1: Rationale 
There are a number of reasons for choosing a project of this nature. The first of these reasons is the dramatic impact the outdoor environment can have on an individual’s social and emotional development (see appendix 3) as well as their self-esteem.  Burriss and Burriss (2011) report the many benefits of learning outdoors. Firstly, children can benefit physically from exercise in an outdoor setting. Secondly, children can benefit socially. The outdoor learning environment is inherently more social than the stereotypical classroom. Leading on from this, children can also develop emotionally. The outdoor environment allows a brief escape from the classroom surrounding children with an unfamiliar environment to explore, invoking a sense of freedom.  There is also a strong positive link between positive self-esteem and outdoor learning. Leather (2012) reports a strong link between self-confidence, self-esteem and forest schooling/ outdoor learning. This information strongly suggests that taking learning outdoors can offer significant benefits to children.

Although these benefits do seem appealing, there are certain barriers which need to be considered when taking learning outdoors. Jacobi-vessels (2013) reports some of the main barriers associated with learning outdoors. The first of these is the difficulty making time to facilitate this learning. This barrier is especially apparent if students need to travel to their local outdoor learning environment. Key Stage 2 is a pivotal point in a child’s life, and they cannot lose time travelling to and from outdoor locations. The second barrier is the need for appropriate supervision when learning outdoors. Typically, several staff members would have to accompany the group and the school may not be able to provide this. If this were to happen the learning would not be able to take place. Another barrier, of course, is the weather. If weather conditions are poor it may not be appropriate to be learning outdoors. An example of this could be strong winds. If there are strong wind levels, there is the possibility that something could fall and injure a child or member of staff. Although these barriers might appear discouraging, in reality they can often be easily overcome.

Another reason for this choice of project is the recent focus on outdoor learning in 21st century learning. Leather (2018) reports a large growth in the focus and use of outdoor learning in the UK. This is all based on the philosophy of the outdoors having a huge positive impact on child development. This is specifically apparent in the Scottish Curriculum for Excellence.  The authors of ‘Learning and Teaching Scotland’ (2010) report that incorporating outdoor learning into the curriculum creates a more sustainable and creative education which individuals are more likely to remember. 

As previously mentioned, this project will only take place over five weeks. Students will attend one two-hour class per week in this entrepreneurial project. The reasoning behind this is that their valuable education should not be impacted. Jorgensen (2012) reports the importance of high attainment in education regarding students’ final grades. This reinforces the point that children cannot afford to take too much time out of the classroom. This entrepreneurial scheme allows children to take time to learn entrepreneurial skills without hindering their education. 

Chapter 2: Target Audience 
The target audience for this entrepreneurial education opportunity is Key Stage 2 students in years five and six. This will involve children between the ages of nine and eleven taking part. The first and most obvious reason for this choice is their relative maturity. Potentially dangerous tools will be being used. It is likely that children in younger years would not have the maturity levels to take part in an activity such as this.

Students of this age are at a crucial point in their life as they will soon be making the transition to secondary school. Therefore, any skills they develop through this scheme could help them significantly with this transition. Skills include transferable skills such as questioning and listening state Boud and Solomon (2001). These transferrable skills acquired from an entrepreneurial education project such as this could have huge implications on their progressions through education. This suggests that obtaining these skills has a positive impact on a student’s future and future education. 

Along with transferrable skills there are also other key skills to be gained which apply especially to students in years five and six in their journey to becoming young adults. Pantea (2016) reports entrepreneurial education aiding children in decision making linking to their future. These future skills also include being able to deal with money. This is not something which is taught in the conventional classroom. However, it is arguably more important than certain subjects taught in the national curriculum. Doga-Mirzac (2017) expands on this point by outlining how countries need young entrepreneurs to promote economic growth. These children are essentially the future. Therefore, equipping them with entrepreneurial skills at a young age will affect their futures as potential entrepreneurs. 

This combination of factors indicates that the ideal target audience for the entrepreneurial education proposal is students in years five and six (KS2).  

