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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Christopher Buxton


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Faculty Of Art & Design


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer/Module Leader


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:       9          MONTHS: 11




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level
4
	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

In designing and planning lectures and seminars for all the modules and programmes that I teach, I seek to ensure that the methods used for teaching, learning and assessment are appropriate for the subject material, the level and the types of learner (K1, K2, K3, V1). These methods, and the broader planning, will be informed by evidence acquired from a variety of sources. (V3).

As film and television involve a wide array of skills and possible future careers, it is vital to use different approaches to suit disparate areas – this results in my developing modules that, whilst discrete from each other, also form a wider picture of the interlinked roles of individuals working in the film and television industries. Whilst this approach prepares students for work, it embeds the idea that employability is about more than simply getting a job: 

“It needs to be about the capacity to have numerous jobs, build a career, for some to start their own business – and certainly to continue to develop as successful individuals in whatever areas they decide to pursue.” (Norton, 2016, p2). (V4).

The Level 5 Entrepreneurship module that I redesigned a previous iteration of the module that had received poor responses from students on the National Student Survey for two years running. In designing this new version of the module, the aims were to enhance the module to create one that helped prepare students for industry, allowed them to learn in a dynamic way that developed specific relevant skills, provided multiple opportunities for feedback and peer-to-peer learning, and supported diverse approaches to learning. 

Subject material for this module was developed through a combination of research derived from latest relevant textbooks, practical experience from my own parallel professional career as a filmmaker, and from additional training courses provided by key film & TV industry stakeholders (including BAFTA and the National Film & Television School). (K1, V4). The module was designed to make use of peer learning, with students forming teams and making presentations in front each other and discussing these in an open and supportive environment. It was important that this was at the heart of the module as, “the capacity to reflect on one's own strength and weaknesses, to learn from constructive criticism, and to practice critical reflection by monitoring one's own work performance and interpersonal interactions is essential.” (McNamara & Field, 2007, p87). 


Another important aspect in designing this module was to allow students to originate the project material themselves. This encouraged students to discover relevant aspects of entrepreneurship and learn key principles far more than traditional case studies would have as:

“Instruction designed simply to transmit what is already known has often neglected the teaching of thinking.” (Skinner,1968, p124). (K3)

The team-based approach also supports diverse learners, allowing students to specialise in different areas that most suit them, with some looking at more visual aspects, some considering more business-related material, whilst others may explore promotion and distribution. (V1). This module was also co-delivered with another member of staff, with the intention that we would be able to ensure teaching was effective and adapt future content to build upon students’ development. (K6).

The skills and capacity for individual thinking developed in this module have been designed to be building blocks for future work at Level 6. Similar approaches to those taken in the Level 5 Entrepreneurship module are applied in the Level 6 Major Project Stage 1, although a higher level appropriate for these students. The skills of comparative analysis, the extraction of key principles and the formation of an individual methodology developed at Level 5 are applied to a specialised filmmaking role that mirrors a professional role on a group production project in Level 6. (V4).

These modules are supported through a variety of teaching methods, encompassing lectures, seminars, tutorials and online interactions, using the Virtual Learning Environment to facilitate quick feedback on different documents and videos, including script drafts, audition videos, recce photos, costume and design mood boards and more. (K2). This feedback is designed to encourage reflection so that students, “are problematizing their practice and learning afresh about both the knowledge and skills and attitudes that their practice demands.” (Jarvis, 1999, p178). 

References

Stuart Norton, Embedding employability in higher education for student success”, in HEA Viewpoint 2016. (Higher Education Academy, July 2016) Available at: https://www.heacademy.ac.uk/system/files/downloads/employability_viewpoint_july16_1.pdf 
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

In examining how I engage with and support learners I will examine how I approach the teaching of screenwriting, in both the discrete Scriptwriting module that I co-deliver at Level 5 and in various other modules, including Major Project Stages 1 & 2 at Level 6. Incorporating my professional experience as a scriptwriter and script editor for film, TV, stage and radio, I seek to introduce students to major theoretical concepts, to the various stages of writing, to the many of the different ways that writers approach their work and help them nurture both their craft and voice. (K1, V4).

In working with learners, I am influenced by SCONUL’s Seven Pillars Of Information, which states that:

“becoming information literate is not a linear process; a person can be developing within several pillars simultaneously and independently, although in practice they are often closely linked.” (SCONUL Working Group on Information Literacy, 2011, p3).

