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Introduction

Fifty years ago, disabled people had very little legal protection with no representation in government and were not seen as equals amongst their communities, they faced many barries at work, socially and educationally, with many barries of full social inclusion we are changing our attitudes to people with disabilities, though still have a long way to go Perry (2019).
This essay looks at decades of campaigners and disabled activists and the ordinary disabled people coming together to provide the governments, law makers and other institutes with a understanding of how things desperately needed to change so that disabled people and people with an Additional Learning Needs can feel fully included in society that has ignored them for far too long by having the same inclusion and equality as any other person without disabilities receives.
The essay looks at the new ALN that replaces the Special Education Needs which needs updating after thirty years, and what it means to have an ALN. Additional Learning needs (ALN) is the new term in Wales used to identify children and young adults whose learning needs are additional to many of their peers (School A, 2018). The Additional Learning Needs and Education Tribunal (Wales) Bill was passed by the National Assembly for Wales in 2017 (Dauncey,2015)
It provides an insight within school A the new ten-million-pound school built in a deprived area, to provide their pupils with better facilities to broader their educational needs and provide equality and inclusion to children with disabilities and Addition Learning Needs by taking away institutional barriers, with this providing a school for child A, a four-year-old boy with cerebral palsy a chance to mainstream schooling. However, barries still remain today in our social and educational settings, how will the future look for child A and for other vulnerable children if we do not continue to work in removing the barriers.
                                          