Chapter 3: Learning Aims and Objectives
Aims and objectives for all five sessions can be seen in appendix 2. Butt (2003) reports the benefit of clear aims and objectives in assessing what skills and values are going to be learned within a lesson and how we can assess achievement. This suggests that aims and objectives play a crucial role in lesson planning and in meeting targets. This is again backed up by Dalto (2017) who refers to aims and objectives as a ‘map’ of a lesson around which teachers can base their teaching. 

Owing to the importance of aims and objectives within a lesson, it is also to critical to make sure students have understood the aims and objectives. This can be achieved by setting activities within the lesson to assess students understanding of topic areas and of lesson aims and objectives. See appendix 1 for examples. Methods of testing students understanding could include; teacher assessment, self-assessment and discussion. 
The aims and objectives seen in appendix 1 & 2 have been chosen to give students the broadest possible knowledge on the topics involved. The wide range of learning aims and objectives allow as much educational framework, initiative and policy to be embedded within the opportunity as possible. The aims and objectives seen in appendix 2 also prompt the development of skills such as creative and critical thinking and other transferable skills addressed in chapter four. Students are also encouraged to learn about safe practice when using tools. Skills such as this will assist students throughout their lives.  

Chapter 4: Entrepreneurial and Employability Skills to be Developed 
Throughout this entrepreneurial, cross-curricular project students have the opportunity to acquire numerous entrepreneurial, transferable and thinking skills. These include critical and creative thinking along with key transferable skills such as communication skills, leadership and conflict management. A transferable skill is a skill necessary for success in a future position state Bolton and Rosselli (2017). For example, leadership skills acquired in an entrepreneurial scheme in school could also be applied in the future as an entrepreneur. 

This proposed outdoor entrepreneurial education aims to equip students with a range of transferable skills that will assist them in their futures as potential entrepreneurs. Key transferable skills include: creativity, decision making, negotiation, leadership, team-work, problem solving and communication state Smith and Paton (2014). 

Creativity and creative thinking will be fostered throughout this entrepreneurial education. Although students do not have free rein with the product they are producing, they do have the freedom of choosing how they advertise their product. Collard and Looney (2014) report the importance of creativity, stating its key role in the process of innovation as well as its contribution to individual wellbeing. By allowing students to choose the way in which they advertise their product, they are encouraged to think creatively about how to best aim their advertising campaign at the target audience. This is reinforced by Mumford and McIntosh (2017) who report creativity and creative thinking deriving from an original idea and focusing on the value of that idea. Students focusing on the importance of the advertising campaign are able to come up with their own original ideas and this will invoke creativity. 

Team work is a key factor within this entrepreneurial education opportunity. Team work links in with many other transferable skills including; conflict resolution, communication and negotiation. Nemiro, Larriva and Jawaharlal (2017) state that teamwork is a key aspect of entrepreneurial education because of the necessity of exchanging knowledge and ideas. In relation to this proposed project, teamwork is key as it allows students to assist each other if someone is struggling. It also facilitates moral support if needed as seen in appendix 1. Communication and social skills are linked closely to the theme of team work. Sackton (1990) states communication is crucial in teamwork as it allows for expressing individual ideas successfully and constructively and also listening to others’ ideas. Students in this proposed project will refine their communication skills by all contributing ideas towards, for example,  the different types of trees that make the most effective kindling and listening to others theories and opinions. See Lo2 and Lo3, appendix 1. Conflict resolution and problem solving are also associated with team working. Conflicts may arise within this project for numerous reasons. An example might be a disagreement over the delegation of different jobs to different team members. This must be overcome internally for the team to function effectively. This is an especially important transferable skill as at some point it is more than likely that team work skills will be required in the workplace. Problem solving refers to the overcoming of a given obstacle state Jordan and Troth (2004).   Problems students may face within this project include misunderstanding of certain topics by members of the team. This problem could be overcome by other members of the team sharing their knowledge with those who appear to be struggling. 

Critical thinking is key entrepreneurial skill that can be developed through entrepreneurial education. Critical thinking skills relate to successful decision making states McDonald (2017). Essentially students are looking at a topic from all angles in order to make informed decisions. Students will develop critical thinking skills through this project. An example of this could be researching different methods of effective advertising in order to make an informed decision regarding the most productive way to advertise their kindling. Students will take into account different methods of marketing, assessing the positive and negative aspects of each. An example for this may be that whilst radio broadcasts are a great way to reach a wide audience, it may prove difficult to contact a radio and advertise at short notice. Matei (2018) outlines how vital critical thinking skills are and how they allow individuals to make informed decisions, assessing different possible ideas.  