It is very common for beginning screenwriters to suffer from a fear of the blank page, to struggle to come up with ideas and to develop them into screenplay form. By breaking this frequently intimidating undertaking into a variety of possible processes that are akin to SCONUL’s information literacy landscape, students are able to approach screenwriting from various starting points that are best suited to them as individuals and develop different skills at different rates. (K2, K3, V1)

At the heart of this, are the wide ranges of learning activities that I use to engage with students. Early sessions use lectures and seminars to help students identify key principles of screenwriting; the understanding of these principles is supported through practical exercises in seminars. These exercises take different forms, from using visual material to stimulate ideas development, working from genre-led research, to working from character research and observation, to writing from broad concepts of story, to writing moment by moment beats of a scene. These varied approaches allow students to discover which methods suit their sensibility. These were facilitated through lectures and group discussions and supported by recommended reading, as recent research has shown that:

“Preferences are consistent across student types groups: traditional approaches e.g. face-to-face modes, recommended text books and recommended websites were preferred to podcasting, streaming and remote conferencing.” (JSIC/NUS/HEA, p25) (K3, K4, K5)

Recommended reading was sourced by working in conjunction with the academic liaison in the library, using a range of online and print sources, available through the library, through the library’s online portals and via the internet. Through working closely with academic publishers, I was able to ensure that the booklist was up to date, and included relevant academic journals, appropriate newsstand magazines and websites. (K3, K4)

As students progress through the Level 4 Scriptwriting module, I change the way that I engage with them, using more one-to-one tutorials, where support can be tailored to support the ideas and methods used by the individual, which helps increase their confidence in their own ability to write and develop ideas. (V1, K1, K3)

This group discussion and tutorial-based approach is used increasingly across creative projects developing ideas and using screenwriting at Levels 5 and 6. Tutorials are augmented by written, formative feedback in the form of script notes intended to guide rewrites, a process that mirrors industry practice in screenplay development. This method of teaching also ensures flexibility in delivery, able to support students who may be approaching writing from different perspectives, such as genre, visuals, personal expression, character, dialogue and more. (K2, K3, V1).

Simultaneously, as students continue their learning about screenwriting across different modules over three years, there is the intention to help them become reflective practitioners, able to understand their developing process and thoughtfully proceed with new work. This reflective practice is of great importance as it:

“illuminates what the self and others have experienced, providing a basis for future action.  In particular, it privileges the process of inquiry, leading to an understanding of experience that may have been overlooked in practice.” (Hoyrup & Elkjaer, p36). (V3).

So, in teaching screenwriting, my intention is for students to gain not simply a familiarity with a process to create a specific script written for a module but to gain a deeper knowledge of writing and its part in filmmaking process and, ultimately, a potentially more profound understanding of how they learn and how they react to the world around them.
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	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

In teaching film and television production as a discipline, it is clear that assessment strategies can play a huge part in determining how successful and appropriate the learning experience is for the student. To support students across modules, I have found it essential to use a range of strategies for assessment and for giving feedback to students. This suits the multifarious nature of film and television production and the plethora of professions that it encompasses. (K2, K3). 

One model that I have developed across Level 4 in modules for Visual Studies and for Post-Production is to set students a portfolio as a summative assessment. I set weekly tasks for students to create material for the portfolio, which are informally assessed and formative feedback given on in the following week’s session. In addition, there are timetabled sessions where all work thus far is presented to the cohort, peer discussion of the work is encouraged and formative feedback provided, sometime remotely via online chats, email exchanges or video/audio calls. This has the further benefit of encouraging peer-to-peer learning – in practice this means that students interpret and re-interpret each other’s work and adds a different and dynamic perspective to feedback. (K1, K2, K4).

This feeds into regular individual tutorials with students, which present an opportunity to discuss progress made, to identify possible areas for research and to set action plans for future activity with deadlines. A tutorial form is used to record what is discussed, this is signed by the student and myself and copies are given to the student and placed on the student’s file. Not only is this valuable formative feedback, it allows for the setting of goals and for their monitoring, which help ensure students stay on track for summative assessments. In addition, tutorials present an opportunity to discover the learning style of the individual student and tailor their future work and assessments accordingly. Tutorial forms are also made available to a student’s personal tutor and Programme Director to enable both further moderation and to share knowledge of student’s learning styles. (K5, K6, V1).