Literature Review 
Fifty years of working to remove the barries for Educational and Social Inclusion
Over the last fifty years the rights for children with disabilities has changed dramatically, back in 1970 children with a disability were labelled as being unable to be educated and did not have a right to participate in education. Children with a disability or a learning difficulty was identified as ‘maladjusted’ or educationally ‘sub-normal, that was until the Warnock report 1978 Peaston (2011). Bareness Mary Warnock was a philosopher and between 1974 and 1978 wrote a report on the Education of Handicapped Children and Young Persons, this became the Special Educational Needs 1978 Report better known as the Warnock Report (lmh.ox.ac.uk). The report became an advocate for Special Education Needs (SEN) and the greater inclusion of children and young people with special educational needs in mainstream school Lipsett (2007). Warnock had paved the way for inclusion which was introduced into the 1988 National Curriculum Peaston (2011). As it was thought by Warnock that “children with an SEN would adjust more easily in society if they were included into mainstream schools” Lipsett (2007). The new National Curriculum was designed to be a broad and balanced curriculum and be provided to all children Peaston (2011). The 1988 Curriculum did not just take on the new responsibility of children with SEN, they also took on the financial role in providing resources, which was previously undertaken by the Department of Health Evans and Lunt (2002). 
In 1989 the United Nations Convention of the Rights of the Child was published, this is a legally binding international agreement which the United Kingdom signed in 1991 and came into force in the country in 1992 (Save the Children, no date). The United Nations believe that children’s and young people’s education is one of the most important principals of the UNCRC and as Article 28 says “state parties recognise the right of the child to education”, and that the rights are significant to all children without discrimination Wertheimer (1997). A year later in 1993 there was a second modification to the National Curriculum which decided that it would be beneficial for children with SEN where appropriate, should be placed into a mainstream school and with the support of specialised teaching staff, using suitable programmes for learning Evans and Lunt (2002).
In 1994 Representatives of ninety-two countries and twenty-five organisations met in Salamanca, Spain forming a world conference on Special Needs Education (CSIE,2020). It was co-organised by the United Nations Educational Scientific and Cultural Organisation (UNESCO) and the Ministry of Education and Science of Spain Slee and Best (2019). The conference adapted a new framework which was to be the Framework for Action and was designed to make education available for all disabled children and to have full inclusion to all education. Together the UNESCO’s Salamanca statement and the new Framework for Action became very powerful in breaking down the segregation in education, which has been denying children with disabilities the right to attend mainstream school Wertheimer (1997), furthermore, it has become one of the biggest significant international documents seen in special education Slee and Best (2019). The documents are made very clear, outlining a well-defined guide on its principles of inclusion to all ordinary schools to accommodate all children with disabilities, regardless of their physical, social, emotional, linguistic. Intellectual or any other requirements Wertheimer (1997). The United Kingdom fully supports and endorses the Salamanca Statement which they signed in 1994.
By 2001 the Special Educational Needs Disability Act (SENDA) was introduced implementing legal rights for disabled children in pre and post sixteen education. The act is to stop children and young people from being discriminated against in their own educational setting, this includes courses that they must attend organised by ‘responsible bodies’ which also includes further and higher education, these ‘reasonable bodies’ must remove any steps that provide a disadvantage to the student. This may involve changing their policies and practices, covert the physical features of a building, providing easy access, and the delivery and provision to the course and material format (All together now, 2005). The UK has progressed in supporting inclusion and committing to reducing barries in society that causes discrimination. They understand that it is unlawful to discriminate against children and young people who have a disability. Most recently the United Kingdom signed the United Nations Convention on the Rights of the people with Disabilities (UNCRPD). After signing the UNCRPD in 2007, at the headquarters in New York the United Kingdom was just one of the many countries to become part of the highest number of signatories in history to sign to a UN convention on its opening day (United Nations, no date) The UNCRPD is the first human rights treaty in the twenty first century and is internationally recognised as a standard for disabled people’s human rights, any government that sign up to and ratifies the agreement must then work to this standard and ensure that they safeguard the human rights of all disabled people (Allfie,2006). 