Chapter 5: Links to the KS2 Curriculum 
This proposed project has multiple links to the Key Stage 2 Framework and other educational policy and initiatives as seen in appendix 2. Within the successful futures document there is a focus on entrepreneurial education and on acquiring entrepreneurial skills at a young age. Donaldson (2015) states that the new curriculum should incorporate students being able to develop entrepreneurial skills. These skills should be developed in a practical way focusing on the application of these skills in the real world. This can be achieved through entrepreneurial education schemes such as this. 

The Education for Sustainable Development and Global Citizenship initiative (ESDGC) can be embedded within this cross-curricular proposal. Welsh Assembly Government authors (2008) report the ESDGC initiative aims to build links between students and their local environment. It also aims to make people aware of global issues and should be embedded in education where possible. As part of this proposed opportunity students will be spending time outdoors and learning about different types of trees and how to identify them (see appendix 1). Students are also practicing sustainability as the only trees that will be harvested will be dead. 

Along with 21st century educational policy and initiative this opportunity also has the Key Stage 2 curriculum framework embedded within it (see appendix 2). The Welsh Assembly Government (2008) break down what is expected of Key Stage 2 students through different areas of the curriculum. Regarding mathematics, students must have the ability to solve problems involving pounds and pence. This is embedded through allowing students to sell their own kindling and being in charge of taking customers’ money, calculating the correct change.  Measure and shape skills are also embedded. Students will be involved in the measuring of trees and of estimating the amount of kindling they will produce. The Geography framework links in with this project as individuals are expected to have knowledge regarding their local environment. Bringing students outdoors will allow them to expand their knowledge about their surrounding environment. The Personal and Social framework is also embedded as students will be required to work collaboratively, sharing ideas. This also links to the development of teamwork as a transferrable skill. There is a link with the ICT Framework as in some cases students will be required to develop their online skills as part of their marketing scheme. The creative writing and advertising aspect of this scheme links into the English Key Stage 2 framework as students are required to be able to write for a certain purpose. In terms of this project, this would be creative writing. 

As well as the above curriculum links, the Literacy and Numeracy Framework (LNF) could be embedded within this opportunity. Welsh Assembly Government (2014) report a focus on measuring skills within the LNF Framework. In this proposed project these measuring skills can be refined by students measuring trees and estimating how much kindling they will produce. There is also a focus on the integration of literacy and numeracy within different contexts. Self-assessment and intervention if needed are also key. This is integrated in the lesson plan seen in appendix 1.  

The Digital Compete Framework involves the development of critical and creative skills through technology. There are strong links with the ICT Framework and the idea that technology should be used across the curriculum is portrayed. There is a connection between this framework and session two of appendix 2. This opportunity promotes the use of technology within the curriculum. 

Part of Big Ideas Wales initiative is the Youth Entrepreneurship Strategy (YES) state Welsh Assembly Government authors (2010). The Youth Entrepreneurship Strategy has a vision for the inclusive growth of the Welsh economy. The development of a culture of entrepreneurship is also a key focus.  This proposed entrepreneurial opportunity fits in with the YES Strategy as it promotes the development of entrepreneurial skills in individuals which will lead to a more entrepreneurially skilled culture. The aspect of inclusivity is also addressed by students being assigned to groups and by individual needs being met through differentiation (see appendix 1). Aubert, Molina, Schubert and Vidu (2017) report the importance of inclusivity within education stating that it allows all children the opportunity to an education and allows all children to develop socially together. 

Chapter 6: Resources Needed/ Cost of Resources / Funding 
The proposed Entrepreneurial education proposal will require sizable resources. Three of the five sessions will take place in a classroom and school resources can be used for the sessions. However, there are certain resources which must be acquired and paid for from external sources. This chapter will assess the most cost-effective way of acquiring these resources, assessing possible grants and funding options.