Tutorials, and the discussions that take place as part of them, also facilitate reflective practice in students by constantly engaging them in the consideration of their personal approach to learning:

“In contrast to older, more static and more authoritative approaches to theory-building, the Reflective Practitioner continually engages the humble process of revising and reinterpreting her understandings and strategies in accordance with the new situations and experiences that she encounters in her practice.” (Buchanan, 1994, p1000) (V3)

With regards to quality assurance and quality enhancement, there are a number of activities that I undertake. Peer observations are undertaken within the School of Fine & Media Arts (in and my previous schools), where a ‘triad’ of academics observe each other’s teaching and write a report on this. This provides an invaluable opportunity to see other lecturer’s teaching practice and adapt relevant techniques to my own teaching. (K5, K6, V3).

[bookmark: _GoBack]I have also acted as an internal reader for validations on several courses within UWTSD and before that at Swansea Metropolitan University. This has given me useful opportunities to see how other subject areas handle the design of programmes and individual modules, and gain an insight into what are considered effective teaching and assessment strategies for other disciplines. (K5, K6, V3).

I was on the Faculty of Art & Design’s Academic Quality Assurance committee that oversaw the Faculty’s quality assurance process, ensuring that quality assurance was embedded in teaching and learning, and looking for where quality enhancements could be rolled out across different programmes. (K6, V3).

References:

Ruth Margaret Buchanan, "Context, Continuity, and Difference in Poverty Law Scholarship" in University of Miami Law Review 48 (University of Miami, 1993-4)




	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

In seeking to widen participation and inclusivity, I have played a key role in the development of the BA Film & TV team’s adoption of ground-breaking diversity strategy. With many high profiles cases of sexual exploitation in the film and television industries coming to light in through the ♯MeToo movement, the BA Film & TV developed a Diversity Manifesto in response. This mirrors current industry developments with OFCOM recently stating that:

“Women and ethnic-minority employees are significantly under-represented in senior roles across UK-based broadcasters. Disabled people are particularly poorly represented at all levels of the industry.” (White, p2) (K1, V2, V4).

The BA Film & TV Diversity Manifesto is designed to address these issues by requiring students to demonstrate that their projects address two of three different aspects of diversity – story, audience or personnel. To support this, an equality and diversity monitoring form has been designed for students to use on their productions. With diversity embracing many areas, including ethnicity, sexuality, gender and class as well as cultural diversity, physical disability and neurodiversity (most readily apparent in students with special educational needs), it is clear that the challenge of encouraging and reflecting this is a broad one that the film & TV industries, and educators working with it, need to meet. (V2, V4).

Other activities that I have undertaken to support inclusivity include the devising and running of workshops at the Celtic Media Fringe Festival, intended to give local schoolchildren the opportunity to experience short film production and consider possible career paths. (V2)

A successful example of informal learning that I developed is the Summer Project initiative that I have run with BA Film & TV students in June. Taking place after assessments but before the end of term, this is designed to bring students together across year groups to work on 1-2 film productions. These productions are not assessed and not part of any specific module, they run as a distinct block and have allowed for different forms of engagement to develop. (K2, K3).

Initially, students will submit scripts for consideration and apply for roles on a production, from director and producer, through to heads of department (HoD) and various crew grades. This gives an opportunity for students to ‘step up’ and work at higher crew grades and facilitates peer-to-peer learning within crew departments. (K1, V4)

Throughout the Summer Project, I act as mentor to the production team. The learning is practice-based, with daily team meetings to discuss potential problems and set tasks for each department to work on. After team meetings, there will be smaller meetings with each department and one-to-one tutorials with the creative leads. As students may be off-site, these meetings and discussions may take place via online chats, video/phone calls and emails – something reflecting interactions in the professional world. (K1, K2, K4, V4).

In addition, students are supported by technician/demonstrator staff through workshops on equipment and correct professional procedures. Students are also supplied with a recommended reading list of textbooks that are relevant to the roles that they are undertaking. 

This process effectively creates “scaffolding” to facilitate what Lev Vygotsky describes as the zone of proximal development:

“a theoretical space of understanding which is just above the level of understanding of a given individual. It is the area of understanding into which a learner will move next. In the zone of proximal development, a learner is able to work effectively, but only with support.” (Pritchard, p25).

In feedback from students, especially in their Critical Review Level 6 module where they reflect on their development across three years, the Summer Project is often cited as a turning point in their personal development. This only underscores the opportunity it provides for invaluable reflective learning:

“Experience is valuable in helping us to reflect on how we learn - particularly on how, as learners, we experience the interplay between cognition and metacognition. This is crucially important in shaping the effectiveness of learning and in influencing students’ motivations to learn.” (Webb, p151) (K2, K3)

Innovations in teaching introduced in the summer project have been subsequently examined and discussed by the team, if judged suitable, fed into the subsequent academic years’ modules. These innovations have ranged from teaching students to function as film production units, to department-based meetings, to learning roles/grades and even to building teams across different levels and moving towards block teaching.  (K5, V3). 