The United Nations have worked for decades to change the attitudes and approaches to persons with disabilities, with Article 24 stating that all “states parties recognise the right of persons with disabilities to education with a view to realising this right without discrimination and on the basis of equal opportunity” (United Nations, no date).  Article 24 therefore, provides all disabled children with the rights to inclusive education and provides all children and young people a right to participate in all forms of mainstream education with appropriate support. However, when the United Kingdom government signed the treaty, they had placed two restrictions on Article 24 the first change was the UK’s definition of a 'general education system’ to include segregated education. Whereas the Uk government is comminated to developing an inclusive education system it also identifies that even though parents with disabled children can have access to mainstream school with staff that have the capabilities to support the needs of their child's disability they remain to offer special education schools. The second change is the UKs government right to reserve the right to send children with a disability to a special school outside their local catchment area. They can offer a school outside the community that has the appropriate educational provision to support the child’s disability, however, their parents have the same rights as other parents to state a preference for a school in which they would like their child to attend. Both restrictions the UK government understands is allowed under the convention ‘Interpretative Declaration in Education’ convention Article 24 clause 2 (a) and (b) (Allfie, 2006).  
“Discrimination means treating you unfairly because of who you are” (citizen advice, 2021). “It is unlawful for schools to discriminate against students because they are disabled” (back up trust, 2014). As the Equality Act 2010 has Stated: 
“That a disability means a physical or mental condition which has a substantial and long-term impact on your ability to do normal day to day activities and states that “Disability discrimination is when you are treated less well or put at a disadvantage for a reason that relates to your disability” (Equality Human Rights, 2020).
 Over the last fifty years the United Kingdom has come a long way to understand and implement an educational system that is inclusive to children and young people with an Additional Learning Needs, however, how far have we come since 1970 do people still feel that a person with a disability is still ‘maladjusted ‘or ‘subnormal’. Back in 2017 a group of United Nations experts met in Geneva to discuss the United Kingdom’s performance on disability rights. The outcome was that there were quite a few concerns, they expressed those laws and policies affecting children and young people with disabilities were not based on the human rights model of disability, that many families with disabled children were living in poverty, with little or no adequate childcare provided. There was a rise in bullying amongst disabled children and their families which was not being monitored, bullying also involved hate speech and hate crime against disabled children and young people. The UN committee recommend that the United Kingdom acted to cut the high levels of poverty to update their laws and policies to become in line with the Human Rights Model of Disability, and to ensure that proper monitoring is placed in schools for children and young people with a disability that are being bullied and to keep a record of their overall progression and put a stop to the hate speech and hate crime against the children (Equality Human Rights,2018).
The United Kingdom is not the only country whose laws and policies struggle to be in line with the Human Rights Model of Disability, several other state parties have a problem, the Human Rights Model of Disability has been adopted with the Convention of the Rights of People with Disability (CRPD) who have revealed reports that these several state parties fail to understand the social mode of disability and follow the traditional medical model of disability. The medical model is one that only sees disability as the problem the impairment which needs to be cured, fixed or heeled Degenar (2016). 
The social model was developed by Professor Michael Oliver in the mid 1970s and was a British Academic, Author and Disability Rights Activist. His work on social model of disability gives us an understanding of the barries that disabled people struggle with daily, and why we need to change these barries so that disabled people can be more independent in their lives, giving them a choice and control. However, there are many barries to overcome such as attitudinal barries, where and how we see disabled people and how we associated with them. Environmental barries meaning the buildings, streets, pavements etc that are designed without thought of wheelchair or walkers which create the barries for inclusion and most importantly the institutional barries the laws, policies and practices that discriminate against people with disabilities (Australian Federation Disability Organisation, 2021). The social model of disability is what provides us with the understanding of the person’s characteristics and their unsuitable environment not their medical condition Perry (2019).