Referring to appendix 1 resources needed to facilitate this project will include: small saws, paper, pens (coloured), PowerPoint, quiz papers, topic related literature, safety sheets, measuring apparatus and cylinder objects to measure. As previously stated most of these items could easily be sourced from school resources. The main item the school may have to purchase will be the saws as it is very likely all other resources could be gathered internally. Appendix 4 shows a potentially ideal sized saw. At twelve inches it can be held between a child and practitioner and would have the structural integrity to chop up a small, dead tree. To facilitate a whole class participating in this project around 10-15 saws would need to be purchased depending on class size. This could mean an outgoing cost of around £187.50. In comparison to other opportunities such as cake sales this might appear expensive. 

Although the outgoing cost of resources for this project appears expensive, there are options for funding. The first of these is the National Lottery Community Fund. According to National Lottery Community Fund authors a grant can be applied for if the proposed scheme builds relationships across communities and aids people in fulfilling their full potential. This opportunity will bring people together in the community by involving parents in the marketing and selling processes and reaching out to local media such as newspapers and radios. This is therefore a funding option which could potentially be applied for.

Another potential funding option is the application for a grant from the Ernest Cook Trust. Ernest Cook Trust authors (2019) report offering grants to schemes that promote environmental awareness, assisting children in learning their place in their local environment and spending time learning outdoors. This relates to this proposed project as children will be learning about the importance of the environment and trees as a habitat. They will also only be harvesting trees which are no longer alive. It also promotes spending time outdoors putting learning into practice. This relates to Successful Futures. Education should move ‘away from ‘learning about’ to ‘learning to’, with a growing skills focus and an emphasis on application.’ (Donaldson, 2015, p:18). This is a prime example of putting skills learned into practice in education. 

Chapter 7: How to Ensure Learners are Developing Skills
The aim of this opportunity is to equip students with key transferable skills and thinking skills, allowing them to be future entrepreneurs. However, this is all meaningless if it is not effective. Consequently, assessments of this opportunity’s effectiveness are essential. Possible methods of assessment could include questionnaires, teacher assessment and self-assessment. These methods may all appear effective. However, teacher assessment is likely to be the most meaningful due to the ability of students to lie through self-assessment in order to satisfy demands states Purdy (1997).  Methods of teacher assessment could be direct questioning or work sheets completed by students which can be marked by the teacher. This is an example of formative assessment whereby students can be assessed throughout the project assessing their learning journey throughout rather than just at the end. This will also allow the teacher to assess each individual students’ strengths and weaknesses and identify if they need any extra assistance in certain areas.

Chapter 8: Summary 
To conclude, this entrepreneurial education opportunity has the potential to equip students with key thinking and transferable skills which will assist them in their futures as entrepreneurs as well as assisting them with their current education due to the embedding of key curriculum subjects as well as educational policy and initiative. If this opportunity is proven successful it could expand to a larger scale, (see appendix 3). However, there are certain issues which include the nature of the opportunity and parents’ attitudes on their children undertaking a task such as this. Other barriers include weather and access to safe, secure outdoor learning environments. Overall however this proposed opportunity has the potential to equip students with entrepreneurial skills which will support them for their lifetime. 
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Session Plan Information

Locturer | Huw Deighton Date: [ 213119 o: [10:30  |LSA: [NA
Name

Course | Outdoor Linking theory to practice | Number. Matched to | NIA
Name in class: SoWNo.

Lesson aim:
«_To ensure learners have an in-depth knowledge of trees that make quality kindling and how to make this effectively and safely

OBJECTIVES: At the end of this lesson the students should be able to:

Know how 10 safely use a saw to cut down small trees and create kindiing from this with assistance from a practitioner
Know which trees make the most sustainable and effective kindling

Identify ifferent types of trees

Understand the marketing aspect of the project

Calculate the ideal size for kindling and make estimates as to how much kindiing a certain tre will produce.