References

Sharon White, Diversity and Equal Opportunities in Television: Monitoring report on UK broadcasting industry (OFCOM, 2017).

Alan Pritchard, Ways Of Learning (Oxford: Routledge, 2009).
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	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

My professional practice as a working writer, director and producer for stage, screen and radio has a clear and on-going connection with my scholarly activity. For example, as part of my professional development, I seek to stay up to date with developments in film financing and marketing – areas that are the most subject to change, compared to more aesthetic aspects, such as writing and directing. Over the last two years, I have attended three different courses related to these areas, two at the National Film & Television School (NFTS) and one at the Royal Welsh College of Music & Drama organised by BAFTA. (K1, V4)

My engagement with these courses has led directly to enhancements in both the teaching and learning of modules that I lecture on. For example, as part of a week-long course on producing low-budget feature films at the NFTS, I met with a distributor from Dogwoof Films, where he discussed how distributors work and the current landscape for them. A key aspect of the distributors’ business model are the analysis of ‘comps’ – short for comparable films – which are recent films that are similar in terms of budget, subject, genre and talent to those proposed by producers. Analysis of ‘comps’ allows distributors to make informed estimates as to how much a proposed film would cost them to distribute and how much it would cost them to make. (K1, K6, V4).

The study of ‘comps’ and their use in the both distribution and financing (as was covered in a subsequent course at NFTS on film funding) has been implemented with considerable success across multiple modules at Levels 5 and 6 in the BA Film & TV. Students quickly grasped the concept and the use of ‘comps’ helped to give presentations by students an added clarity and professionalism. Students with more commercial projects could use ‘comps’ to steer their projects with market-led data; whilst students seeking to make more personal projects could use ‘comps’ to support their decision-making. In addition, it stimulated their research, informed their project work and facilitated easier collaboration across production teams, with all students having the ‘comps’ to refer to, when making decision in their various production departments. (K1, K6, V4). 

A further connection between my professional practice and my scholarly activity, and an example of my commitment to incorporating developments in pedagogy is the BA Film & TV’s upcoming transition to block teaching. I have long seen block teaching as innovative approach that would both benefit students and suit the intensive nature of film and television production. I attended two sessions that the Faculty has run during staff development days that discussed block teaching, one looking at the model used by Quest University in Canada, and another examining how it could implemented at Swansea College Of Art. (V3).

Block teaching as a concept offers significant potential benefits but also presents certain challenges. Benefits include the following: 

“Focus on one topic/subject, intensive teaching contact, marking is not focused on one period, feedback provided throughout the semester, impact on retention, progression and attainment” (Davis, 2017)

Whilst challenges include:

“Marking throughout the academic year, student absences, preparation and planning, accelerated assignment submission” (Davis, 2017) (K6, V3).

With this in mind, allowing students to concentrate on a single module at a time will suit the nature of film and television production, with a three to four week module able to accommodate short film productions. Within this, the standard phases of a professional production – prep, shoot and post – can easily be replicated, giving students the opportunity to experience the time pressures, the organisation and the disciplined decision-making required by the film & TV industries. (K1, V4).

However, whilst block teaching mirrors the production phase, its short turnaround is potentially contrary to the writing and development phases of a film or TV project, which often need longer incubation. One method to accommodate these phases could be to split off research and writing into other block taught modules, or to run a traditional ‘long and thin’ module alongside a series of block taught ones. It is anticipated that both these models could be tried in parallel in different years groups to inform future developments in block teaching. (V3).

Reference:

Gwyneth Davies & Ann-Marie Gealy, “Can changes to the structure of module teaching lead to an increase in retention and attainment within undergraduate programmes?”, pp4-5 (HEA Annual Conference 2017 - Generation TEF: Teaching in the spotlight)
















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Timi O’Neill

	Job Title
	Programme Director

	Faculty/Centre/School/Department
	Faculty Of Art & Design

	Email address
	timi.oneill@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

A colleague with whom I delivered modules, worked on redesigning programmes, and who is the current programme director of the BA Film & TV/MArts Film & TV that I am lecturer on.





	Second Referee:


	Name
	Caroline Thraves

	Job Title
	Head Of School Of Fine & Media Arts

	Faculty/Centre/School/Department
	Faculty of Art & Design

	Email address
	caroline.thraves@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As Head of School, Caroline is my current (and a previous) line manager, and so can comment on both my work and my wider contribution to the university.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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