Literature Review 
Additional Learning Needs

On the 12th of December 2017 the National Assembly for Wales passed the Additional Learning Needs and Education Tribunal Bill, and on 24th January 2018 after receiving Royal Assent became an Act. The Welsh government recognised that changes to the current Special Educational Needs (SEN) was needed as this was based on a model that was introduced more than thirty years ago and felt that it did not fit any purpose in meeting the criteria in children’s and young people's learning needs therefore needed a complete overhale (Dauncey,2015).
Additional Learning Needs in Education means that a child or young person may need more support with their learning than other children of the same age. Having an Additional Learning Need does not mean it is just a disability it also means that a child could have a greater difficulty in learning than their peers, one in five children and young people have an Additional Learning Need (ALN). Schools and Local Authorities need to understand that children learn at different rates and have different circumstances in their lives that can contribute to this. Therefore, with the right help children and young people can have the chance to overcome these learning difficulties. For those children who might be having difficulties at home or socially may find that they will overcome their learning difficulties once the right support is given (Swansea.Gov,2019). 
The introduction of the Bill provides a new statutory framework for supporting children and young people with an ALN. The new legislative framework covers improving support for children from birth to twenty-five years old, it hopes to provide all learners with an ALN the appropriate support to overcome barriers to learning and to achieve their full potential, it will look at placing the wishes, views and feelings of every individual focusing on the importance of identifying their needs early and looking to implementing an affective intervention which will be monitored and adapted to deliver the desired outcomes (Dauncey,2015).
The Additional Learning Needs Code of Practice was implemented and went into schools at the start of September 2020 and has been given a three-year period to convert all the existing plans to the New Individual Development Plans (IDPs). Individual Development Plans will be used instead of the existing statements and Individual Education plans which will be phased out. The Individual Development Plans unlike statementing which only went up to sixteen years old the IDPs will go up to twenty-five years old who are in further education. IDPs will ensure that children and young people’s needs will be identified with agreed outcomes and additional provisions required to meet those needs. Interventions put into place and an agreed plan on who will deliver them and provide clear information to provide an adequate legal document with the success criteria and review dates.
The Additional learning Needs Code of Practice is a duty for the Local Authorities and all Educational settings including health and social settings, providing them with the right information regarding the statutory duty and how to implement the right provision for children and young people with an Additional Learning Needs. This duty means that they ‘have to regard it’. Meaning that they ‘cannot ignore it’. However, they do not have to follow the code exactly, but they must, however, elucidate why they have decided to do things differently (Swansea, Gov, 2019).








School A 
Placement Description

Three years ago, school A was built after a significant demand by the community for a new high-quality school with better facilities and resources. It was decided as part of the Local Authorities Modernising Education Programme and with part funding from the Welsh Government 21st Century school’s initiative programme that they would merger two local primary schools into one large £10 million state of the Art 21st Century school (Acoustic consultants, no, date). School A is a category B, dual streaming, Welsh and bilingualism with four welsh and thirteen English medium classes, catering for four hundred and forty-seven children from the ages of three to eleven years old, with a flying start nursery in a community first area (Estyn.gov,2019). it has fifty staff and supports families by providing a breakfast and afternoon club and is the first school in Wales to have a 3G full size football pitch which is also available to the local community for training outside of school hours. The community is an area which is in the ward of the top 3% most deprived areas in Wales (estyn.gov). 18% is the National average for Free School Meals, however, school A is at 34% which is considerably a lot higher, it also has a much higher intake of pupils with Additional Learning Needs at 37% this is notably higher than the National average of 21%, with very few coming from an ethnic minority background (School Guide, no date). The community is a very challenging area with issues related to drugs and alcohol misuse, such as anti-social behaviour, rowdiness, night noise and theft. The school recognises these challenges in the community and are aware that the pupils with families or know families that are being exposed to such difficulties, for this reason the school provides an accredited resilience programme to support parents and have a Sunday school support for parents' wellbeing and open days for the community (Estyn.gov, 2019).
Outside agencies and specialist services are used by school A to provide support, advice and guidance to all pupils when needed. Services such as team around the family, an intervention and prevention service that works with families, school community police officers that provide talks to the children and the school nurse who provides health and wellbeing services to the whole school. The school, however would not run efficiently without the special services of the Educational Child Psychologist, physiotherapist, speech and language therapist and behaviour support, as these with many other specialist teams are what helps provide individuals in supporting their learning and allows equal access to opportunity and resources helping to support their inclusion in their classroom and school environment. School A understands the challenges that the pupils face every day, therefore, takes the wellbeing of their pupils very seriously. The staff have had full training in social issues so they can give support to the pupils that have been identified with needing additional help with tailer made interventions providing extra support (Estyn.gov.2019).