NA
Linked to
unit outcomes:

Resources/Technician Support/ Health & Safety Issues (As appropriate): Resources: PowerPoint, Books with information regarding
tree identification, safety sheets, pens. pencils, paper, videos, saws and fake saws, quiz sheets, measuring apparatus
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Process

)

Time | Key Tutor Activity: Differentiation Learning | Studont Activity
Wordiquestio | Contont/ Process /Assessment. Resources
Does Introduction
overybody - Thediscussionof | - PowerPo |- Thumbs up
understand | Aims and Objectives the aims and int activity
10:30 | the aims and | - The teacher wil introduce the objectives of the - Quiz |- Question sheet
5 objectives — | aims and objectives of the session will give sheet
minute lesson to the students and learners a thorough
s deliver a brief summary of the understanding of the

lesson

- Teacher will carry out a thumbs
up exercise ensuring all
students understand the aims
and objectives. Students who
are unsure can question the
teacher.

- Students will be assigned a
leamer objective multiple-choice
question sheet o fully assess
their knowledge on the subject,

outine of the topic

- The teacher will
Speak clearly
ensuring al students
can hear

- There will be an
opportunity to ask.
questions

- Quiz sheet can be
given on different
colour paper n order
tomest every
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Health and safety: All bags are to be placed under the table when the lesson commences as students will be required to move and in the
event of afire. The teacher must assess the suitabillty of the classroom prior 1o the lesson

Differentiation

‘AllTearning styles (auditory, visual and kinaesthetic) will be incorporated inio the session, Students be encouraged to.
work with others during discussion to ensure peer support is provided. Al instructions for tasks wil be spoken and
writien on the PowerPoint. The teacher wil make sure instructions are clear and are understood by all children. Peer
support will be highly encouraged. Hand-ous can be printed on different colours in order to meet all students’
individual needs. Books associated with the topics discussed will be available for a more in-depth knowledge.

Contingency Plan:

‘Any technical issues can be rectified by having paper copies of PowerPoint siides available.
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Time | Key Tutor Activity: Differentiation Loarning | Student Activity
Wordiquestio | Content/ Process /Assessment. Resources
learners needs
Students will | Quick Fire Round - Participation in
= The teacher will go around the
1035 [be class asking randorn students: | - The teacher wl - Timer the game
questioned fopic related questions make sure all - PowerPo | - Discussion of
5 on their regarding safety when sawing students understand | int relative theories
minute | existing - Questions will include whether the task before and ideas
N Knowledge children have any experience of | beginning

the topic?

the topic.

- Children will also be asked f
they have any theories
regarding the topic

- After the game teacher and
students can discuss any areas
that may not have been fully
understood

- Questions can be
tailored to students if
needed

- This will engage all
leamers
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Time | Koy Tutor Activity: Differentiation Learning | Student Activity
Wordiquesti | Gontant  rocess /Assessment. e
Checkthe | chock Undorstanding ofLo1 | - Teachercan direct
1040 | undorstang | SheckUnderstanding of Lot auestions at - Discussionon
20 |mgofLol |- Studentswilbe asked ifthey students who display | - Vidso satety
minuto |and discuss |  have a betierunderstanding Of | litde understanding. | - PowerPo | - Watch safety
s how to be. how to be safe when using a - Students who are. int video
satewhen | S eshon sruggling o - Fake |- Sudentswin
waingasaw | Teacherwildscussiow | dersandwilbe | sawand | re-enacthow
using the saw paired withchidren | item they would use
R video wil be Whoshowastrong | resembli | the saw ona
shown understanding for ngtee | tree wit fake
- Aciviy s in which chilren he activty 1oos

practice how 10 use tools safely
This activity regarding Lot
will be repeated throughout
the process of the project
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Time | Koy Tutor Activity: Differontiation Loaming | Student Activity
Wordiquestio | Contont/ Process /Assessment. Resources
11:00 | Developing | -~ Students will be splitnto groups | - Students wilbein | - PowerPo | - Read topic
20 [an of four with whom they will stay groups for peer int related books
minute | understandi | for the whole project support - Topic broadening
s - They will be alocated topic - Arange of resources | related understanding
related books and journals. will be available books | - Compose list of
- They must write a list of the - Instructions will - Paper most
different types of ree they will remain on the - Pens appropriate
come across and which will be PowerPoint trees to be
What wood most appropriate for turning into | - The teacher will presented to
is most kindling make sure all classmates
appropriate | - Alist must be composed with students understand
to produce the most effective kindling the task before
Kindling? producing trees to the least beginning

effective which students will
feedback to the class
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Time | Key Tutor Activity: Differentiation Loarning | Student Activity
Wordiquestio | Content/ Process /Assessment. Resources
Understanding Lo2 and Lo3
1120 | Understandi Lo2and Lo wilbe | - PowerPo
5 nglo2and |- Students will be asked if they recapped and the int - selr.
minute | Lo3 think they have met Lo2 teacher will read - Quiz assessment
s - They will partake ina short quiz | answers - students

- Answers will then be read out
S0 students can understand any
mistakes they have made

can see where they
may have gone
wrong

Lo2 and Lo3 will be:
displayed on the
board
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Time | Key Tutor Activity: Differentiation Learning | Studont Activity
Wordiquestio | Contont/ Process /Assessment. Resources
oting Task - Studentswilbein | - PowerPo
Understandi | - Students will remain i their groups for peer int - Group
1125 | ngthe assigned groups support - Pens discussion
20 |marketing | - Discussion wil be prompted | - Instructions will - Paper regarding
mins regarding the best way to remain on the advertisement
advertise and sell the kindling PowerPoint - Puttogethera
that has been produced - The teacher wil be list poster
How will you | - Students must decide on two available for detailing how
soll the ways of marketing the kindiing intervention and help they will
Kindling? they will produce — These. if needed advertise their
methods will be followed upin | - The teacher will product

the next session

- Examples include; creative.
wiiting to send to parents,
reaching outto local media,
emailing parents etc.

make sure all
students understand
the task before
beginning
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Time | Key Tutor Activity: Differentiation Learning | Studont Activity
Wordiquestio | Content/ Process /Assessment. Resources

11:45 | Understandi | Check understanding of Lod

s |ngoflos Feedback Io Teacher Teacheris ableto | - PowerPo | - Students
minute - Each indvidual group will give students. int feedback their
o feedback hei advertsing plan | et 0L ol
to the teacher
el then approve they canimprove | - Pens strategies to
theirideas or give them pointers | -~ Students can work teacher
on how they can improve. together in their - Students can
groups giving sach make any
other support changes to
Difterent coloured their advertising
paper will be

avalable to meet
individual needs
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Time | Koy Tutor Activity: Differentiation Loaning | Student Activity
Woriquesio | Contnt 1 Process Assessment e
TS Howeanws —Gyinder |~ T
25 establish - Students will be presented with | . Students will be in shaped formula making
minte | powmueh | e dealidthand engih ot | graups for mra fomsto | netsofhe
kindlinga | 5150 SO, resoned win | Suppor messurs | important
bt Treywillhenbepresonted it | 1 acherwilbe | - Tape | aspect
produce? | orvaes avalavetahelpt | measre | - Complete the
- s fomula wil domensite | needed - Powerbo | task mvaning
Row much kinding & o e | - The teacher v I messuremens
can produce make sure all noting down
- Students will then be given students understand answers

various items resembiing the
trees they will be sawing and
have to estimate the amount of
kindling they would produce

the task before
beginning
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Time | Key Tutor Activity: Differentiation Learning | Student Activity
Woriseto | Gortnt rocee Assesment. =
TS Creok | Checkundersandma st | Sudens wine T ot
. understandi | - The eacher il eadout e |~ groups formoral | - PowerPo | assesament
ng of Lo§ arTact angwers for our support int within the group
ot naing producedbyeaeh | - 10 wive | - Paper | - Rectbingony
e it satassess v | ovlane napd | Pors | inconen
Goims roeded anowers
B Vo JA— - g
e Tead e warki ol e
aobe shoun e
- ke i bl to donty
and rectify any problems. v necessary
Ty T R T
> Rotum o holessons aims and | Indhidualy sssoss | assessm | - Fi aut et
oecives and sollassess wnenerthoynave | on asscament
1220 oo hesahaveseonmot | methoameans | ot |- Refacion
b ~ Seassosomentqusstommare | obocives - bowarpo | abeives
Con o o 1 ssalan
O Renmety | undorstaning shoving
pot
amaand