Project 
Case study of an ALN child

Child A is a four-year-old boy with spastic cerebral palsy. Spastic cerebral palsy is one of the most common types of cerebral palsy, spastic cerebral palsy is a permanent physical condition which makes the muscles stiffer making their movements look jerkier. The reason for their muscles appearing stiff is because the brain is sending the wrong messages to the muscles, this is because that part of the brain has been injured. Spasticity is a result of injury to bundles of neurons in the brain and spinal cord. Having cerebral palsy affects movement and posture, ce.re.bral of the brain, pal.sey lack of muscle control (Cerebral Palsy Alliance, no date).
Child A has most of the main symptoms of spastic cerebral palsy such as seaming stiff, random uncontrolled movements, shaking hands and walking on tiptoes. He has not however, got symptoms such as delay in reaching development milestones, floppiness, fidgety or clumsy movements. However, child A is only four years old and has only been in full time school since September 2020, which has been disrupted by the coronavirus pandemic. Because of the short time we have had in school, we still must wait and see how he will achieve academically as many children with cerebral palsy may experience specific learning difficulties such as a short attention span, Moter planning difficulties such as organisation and sequencing, and with language impacting his reading, writing and number work (Cerebral Palsy Alliance, no date), however, Child A is not showing any signs of theses learning difficulties he still has difficulty in holding a pencil which delays his writing progress plus he does not have the same enjoyment in colouring or painting as his peers do. 
Child A is equipped with a wheelchair and a walking frame, he also has a paediatric chair that supports his posture when sitting which stays in school (see Appendix A), the chair is very big and is moved around the classroom on wheels pushed by teaching staff and fits neatly under the table for him to do his schoolwork and eat his dinner. In a short period of time child, A has become more independent with his walker and very rarely uses his wheelchair, he can play in the yard with the other children and confidently moves around at quite a fast pace. One of the concerns with cerebral palsy is perceptual difficulties, which means being able to make sense from information gained from senses. For example, they may find it difficult to move around obstacles, judge size and shape of objects and how lines are formed to form letters (Cerebral Palsy Alliance, no date). This difficulty may not always arise until the child is in school, which is what has become noticeable with child A (see Appendix B).
As child A is in the foundation phase which is part of the Development Curriculum in Wales it provides opportunities for children to gain first-hand experiences in playing outside as well as indoors and to be actively involved as they can (see Appendices C and D). However, this makes for a very busy atmosphere with children actively working or playing in all areas of the classroom and out on the yard, child A can manoeuvre around the floor on all fours, and the children are aware of his presences though accidents can happen with children getting in the way, which is a worry for both child A and the children’s safety, causing barries for Child A. The activities vary with children either working with a member of staff or working independently, and child A must be given the same independence to work as his peers and with support from his chair he can work on a table. Whenever child A wants to go outside, he is placed into his walker the children play around him rather than with him only sometimes do children interact with him, but as child A is fun loving with a caring nature then this behaviour does not seem to be affecting him now. Whereas in a year or two as he gets older will playtime become more difficult for him to interact with his peers and being included with the games they are playing or worse, start to affect his confidence. 
The size of foundation classroom is not that big especially when you take in the tables and chairs and the surrounding cupboards and activity play areas, adding to this is thirty-three children with all levels of abilities and some with challenging behaviour. This environment is challenging for a lot of the children but for child A it can become difficult to manoeuvre around in his walker or in the paediatric chair. Accessibility to the toilet is also difficult especially when other children are queuing up too. Child A must have support to use the toilet and both his walker and paediatric chair do not fit through the toilet doors (see Appendix E), even a supportive frame recommended by the Occupational Therapist was proven useless in such a small toilet. The design for the classroom and the large number of children is not practical for a child who must access its facilities either in a chair or a walker.
Even though access to the outdoor play is easy for child A, the other play areas are not so. The school has a great area for the children to play on called the doughnut which is a grassed area with wooden climbing frames which has been proven difficult for child A to use (see Appendix F), unless carried by a member of staff which really is not suitable or safe for both child and adult. This area will be part of his outdoor play time for a few more years before he goes up to the juniors, which brings a concern for how he will be able to intergrade with his peers as this is a great space for children it does fail the social model of disability as there is no other play area with easier accessibility included for children with a disability. 
With school B being newly built it is good for inclusion and providing children with a disability easy access into the school, with an elevator to reach the second floor, each classroom has their own outside area with suitable playing equipment and there is one disabled toilet with changing facilities on each floor for both children and adults. School B has a large percentage of children with Additional Learning Needs, working with outside agencies such as physiotherapy and occupational therapies which work with individual children to provide a better environment for them. However, there are few one-to-one support staff to provide the standard of care needed. As with all mainstream schools in Wales the budget cuts have deepened, and resources have been cut. Many teaching staff are not trained in specialised educational techniques or will be trained in the future (Mental help, 2020). Meaning that mainstream schools may not continue to be the best place for children with an additional Learning Need.
Mainstreaming was first used back in the 1970s to describe the practice of educating children and young people with non-disabilities and disabilities within the same classroom Lawrence (2018). Mainstreaming was prompted by Mary Warnock back in 1978 as she believed in full inclusion for Special Education Needs and designed statementing. However, thirty years after, Warnock did a full you turn and realised that after the report that many special schools were closing and said that “they were suffering from “patronising” attitudes which limits their use to children with most severe and complex needs Garner (2013). Warnock went on to admit “that schools did not always cater for children with special needs and proposed a radical review of the system” Lipsett (2007) and decided that statementing was not a very good idea Garner (2013).
Mainstream schools do offer many advantages, as a regular classroom offers a place of socialising, as many children with a disability have limited social skills which could hinder their social success in life. A school setting opens all different kinds of experiences such as culture, diversity and what the real world can be like. Whether you have a disability or not the world is going to throw all different experiences and a classroom is the ideal setting to learn, this may also help children and young people with a disability to excel in their studies. (Mental help, 2020). However, mainstream schools are also a testing place especially for the vulnerable children who can suffer bullying, exclusion from their peers as well as the school environment and activities such as sports. Children with and Additional Learning Needs may also not receive the specialised services that they need. With a specialised school, children and young people with an ALN would benefit from a more personal learning style, with work geared to their own learning, as staffing levels are specialised and there are more staff to cater for one-to-one care if needed. There are many benefits to a specialised school with many closely working with mainstream schools spending part of the week at a mainstream school. Parents as well as the child need to make the right decision that suits their needs and would benefit the child’s fu


                                              
                                           Conclusion 
                                        
Here we are fifty years on with a much different outlook to disabilities and Additional Learning Needs. We have become a country that is gradually breaking away from seeing people with a disability as a medical model and realising that the environment and our attitudes are what is causing the difficulties for disabilities and Additional Learning Needs which is to be included and to have equal opportunities in work, socially and in education. A future without barries would positively change their lives and encourage them to live as an equal.
Wales has made an encouraging start by implementing the new Additional learning Needs Bill. The Bill has already started in schools throughout Wales and making steady progress in producing inclusive schools offering the same education as their peers and training teacher’s and teaching staff in becoming more aware of the different Additional learning needs, having the right knowledge to support children and young people and providing the correct resources and provisions that will make their education more achievable, affective, memorable and successful. However, unless we all learn exactly what an Additional Learning Need is and be aware of the different types of needs whether it is a visual disability or a hidden need, as there is not a direct correlation between the two, we will carry on living in denial and judgement.
Schools are setting a good example with children becoming more acknowledgeable about children and young people who are in their classroom, as exposing all children to diversity helps them to see the differences in people and the different cultures will help them in the real world. We need to stop creating personal barries towards people with disabilities seeing only the disability and not the person.
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