objective
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SCHEME OF WORK

Depariment | Outdoor Learning

Course | Entropreneurial Education

Module/Unit

Group Ks2 Lecturer | Huw Deighton Session Duration | 2 hours
Number of Ses:
Session | AIMS & OBJECTIVES Differentiation Resources/ | Assessment Comments
No. Aids. Methods handwritten
dimension | after each
Links to K2
curriculum
7| Aims and Objectives of ~Geography
the Session: -Resources canbe | -Paper ~Self-assessment | Framework —
given on different learning about
Aim: To ensure leamers | coloured paperto | -Pencils ~Group work local environment
have an in-depth meet individual needs and whatis in it
knowledge of trees that | of students -PowerPoint | -Discussion and
make quality kinding and | -Students will be feedback -Personal and
how to make this given resources ~Timer Social
effectively and safely assisting them in -Peer feedback | framework, being
learning -Htems to responsible for
Objectives: [ewtey oy vemeniy
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AIMS & OBJECTIVES Resources/ | Assessment | Embedding ESW, [ Comments
Methods ESDGC & Welsh | handwritten
dimension
Links to K2
curriculum
~The teacher wil ~Safety video ‘and working co-
always be on hand to operatively

Know how to safely use a | assist students if | -Quiz sheet

saw to cut down smalltrees | needed Maths

and create kindiing from | -Peer support from Framework-

this with assistance from a | 9roup Estimate

practitioner solutions to

~Know which trees make certain

the most sustainable and Calculations,

effective kindiing Visualising and

-identify different types of measuring

trees shapes

-Understand the marketing

aspect of the project LNF- Use of

~Calculate the ideal size for measuring and

kinding  and  make number skills

estimates as to how much

kindiing a certain tree will

produce

“Aim: To have created wo | -Resources canbe | -Online access | -Teacher

‘appropriate methods of given on different assessment— | -English

advertising for the kindling | coloured paperto | -Computers The teacher will | curculum,

project

responding to.
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Session | AIMS & OBJECTIVES Differentiation Resources/ | Assessment | Embedding ESW, | Comments.
No. Methods | ESDGC & Welsh | handwritten
dimension
Links to KS2
curriculum
bjectives: meet individual needs | -Paper assess the ideas | 1925 rough
“Have a good understanding | of students andworkand | wiling, Using &
of what makes good ~Students will be _Pencils offer opinions and | range of methods
‘advertising given resources possible eg.lcT
7o understand how to ‘a:as:::;g them in PowerPoint | improvements | 0.,
competency-

establish a target
audience

-To understand how to
meet the needs of, and
target a certain audience

-Have a broad knowledge
of different advertising
methods e.g. creative
writing (also online)

To be able to work effectively
asateam

~The teacher will
always be on hand to
assist students if
needed

-Peer support from
group

~Contact details
for local media
(newspaper/
radio)

~Group work and
discussion

Collaboration and
‘communication in
i

-Personal and
Social
framework, being
responsible for
own leamning,
and working co-
operatively

ICT Framework
Using IT
resources
independently
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Session | AIMS & OBJECTIVES. Differentiation Resources/ | Assessment | Embedding ESW,
No. Methods | ESDGC & Welsh
dimension
Links to KS2
curriculum
and
collaboratively,
LNF- Creative
writing
g “Students who
:Tabe ble 0 sea | appeartobo -Pretend Saws | -Observation Personal and
saw and create kinding | gyuggiing will be Social
~Safety Clothing | -Discussion
effectively and safely paired with those who :Zr;mger::’mg
Joctives: are excellin ltems resembiing | -Assessment -
Objectives: 9 rees for practice. | shortsafety test | O leaming,
—To understand the and working co-
possible risks ~Students willhave | gpeyytogt Selfassessment | operatively
moral support from Maths
Tobe abletohandiea | each other ~PowerPoint Framework-
saw safely posing no Estimate
dangertoone’sselfor | g | -Seitassessment solutions to
others. sheet certain
have assistance from leuiations,
Understanding how the | teachers and outdoor Visualising and
outdoor education learning practitioners measuring
practifioner will aid with shapes

the process
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AIMS & OBJECTIVES |  Differentiation | Resources/ | Assessment | Embedding ESW, | Comments
Alds Methods | ESDGC & Welsh | handwritten
dimension | "after each
Links toKS2 | sssion for
curriculum
Module
To co-operate efiectively TNF- Number

with staff, peers and the
public

and money skills
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Session | AIMS & OBJECTIVES Differentiation Resources/ | Assessment | Embedding ESW, | Comments
No. Alds Methods | ESDGC & Welsh | handwritten
dimension | after each
Links to KS2
curriculum
Module
Teachers and outdoor measuring
learning practitioners shapes
ESDGC —
Sustainable
practice - only
using dead trees
in the
environment
“Students wil be n | -Stands to sell | Money collected | -Personal and
Aim: To make as much | groups for moral from per group will | Social
s money from the selling of | support determine the framework, being
kindling as possible Tills winning team | responsible for
-Staf will be on hand own learning,
Objectives: if students have any | -Paper ~Creditwill be | and working co-
~To sell as much kindiing | queries given to all teams | operatively
per group as possible Pens for the
-Students will be participation in | Maths
-Develop entrepreneurial | reassured of positive | -Sheets for the project Framework-

skills

~To be able to work
effectively as a team

progress throughout
the session

recording sales

Solve problems
involving money
£andp
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Session | AIMS & OBJECTIVES Differentiation Resources/ | Assessment | Embedding ESW,
No. Aids. Methods ESDGC & We
dimension
Links to K2
curriculum
~To put the skills leamed
throughout the project into
practice
~Tolearn how to use
safety clothing
Aim: {0 Create as much | -Students who ~Safety clothing | -Observation Personal and
kindling as possible per | appear to be Social
4 |oroup struggling wilbe | -SaW -Questioning if | framework, being
Objectives: necessary responsible for
To use tools effectively | P2I"ed Wilh those who | g, o for own leamning,
and safely. are excelling transportation | -Self-assessment | and working co-
operatively
~To work well with staff, | -Students willhave | -Tree
practitioners and others | moral support from | identification Maths
each other sheet Framework-
Estimate
-Students will also :::‘::"5 o
have assistance from Calculations,

Visualising and
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SWOT Analysis for Entrepreneurial Education

Strengths

Development of entrepreneurial
skills

Social and emotional benefits from
teamwork and time outdoors
Entrepreneurial experience
Learning to deal with tangible
money

Children of all learning ability are
catered for (differentiation)

Links with the curriculum and other
educational policy and initiative
Sustainable (dead trees)

Weaknesses

Children of lower ability may
struggle

Barriers to the scheme e.g. weather
Short course ~ only 10 hours over 5
weeks

Small target audience

Some students may not like the
competitive nature of the scheme

Opportun

Expansion of the course to a larger
target audience (other schools and
ages)

Selling to a wider target audience -
larger advertising campaign
Development of skils - LNF etc

Link with more educational initiative

Threats

Weather conditions

Students not being able to produce
the kindling due to external factors
Parents not wanting their children
using tools

Lack of outdoor environment

Low morale within teams
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Wickes Heavy Duty Hacksaw Frame & Blade - 12in

Product code: 186526 [x [x [x [+ [ 403
4 Reviews Write a Review £12.50

P
© 100% 2 e J—

Traditional pattern hacksaw with steel frame and Delivery Next day available

two soft-grip handles, designed for heavy-duty

L Quantity: 1

View product details

Check stock in your local store

© Hourly delivery - £9.95 +

W5 standard delivery from FREE* +

FREE Click & Collect from store within 1 hour  +




image21.tiff
Dear Parent/ Guardian

Your child's class have been selected to take part in an entrepreneurial educational opportunity.
As part of this scheme your child will be required to use a small hand saw. Prior to this they will
have been fuly trained in safe practice using this tool and they will be being assisted by a trained
practitioner at all times.

We hope you can give your consent for your child to take part in this scheme.
Please fill out the consent section below.
Yours Sincerely.

Head Teacher

Student name

1do / do not give consent for my child to take part n this project. (Please Circle Appropriate)

Signed ..





